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Executive summary

Introduction

This projectontinued a collaborative investigation intiee case for a more systemically
inclusivestudent voicein decisioamakingand governancén Australian universities his
investigationwasdriven by theneed for a dep consideration othe meaningful and
effectiveengagement ot (i dzR S vy (iahia® lev@lgarRi dfall cohortsand how this may

enhancethe quality and standardsf the institution andd KS & 0 dzZRSy 4 Q& dzy A @S NE
It drew on international experience and current practice in Australia to ask

f WhatA & WailidzRSyd Sy3lF3aSySydQinfufiverstth y3 (2 Wai
decisionmaking?

 Whymaya § dzZRSy & Sy 3l 3SYSyid LINRPOSaasSa 461 NNI yi
education environmentin terms of value to universities, their students and to the
sector as a whole?

1 Howmay student engagement be embedded most effectively in university policies
and processes to enable the development of a culture of student voice?

Higher education in Australia is increasingly mualtid transdisciplinary with a drive

towards studertcentred learning. There are projects underway which follow the developing
trend incompaitive higher education sectorgsin the UK, Europe and New Zealand

G261 NR&a LINI OGAOS& FyR LINRPOSaaSkanngandK SYo NI C
teaching. This is accompanied abroad by consideration of the part played by engaging the
studert voice insideas well as outsidéhe classroom in university decisionaking and
governance. An emerging body of research internationally points to the benefits for
universities, in terms of enhancement of quality and standards, and for students in their
university experience and their development as critical thinkers, innovators, leaders and
citizens.Sectorwide collaborationn the UKledto the formulation of principles contained

in the National Quality Code for Higher Education (Chapter B5) andrimation of The
Student Engagement Partnership (TSEP); and in Scotland, the establishment of student
partnerships in quality Scotland (spargs) and development of the StudeagEngent
Framework. In Australjghere has beeradearth of research which focas onstudent
engagementn university decisiommaking and governan¢and how it can contribute to

good practice.

All Australianuniversities havesome formakepresentative systems whianable students
to have input into decisioimaking and governancéAnecdotally frondiscussionsvith
leaders in the sector, for exampbhairs ofAcademic Boards and Senatesedback
following seminarand conferencepresertations; and interaction with university manage
students and student bodies, there is a feelthgt we could do moreThe project showed
that a range of Australian universities are workinghis area providinginstancesof
exemplary practicend commitment to further initiativego embracethe student voice in a
wide range of university functions

The project drewon international &perience ancakvolvingexamplesof good practicen
Australiato stimulate a conversatioabout student representation

This report is part of a set of four publications produced by Professmhgar and her

team tha explore and promote the benefits ofutglent engagement in university decision
making and governanc&he other publications are a report on international investigations,
a good practice casstudies report and a survey report.

Towards a morsystemically inclusive student
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TheProject approach
Engagment ofthe higher educatiorsector playersn examining studenparticipationin
universities building on recent progresgjas essential to the central aim of the project.

Phasel: Internationalresearchin student engagement in higher education
Providng a foundatiorand fully incorporated intahis projectwas the compilation of
international approaches to student engagementertiary institutions The work was
undertakenin early 2015y Professor Sally Varnham with support from the University of
TSOKy 2t 238 {e&RySeQa tNRr¥Saarz2ylf 9ELISNASYyOS
1 analysis and synthesis ioternationalprojectreports,in particular the Bath
University Quality Assurance Agency (URAA project and Good Practice Guide,

student partnerships imuality Scotland (srq9 W/ St SO NI GAy 3 { [1dzRSy (i
and the Ako Aotearod S g %Sl f I YR | YA2Y 2NZUSKREBISY (14 Q !
W{GdzRSYy i +2A0S Ay i RABA4S);NiBd UR &gdnOyratidh 2y { S @

government reviews of higher educati institutions
1 Semistructured interviews and focus groupgere conductedwith top-level sector
personnel and student representatives in the UK, Europe and New Zealand.
The project funded the publication of the research rep&gport on internationalesearch
findings on student engagement in higher education, 2Q¥arnhamet ak017)It provides
a description of student engagement approaches by international institutions and higher
and furthereducation systems.

Phase2: Australianresearch andeview

Thisphase collated details about the Australian experiences of student engagement in
higher education and universities.dhtailedresearcling university policies and processes
andsurveying senior managers of univer@sand private institutionsas well astudent
leaders at Australian universities

Phase3: Casestudies and apilot study

Building on the earlier phases, phase 3 gathered detailed examples of student engagement
in university decision makingrhesecasestudiesaimedto provideunderstanding and
knowledge ofracticesoccurring in Australian universities, withe intent to highlight

pockets of good practice

Dissemination andmpact

t KFraSa H FYR o @AStRSR RSGFIAfSR RSAONARLIIAZY A
highereducation governancand decisioamaking Theresearchfindings and case studies

providea useful snapshot of practice in Austraha2015 and 2016; they apublished as

companiorsto this project report to inform current discussion and future work ie trea

2T  Wa i dzR Sepublicatiars ateénfitiéd, Unéerstanding student engagement in

university decision making and governa2€45 and 2016 projectsurveyfindings

(Varnhamet al, 2017)and Understanding student engagement in university decision making
andgovernance 2015 and 20§600d practice casstudies report¢ Australian

examples of student engageme(Marnhamet al, 2017).

The findings from phasdsand 2were usedearly in the projectincludingas a basis for

discussion 0 G KS LINRP2SO0Qa & dzRSy (on8308tbbar2MSy (i 6 2 NJ
This workshopnvolved both students and university personnel in productive dialoQue

outcome of the workshop was the identification ofetifiactors neededor effectivestudent

Towards a morsystemically inclusive student
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engagement to become embeddadand integral tathe operations ofnstitutions. These
factors replicate the themes from international and Australian research.

TheprojectQa T A Y RA Y 3 4 at coSididhices, INGBKEhSp#TReR/oicgoublication
(the Newsletters)driginallywww.studentvoice.uts.edu.anow
www.studentvoiceaustralia.corat resourcey andon this website andour Faceboolpages.
At first this aimedo raise awareness @ahengage the sectoLater dissemination was more
targeted and involvedctive emgagement by personnel froomiversities and students a
studentengagement conversan. A largescale national forum on 5 Septemhiz016
markedthe end of the poject. It involvedinvited international and national speakeend
two sessiongvere facilitated by Australian and New Zealand studenpaitting into practice
the student partnerkip approach

Asthisinvestigativeproject enced its project leader Professor Sally Varnham commenced

her National Senior Teachifi@llowslip. Through the &lowship Professor Varnhawill

undertake acollabomtion betweentertiary education leaders and institutions to creae

National Framework for Student Partnership in University Decislaking and Governance

Engaged disseminatiomill be used tad dzLJLJ2 NIi  ( KA & -Z200818e0 G A S 2 NJ Wy
developmentoa G dzZRSy i @2 A OSQ ItdflaiN®lcQisnSa Ay | dza G NI €

Important project findings

WhatdoesWa (0 dzZRSy i 8§ W RI & Y 82R & §niear Jhdwide/ rénEoK A LIQ
interpretations andmplicatiors of theseterms made itcrucial toestablishdefinitionsto

frame thiswork. The project considere®? Sy 3+ 3SYSy i GKNR dzZZK NBLINBa S
WLI NIYSNEKALI KNRdzZAK Sy3F3SYSydQ G2 RAaAGAY3d
concerned witha student@ engagementn their ownlearning.It recogniseshowever, that

in considering the uniwsity as a community of learning, all engagemisnhevtably

intertwined. C2 NJ (0 KS LINE e2ngdgen@rt invaldeblaukhent® inclusiéh of student

views in university operations through both formal and infatrmechanisms, particularly
representative structuresTo encourage stdents to engagghey mustsee that their vice

can make a difference perceptiono i 2 { SY A a Y Q | @ivéicing\iews RS G SNNS
Whyis student engagemenmportant to the studei S ELISNA Sy 0SS Ay (2RI &Q:
education environmentThe impetus for the project wake experience of its leader in

university deliberative bodieand consensus with othescademicboard chairs thatthe
sectorcouldimprove, informed bydevelopmentsn the UK, Europand New Zealandrhe
projectconsiderednternationalprocesses which enable students to play a purposeful role

Ay GKS WRS@GSt2LIYSYydz YIylI3aSYSyd yR 3208SNYyIly
programmes and their own learning experih@EFCE, 2013jnportantly,there was

consideration of themounting body of evidenckighlightingthe benefits of effective

student engagement for the enhancement of quality and standards in universities, and for

the personal developmerdandarguablythe employabilityof students.From an analysis of

published reports and reviews, and a series of interviews and focus groups involving a range

of stakeholders in the comparative jurisdictigitsvas possible to get a clear indication of

what works for thebenefit of the university, individual studenésd the sector as a whole.

How canstudent engagerant be includedn university policies and presses to embed a
culture ofastudent voice? Key themes were identified frencomprehensive analysis of
the international researctand the components were mirrored in the Australian resealth
has beerclearly demonstratd that to encourage engagemerd sincere culture of
partnership must be developed through demonstration by universities andhitpeer
Towards a morsystemically inclusive student

voice
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educationsector of a ommitmentto and respecfor the student voice Communication is
central: first, of the representative opportunities across the institutiand second, how the
views of student representativese integral to decisiomrmaking Essental components are:
effective, valuedand supportedstudent leadershipn partnership with universitiesa
developmental approach to student representation from course/subject lapalards
resources for training and pport; formal and informaprocesses for the engagement of
students at all levels for continual enhancement of courses, their university experience and
their personal developmentt LJG dzZNA y 3 S @S N@ensuré daBa§gmeraithed 2 A O S
whole student cohortconsidering the prowion of meaningful incentives fatudent
engagementnd representationA national entitysupporting student engagemerg key o
sustained development of student partnership

Recommendations

Theproject recommends a sectavide collaboratiorframed bythese essential components

in the Australian contexit should considethe benefits and challengesd student

engagementn the Australian sector with itwide diversity of types of institutions and

student cohorts The projectuncovered considerable iatestin the sector with many

institutionsnow giving priority to creating a culture of collegiality and partnershiys.

timely to build on thsmomentum to develop2 YY 2y dzy RSNERGF YRAY 3 2F W3
engagemenandLJ- NIy SNE KA LIQX (2 driknce\abd fagijfatesnhdsdicahS | Y R
of institutional processesThis need is recognised by the granting offarstralian Learning

and Teachind@lationalSeniorTeaching Fellowship the project leader, Professor Sally
Varnham(2016;17). The Fellowshimvill involvecollaboration ofsenior universityeaders
andgovernment policymakers, student representatives, professional and acadstait,

university management, and government agenctesvards development of principles and

a framework to assist in thisegtelopment

Towards a morsystemically inclusive student
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Introduction and context

This project investigated student engagement in decisiaking and governance, and the
case for a more systemically inclusive student voice in Austraigdrer education. It drew
strongly on the experiences of student partnership processes in comparative sectors,
particularly the UK and New Zealaridconsidered current engagement of students in
deC|S|onmak|ng in Australian universities. It asked whariS I yi o6& WYaddzRSY

YR WaddzZRSyd LI NIYSNEKALIQE YR 6Keé |yR K
the widely divergent institutions and student cohorts which make up the sector here.

Theresearcs & Ay &LIANBR 0 @& edelcB in (inférsify gbvBrhaRcs, Midl&er S E LJ
prior research which considered legal aspects of the evolving univestigent

relationship.Key drivers were indications from abroad of the benefits of student partnership

for universities in enhancing the qualiof teaching and learningnd the educational

experience of studentsanecdotal reports within Australia about the challenges of engaging
student representativesandthe limited scholarship in this fieldmportantly,it was seen

that engaging students meaningfully in decisions which affect their university and their
university experienceanassist irtheir development of the necessarjife skills of

leadership, critical thinking, innovation and citizenship.

This report is part of a $@f four publications produced by Professor Varnham and her
team that explore and promote the benefits dfident engagement in university decision
making and governancd he other publications are the Report on International
InvestigationgVarnham & or2017b) the Project Final Repof/arnham & ors 2017aand
the Survey Repoifvarnham & ors 2017c)

Student engagement

Awide range of interpretationsrad implications othe term student engagemenmadeits
clarificationimportant at the outsetIn the context of this project, lte termcovers activities
rangingfrom those withinlearningand teachingo those that extend into other aspects of
student lifg such as how students interact with institutional structures, strategies and
processegCarey, 2018). The project drew on thdatter approach and thatof student
partnershipin quality Scotlandspargg in formulating The Student Engagement Framewo
for Scotland It consideredengagement obtudents working with their institutions towards
guality enhancement through both formal and informal mechanisms.

ThefocusoW! Sy 31 ASYSyYy (i (KNP dzIKF NByL INSEEaKSAYLT | 1KANR/d23 K y'S
distinguistes this projectrom other work which considers primarilgngagementn learning

and teaching in thelassroom contextlt acknowledges a synergy with this research

however, and with other projects in Australia and abroad which deal with the

transformative power of the engagement of students as partners in the learning and

teaching sphere, for examplan curriculum development and reviewexamplesncludethe

following Australian Governmer®ffice for Learning andfeaching(OLT) projects? While

1The OLT ceased on 30 June 2016. The Australian Government Department of Education and Training
continued to support the project.

22 Student Leadership in Curriculum Development andrRefeane, UWS, 2013ngaging postgraduate
students and supporting higher education to enhance the 21st century expefiénash & ors, 20136);

Student engagement in university decisiorakingand governance towards a more systemically inclusive
student voice



this project examined engagement of studefsm an aspectwider than this workit did so
in recognition thata university is a community of learninghere elemensare
interconnected

Student partnership

All research points to the conclusion that authentic and meaningful student engagement
requires a culture of student partnershiphisoccurs wherehe institution and the sector
demonstrak in their operationsa commitment to andespect forthe student voice
Communication is central to students being able to see that their voice is integral to
decisionmaking.The principles embodyingiudentpartnershipwere set out by spargs
(spargs 2013 as

1 a culture of engagement

1 students as partners

1 responding to diversity

1 valuing the student contribution

9 focus on enhancement and change
1 appropriate resources and support

These themes were constant througiit the international research. They were repeated in
the Australian research activities and are embodied in the conclusibtings report

The Australian policy context

There is evidence that the UK, Europe and New Zealapdlicy and practice in the higher

education sectors workingtowardsembeddngsuch a culture of student partnership.

Australian Governnm strategy is aimed at ensuririge excellence and competitiveness of

Australian universiéis by enabling the sectoo beY 2 NB WI Rl LJGA @SZ Ayy20I
3t 20t f & I ()ustrajah GoketnyienklatichdD Strategy for International

EducationApril 2016) In the competitive internationahigher education environment it is

essential that Australmunivesities build orexperiencegrom abroad in the drive for

excellence. The project aiméd position the higheeducation sector in line with these

strategies, tdead to further recognition anénhancement of the competitiveness of

Australian universitiesiternationally.

Australian universities all have some formal representative systems which, to varying
degrees, enable students to have input into decisimaking and governancénecdotal
interaction with leaders in the sector, students and student bodaesl more formal
evidence fromproject surveys suggests thAtstraliamay belaggingin its commitment to
involving students as partners in their higher education experience.

An important rationale for investigating the case for chatige in tie Higher Education
Standards Framework (Threshold Standag{s)5(in force January 2017eplacing the

Innovative perspectives and approaches for enhancing the student expei@oates & ors, 20136); the QT
National Teaching Fellowship of Kelly Matthe@&gjdents as partners: reconceptualising the rolstoflents in
science degree programme curriculum developn{2@15); and the Transforming Practices Prog&todent
Engagement: Students as Partnégsookes, 2016) (all currently underwagihd Engagement through
partnership: students as partners in higher educafitealy & ors, 2014)

Towards a morsystemically inclusive student voice



initial 2011 versioh Clause 6.1.# directed asstudent engagement in decisiemakingand
provides:

The governing body takes steps to develop and nad@inan institutional environment in

which freedom of intellectual inquiry is upheld and protected, students and staff are

treated equitably, the wellbeing of students and staff is fostered, informed decision

making by students is supported and studentsénapportunities to participate in the
deliberative and decision making processes of the higher education provider

Chusec ®o0 ®o0 F dzNI K SthiibndsIR tik bpRoBudity tdip#ticipate itcademic

A2 PSNY+yOSQo

Thenational widening participatioinitiativesandthe resultirg diversity of the student
body provide furher impetus forcontinuingthis work. The Austridan student demographic
isbecomingmore varied with large numiers of international enrolmentsyidening
participation policiesdistance educationand a greater enrolment of mature and secend
degree students fromraarrayof occupations and backgroundBhere is no longer the
WK2Y23Sy2dzaQ adGdzRSyd o02R& F2NJ g6KAOK dzy A 3SNEHA
predetermine motivation andaquirements. Thighcreaseddiversity means that there is
now a wide range oéxpectations and access needs bastierstoodthrough engaging
crosssection ofstudents in the issuedeveloping an approach which provides better
avenues foistudent representation could serve t@ddress concesrelating to high

attrition rates, particularly amongtudents withlow socieeconomic statugThomas, 2012)

Aresearchinformed review of the Australian sector and outcomes
Researclpoints strongly to the fact thastudents desirenvolvement, and that their voice is
valuable Sudent engagementhowever, has failed tagainmuchtraction in Australian

dzy A OSNEAGASE 0Se2yR IR K20 NBLINBaSyidalrdGAazy 2y
R2 6y Q NB LINGavéaick odies yThegafown approach currently practised is
often viewed as tokemaffording little opportunity for meaningfudnd authentic sident
participation in university decisions and governance. This view is supported by international
researchfor exampleCarey(20132)(2013b)(2013¢)Bergan (2004) and Luescher

Mamashela (2010Evidenceand experiencérom the UK and Europghows that true
participation entails more than sitting on committees and consultation in the latter stages of
change (Aratein, 1969).New Zealandesearch and practicalso looks to the UKThe

student voicds perceived agansactional in supporting arketability and reputationand
transformational in supporting the university as a democratic institution aleghrning
community (Dow 2012 2013; Gordor& ors, 2011).

As the policy contexand university structures diffeacrossnstitutions and national
borders, there wa a need for Australia to undekika its own researchwhichthis project
achievedlt has led to a dexoping nomentumfor considemgthe implementation of
principles and practices of student partnershipall stakeholders, from students
academics and university manageis.the first project symposium held on 27 October
2015 the presentation on thenternational experience wathe first time that many
Australian academics and students were made awatbefelatively low focus on this
area.Workshop participants were able to benchmark their institutiopedctices against
practicesin the wider secor and determine strategic focus areais activity produced the
factors identified amecessary for effective studenhgagement to becometegral to the
operations ofhigher education institutionand thesefactorsmirrored the themes which ran

Towards a morsystemically inclusive student voice



consigently throughout the project researchThe necessary factors are listed later in this
report. Thefocuswascultural change and the need for legitimacy of student

representation communication of representation opportunities and outcomes from student
input; developmental pathways for representation and resources for training and support
students contributing ideas not just feedback; and reward and recognition for
representative roles.

The final symposium held on 5 September 2016, followed by twedayenorkshops on 6
and 8 September in Sydney and Adelaide, showed a marked rise in recognition of the
importance of engaging students in university decisioaking.This extends from discussion
and workshopping of concepts, ideas and practices to the initiativi@ich universities have
been putting inb place.This is clear also from increased activity on Facebook and Twitter

The project approach

The projecprogressedhe developmentofi KS W& (i dzZRSy (i p#tBekd@pS Q 2 NJ a G d.
approachin Australiantertiary education institutionslt has supported both the

dissemination of earlier investigations and the propagation of frameworks and resources to
underpin the eventual creation of a national framework fardent partnership in university
decisionmaking andjovernance

The projectncluded three phases, including dissemination of earlier work eBisgtion
actions complemented each of the three phaddsing comparative research and practice
the project stimulated atudent voice conversatioto gaininteNBS & {  FAYYRQ Wioh)
innovation in universitieand informationrsharing The approach was collaborative and
involved academics, professional staff, university managed studentss reference group
participants, as interviewees and for discussion ofgl&he phases are summarised in this
report with further detail published in complementargportsandappendicesasnoted in
this report

All research for this project is the subject of ethics approval provided by the University of
Technology Sydnelduman Research Ethics Committéd@proval number HREC 20439A.

Phasel: International research and reviewn student engagement

in higher education

The international studyndertaken by Professor Sally Varnham in early 26¢6lved an
analysis ofvritten material such as reports and reviews relating to student engagement and
student partnershipinterviews and focus groups were conducted in Engl&uotland,

Belgium and New Zealand with representatives from university management and student
bodiesas well as higher education agenci€ke selected participants were from groups

that had experience with developing student engagement or who were student leaders
involved with representative processes, and the purpose in interviewing them was to
establsh what comprises good practice in this fi€lthis research wasupported by the
University2 ¥ ¢ SOKy 2f 23& {&@RySe&Qa t MBshH&ausdd? y I f 9 E L
inform the next phase which investigatédustralian practiceThe resulting research pert

has been published with support by the Australian Government. The publication is entitled,
Report on international research findings on student engagement in higher education, 2015

Towards a morsystemically inclusive student voice



(Varnhamg& ors, 2017a) It provides a description of student engagerhapproaches by
international institutions and higher education systems.

Phase2: Australianreview

Research on student participation in higher education governance and deaisikimg
across all Australian universities took the form of:

1 researclnguniversity policies and processésased ortheir website$

1 asurvey directed at senior managers of institutions informed by the research
approach taken in the Bath UniversihQAA research

1 asurvey of student leaders at Austran universities

1 surveyanalyssand review(produced and published in consecutive issues of The
Voice.

This final report includes some details and results from these Australian investigations.
Detailed information about the conduct of the survey are published by the projechte a
separate project survey reporVarnham&ors, 201 7).

Phase3: Casestudies and a pilot study

Elevencasestudies of student engagement initiatives and practices in Australiarersiiies
were undertakenTheyarose in two ways: first, from préces identified by respondents in
the survey of Australian universities; and second, they were identified by university
personnel present at dissemination activities such as presentations at higheatsoiu
conferences and seminars.

Thecase studiesmvolved interviews with the main drivers of the processes, usually
university senior managemeypersonnel and students, anicus groups with personnel
andstudents.

A pilot course representative studestaff liaisoncommittee (SSLGnodel was run in a
faculty which had not previouslysedsuch a systentStudents were asked to volunteer to
be representatives and training was conducted for those studemnsived.The pilot was
followed up by interviews with participants to gain theerpeptions.

This final report includes some details and results from these Australian good practice case
studies. Further detail about these Australian university exemplars are published by the
project team in a separate repoft/arnham& ors,2017c).

Dissemination andimpact

¢KS LINRP2SOUG FTR2LIWISR 'y SY0OSRRSR RAZab&YAY | (A 2

project (Gannaway, Hinto& Moore, 2011), and developed a communication plan in the
establishment phase of the project. It was important to understand at the outset the
differences and complexities of the targetdiences for whom the project had relevance,
from first-year students tainiversitychancelors.Broad communicationsvere aimed at
establishing awarenesmd a climate of readiness for changeater, he dissemination
activities were more targeted and involdactive engagement by personnel from all
universities and students. Towards thed of the projectmany sectodissemination
activitieswere undertaken including conferences and forupguch as Universities Australia.
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The project developed posters to support these conversations; Appendix D illustrates two
such postersThere is & ongoingprocess of developing an active media strategy, using
outlets such as The Conversation.

Social mediaFacebook and Twitt¢was usedhroughout the project to ensure that key
stakeholders, particularly studenisvere kept informed of the project@ivities and
developments in the sector iAustralia and internationallylhree issues of key student
publication,Student Voice&Conversationwere produced andlistributed widely as well as
being madeavailable on the project websit€omputer screeshots of Face book and the
Student voice webpage at UTS are included at Appendix E.

The projectsupported a number of concluding workshops in September 2016 as a strategy

for engaged dissemination. The workshops were facilitated by Eve Lewis, Direqiargs;s
themomingd S&daiAz2y K2adGSR aidzRSyidaQ RA&AOdzaAAAZ2Y A |
students and staffn discussionsNorkshops were held at the University of Technology

Sydney on 5 September for local universities, and on 7 September at therdity of

Adelaide for South Australiamiversities

Other communication strategies included anitial symposiim at UTS or27 October 2015
attended by 45 students and university personnel from a rang&ustralianuniversities
andalargescale natbnal forum to which allAustralian universities wenavited. There

were 100 attendeest the symposiumcomprising university managers and student
engagement personnel, representatives from higher education agencies, academics and
students.The sessions eve led by

w Anthony McClaran, CEO of TEQSA and past CEO of the Ush@#Arexperience of
student engagement in the UK
Eve LewidDirectorof sparqs
Professor Gwen van d&elden, Warwick University, a membertbk steering
committee for The StuderEngagement Partnersh{ff SEP) England and Wales
w undergraduate and postgraduate student leaders, including Aboriginal and Torres
Strait Islander anthternational students
w New Zealand studentsom the New Zealand Union of Studertssociatios
including Dr Alistair Shaviexecutive Director

w
w

AlistofthebkINE 2500 Qa RAAASYAYI A2y | OlGApgehdixa Sa | yR
The impact plan for the project is included as Appendix C.

Other project formalities

The project was evaluatedylDr Grace Lynch from the Royal Melbourne Institute of

¢ SOKy2t23ed 5N [ eyOKQa S@Ifdzl GA2yOotheiB L2 NI A &
required documents appended to this report are mentioned below in the relevant sections

of the report.
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International research An overview ofthe Chief
Investicator’ ndings

As noted earlierthée Yy A JSNEAGE 2F ¢SOKy2f23e& {&8RySeQa t!
supported Professor Sally Varnham to undertake international reseértiiller description

of the reseach and findings is published in the companion repBeport on international

research findings on student engagement in higher education,.Zkéboverview is

included in this report to provide context for phases 2 and 3.

t N2 F S a a2 Nhternataalkesedrchizvolved:

1 an andysis and synthesis oéports (Bath/QAA project and Good Practice Guide
Ako Aotearoa reportspargs reportsand other relevant material such as reviews of
policies and processes in place in higher edion institutions (detailed irthe
references); and

1 semi-structured interviews and focus groups with tégvel university personnel,
university managers, representatives of student organisations and other student
representatives.

All interviews and focugroups were recorded anlanscripts reviewed by team members.
Aset of themes were identifiedramingthe Australian context.

Investigation context: cefining student engagement

The Student Engagement Framework for Scotland identifies the elemestisdent
engagement as:

1. studentsfeeling part of a supportive institution

2. studentsengaging in their own learning

3. studentsworking with their institution in shaping the direction of learning
4. formalmechanisms for quality and governance

5. influencingthe student experience at national level

It wasclear from the outset that while thprojectfocused on ¥ngagement through
representatiorfielements &5), all elements wereelevant These elementscentral to
creating & ethos of engagemer(spargs, 2013)wvere echoed in the Australian research

Thisresearch considered the spectrum of representative student engagemeamgng from
less formal interactionsuch as representation at the class and course Jévehore formal
interactionswhere student representatives participate at senior levels of governance
faculty and university councils and boards.

Theobjectiveswereto understand student engagement in comparative sectors in order to
inform the Australian researciindprovide Australia universities with the tools and
knowledge to implement processes to facilitate and embed effective student participation.

International evidence

Thisinvestigationincluded analysis of an extended body of documentary evidence relating
to the developmentand practice of studentregagementAn importantresourcewasthe
QAAcommissionedeview of current practice in the area by the University of Bath
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accompanied by &ood Practice Guide for Higher Education Providers and Student Unions
(Pimentl-Botas& ors, 2013).The report concluded that there was cessarily a huge range

and differentiation between institutions in the types and extent of engagemiemtas clear

that student engagement has brought about a variety of changes in institutions. Institutions
FYR aildzRSYy (aQ dzyi 2y a monkhalgbsliver&reldtdd koiihe drdasof Y 2 a U
policy, practice and procedures; feedback; curriculum; assessment; and resources. This

study providel a valuable template folurther Australian research

In the UK, following the expectati@nd indicatordor student partnership in universities
created by Chapter B5 of thiguality Code for Higher Educatidhe newly established
Stucent Engagement Partnersh{ffSEP) createbhe Principles of Student Engagement: The
student engagement conversation 2@®Ahe principles matchethe indicators in Chapter
B5,andaimedto gather and disseminateogd student engagement practice astlare the
creation of a partnership culturdhe value this adds to individuals, institutions and the
sector, and the challenges it posegere emphasisedrheGuildHE in collaboration with
TSEPproducedMaking Student Engagement a Reality: Turning Theory into Praetfdeh

sets out 12 case studies demonstratind Istidentengagement has the potential to have

I LI2gSNFdzZ |yR fFadAy3d Abngdgedént tBrglghi KS A G dzRSy i
partnerships: students as partners in learning and teaching in higher edu¢2@id sets

out the context and case for partnership in learning and teaching, focusing particularly on
the role of student associati@nlt addresses the tensions spawned by a model of working
together often guided by different priorities:

Creating an ethos of partnership that permeates the whole culture of an institution
requires confronting the significant tensions raised and enteirihg a renegotiation
of the relationship and underpinning values betweena §ufi 8 Q dzy A2y | YR A G &

institution (p. 59).

Ly {O2GftlyRYX addzRSyd Sy3ar3asSySyida éla 2yS 2F
Framework (2003)The Student EngagemehRtamework formulated by sparg®Ilowing
extensive collaboration with the sector, establishes a model of principles and pescess
adaptable tothe Australian sectorThe report,Celebrating Student Engagement: Successes
'y R 2 LJLJ2 NI dzy A (i keBsidy sectg(20{igthietspangnebaicaldryftie steps

to embedstudent engagement as a key part of decisioakingin institutionsandin the

sector, and its success in quality enhancement and improved learning exmerifor

students. This projediad the advantage of th&knowledge and experiences of the Scottish
sectorset out inan array of spargproduced documents and reports including toolkits
dealngwith different aspects of student partnership implementation, for exanplédance
on thedevelopment andmplementation of a Student Partnership agreement in universities
(2013)and Recognition and accreditation of academic regsactices and challenges across
{020t FyRQa O2f {(DHBpHThae posifive outzgneds StidiBnA eihdg&rient

are set out in reviews undertaken for tliEnhancemented Institution ReviewWELIRprocess

of QAA Scotland

In New Zealad, 1 KS bS¢g ®%SFHflFyR ! yAz2y 2F {(idzRSydGaQ ! a
National Centre for Tertiary Teaching Excellence) commissioned researtbcaitstudent
representative systems and how they contribute to quality enhancement in tertiary
institutions(Student Voice in Tertiary Education Settings: Quality Systems in Py201&).
Theydiscovereda vast range of levelnd means of student engagemesntross diverse
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http://www.guildhe.ac.uk/
http://www.heacademy.ac.uk/students-as-partners
http://www.heacademy.ac.uk/students-as-partners
http://www.qaa.ac.uk/reviews-and-reports/how-we-review-higher-education/enhancement-led-institutional-review
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institutions, from informal class representative systems to formal representation on
committees and governance bodieEe research found tt:

Where there were examples of true partrg#ip in action, students madesagnificant
contributionto quality enhancement at the class, faculty and committee level. This worked
when students were perceived and treated as equal partners, the students themselves were
well prepared and worked in a consultative way with other students to ensure that évesvi
they wereputting forward were representative, and when organisations acted on student
input and communicated this back to students (gp5).

The project also referred to material developed by the European Association for Quality
Assurance in Highétducation (ENQA), for example tBaropean Students Uniéhg&SUNoO
{GdzRSy G0 [STG hdziy KS R2Q&a YR R2yQGa 27F adad
making(2011) Thisfocused on the role of student organisations, providing an overview

through a series of case studies of the development of student participation in university
governancedemonstraing how student bodies can successfully and inclusively represent

students.

A goal place to conclude this brief summary of the student partnership literature is the UK
blrGA2Yy I | yA2Yy Ménfestd fir @zrtSeyshi@a2?2) this Stétas thattats

roots partnership is about investing students with the power tecceate not just

knowledge or learning but the higher education institution its#i  O2 NRf f | NB 2 F |
LI NIOYSNEKAL)I FLILINR2F OK Aa (GKS 3ISydzAySansSIyAy3T
shared responsibilitg for identifying the problem or opportunity for improvement, for

devising a solution andimportantlycforcoR St A GSNE 2 F .8iKIF G0 az2f dziAz2y

Chiefi n v e s t intgnaet®and faecus groups

Interviews and focus groups weeconducted at the following institutions and sector
agencies

1 UK(England and Scotland; University of BathNational Union of Students (NYJS
Quality Assurance Agency (QAAIgher Education Funding Council for the UK (HFCE
UK) student participation in quality Scotland (sparg®ffice of the Independent
Adjudicator for Higher Education (OIAHBXford Centre for Higher Education Policy
Studies (OXCHEPS)
1 Belgiumg University of AntwerpKatholieke Universiteit Leuven
1 New Zealand; Victoria University of WellingtgrAucklandUniversity of Technology
Massey Universith S¢ %Sl f I yR ! yA2y 2F {0dzRSydaQ ! a

Interviews and focus groups with ketakeholdersvere recorded with the permission.The
interviews were semstructuredusinga series of prompt questiongshile maintaining
flexibility in relation to the actual questions asked and their order. The use of a semi
structured formatenhancel the exploration of the interview subject mattemhampered by
a structured series of questioriBryman & BelR003).

The interviews and focus groupcordingsweretranscrited and the transcripts were
subject to a thematic analysis by members of the project teBath person identified
themes which wereomparedand consensug/asreached on a set of relevant themes.
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International themes

The resulting set of themes depicts how institutions can create gentgie/ant and

effective student engagement in decisiomaking and governanceike themes were

coaksced and rdabelled as appropriate to succinctly reflect the key concepts embraced by
each themeShort explanatory descriptions for each theme were developed.

1. Building a receptive institutional culture

Overwhelmingly the research put an institutional culture of student partnership as central
seeingpartnershipas an ethos rather than an activityirst there must benstitutional

process and the creation of policy that recognjsesa starting pointhe importance othe
student voice. For students aina sense of ownership in decistomaking they must see

that they are able to make a differenc@his is emetimes referred2 | & WOf 2aAy3 GK
feedback loogandentails a demonstration by the uravsity of a commitment to and

respect forthe student voice in all that it doe3his comes from clearly valuing genuine
student involvement not only on issues that matter to students particularly but by involving
students at the outset imll decisions decting thedzy” A @ S Idining ahddeaching
activitiesandthe educational experienc provides It involves seeking their ideas for
innovationand changeand ensuring that they are engagddoughout theprocess (rather
GKFYy 06SAYy3 wO2yadzZz 6SRQ 4G4 GKS SYyROO®

Communication is essentiduilding a culture of partnership in an institution requitbat
students have timely access to relevant information from their first contact with the
institution ¢ opportunties for representation, information surrounding the issues and
outcomes from their inputAn ethos or philosophy is hard to measure b partnership
approach is genuine and successful it should be visible in how institutions work with
students and theesults of that work.

Why would students not be interested in improving the quality of their prograims@ould
2yfte 0SS 0SOIdzaS GKSeé& (ekS\R/ 10 21 K2SNI QINBQ & 2312 A3y23K yid
Why should | spend my time on thisand nathild 3 2 A Yy A(NAUSBA dfficer)LIS y

2. Strong, supported and effective student leadership

Srong sudent leadership within universities and nationaiynd a strong independent
student unionis at the core of partnershignda strong student voiceThe increasing focus
2y &0 dzR Sy U ahesrepoteailpl€d Xola Shiftanyhé way they see themselyes
moving them towards fulfilling a mature and professional role in partnership withr the
university.

While recognising that there may be tension Wwekn the historically political nature of

student organisations and tlireability to work together with the university towards

common end, thefeedbackwas that therole of the student organisationeed not be
O2YLINRYAASRD® LY Ylyeé OlFlasSa (KS adaddzRSyidaQ dzya
the nomination and election of student representatives, programs for the training and

briefing of studentsand supporing student representativesAt ane university the union

provided W& { dzR S/goiwas®art-ofate cus groum all the sectors researched

the national student union was pivotal in furthering the caus¢hefstudent voice and

promotinga democratic vision of partnership.

Towards a morsystemically inclusive student voice
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Becausef the transient nature of leaders in student organisations, it was seen as crucial

that there was a permanergositionin the association within institutions and tite

national level, for continuity and knowledge transtard this was commarThis lends
AGNBYy3IGK G2 GKS aaz20AldAz2yQa FoAaftAde G2 41
the university or sectorln some sectorghere was an exstudent known as a sabbatical

officer who was in this position.

tNETSaaA2YIf & 0 linThe studentiagsyciiton®i uded th Gl thed an
SRdzOF GA2ylrf O22NRAYIFG2NI X L GKAY]l &8 LINRAYLIN

NELINB&SYy il iAdSaxXLF T GKSNBQa + aAy3atsS LISNBR2Y ¢
GKSY X L tRAYPDUOWUKSEE 20D& 0 S G SNWNBUSAzAcEIS R (2 F

3. Capturing every student’s voice

The importance ofand the challengeassociatedwittS y 3 3Ay 3 S@SNE a0 dzRSY
universal concernincreasingly in all sectors there are undgepresented minority groups.

All sectors agreed that the challenge lies in ensuring representation which reflects the

attitudes and concerns of the whole student coharot just those of the representatives or

particular causes they suppénd there isa need for serious consideration thfe means of

working towards this.

4, Providing training and support

There was universal agreement that proper training and support was crucial to enable
representatives to participate effectively in their roles withoungaromising their studies

or personal wellbeingThere were some differing views as to who should have responsibility
for the providing and funding of training programs, mentoring and support for student
representatives. Whilefinanceswere important, equdl importantwas the need t@nsure
autonomy and authenticity of the student void8enerallyit was seen as a partnership
function between the student associations and the institutions.

But the key thing for us is that they are very, very well briefell ByS { (0 dzR StyKi- &1 al y A 2
the absolute key. So they come knowing about the issues that are going to be raised and are
therefore able to have a really valuable inpldK university student engagement officer)

Sonot only do we do formal training such t®y do an online training module and then we
follow that up.We have something callddy’ | OF RSYA O N@KRxst@eny F SNEy O S
sabbatical officer)

X we invest a lot of time in terms of making sure that those student representatives have the
skills and prebriefings and things like that to be able to engage in the pro¢d&sstudent
leader)

5. Building experience and expertise

Building from the grass roots by providing representative opportungiethe course level

was seen as greatly assisting bottthe development of a culture of partnership and
developing expertise in student representatives many cases it was almost seen as a
career path by student representatives who started at course level and moved up theough
faculty to senior institutioal governance bodie3his process allowed students to develop
an understanding of what was involved in university management and governance
processesand build experience and confidence in representative rdsdentstaff liaison
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committees were common to many institutions and seebeneficial in assisting students
to develop skills in what it meant to be a representativeonnecting with their
constituencies to gather their views, working througiorities with them, and putting
views forward whilaifferentiating between representation and advocacy.

6. Providing meaningfulncentives for student engagement

There were a variety of ways across institutions and sectors for providing recognition of
student representative roles angwards for participation. Thesacluded payment, formal
recognition in transcripts, academic credit and internshii@cewasnot enoughg it had to
be accompanied by a demonstration of value and effect for students to feel it was
worthwhile to contribue their time and energy as partneiersonal development and
employability vere cited as motivatos.

X institutions do need to be really conscious about students being time poor and about the
AYLI OG GKFEG FalAy3d GKSY G 2nhééinddt andiqiakty X S &
assurance of the institution impose¥A ¥ & 2 dzQNB 3JI2Ay3 (G2 KI @S |
GKFGO gz 2F GKS LIS2LXS FINB LIFAR 2 FGGSYR
dzy LJ- A R ISISfotEx@nypietheXthair needso say to the student, how long are you

guys going to be here for? Is there something that you want at a certain place in the agenda,
so that we can deal with itt(NZUSA officer)

7. Sector entities which support student partnership

In the sectors studied thre were strong relationships between national entities and student
representative bodiedn Scotland, England and New Zealand, sector agencies such as the
''YQ&a vdzZ- fAG@ ! aaddz2NI yOS | 3Sy (have provider fundiig b S &
for nationalstudent association initiatives relating to quality. Students hold positions on
sector entities such as the QAA in the UK and the Academic Quality Agency in New Zealand.
In contrast, in Australia there is no student representation at TEQSA. While there was
student representation within the governance structure of theTQwith the closure of that
bodythere is no longer studenepresentation at thidevel.

Australiansurveys an overview of project findings

Surveys o$tudent leaders and leaders Australian tertiary education institutions were
carried out to establish currergractices for studenéngagementn university decision
making and governanc&hesurveys were developed from the survey conducted by the
University of Bath as part of thesommissioned research into student engagement in the
UK carried out for QAAJK) PimentetBotas& ors 2013. The survey of student leaders
was formulated following a focus group also with Australian student leaders and
representatives.

The surveys wera project phase 2 activity; complementing the overview presented here
the detailed findings werpublished inUnderstanding student engagement in university
decision making and governangsurvey findingand good practice casgudies 2015 and
2016(Varnham& ors,2017).

Towards a morsystemically inclusive student voice
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Studentleadersurvey
Overview

As one of the mainbjectivesof the project was to grnerresponses, tsident associations

at Australian universities were surveyed to find out what student leaders think about
current student engagement. Tresudent survey questions were based on the University of
Bath surveymodified as a result of preliminary consultatiamth Australian students. With

a response rate of around 30of our sample (14 responses) from diverse institutions across
the country, the findings are potentially representative of what is happening with student
engagement in decisiemaking in Austradin universities from a student perspective. Bk

one of therespondents wee elected student leaders and around half were involved in
student associations, university councils and academic bo@naly. one was involved at
faculty level.

Survey responseshowed that students are engaged in a range of decimaking
opportunities across their institutionsnostcommonlyin senior decisiormaking bodies
such as council and academic board or senateal comments provided by students raise
concern that thé opportunity for participation is tokenisti§tudents reported less
opportunity for engagement in matters reiag specifically to learningnd teaching
activities and where it occurs there are typically no voting rightadents see institutional
and gaff attitudes to student representation as compliant, with students being seen as
customers or stakeholders rather than partneBsudent representatives see limited
provision of formal incentive® participateand recognitiorfor their particpation.

Student representatives are reportedly moderately difficult to recruit, typically cmfrom
the ranks of fulltime, undergraduate, local studentsecognisngtheir role as representing
the interests of their fellow students. A range of communication methare employed to
advertise opportunitieswith informal sources and social media the most effectiMee
challenge lies in ensurirtbat valued information is easily available throutie sources
students are most likely to us&raining and support fastudent representatives itypically
provided through student associations.

All respondents saw their role as providing leadership and representing the interests of the
student body as a wholé.ess than half saw themselves as activists andtoine identfied
the role as developing their careers.

How do student | eaders see their I nst
engagement?

Over a third of respondents saw their institution as supporting student representation but
around half considerethat their ingitution did not value student representativeéround
25% of respondentthought thatstudents are seen as custonsgwith no respondets
perceiving they were considered partnefhe engagement of staff with students in
decisionmaking roles is variabl@here is some indication that student representatives
consider that they are viewed more seriously than other students.

Incentives

Informal recognition was the most common incentive for student representation reported.
Onethird reported no incentives bag offered and 20% reported payment or formal

Towards a morsystemically inclusive student voice
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certificates being providedihe most highly ranked incentive was academic credit followed
by certificates for specific training, inclusion on graduate statements lastly,payment.|t

is important to note lere the issues of selection bias. From the project work, it has become
apparent that student leaders may not be representative of the student cohort as a whole.
In other project work and discussions, it appears that many university student leaders were
student leaders at high school and reached university seeking leadership opportunities.
While for them payment may not be important, there are other students who are not able
to put themselves forward for leadership positions as they need to earn money fsup

their studies.

Levels of student involvement

Students reported being fully involved and having voting rights at over 80% in student
associations, 60% in academic board, around 45% in cpandikignificantly less at faculty
level and belowStudents perceive their achievements through engagement as affecting
policy, counciandacademic boardand in terms of raising issues.

Impact of student involvement

Respondents considered that student involvement had impacted deemgking in their

ingtitutions, most notably within their student associations but also in raising awareness of

LJ- NI A Odzf I NJ A dadzSa |y RStuddnidzRsbahvinan@elvishaahadnga Sa (0 2
impact in relation to policy, within university council and academic board.

Communication

Students reported that the most useful category of information provided by their institution

was results of student feedback surveys (93%), followed by reports of actions taken to

enhance student educational experience (72%), employabilityey data (64%),

program/course evaluations and student progression and retention data (both 57%).

' VAOBSNBAGE NrylAy3dazr SEGSNYyIt SEFYAYSNEQ NBL
reported asthe least helpful.

Further thoughts

Respondents were ginethe opportunity to provile any further thoughtsA strong theme
throughout was the importance of appropriate and effective communication, with the main
challenge emerging for institutioriseingto ensure that the engagement they are working

to provide iseffective and effectively communicated to students. There wasthiso
persistentconcern that student participationan beperceived asoken. This can only be
countered by furthering and deepening student engagemengaging students at the
beginningof decisionmaking and strategy development process&asi maintaining a focus

on deliveringpositive outcomes for students

Institutional surveys
Overview

Towards a morsystemically inclusive student voice
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The outcome of international research together witte survey conducted by the University

of Bath nto student engagement were used to inform the development of a survey that was
sent tostaff acrosAustralian tertiary education institutions to examine what is happening

in Australia with respect to student engagement in university decisiaking and

governance.

The response to the survey was strong (53%) with 27 responses received from 47
institutions. Analysis of this survey revealed that there are pockets of good praghieee
studentsare engaged in decisiemaking.However, there isno systemic approach.
Australian institutions, like some in the UK, are grappling with the concept of students as
partners, more often perceiving students as stakeholders or customers.

Respondents were from different types of institutewith the Group of 8, Australian
TechnologyNetwork, RegionalUniversitiesNetwork, InnovativeResearchUniversities,Open
Universities, unaligned universities and other higher educational institutions all represented
in the responses received.

The followng headings reflect theurveyquestions

Where are students engaged and how?

{GdzRSyia IINBE NBLINBaSyiSR 2y Fff NBaAaLRyRSyilGac
most (84%) engage students on the institutional council and have a student association.

Most institutions (92%) reported engaging students at course level atge80age

students in grievance processdésg.course level the engagement is overwhelmingly through

student feedback surveywith two instances of SS&feported, whichare most prevéent

at faculty level (64%ommittees in general are a major form of engagemeiith surveys

andad hocprojects also being used to engage students. Fifteen of the responding

institutions reported other forms of student engagement including student sasa

student representative councils, consultation forums;areation projects and specialist

senior executive appointments.

Ease ofecruitment

Almost half of the respondents (48%) reported that it was moderately challenging to recruit
studentrepresentatives while 26% reported difficulty in recruiting student representatives.
Some institutions noted that it was easier to recruit universiige representative positions
than faculty-based positions.

Who engages?

The students most likely to enga are undergraduate, full time, local students.
Postgraduate, partime, international andninority-groupstudents are significantly less
likely to engage. Thirteen institutions reported that they are taking action to imptiose
engagement of groups witlmited participation.

How does recruitment occur?

Towards a morsystemically inclusive student voice
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Student association elections commonly provide council and academic board
representatives as well as student association representatives. Institutiolections are
used in some institutions to provedacademic board representatives as well as faculty
representativesAt the faculty level, representatives may be volunteers, nominees or
appointed by staff.

Training

The vast majority of respondents reported some form of training for student
representatves, mostly through formal institutionak student associatioprograms,or

staff who have this as a formal responsibility. There were also reports of using external
providers to provide specific training (etbe Australian Institute of @mpanyDirectors). If

there was a formalised process, respondents were asked to identify how it is funded.
Sixteen institutions reported that funding was allocated to training student representatives.
Mostly the funding is provided by the institution although there apys¢a be institutions
allocating Student Services and Amenities Fees (SSAF) to this purpose.

Support for student representatives

Most respondents reported providing support and advice for student representatives,
typically through staff with this responsility. Injust 44% of responseshe institution had
formal institutional programs in place, with 36% of respondents providing student
association programs and the same percentage utilising current stué@nésentative
mentors.

Informing students aboutrepresentative roles

All respondents reported having a mechanism for informing students about representative
roles. Orientation and information on the institutional website were the most common
means with social media and student forums also popular. Other reported mechanisms
were letters from the DVC, a payp shop, student ambassadors, information on the

student association website and emails to all students.

Acknowledging student contributions

Inditutions were asked to report on whether student contribution to governance and
decisionmaking is explicitly acknowledged in publications and news it@es.institutions
said that student contributions were not acknowledged and one was un3inese tha
reported that student contributions were acknowledged reported that this was through
various channels including news stories, reports, attribution of authorship or contribution,
AHEGS statement, meeting minutes, letters of thanks, and membership lists.

Performance indicators

Institutions were asked to report on whether they had performance indicators for the
effectiveness of student engagemeiithirteen institutions reported that they did not have
relevant performance indicators and one respondent wasure whether their institution
had relevant indicators or not. For those institutions reporting having relevant indicators,
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being evaluated were variable.

Incentives

In terms of incentives offered to student representatives, thirteen institutions reported
providing informal recognition, seven provide specific awards and eight provide payment.
Other reported incentives were training and development opporti@sitin relation to
leadership and governance, AHE&SI gifts and gratuitieszive of the institutions provide

no incentivesNone of the institutions provide academic recognition.

How the institution perceives students

Student roles are perceived diffemtly in different situations within institutiongs shown in
the graph below with the most common role being stakeholder.

Institutional attitude towards student engagement

The most prevalent institutional attitude towards student engagement was
Whampiming/pioneering at about 56%\bout 36% of institutions identified themselves as
WomplianQThe remaining 8% characterised themselves as avoiding student engagement.

Increasing engagement

Institutions were asked to identify what would motivate them nziiease student
engagement. Of the respondents, 52% reported beingrselivated while 36% reported
that provision of incentives would motivate them.

Case and pilot studiesan overview of project findings

Responses to theurvey of student engagemeptactices in Astralian universitiesogether
with stories volunteered to the projedeam at conferencewere the input for phase 3 of

the project. Theyrevealedinitiatives and existing practices at Australian universities that are
already providing oppaunity for students to have a significant role in decisimaking
processesConsequently, with the approval of the relevant institutiotige project team
conductedphase 3dnterviews and focus groups with key personnel and students to gain an
understandng of what these practices look like and how they are experienced by staff and
students

These cases studies cover the experiences at a range of Australian universities, and
demonstrate the successes and challenges of initiativéseifield. The exampsspan
relatively new initiatives tanore establishedones Many of these practicelsave been
recenty implemented andarethus notcast as best practicélonetheless, they shotiat
the sectoris interested in engaging students in decisioaking andwhat the universities
who have champioad the student voice have achiedeso far.Complementing the phase 3
overview presented here, detailed case studies and exemplars were published in
Understanding student engagement in university decision making avergancecsurvey
findingsand good practice casgtudies 2015 and 2016 (Varnha&ors 2017%).
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Interviews and focus group sessiarfgphase 3vere audierecorded and the recordings
transcribed to provide a record of the practices explored at ezdhe nine universities
examined These transcripts were used imform detailed analysisf each case stugy
presented in a separatgublication(Varnham& ors, 201€). While the overall experiences
were beneficial, these initiatives were netithout challengesand the more extensive
treatment permitted in the guide provides an opportunity to discuss these issugs in
deepercontext as well as elaborate on specific processesvaawls underpinninghe
initiatives Briefer synopses appear below (as Universitgtéd,).

Thewillingness to develop geter expertise irsomesectorquartersled to the opportunity

to conduct a pilot project relating to the use of studestaff consultatve committees
(SSCe(essentially the same type of body as those referred to eptnstitutions as staff
student liaison committees (SSLC3))istype ofpractice usedoverseas as well as in some
Australian institutionsis highly valuable in building a culture of student engagement and
allowing both students and staff to gain expise in student representation. This pilot study
is also reported in detail in the guide.

University A:student staff consultative committee

This university providestudent staff consultative committeeSSCG®perating at the
program levelThe SSC@wable students to have real input into their study program in
meetings held to discuss programlated issuesStudent representatives are a diverse mix
of domestic and international, undergraduate and postgraduatejfull-time and parttime
students.

There areguidelines for the operation dhe SSCCs that are provided to student
representatives. There is alsst@dent representativemanual.Training provided by the
universityis offered to student representative$ 2016 the Student Union introduced

new staff member t@rovide SSCC student representatives with advice on areas of policy
that they might need assistance in understandifeunion also held a SSCC Student
Leadership Summit which includedeynote address by the Vice Chancellor anesklent,
leadership andritical feedbackworkshopsas well as peer discussion to share experiences.

University B:student campuscouncils at a multi-campus university

University B has multiple campuses and each campus gaslent campuscouncil (SCCln
addition to each SCC, there is a Student Representative Council which includes three
members of each SCC and deals with universitie issues. In place of either a Student
Association or a Student Union, Universitydgsthe student representation ad
participation (SRP) model.

To ensure diversity in representation, membership of each SCC is specified and consists of
sixgeneralrepresentatives, on@ostgraduate student representative, omaernational

student representative, one residential studampresentative and two clubs and societies
representatives. It is open to an SCC to appoint-noting officebearers to assist in

LJ- NI A Odzf F NJ I NBFa ¢KSNB | &aAadringigordusssles. 6 S NI Jj

Students receive training in therim of a general induction provided by tiversity.Each
student representative is given a comprehensive Leaders Resource Guitigersity
position(Manager, Student Representation and Participalignn place to support the
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operation of the SCCard the Student Representative Council). An additional university
position is that of Student Voice Officer. This position was created to support and resource
student leaders antb facilitate student voice in university decisianaking.

University Cstudent engagement at a regional universityith

multi campuses and large numbers of distance students

University C has multiple regional campuses and a significant populatehstafice
education (DE) students. There is wide variation between campusegahehs cohorts
both of which pose challenges for student engagement.

Each campus hassaudent representativecouncil (SR@)lusan associatedeate with
representatives from all campusekhe SRCare intended to be responsible for ensuring a
studentvoice funding student clubs and social events on camjpnsl providng
opportunities for leadership, university engagement, community engagement and giregti
skills directly relevant to the workplace.

A student voice thinktank led to the concept of student leadershipconference as a vehicle
for students fromdifferent campuses to meet to build# ¢ K @iriv8rsity student
leadership cultureThe conference also provided an opportunity to build skills to allow
representatives to work more effectively in their positions and the opportunity for the
students to meet with and question some of the senior staff leaders of the univeltsitas
consdered to be so effective that it will be held annually.

There is a twalay induction for altouncil members including the student representative.
To enhance financial literacy, the university setigsstudent representative to the
Australian Institute 6 CompanyDirectors to undertake a course.

University D:student-centred key strategic partnership providing
programs and activities which complement the learning and

development outcomes of the university

University D has a dedicated npnofit entity that provides a range of neacacemic
services and facilitiess well asocial, cultural, recreational and sporting programts.
activities cover a wide spectrum, from the operation and management of commercial
venues in the university to discipline clubsaculties and schoaqland diverse sports clubs.
This entity seeks to engage all members of the university commgsitydents, staff and
alumnic in its activitiesholding effective collaboration to be of primary importance.

The entity has doardthat has a majority oélectedstudent directors (7 out of 13
members) which include the President and WMrresident All new student directors attend
a onedaycourse on gvernance fodirectors run by the Australian Institute of Company
Directors. Therés also a fulday induction workshop where student directors are taken
through every aspect of the company.

The President is reimbursed for expenses incurred, and both the President and Vice
President receive an honorarium.
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University E: Student Guildnd Education Council

The Student Guild has an undergraduate student president who is elected for ondkear.
president works alongside an electpdstgraduate student presidentepresentng

students across the university and assisted on postgradustessbyan elected
postgraduatestudent president.

Below theguild is the Education Council which is made up of representatives frdiacalty
societies.Thiscouncilensures that students from eadhculty have a voice on education
issuesBelowfacultysocieties there may be discipline clubs whose membership is made up
of students from particular disciplines within faculties. Some faculties do have a course
representative structure but this is not common throughout the university.

The Education Counaileets monthly to discuss campusde issues which may be taken up
by the Education Council President and 8tedentGuild PresidentThe Education Council
is a place where representatives from faculties collaborate ands$ialle to enhance the
education of all studentsThe ouncil overseeghe lobbying of faculties, theniversity and
government.

There are two other susouncils of theguild, The Public Affairs Council and the Societies
Councij with presidentsBelow this there are around I&her representativebased

portfolios. This structure provides not only student input on education issues but also
comprehensive student input intoniversity life areas such as orientation, residency, staff
awards etc. Each incominguild president is rguired to attend governance, risk and

financial management training conducted by the Australian Institute of Company Directors
and funded bythe senate.Training is also offered to specifjaild officers in relation to their
specific rolesThereisan® 2 N I £ Wa dzO O Sdildh |dagdeysWhepeTherasidenRR S v (
is likely to have performed a series of other leadership relesge being mentored by the
preceding experienced student leadef$eguild also has a very formal, structured

handover procesgl & ¢St f a GKS AyO2YAy3a t NBaARSyl
Council receives training and there are handover packs distributed to affiliated bodies.

University Faacademicstudent representative
Anacademicstudent representative (ASRYyogram currently operates in four schools in one

division.It was instituted by the Dean and is led by an Experience Plus Support Officer.

Each program has an ASR and ithetudesundergraduate Honours angbostgraduate
coursework There are publishetecruitmentguidelines for ASRshich provide that there
should be oe far every year level of a program®@rientation is required for the ASRnd
there is astudent representativehandbook.

Positives for students were recognitiaf their views developingsocialisation and
communications skiljandgetting to know program directorgndother ASRs and students
generally.

University G:co-creationof a major student facility

A comprehensive student facility was establisitbcbugh a project of careation with
students actively engaged in the process of determining what would be in the centre and
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how it would work.When the facility opened it was instantly populated by students,
particularly those who hadontributed tothe space.

A virtual cecreation concept was pursued the following year with the same commitbegs
andsystem. This project identified a significant number of issues that impacted student
experienceThese issues were addressadividuallyandled toimproved student
experience through-€ommerce, a timetablingpp, compatibility with different deviceand
improved Blackboard functionality.

The success of the project created institutional awareness of the value of investing in the
student experience.

University H embeddedleadershippractices at an oldr university

University H immongthe oldest universities in Australia and has a long tradition of active
student representation. It has an engaged student association at both undergraduate and
postgradiate levels

University H offers a courskeeadership and Influencéor academic credit. It is one of the

courses known asvcecK YOSt f 2 NDa O2dzNB S | yRleakning A y i SNRA ;
ethos. It is available to students from second year onwards who have an elective available.

The course guide notes tha8tudents will develop a strong sense of their individual efficacy

in pursuing self, social or organisation change and develop@©mie of the assessment

tasks is a group projetd develop an idea t&gitchCat the end of the course to theice-

chancellor on how to enhance the student experience.

Thee is avice-chancellof siudent leadershipprogramthat has an undergraduate and a
postgraduate version. Students who are in or intending to apply for university student
leadership positions are strongly encouraged by the university to apply. As part of the
program students a assigned a senior member of staff as their mentor.

Astudent leadershipgforum is held towards the end of the year and is a gathering of those
students who have been elected for student leadership positions in the following year.

University I staff student consultation committee pilot project

A pilotproject was initiated in théaw facultyat University Iworking with students and staff
engaged in the undergraduate LLB program to determine whether this type of engagement
with students would bdveneficial to staff, students and the program.

The pilot project was well received by the students involvidtey liked the opportunity to
work with staff, raise student concerns and havesh concernaddressed in an open,
collaborative discussiostudents benefitted from gaining a better unde¢esding of

university processeandrecognising that some decisianaking iscentralised and therefore
not controlled bythe faculty. Understanding theeasoning behind policies and processes
was beneficialStudents appreciated the changes that were implemented as a result of their
comments and advice that matters that could not be actioned immediately would be
pursued. Students also appreciatéds opportunity to enhance communication and
transparencywhile engagingwith students from other years of their course.
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It was beneficial for théaculty to meet students in a collaborative environment and hear
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students who were active iother student bodies. Better briefing and training of academics

prior to the first SSCC meeting may have increased positive responses from some academic
members.

University 3Jembedded student representation processed a

private university

University Js relatively small antlas a very active student bodgtudent representation is
embedded and supported at all levels of the university from class representation to
university council. Student representatives have been the initiators of univexsity
administrative changed-or examplewhen amember of the student association proposed a
changeto the student evaluation systeyto extend the time for responding until after
exams and the proposal wasventuallypassed at the next meeting.

University K:student representative systemsit a young university

A young regional university is@reenfield€xsite for embedahg aculture of student
partnership in decisioimaking and governance. This case highlights the challenges in
developing the structures whicsupport a culture of student representation when that
culture has not previously existed within the student body. Communication issues were at
the forefront particularly in relation to the means used by the university to advise both
potential student repesentatives, and the student body as a whole, of election procelises.
was seen that development of an SRC required a delicate balance between student
autonomy and management guidanddanagement is committed to the development of a
representative culturend is engaged in further review and development.

A systemic model of student engagement in university
governance and decisiemaking

Theprojectwork has allowed the production @& model epresenting a systemic view of
student engagement in universitlecisiormaking and governandgigure 1). Prior to ths
project, the primary concern wasith the issues of increasing engagement within the
higherlevel deliberative bodies of universities, suctsasates,councils andacademic
boards.Theresearchwork and extensive contact with student leaders has shown that the
development of a strong student voice in decisioaking requires attention at all levels of
the sector, from subject and course representation to politye relationships between the
various bodies, in some caspsrtrayedthrough theimageof an incompleteéladderQ
suggest that the relationships may not yet $igficientlydeveloped

This model has been usedby the project team irsector workshops as a stimulte
participants to casider thestudentginstitution relationships in their priority areas.
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Student partnership in university decision-making
A systemic model

= Policy
* TEQSA
Influence Influence
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— I
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Student representation g development

University councils e
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+__ Commercial, Advocacy;
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* Representation at course level
* Quality of learning experience

Figurel: The model for student partnerships in universities developed by the project.

Project team reflections: lsallenges andpportunities

A singleinstitution projectpresentedboth challenges and opportunities

1. Execution of the project fetb a small teamat one institution.While this made for
an extremely busy periqdt allowed the opportunity to engage with a wide range of
institutions and student cohost Thisgeneratd a broader andmore coherent
picture of current Australian practice.

2. The nature of the university timetable and student election cycles posed
considerable difficulties with engaging students in the projectparticular it was
hard tofind suitable times to conduct focus groups involving studettss difficulty
was overcome by being flexible in terms of phone interviews and timing of focus
ANRBdzLJA G2 FAOG Ay #he dnKersitiés daobedssiated ggatiyirs G I 6 £ S
this.

3. Difficulties were also encountered with contacts in university and national student
organisations due to changeovers in personfelther than trying to maintain
contact with a moving population of office holders in these organisationgst
found to bemore valuable to work with individugktudents and studenteaders who
had contated the teamor stood outin focus groups and interview$hese students
represented diverse student groups includingigenous, international,
postgradiate, disabled and mority groups and theyplayed an important part in
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the research and project activitieor exampleorganising and leading the
symposium sessions and gathering students for focus groups

4. Making contact with the people within an institution who could provide information
NEIIFINRAY3I (GKS AyadAadlddziA avsOralledgingtsS y & Sy 3 3
challenge wasdlved bya program of wide disseminatiowhich ultimately allowed
far-reachingcontact with the right people

Key findings Factors needed for effective student
engagement

The project team, drawing from all three phases, were able to identify important factors in
universities and higher education institutions that are necessaryffectve student
engagementThe factors are described below, and summarised in Figure

1. Effective and valued student leadership in partnership with universities

Srong student leadershigt all levels is shown to be pivotal with a strong focus on

partnership ofstudent associations and student leaders with the university. ThO AK

statesWL G A& y2GFo0fS GKIFIG F2NJ Iy jtyieedstotvidi A 2y G 2
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context of student leadershipeedsclear definition at both a nationaveland at most
universities.Case studies of two Australian universities which have a strong commitment to

student leadership showed clearly the value in a caltakive partnership approach and

institutional support for its place in the matrix of student representation at universities.

Support for this role could follow through to national student bodies.

2. A developmental approach to student representation frocourse/subject level

to high-level institutional bodies

The importance ofhe development of student representative capability from the early
8SINBR 27T &0 dzR Sy (uaiersdlynsbad iMjpoNaatac®iyChdeBtdies at
Australian universities showetlat course representativeplay a key role in gathering
student opirion and workingvith academic staff to use this information to enhance the
student experiencerThis role gives students representative exigeice and confidence to
propelfurther into faculty and university bodies.

3. Resources for training and support of student representatives

Training and support isssential and may invohstudent trainers.The value is well
recognised in UK reportELIR 2008011, QAA Scotland 20&45). Importantly,training
can bea partnership enterprise between universities and student associatioimsre is also
aneed for working withuniversity pesonnel and academics to develppcesses to
incorporate the vigvs of student representatives.

4. Processes for the engagement of students in curiacdesign, and involvement in a
continual process of enhancement of courses and their university experience

Student engagement in the classroavas not a pecific focuf this project butit is

integral to the development of a culture of student partnershipefie is an increasing body
of OLTand international research in this ar¢aetailed above)
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5. Capturing every studer voiceg engaging undesrepresented studengroups toensure
engagement of the whole student cohort

A significantchallenge lies in capturing the voices of all student cohgntdernational,
Indigenous, distance, fulime and parttime, andundergraduate and postgraduateand
there is a need fosectorwide collaboration to share ideds consistenly deliver the best
outcomes The voices of international students are seldspecificallyincluded within
current structuresThe need for innovation in this area is particlj@mportant to
maintainng internationalcompetitivenes$y showing thathe Australian sector is seen as
responsive to and inclusive of the viewstloésestudents.

6. Considering the provision of meaningful incentives for student engagement
Thedevelopment ofapproprate financial and noffinancialsupport for student
representationneeds consideratiorResearch indicates that the low level of diversity
among student representatives may be related to financial issues such as the need to
engage in paid work to suppastudy. It is necessary also to examine a range of possibilities
for educational recognition whicinay be seen to aid employability.

7. National entitie s supporting student engagement

Inthe comparative sectorakeyrole is played bgtrong nationakntities which support
student engagementTheyhavepermanent staff to assistith research agendasraining
and supportIn the case belected student organisationthey providethe knowledge
transfer which $ essential with a transient student bodyhese agencies wodither

through sector support for the national student organisatitor,example NZUSA or ENQA,
or asa separatédodyset up as a collaboration between sector bodfes,example spargs
(set up in 2003and TSERcreated in 2012)Thelatter arecollaborations between the
National Union of Students (NUS), the Quality Assurance Agency (QAA), the Higher
Education Funding Council (HEFCE), the Higher Education Academy (HE& )Gandl of
Higher EducationTheir workillustrates the valle of a sectoisupported ceordinated agency
or collaborationunderpinning a policy commitment to student partnership

Thefindingsof this projectareto be progressed by an Australian Learning and Teaching
Senior National Teaching Fellowship awarde@tofessor Sally Varnham for 2@ . A
sectorwide collaboration will work towards the development of an agreed set of principles
and aframework for student engagemenit.is hoped that hiswill be followed by the
production oftoolkits to assist univeitses in the implementation of these principles.
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Figure 2: A summary of the factors necessary for effective student engagement
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Conclusions and recommendations

Although Australian universities have student representatives on faculty and university

bodies, representation does not weave throughlayers of the institutions. In addition, the

extent of representation varies greatly. There is a need for a common understanding

towards creating effective student representation or engagement at all levels of university
operations in a diverse sectdrowlevel student engagement in university governance and
decisionmaking is often attributed to student apathy as reflected in the headline to an
FNOAOES Fo2dzi GKS LINRP2SOG Ay (GKS 1 A3IKSNI 9RdzC
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in this way in the interview leading to the article). However, behaviour which may appear
apathetic may be better ascribed to the relatively low level of systemic support for student
engagment. The comparative international research has highlighted the patchiness of

systemic support in Australia and the minimal policy framework.

Nonetheless, the projediscoveredexemplary cases of student partnersiipAustralia

with strong supportand highly engaged studengpresentatives. With effective institutional
support, students have been able to contribwgtectively to universityunctions. There are

cases where innovative strategies waignificant implications for the quality of studien

learning have been initiated by studerg@presentativesCommitment and respect are

essential to embed principles afstudent voice and agthos of student partnership and

this is often embodied in strong student leadership procesSaslents must belae to

trust the university in order to engage and this comes from the institution demonstrating

that the student voice counts. Theveasmore enthusiasm for taking a representative role
whenstudentst St & (GKS& O2dzZ R WYIF1S I RAFFSNBYyOSQo

The innovations mderway in many Australian universities show a readiness in the sector to
embrace principles of student partnershiphe establishment of a separate function of
student engagement of NUS and/or CAPA supported by the sector with dedicated
permanent staff, othe creation of a separate agency along the lines of spargs or
collaboratve body like TSEP, would show sector commitment to turning the concept of
student partnership into a reality in Australian universities.

Towards a morsystemically inclusive student voice

27



References and further reading

Ako Aotearoa: The National Centre for Tertiary Teaching Excellence and New Zealand Union
2T {GdzRSy G aQ !Studes Qoice il TeRisf\GEdutation Bettings: Quality

Systems in Practicd https://akoaotearoa.ac.nz/download/ng/file/growd/student-voice
full-report.pdf

Arnstein S R (1969) Ladder of Citizen ParticipatiGAIP, 35, No. 4, July, 2924

Bergan S (ed) (200Fhe University as res publiddigher Education Governance, Student
Participation and the University as a Site of Citizengbguncil of Europe Publishing,
www.coe.int/en/web/portal/home

Boyatzis RE (1998)ansforming qualitativénformation: Thematic analysis and code
developmentThousand Oaks, London & New Delhi: SAGE Publications

Brown R (2011yVhat do we do about university governarfeerspectives: Policy and
Practice in Higher Education 15(3); 81

Bryman A & Bell E (200Business Research Methodgh ed, Oxford University Press

Budapest Declaration: Governance and Student Participation. 21st European Student
Convention February 2011

Carey P (201 Student as cgroducer in a marketised higher education system: as case

sidzReé 2F ad40GdzRSydaQ SELISNA Sy QlSnoationslidiEdUBatiod A LI ( A ;
and Teaching Internationab0(3), 25@260

Carey P (2018 Student Engagement in University Decidubaking: Policies, Processes and

the Student VoiceThesis subitted in partial fulfilment of the requirements for a degree of
Doctor of Philosophy, Lancaster University, UK

Carey P (2013 Student Engagement: Stakeholder perspectives on course representation in
university governangestudies in Higher Education, 38(929@;1303

CoatedH (2005)The value of student engagement for higher education quality assurance
Quiality in Higher Educatidlil (1), 2536

Commonwealth of Australia Government (2089NJ y a F2 NY Ay 3 | dZAGNI £ Al Qa
System

Deane E (2013tudent Leadership in Curriculum Development and Re(ifing of
Learning and eaching, Australian Learning and Teaching

5SLI NIYSyd F2N . dzaAySaa
T2NJ 0KS KAIKSNI SRdzOI (A 2

W<,
o<,

20 A2
02 ¢

W<,
O«

PR
<

>\-f—"ﬁ
O
- >
~ ax

I G
NE

Q¢ -

2
y

Towards a morsystemically inclusive student voice

28


https://akoaotearoa.ac.nz/download/ng/file/group-4/student-voice-full-report.pdf
https://akoaotearoa.ac.nz/download/ng/file/group-4/student-voice-full-report.pdf
http://www.coe.int/en/web/portal/home
http://www.tandfonline.com/loi/cqhe20?open=11#vol_11
http://www.tandfonline.com/toc/cqhe20/11/1

Dow A (2013¥tudent Representatives engagingpportunities and negotiating barriers to
participation in tertiary governancd®aper presented at Australia and New Zealand Student
Services Association (ANZSSA) Biennial Conference®ad@&oria University, Wellington,
New Zealand

European Association for Quality Assurance in Higher Education (ENQA)SR@s)t
involvement in the processes of quality assurance ageaties
(http://www.enga.eu/indirme/papersand-reports/workshopand
seminar/Student%20involvement.pdf

European Students Union (ESU) 24P { 6 dzZRSy G [ STU hdziy GKS
participation in higher education decisiomakingat https://www. esuonline.org

Gordon L, MacGibbon L, Mudgway S, Mason T & Mclroy (2011) Final Report Stocktake of
codes of practice in tertiary organisations, Networkers, Wellington, New Zealand

Healey M & ors (2014 ngagement throgh partnership: students as partners in higher
education Higher Education Academy,
https://www.heacademy.ac.uk/enhancement/themes/studenpsirtners

Higher Education Standadrramework (Threshold Standar@d8l1land its 2015
replacement (from January 2017)

Jackson J, Fleming H, Kamvounias P & Varnham S &066int Grievances and Discipline
Matters Project Repodnd Good Practice Guideccessible at
http://www.olt.gov.au/resources?text=student+grievances+and+discipline+matters

Kamvounias P & Varnham S (20G&}ting What They Paid For: Consumer Rights of
Stuwlents in Higher Educatioeriffith Law Revieyd5 (2), 306332

Krause M W{ (0dzRSy (G Sy3aFr3asSySydy | YSaae LRftAaoe
with learning in higher education (Solomonides I, Reid A & Petocz P (Eds) (Faringdon: Libri,

2012)

Little B Locke WScesa & Williams R2009)Report to HEFCE on student engagement,
HEFCE, Bristol, UK

Little B & Wililams R (2010)(i dzZRSy G aQ NRf Sa Ay YIAy il AyAy3

there a tensiorQuality inHigher Educationl6(2), 115127.

Lizzio A & Wilson K (2008judent participation in university governance: The role
conceptions and sense of efficacy of student representatives on department committees
Studies in Higher Educatipd4(1), 6984.

Luescler-Mamashela T M (2010from University Democratisation to Managerialism: The
changing legitimation of university governance and the place of stug€etsary Education
and Management, 16(4259%283

Towards a morsystemically inclusive student voice

29

puj

lj


http://www.enqa.eu/indirme/papers-and-reports/workshop-and-seminar/Student%20involvement.pdf
http://www.enqa.eu/indirme/papers-and-reports/workshop-and-seminar/Student%20involvement.pdf
https://www.esu-online.org/
https://www.heacademy.ac.uk/enhancement/themes/students-partners
http://www.olt.gov.au/resources?text=student+grievances+and+discipline+matters
http://oro.open.ac.uk/view/person/bml3.html
http://oro.open.ac.uk/view/person/wdl8.html
http://oro.open.ac.uk/view/person/as282.html
http://oro.open.ac.uk/view/person/rkw2.html

LuescheiMamashela T M (201&tudent representatiom university decision making: good
reasons, a new lensstudies in Higher Education, 38(1342;1456

McCulloch A (2009)he Student as eproducer: learning from public administration about
the studentuniversity relationshipStudies in Higher Educatid®%(2), 17£183

McMillen C (2014yhe government should think hard before deregulating univéessfhe
Conversation 2 May 2014 tteconversation.com/thegovernmentshouldthink-hard-before-
derequlatinguniversityfees26175accessed 23 June 2015

Marginson S & Considine M (2000he Enterprise University: Power, Governance and
Reinvention in AustraljdlCambridge University Presgnabridge, England

Meek V L (200@piversity and marketisation of higher education: incompatible concepts?
Higher Education Poli&s, 2339

National Student Forum, Annual Report (2010), UK

NUS (2012%tudent Engagement in Learning and Teaching QualityayementNational
Union of Students (NUS) Manifesto for Partnership at
(http://www.nusconnect.org.uk/resourcesfmanifestofor-partnership

Office of the Independent Adjudicator for Higher Education (OIAHE) UK, Annual Reports
(2011, 2012, 2015yww.oiahe.org.uk

Pabian P & Minksova L (208tpdents in Higher Education Governance in Europe:
Contrasts, sommonalities and controversieBertiary Education and Management, 17(3),
261¢273

PimentetBotas P C, van der Velden G M, Naidoo R, Lowe J A, and Pool A 31{204rR)
Engagement in Learning and Teaching Quality Management: A Study of UK Practices.
Resarch Finding€ommissioned by the Quality Assurance Agency for Higher Education
http://www.bath.ac.uk/learningandteaching/pdf/student _eyagement/Research_Findings_
Report 11.9.2013.pdf

Quiality Assurance Agency for Higher Education (20K2Quality Code for Higher Education
(http://www.gaa.ac.ukken/Publications/Documents/QualitodeOverview2015. pdf

Report of the Working Group on Student Engagement in Irish Higher Educatid@) (201
Enhancing Student Engagement in Deciditaking April athttp://www.iua.ie/wp -
content/uploads/2016/04/HEARCGStudentEngagemenReportApr2016.pdf

Report to the Higher Education Funding Council for EngldB&CE) (2009fudent
Engagemenat
http://oro.open.ac.uk/15281/1/Report to HEFCE on_student _engagement.pdf

Solomonides & or2014)Student engagement: a messy policy challenge in higher
educatiolA y WOy AL IAYy I gAGK [SENYyAy3a Ay |1 ATKSN 9Rc

Studentengagement through partnersh{010) The Higher Education Academy,

Towards a morsystemically inclusive student voice

30


https://theconversation.com/the-government-should-think-hard-before-deregulating-university-fees-26175
https://theconversation.com/the-government-should-think-hard-before-deregulating-university-fees-26175
http://www.nusconnect.org.uk/resources/a-manifesto-for-partnership
http://www.oiahe.org.uk/
http://www.bath.ac.uk/learningandteaching/pdf/student_engagement/Research_Findings_Report_11.9.2013.pdf
http://www.bath.ac.uk/learningandteaching/pdf/student_engagement/Research_Findings_Report_11.9.2013.pdf
http://www.qaa.ac.uk/en/Publications/Documents/Quality-Code-Overview-2015.pdf
http://www.iua.ie/wp-content/uploads/2016/04/HEA-IRC-Student-Engagement-Report-Apr2016.pdf
http://www.iua.ie/wp-content/uploads/2016/04/HEA-IRC-Student-Engagement-Report-Apr2016.pdf
http://oro.open.ac.uk/15281/1/Report_to_HEFCE_on_student_engagement.pdf

Student partnerships in quality Scotland (spargs) (20B6%aging Students in Institutided
ReviewMay

Student partnerships in quality Scotland (spargs) (20RBrognition and accreditation of
academicrepgt NI OG0 A O0OS&a FyR OKFfftSyasSa I ONraa {O2afl
November

Student partnerships quality Scotland (spargs), Association of Colleges (AoC) and NUS
(2015)5 SPSt 2LIAYy 3 @2dzNJ alidzRSyGaQ dzyAzy

Student partnerships in quality Scotland (spargs), (20@8)ebrating student engagement,
4dz00SaaSa IyR 2L NIdzyrilASa Ay {020t yRQa dzy

Student partnerships in quality Scotland (spargs), (20&8)¢dance on the development and
implementation of a Student Partnership Agreement in Universkiegember

Student partnerships in quality Scotland (spargs), (20R&port of the higher edation
mapping exercise of student involvement in quality assurance & enhancement processes

(all spargs publications above accessibleratv.spargs.ac.uk

Student Voice in Tertiary Education Settings: Quality SysteRracticePrepared for Ako
Aotearoa: The National Centre for Tertiary Teaching Excellence and New Zealand Union of
{G0dzZRSYy (1aQ 208B8a2O0A GA2ya

The Student Engagement Partnership (TSEP) & GuildHE K2&KiBy Student Engagement
a Reality Turning theoy into Practiceat www.qguildhe.ac.uk

The Student Engagement Partnership (TSEP) (20&4Principles of Student Engagement:
The Student Engagement Conversation

Thomas L (2012)Vhat Works? Student RetentionSuccessFinal Report for the Higher
Education Funding Council

Trowler V (2010Framework for Action: enhancing student engagement at the institutional
level (2010) The Higher Education Academy, York, England

Trowler V (2010%tudent engagement literatuneviewDepartment of Educational
Research Lancaster University, November

UK Government Department of Business Innovation and Skills (200/hjte Paper,
Higher Education: Students at the Heart of the System

Van der Velden G M, Pool A D, Lowe J A, NaRd& PimenteBotas P C (2013), 'Student
Engagement in Learning and Teaching Quality Managerfegbod practice guide for

higher education providers and students’ unions'. Commissioned by The Quality Assurance
Agency for Higher Education.

Varnham, SQlliffe, B, Waite, K and Cahill, A (2013a)dent engagement in university
decisioamaking and governance: towards a more systemically inclusive student voice.
International ResearcReport 2015

Towards a morsystemically inclusive student voice

31


http://www.sparqs.ac.uk/
http://www.guildhe.ac.uk/

Varnham, S, Olliffe, B, Waite, K and Cabhill, A (208fbdgnt engagement in university
decisionmaking and governance: towards a more systemically inclusive student2@dibe
and 2016 Australian 8rveyReport

Varnham, S, Olliffe, B, Waite, K and Cabhill, A (2@tdadent engagement in university
decisionmaking and governance: towards a more systeaily inclusive student voi@915
and 2016 GoodPractice Case SudiesReport ¢ Australian examples of student
engagement

Victoria University of Wellington (2042D14),The Student Experience Strategy

Towards a morsystemically inclusive student voice

32



AppendixA

Appendix A: Certification by Deputy Vice-Chancellor

| certify that all parts of the final report for this OLT grant provide an accurate
representation of the implementation, impact and findings of the project, and that the
report is of publishable quality.
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Appendix BEvaluation Report

Evaluation Report
Student Engagement in university decisignakingand governance-
towards a more systemically inclusive student voice
Evaluator:Grace Lynch
Background

The aim of this project was working towareishancing the student experience by the
development of a more systemic inclusion of student voice in decision making and
governance in Australian universities. It investigated the case for deeper engagement of the
views of diverse student bodies in orderconsider how this may be achieved at many
levels and facets. Ultimately, it aimed to provide mechanisms for better defining student
expectations in the evolving new higher education environment as an inclusive culture
embracing student participation idecision making is essential to the development of
citizens and leaders in a democratic society. This project explored how the student voice
has been championed internationally and used that experience to provide universities with
the tools and knowledg® implement processes to facilitate and embed effective student
participation. It worked towards building inclusive and responsive universities which value
the student voice, and enhance the student experience by understanding and meeting
student expectabns.

The intended deliverables were all achieved and include:

1 Research report of international research and experience and identifying good practices.

1 Review report of Australian practices in student engagement in university decision making
and governane.

9 Case studies, frameworks and resources developed from pilots in a range of Australian
universities.

i State and symposia and national workshop to engage the sector in adopting new practices.

The project was allocated an evaluator from the independemtigation team for all

Strategic Commissioned Projects by the then Office for Learning and Teaching. The role of
the evaluator was to conduct formative evaluation activities throughout the life of the

project as well as providing summative evaluation of ph@ject at its conclusion informed

and based by the ALTC Project Evaluation Resources designed to assist projects in achieving
success and impact.
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The summative evaluation that forms the basis for this report has been guided by the
following questions:

Was the project managed and conducted in ways that contributed to project success?
Did the project achieve its stated outcomes?

Did the project achieve as much impact as it should have?

How could the processes associated with the project be improvedepitated?

=A =4 =4 =4

Evaluation Reflections

This project team and the evaluation team were first introduced at the OLT opening
workshop in March 2015 for all 2014 Strategic Commissioned Projects. Ti@eatury
student experience cluster was comprised of four project teams, including this project led
the University of Technology Sydney, by Professor Sally Varnham, with project team
members Katrina Waite, Bronwyn Olliffe and Project Manager Ann Cabhill.

This project team was slightly different than other strategic commissioned projects as there
was only one university involved, but the team had clear strategies in place to interact with,
and gather feedback from a number of Australian and Internationaldysities. By the time

of the March workshop, the project was already underway with ethics approval and had
commenced data gathering from relevant international institutions. A key strength of this
project was the strong leadership of the project lead wins highly experienced in student
governance and a dedicated and committed Project Manager, Ann Cabhill.

Formative Evaluation Strategies

In order to determine that the project's aims were achieved and outcomes delivered,
formative and summative evaluat strategies were undertaken throughout the project.

The independent evaluator was welcomed as a member of the Project Team and external
Reference Group and included in all project team communications. The evaluator was
provided access to the project teasrshared document Dropbox space and participated in
virtual and face to face project meetings, reference group meetings andachister

meetings. During the project lifecycle, the evaluator provided ongoing advice and feedback
for progress reports, devepment of reports, and development and refinement of case
studies. The evaluator met one on one regularly with the Project Manager and Project
leader.

Project Management
It has well known that effective project management practice incorporates preeipiat:

1 Identify project requirements
i Establish clear and achievable outcomes
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1 Balance the competing demands for quality, scope, time and cost
1 Manage the expectations of various stakeholders
1 Adaptplansto overcome challenges

This project clearly evidendehese project management principles. In particular, the

project was tightly managed with clearly defined outcomes and deliverables, realistic
timelines and flexibility to fine tune and make adjustments to accommodate challenges. A
wide range of stakehok groups were involved in the project as sources of data including
the advisory reference group and were provided with extensive opportunities to contribute
a strong voice. The team was also proactive in making links and forming collaborations with
other project teams in the 21 Century Student Experience cluster of 2014 Strategic
Commissioned Projects. The combined experience of the project leader and manager
previously working together was also an obvious asset and strength in their abilities to keep
the project performing on scope, time and to high quality.

Achievement of Outcomes

This project has successfully interacted with almost 250 individuals (181 in Australia and 85
internationally). In terms of sector engagement and reach, 12 institutions wenesented

in the reference group, 40 institutions engaged in symposiums, 14 student leaders
responded to student survey and 11 case studies were created. The forms of interaction
included surveys, interviews, workshops and symposiums. The findings inithaatbere

are pockets of good practice in Australia but no systemic response to the importance of
partnering with students in decisieamaking and governance processes.

The key findings were that in order to encourage student engagement in university policies
and procedures a sincere culture of partnership must be developed and visibly committed
to respecting student voices. Communication is critical, including studenésentative
opportunities within the university and through these opportunities the views of student
representatives are integral to decision making.

The 11 case studies involved interviews and/or focus groups with the senior university
personnel and stdents. A pilot of course representative staff/student liaison committee

model was run in a faculty which had not previously utilised such a mechanism. Training was
provided for those participating in the successful pilot.

Impact

The project adopted an englllded dissemination strategy and broad communications were
aimed at establishing awareness and interaction with the project, particularly as this was a
single institution project. Social media was used throughout the project and three project
magazines wexr distributed widely and are available on the project website.
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There was a workshop conducted late October 2015 involving students and university staff.
A national forum in early September 2016 with over 100 attendees, involved both
international and national speakers including students and as this project ends,timitlac

be extended through a national fellowship.

The project achieved the intended deliverables as illustrated below.

Outcomes

Final Report 1
Good Practice Guide 1
Case Studies 11

Conference Presentations 12
Project Magazines 3

Workshops/Symposiums 2

Summary

The project activities ensured that a large number of stakeholders (students, academics and
university leaders) were not only consulted in developing the findings, but were also
engaged with the critical question of whysisident engagement in decision making

important to the student experience in today's higher education environment.

This project was a pleasure to work with due to the experience, respect and willingness of
the team to engage with and learn from otherswiis a highly competent and well led team
that achieved not only its project outcomes but has also extended impact in a range of areas
and ways. The relationships that have been formed during this project are a key strength
and will be an asset for the entance of the project work already commenced into the

future through the Australian Teaching and Learning National Senior Teaching Fellowship
awarded to Professor Sally Varnham, this project's leader.
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Appendix Clmpact Plan(updated, as at 2016)

Anticipated changes at:

Project completion

Six months postompletion

Twelve months postompletion

Twenty-four months post
completion

(1) Team members

Knowledge about student engagement in UK,
Europe and New Zealand. Empirical evidence
regarding status of student voice in Australian
university governance. Authorship of good
practice exemplars, and oference presentations

Published papers

Published papers

Further research and roles in
developing student engagement

Further research and roles in
developing student engagement

(2) Immediate students

Benefitting from increased knowledge of good
practicein relation to student engagement

Benefitting from increased
knowledge of good practice in
relation to student engagement

Greater engagement with student
representation opportunities and/or
articulation of opinions to student
representatives

Improved stu@nt experience,
continuing enhanced student
engagement

(3) Spreading the word

Exemplars, Reports, Conference presentations,
Social media, Web

Social media, Web, Published pape

Social media, Web, Published pape

Social media, Web

(4) Narrow
opportunistic adoption

Attendees at conferences and symposia trying
specific practices identified as potentially
beneficial in presentations delivered by the tear|

Attendees at conferences and
symposia trying specific practices
identified as potentially beeficial in
presentations delivered by the team

Change at UTS

(adopting evidence based best
practice)

Embedded protocols at UTS

(5) Narrow systemic
adoption

UTS, reference and pilot institutions trying speci
practices identified as beneficial in tipeoject

UTS, reference and pilot institutions
trying specific practices identified as
beneficial in the project

Other universities participating in the
project adopting evidence based be
practice and credit recognition

Embedded protocols at other
universties

(6) Broad opportunistic
adoption

Interaction of adopters with managers from othe|
institutions encouraging broader adoption

Universities moving towards credit
recognition and organised training

Universities embracing credit
recognition and organisetlaining

Universities embedding and
improving credit recognition and
organised training

(7) Broad systemic
adoption

[not expected at this stage]

Recognition of the need for change

Development of recommendations
based on research and early adopte

National review mechanism
Higher education threshold
standards

National credit recognition
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Appendix D:Dissemination posters

[T [ —

Student voice — what post graduate students think matters o »
oo

Sally Varnham, Bronwyn Olliffe, Katrina Waite & Ann Cahill University of Technology Sydney IN UNNVERSITY DECISION MAKING

Introduction Results Summary

The student voice projectis examining good practice in

student engagementin decision making and governancein Keyfinding 1: Key findings 2: There 'Saﬂi?"if”_'t_m“fit_uﬂ?"t
universitiesintemationallyand in Australia. In Austr=lia There are five key dimensions Not a1l categaries of students are well engaged Engagement in cecision mexing in
there are pockets of good practice but there isstill a way that contribute to effective ::t:\‘::‘h:;:JT“;w“m““ universitiesin other countries.
to go in developing a systemicapproach. :tul‘:lE.ntEngz.gE:mEﬂtln That culture is emerging in Australia but
seision making more work is needed to make it systemic.
= T
[yt
[——— Under represented student groups, such as
[~ B post graduate students, need to be better
The Problem = — engaged.
We have identified that in Australiz post sraduste — B Training and support and incentivesare
students are an under represanted groupin . important dimensions to improving
university decision making and governance. — engagement.
Keyfinding 4: ) A culture of partnership is borne
A bottom up epproach todeveloping R N N N
MethOdOIOgv Key finding 3: student engasement seems to work best out of institutional commitment
Provisian of suitable training providing opportunities starting early in to and respect for student voice.
. and support and incentivesto student's academic career and stcourse
We have: participate require level. Thizcan assistgreatly to developan
* interviewed key playersfrom universities developmentin Australian :rt‘hus |.}r:ul.ture;fmstu:;n;er;:gagement|n
e e e i
ormal incentive schemes.
:::Ia::dm:nr:cl::::du:lthiﬁfn:ant?cNEw were reportad. including postgraduate References

analysison thetranscripts studentvoice.uts.edu.gu

== =]

b

* Carried gut an Australian institutional
survey basedon curfindingsin our
international researchand asimilar
survey conducted inthe UK.

Fimentel Boms, P.C. van der Ve/den, 6. M.
Naidoo, R. Lowe J. A. and Pool A. D. Student
Engagement in Learning and Teaching Gualiy
Management: A Study of UK Practices
Research Findings Commissioned by the

Quality Assurance Agency

University of Bath

* Conducted case studies in Australia based
‘on our survey findings

Support for this publication/activity has been provided by the Australian Government Office for Learning and Teaching. The views expressed 2 0}
in this publicationactivity do not necessarily refiect the views of the Australian Government Office for Learning gnd Teaching. = -

Student engagement in university decisioraking and governanagtowards a more systemically inclusive student voice



STUDENT VOICE & » S %

IN UNIVERSITY DECISION MAKING ' ) Sally Varnham, Bronwyn Olliffe, Katrina Waite and Ann Cahill

STUDENT PARTNERSHIP: UNIVERSITY DECISION MAKING IN
AUSTRALIAIN 2030-THEWAY ITCOULDLOOK

PROCESSES INCLUDING
STUDENTS IN HELPING TO DRIVE
STRATEGIC CHANGE

STUDENT / STUDENT RESEARCHERS

REPRESENTATIVES FOR ENGAGED IN ADDRESSING
EVERY COURSE ISSUES WITHIN
UNIVERSITIES

Supportfor this projecthas been provided by the Australian Government Office for Learming and Teaching. Theviews expressedin this publication do notnecessarily reflectthe views of the Australian Government.
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AppendixE Dissemination list

The following dissemination activities and opportunities occurred during the project.
Conference presentations

+F NYKFEY {2 2FA0ST YI hfftAFFST . SdetidoKAff ! X U
YFTAY3aY CNRY YA&aNBO23ayAGA2Y (2 | a8aGSYAO Y2
Annual Research Conference Dec 2016, Newport, Wales, United Kingdom. (forthcoming)

Varnham S, Olliffe B, Cahill A, Tangonan M & Bridggsident engagemd in university
decisionmaking and governance: what, why and how? 2016 UTS Learning and Teaching
Forum (forthcoming)

+ NYKIFIY {2 /FKAfEf 12 [/ KILYIY [ | SO1SyoSNB {
for Student Partnership in University Decisimakng and Governance: the OLT National
{SYA2N) ¢S OKAyYy3a CSftf2paKiNIEmsed2WE6! k1 9/ vb O2y 7

2 A0S YI #FNYKIFIY {2 httftAFFS . g [ IFKATE 3T W
FYR D2@SNYFyOSY | dzi G NI f AndyualitiSaNEnivéssiies A dSa Qo { G
Conference, Oct 12, 2016. AKO Aotearoa, Academic Quality Agency for New Zealand
Universities, and NZUSA

Varnham S & Olliffe B¥{ (G dzZRSyYy G 9y 3| IS Y S yrilakingyand dpylern@r®eNE A (& |
gKI G o Ke Lal¥FaRultyKl2aing dahd Teaching Seminar, UNSW, 6 October 2016
(followed by entry in Law Faculty blog)

2 A0ST YZI I NYKI YZStgdent endagemantfirSuBiversity desision KA f f >
YFETAY3 YR 3F3208SNYIFyOSY ¢241 NRa | on@mB aeaidsSy
with staff, students and student leaders. University of the Sunshine Coast, 6 October 2016

Vamnham SW{ G dzZRSy i 9y 3+ 38 Y 8 yriakingyind dnidrmérbeidiat, why RS OA &
I YR KARZEKAConference, Auckland New Zealan@802Beptember 204

+ | NYKIFYZ {2 htftAFTFSIT . I 2| ASiuBertengagemsentink KA f f =
university decisiormaking and governance: Towards a more systemically inclusive student
G2A0SQd ¢ {SLIWSYOSNI HAMCc® | YADBSNBAGE 2F ¢SOK

MercerMapstone,L., Matthews K, Rueckert, C., Varnham, S., Thom&tudents as
Partners' in Higher Education: An insurmountable challenge or an opportunity for
OGN YyaF2NXIFGA2YKQ |1 9w5{! S CNBYIYyGtS 1 dzad NI f ALl

Varnham SW{ G dzZRSy G 9y 3 3 S Y § yi-thakihg/and Gpverdiddéttowards a5 S O A &
more systemically inclusive studentvaitey h[ ¢ { GNJI GSIAAO / 2YYAaaA2)y
Learning and Teaching Conference, Melbourne, July 2016
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Varnham SW{ G4 dzRSy 4 9y 3l 3SYS y-&akihgsfand:eﬁ\ierﬁa@d\t(ﬁmardséi 5S0Aa
more systemically inclusive studentvaicey h[ ¢ { G0N} GSIAO ABNMEIYA a&A2)
postgraduate student experience symposium 2018, Xpril, Gold Coast

Varnham SY{ G dzZRSy i 9y 3 3 S Y S y-inakihgyand GpverdaBdéEtowdards a5 S O A a
Y2NBE a2aildSYAOI f & Uiv¢rsieslafistralisSCodfarenuie, SHEGQNBatelite S Q
Session, Canberra, 12 March 2016

Varnham SWaite, K Olliffe, B& Cahill A, 'Building the argument for more systemic student
voice in university governance and decisioaking in Australia: Learnings from the
UK',Converging Concepts in global Higher Education Research: Local, national and
international perspectivesSociety fo Research into Higher Education Annual Research
Conference December 2015, Newport, Wales, United Kingdom

Varnham S (20138tudents as partners: the student voice in university decision making and
governance;, discussion of an Office for Learning and Reacy’ 3 LBNgRe2 SO G Q=
EducationCompliance anQualityForum Melbourne, Australia, November 2015

+ | NYKIFIYZ {2 httAFFST . I 2| Btiddritenyagdementin I KA f f =
university decisiormaking and governance: Towards a more systeryigatiusive student
G2A0S8SQd HT hOG20SNI Hamp® ' YADGSNEAGE 2F ¢SOKY

+ I Ny KI'Y S$Seen@ndHsapdOenddgement of the student voice in university decision
Y I 1 A 3AtH Nafional Conference of the Australia & New Zealand Education Law
Associatio, Brisbane, Australia, September 2015

+ | Ny KI'Y StudénHengagement4h university decisioaking and governance

G266 NRa | Y2NX aeéaudsSyMghei HdicatidnyRestateh and@S a G dzRSy
Development Society of Australasia, Melbournestialia, July 2015

+| NYKIFIY {3 httAFTFS . Studert &gabement in uniyersity’deécisianS Y 0
making and governancetowards a more systemically inclusive student v@ice! dza G NJ € | & A |
Law Teachers Association 2015, Melbourne, Austrduily, 2015

Posters
Varnham S, Olliffe B, Waite K & Cahil4, (i dzR S ¢ \WihatpdtgranSate students think
Y I G (N&idBalpostgraduate student experience symposium 2018 April, Gold Coast

Varnham S, Olliffe B, Waite K & CahiW4,  dzZRSy G t I NI y S NB-Kakihg¥n | v A @S|
Australia 203G KS g & A Offic©d ldzaritng &n@l ZehaRing Conference,
Melbourne, July

Media
WaAiaaAizy G2 wS oBe&usralian)HigRes Fdiication Suppket, 11
November 2015
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WOFTF2NI A G2 9y 3 MhHe SustfaliadzRi§hgriEducatidn Supplema@nt &
October 2016

WLYGSNIBASSG AGK {Iffte I NYRITOCHBber29l8 OSNEAGSE 27F
http://lwww.spargs.ac.uk/announcementletail.php?page=562

Book Chapters

Varnham S'University Governance: Responsibility and Accountabilityaimham, S.
Kamvounias P & Squelch J (et#Byher Education and the Lawhe Federation Press, 2015
pp. 1629

Tyrrell J & arnham $'The Student Voice in University Decisimaking' invarnham $
Kamvounias, P & Squelch, J (etéyher Education and the Lawhe Federation Press,
Sydney, 2015 pp. 300

Consultation submission

Project team submission to thecast OLT consultation process led by Professor Ross
aAfo2d2NYyS FT2NJ GKS 5SLINIYSyd 2F 9RdzOFGA2Yy |y
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