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Executive summary
Project Context
Students from China account for the largest share of Australian onshore international student
enrolments in the higher education sector. Australian universities also top the transnational
education (TNE) accounting programs offered in China. The common international student
admission requirements of Australian university undergraduate courses comprise evidence
of academic ability and evidence of English language proficiency for students who are from
English as a foreign language (EFL) countries (for example, China). The National College
Entrance Examination (commonly known as the Gaokao), which is the final-year Chinese
secondary school and university entrance exam, has become increasingly important and
relevant to Western universities in recent years as acceptable evidence of Chinese
international students’ academic abilities. Despite the wide acceptance of the Gaokao by
Australian universities, there has been no empirical testing of the principle of the Gaokao
being a suitable predictor of the forms of academic ability required to succeed in Australian
universities. In addition to meeting the academic requirements, students from China (EFL
students) also need to provide evidence of English language proficiency (ELP). Various forms
of Western ELP evidence are accepted by Australian universities, (e.g., English for academic
programs and different standardised ELP tests, such as the International English Language
Testing System [IELTS], the Test of English as a Foreign Language [TOEFL]). However, no prior
studies have investigated the comparative predictive power of the Chinese tertiary English
language program and Western ELP measures for the academic performance of Chinese
international students in Australian universities’ TNE accounting courses. This pilot study
addresses these limitations and reports the first findings of the comparative analysis of the
Gaokao and the ATAR, the Chinese College English program (CEP) and Western English
language programs, and the location of study as factors influencing the academic
performance of Chinese international students.

Aim of the Project
This project aims to enhance the successful transition of international Chinese students
between Chinese (secondary and tertiary) education providers and Australian tertiary
(vocational education and higher education) providers. Specifically, the project has three
objectives. First, it empirically examines the comparative ability of the Gaokao and the ATAR
to predict academic performance in an English-medium accounting course. Second, it
examines the comparability of the CEP and Western ELP measures represented by an
Australian English for academic purposes (EAP) program and a Standardised English Language
Proficiency (SELP) test as predictors of student performance in an English-medium accounting
degree. Third, it compares the impact of location (i.e., completing an Australian degree in
China versus in Australia) on the academic performance of Chinese international students.

Project Approach
This study draws upon data from an Australian university (AU). AU is a large public university
that offers business degrees onshore and offshore through its TNE pathway program at a
Chinese university (CU). A large cohort of AU’s Chinese international students is admitted to
the pathway program that includes an equivalent of the first year (Diploma) of the Bachelor
SD15_5138 Factors influencing Chinese students’ academic success in an Australian university’s pathway program: An
empirical test

v

of Business degree. All Chinese students admitted to the pathway program are selected based
on the Gaokao aggregate results. At the end of the pathway program, successful students
(i.e., those who both meet academic requirements of the Diploma program and satisfy the
English language requirement, equivalent to IELTS 6.0) are admitted to the second year of the
degree with full credit for the first year. Students can complete the degree either in China or
Australia from Semester 5 at CU (i.e., Year 2 Australian degree) onwards.
The process of data collection was extensive and complex. It took the research team one year
to complete. The data made accessible to the authors included information on gender,
aggregate Gaokao results and tertiary academic results of 452 Chinese students admitted to
the pathway program between 2008 and 2010; gender, aggregate Gaokao, Gaokao English
results and tertiary academic results of 397 Chinese international students admitted to the
program in China in 2014; and gender, results in the CEP, EAP and SELP, results in business
diploma subjects and results in the second and third years of all business stream subjects for
307 Chinese students admitted to the program in 2006. The data for the domestic Australian
students included information on gender, the ATAR results and the tertiary academic results
of 1593 domestic Australian students admitted to the program between 2009 and 2013.
Univariate and multivariate regression analysis were used to test the following general
questions, each of which has a series of related sub-questions (see Section 3.2):
a. How well do Chinese Gaokao and ATAR secondary results predict academic
performance at the equivalent first-year degree level? (Research Objective 1)
b. What are the equivalent levels of the Gaokao and ATAR as a measure of academic
ability in Australian degree study? (Research Objective 1)
c. How well do Chinese and Western tertiary English language programs and first-year
(or equivalent) performances predict performance at a later-year degree level?
(Research Objective 2)
d. Is there any difference in performance in later-year degree level between Chinese
students who choose to stay in China versus those who complete their degree study
in Australia? (Research Objective 3)

Project Outputs/Deliverables/Resources
The project team conducted two workshops and five conference presentations. A full
presentation of the findings of this study is available for download at
http://aiec.idp.com/uploads/pdf/PDFs%20AIEC%202017/AIEC2017_25D_1099_Helen_Yang
_Alan_Farley_Lee_Min.pdf. The project findings have largely been incorporated into two
research papers submitted to top-tier international journals.

Impact of the Project
The study contributes to promoting the scholarly dialogue between the West and the East on
factors influencing the performance of Chinese students in Western tertiary courses. The
project team actively engaged with international admission managers, English language
teachers, senior executives of higher education institutions and academics in Australia and
overseas through the dissemination of the findings. The findings stimulated a series of
debates about the international admission practices at the lead university.
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This study provides the first findings on the relativity between the Chinese Gaokao and the
Australian ATAR; the comparability of the predictive power of the CEP, the Australian EAP
program and an SELP; and the location of study in predicting the performance of students in
English-medium undergraduate business programs. Findings of the study will inform the
admission policies of Australian (and other English-speaking) universities.
This seed project has informed two further large scale projects, one of which has resulted in
the production of a reference graph of the Gaokao aggregate scores and the ATAR scores (see
Figure 1). The reference graph offers a practical solution for Australian universities that want
to better select secondary students directly from China.

Key Findings and Recommendations










With adjustments for gender and time, the Gaokao is as good a predictor of student
success as the ATAR, thereby justifying its use for selection purposes if such adjustments
are made. However, the recent trend towards Western universities accepting the Gaokao
alone as a measure of academic ability for admission to Western degrees is questionable.
Using performance in Gaokao English rather than aggregate Gaokao scores would further
improve selection, as would giving a bonus for a good Gaokao English score in addition to
using aggregate Gaokao scores.
Australian universities are recommended to refer to the Gaokao/ATAR equivalency graph
presented in this report to select Chinese students for undergraduate courses based on
the Gaokao score.
The findings suggest that the Chinese CEP and Western EAP program can be integrated as
an efficient language support program. An SELP test score is not a good predictor of the
academic performance of EFL students in their subsequent disciplinary degree study.
Results in (Chinese and Western) English language programs added no incremental
information beyond the performance in an English-language instructed and assessed
discipline-specific pathway program (business diploma) when predicting the performance
of international students in later-year accounting degree study.
The common practice in Australian universities of imposing a SELP (e.g. IELTS score 6)
score or prescribing a specified duration of EAP program study (e.g. 10 weeks, 20 weeks)
to judge a student’s ELP in discipline study is highly subjective and not justifiable. Instead,
Australian universities should consider the performance of EFL students in the Englishlanguage-based academic pathway program (if applicable) as meeting the English
language admission criteria for the later-year degree study.
Students who completed an Australian degree in China only had a slight advantage in their
academic performance over those who completed a degree in Australia, possibly due to
access to family and friends and support at the home campus in China.
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Narrative2
Project Context
This pilot project aims to enhance the successful transition of international Chinese students
between Chinese (secondary and tertiary) education and Australian tertiary education. The
following factors motivated this study.

Rapid growth of Chinese international students in Australian universities
China has become the top source country for international student enrolments in traditional
English-speaking countries. The OECD (2017) reported that international students from China
accounted for 20 per cent of international students globally in 2015, leading the second
largest source country, India, by 13 per cent. Australia, a major player in the international
student market, is ranked third (after the USA and UK) in terms of onshore international
student numbers. The Australian Department of Education (DET, 2017) reported that Chinese
international students comprised 30 per cent of 621,192 international student enrolments in
Australia as of November 2017. The vast majority of international students undertake study
in commerce, with accounting and finance being the most studied disciplines within
commerce.
Since 2012, China has also become the top source country for Australian universities to have
formal international agreements (Universities Australia, 2014). The Ministry of Education of
the People’s Republic of China (MoE, 2015) reported that, as of 2015, there were 36
Australian universities offering 147 undergraduate courses in China through TNE programs
with Chinese partner institutions. Accounting and finance programs are among the popular
courses. Notably, Australia has surpassed the US and the UK in recent years to become the
largest accounting and finance TNE provider in China (Yang, 2012). The leading role of
Australian universities in providing TNE in China means they have a great responsibility for
the academic success of Chinese students. Hence, more research is needed in this area.
The quality of education provided by Australian universities plays a pivotal role in Australia–
China engagement. The sheer number of international Chinese students in Australian
universities, both onshore and offshore, means more research is needed to improve the
successful transition of Chinese students between their study in China and study in Australian
universities. To date, research on how Chinese students’ prior study in China influences their
Australian accounting degree study barely exists in the English-language literature. Little is
known about whether students do better in China or in Australia in the TNE pathway
programs. This is despite growing research interest in the academic performance and
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Most of this report related to the research questions 1 and 2 has been incorporated in the following two
research papers: Farley, A. & Yang, H. Comparison of Chinese Gaokao and Western university undergraduate
admission criteria: Australian ATAR as an example’ Higher Education Research & Development (Forthcoming
2019); and Farley, A., Yang, H., Min, L. & Ma, ‘Comparison of Chinese and Western English language proficiency
measures in transnational business degrees’, Language, Culture and Curriculum (2019). For any further queries
about the project, please contact Dr Helen Yang at helen.yang@latrobe.edu.au.
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motivators of international accounting and finance students in Australia (e.g., Hartnett,
Römcke & Yap, 2004; Jackling & Keneley, 2009; Phang, John & Cooper, 2014). This weakness
will be addressed in the current project.

The increased relevance of the Chinese Gaokao to Western universities
The Gaokao—or National College Entrance Examination, the final-year Chinese secondary
school and university entrance exam—has become increasingly important and relevant to
Western universities in recent years (AEI, 2009; Davey, De Lian, & Higgins, 2007; Global Times,
2015). By 2015, the Gaokao was accepted for direct admission of undergraduate degrees in
more than 180 universities and colleges in France, 206 Italian institutions, over 50 universities
in Spain, ten universities and polytechnics in Singapore and nine Canadian universities, with
limited uptake in other countries, including the UK and the US (Zhang, 2015). In Australia,
almost all universities (92 per cent) currently accept the Gaokao results as a basis for direct
admission to degree programs or pathway programs (although different methodologies are
used to determine what Gaokao score is suitable).
Despite inconsistencies in the methodologies used by the abovementioned universities, one
common underlying principle is their reliance on the Gaokao as a predictor of the forms of
academic ability needed to succeed in Western universities. This is similar to the way in which
the ATAR is used to select most school-leavers into universities in Australia (see Birch & Miller,
2007; Evans & Farley, 1998). Empirical studies have consistently found that the ATAR is
moderately positively related (with explanatory power differing between individual courses)
to the academic success of students as measured by academic results in undergraduate
subjects (Anderton, 2017; Auyeung & Sands, 1994; Birch & Miller, 2007; Evans & Farley, 1998;
Farley & Ramsay, 1988; Messinis & Sheehan, 2015; Rankin et al., 2003; Rohde & Kavanagh,
1996; Wright, 2015). While researchers recognise the ATAR is a reasonable measure of
student academic ability, they also suggest the ATAR is more useful for admission
consideration when considered in conjunction with other measures/factors (e.g., interviews,
average results of all secondary school programs, gender and public or private school).
Studies based in Chinese universities (mostly published in the Chinese language) have
supported the Gaokao’s role as a tertiary admissions mechanism, despite its reported
limitations (see Bai et al., 2014; Du et al., 2016; Gao, 1986; Wang et al., 2013; Xia, 2017; Xiang
& Luo, 2010; Yang, 2014). However, similar to Australian scholars (with the ATAR), Chinese
researchers also caution against using the Gaokao as the sole selection criteria for Chinese
tertiary entry due to consistent findings that point to the weak predictive power of the
Gaokao alone in terms of academic performance in university courses.
Despite the wide and growing acceptance of the Gaokao as the basis for admissions in
Australian (and other Western) universities, none of the reviewed literature (Australian or
Chinese) examines the relative predictive power of the Gaokao and other Western university
admissions criteria on academic performances in any Western university course. There has
not been any empirical testing of the principle of the Gaokao being a suitable predictor of the
forms of academic ability required to succeed in Australian universities. This project rectifies
this by comparing the predictive power of the Gaokao to the ATAR in relation to the
performance of students in an Australian university accounting degree.
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Different measures of ELP of EFL students
To be admitted to English-medium Australian tertiary programs, Chinese EFL students must
submit evidence of their ELP in addition to evidence of their academic qualifications; these
are compulsory entry requirements imposed by Australian (and other Western Englishspeaking) universities. Commonly accepted evidence of ELP includes EAP programs offered
by Australian (and other Western English-speaking) universities and/or a specified score in an
SELP test—for example, the TOEFL or the IELTS.
The compulsory ELP requirement of Western universities is consistent with the perception
that proficiency in English is essential for the success of international students in Englishspeaking programs (for example, see Sawir et al., 2012). Prior research into the predictive
validity of SELP test scores (predominantly IELTS and TOEFL) has yielded mixed findings. Some
studies found weak and inconsistent relationships between IELTS scores (e.g., Bayliss &
Ingram, 2006; Feast, 2002; Kerstjens & Nery, 2000) or TOEFL scores (e.g., Cho & Bridgeman,
2012; Krausz et al., 2005; Wongtrirat, 2010) and academic performance of EFL students, while
others found no relationship (e.g., Dooey & Oliver, 2002; Garinger & Schoepp, 2013). Of the
limited studies investigating correlations between SELP tests and the academic performance
of Chinese students (for example, IELTS in Yen & Kuzma, 2009; TOEFL iBT in Ginther & Yan,
2018), none found any strong predictive power of those tests.
The mixed findings of prior research have led to growing concerns about the ongoing use (and
usefulness) by English-medium universities of SELP test scores as ‘gatekeeping’ measures.
Researchers have argued that SELP tests lack ‘content validity’ (Bachman, 1990, p. 306) and
fail to ‘take account of the particularity of literacy practices within specific disciplines and
associated with an academic literacies perspective’ (Murray, 2015, pp. 106–107). Thus, the
ability of such tests to provide a proper indication of the future performance of EFL
international students in English-medium disciplines is compromised. Scholars have argued
that it is highly arbitrary to use an IELTS score of 6.0 to determine that a student can be
admitted to a particular discipline, while a student who gains an IELTS score of 5.5 cannot
(Arkoudis et al., 2012; Garinger & Schoepp, 2013). However, due to data constraints,
comparative analysis of the predictive validity of different forms of ELP measures is rare. The
few relevant studies (e.g., Oliver et al., 2012; Tweedie & Chu, 2017) have consistently
reported that statistically significant differences exist in the correlations between academic
performance and measures of ELP.
While prior research has provided useful information about the predictive validity of different
ELP measures as an indicator of the academic performance of EFL international students in
discipline studies, such research is limited by the failure to control for other factors that
influence the performance of EFL students in English-medium discipline studies. This is
because such studies compare different cohorts of students admitted to the tertiary programs
through different forms of ELP evidence. Findings would be more robust if they compared the
results of the same cohort of international students who concurrently have different forms of
ELP evidence (e.g., the same group of students who have standardised ELP test results and
EAP results). Unfortunately, due to the limited availability of such data, no research has been
conducted in this way.
The current research was fortunate in having access to a unique dataset that contained
information on a cohort of Chinese students who concurrently completed the integrated CEP,
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an Australian university’s EAP program, an SELP test and an academic pathway (business
diploma) before they were admitted to the second year degree study. Such a unique dataset
makes it possible to compare how each type of ELP measure predicts the academic
performance of the same cohort of students in their first year and later years of study. The
high stakes involved when Chinese students try to meet the ELP requirements of Western
universities’ TNE programs warrants more research to understand the relationship between
different measures of ELP as predictors of academic success for Chinese students in Englishmedium transnational degree studies.
This project addresses the above-mentioned limitations in the literature. It aims to enhance
the successful transition of international Chinese students between Chinese (secondary and
tertiary) education providers and Australian tertiary (vocational education and higher
education) providers. Specifically, the project addresses three objectives. First, it empirically
examines the comparative ability of the Gaokao and the ATAR as predictors of academic
performance in an English-medium accounting course. Second, it examines the comparability
of the CEP and Western ELP measures—represented by an Australian EAP program and an
SELP test—as predictors of student performance in an English-medium accounting degree.
Lastly, the study compares the impact of location—completing an Australian business degree
in China versus in Australia—on the academic performance of Chinese international students.

Project Approach
The current study
AU, the Australian university used in this study, is a large public university. In addition to
onshore programs, AU also offers business degrees (accounting, finance and international
trade) through AU’s TNE program at CU, which is a Chinese university. A large cohort of AU’s
Chinese international students are admitted to the pathway program, which includes an
equivalent (referred to as the Diploma) of the first year of the Bachelor of Business degree.
All Chinese students admitted to the program were selected based on their Gaokao results.
At the end of the pathway program, successful students (i.e., those who meet the academic
requirements of the Diploma program and who satisfy the English language requirement,
equivalent to IELTS 6.0) are admitted to the second year of the degree, with full credit for the
first year. Students can complete the degree either in China or in Australia from Semester 5
(i.e. second-year degree) onwards. Table 1 illustrates the structure of AU’s pathway program.
Table 1: AU’s Pathway Program with Integrated English Language Programs and SELP
Semester (S)

English Language Programs

Discipline Program

S1–S2

CEP + EAP

Chinese first-year degree foundation subjects

SELP (minimum grade equivalent to IELTS 5.5 required)
S3–S4

CEP + EAP

AU English-medium Diploma

SELP (minimum grade equivalent to IELTS 6.0 required)
S5–S6

N/A

Second-year discipline degree (either in China or in Australia)

S7–S8

N/A

Final-year discipline degree (either in China or in Australia)

The pathway program covers four semesters. It consists of the integrated ELP measures,
Chinese degree foundation subjects (the students simultaneously complete both an
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Australian degree and a Chinese degree with cross-crediting of the AU Diploma and degree
subjects) and Australian TNE Diploma subjects equivalent to the first year of the business
degree. The integrated ELPs consist of the CEP, AU’s EAP program and an SELP test held at
the end of Semesters 2 and 4 respectively. The first two semesters primarily consist of ELPs.
The third and fourth semesters of the pathway program consist of the Diploma subjects
covering accounting, business law, economics, information systems, management,
marketing, statistics and academic skill development. All AU Diploma subjects are taught by
a mix of AU and CU staff. The AU staff are responsible for the curriculum design of all Diploma
subjects, including assessments. AU’s Diploma program coordinators have regular meetings
with the academic coordinators in the first-year degree program based in AU to ensure the
learning outcomes and assessments in the two programs are comparable. Every semester,
AU sends its academic staff to CU to undertake three weeks of intensive teaching; the
remainder of the semester is taught by CU’s local academic staff, with the ongoing support of
AU academic staff via an online teaching and learning system. AU-based subject coordinators
set assessments and marking criteria for internal assessments and the final examination. They
also moderate the marking of internal assessments by CU’s local staff. AU staff mark all the
final exam papers (accounting for a minimum of 50 per cent of the total assessment weighting
in each subject that includes a final examination).
Students who pass the Diploma and the embedded English language programs are admitted
to the second-year degree program in either China or Australia. AU’s second-year and thirdyear degree programs at CU are also taught by AU and CU staff. The delivery mode is similar
to the abovementioned Diploma program. An exception is the intensive teaching visit from
AU staff, which is for one week every semester.
CEP
The CEP is compulsory for the first two years in all Chinese universities, as required by the
MoE. In 2007, the MoE issued the College English Language Program Syllabus Requirement
(hereafter, CEP Syllabus), which sets the CEP curriculum. The CEP Syllabus prescribes the
nature and objective of College English (Part 1), teaching and learning requirements (Part 2),
curriculum design (Part 3), teaching pedagogy (Part 4), assessment (Part 5) and teaching and
learning management (Part 6). It explicitly establishes the role of the CEP as a core component
of higher education in China. The purpose of the CEP is to develop the ability of students to
use English for academic purposes, professional communication and international
engagement. This purpose statement is consistent with Hult’s (2017) analysis that ‘English
serves specific situated functions in inter alia trade, politics, media, and academia that go
beyond neutral lingua franca communication’ (p. 267). The CEP Syllabus prescribes three
levels of English proficiency to be achieved through the CEP: standard, intermediate and
advanced (see Appendix C for further details). The CEP Syllabus allows Chinese universities to
customise the English proficiency levels to their individual institution’s circumstances.
Assessment for the CEP includes continuous formative and summative assessments
throughout the first four semesters. A CEP proficiency level of ‘advanced’ is expected of
students enrolled at CU in the current study by the end of semester 4; the total face-to-face
class time for the CEP is 384 hours.

SD15_5138 Factors influencing Chinese students’ academic success in an Australian university’s pathway program: An
empirical test

5

AU’s EAP program
As with other English-speaking universities, AU’s EAP program is for general academic
preparation and is not specifically related to the intended discipline study of Chinese
students. It is designed for EFL students with a certain level of English proficiency (normally
measured by SELP tests) who want to be admitted to the pathway program. AU’s EAP program
is made up of five components: academic culture, academic writing, academic reading,
academic listening and academic speaking. Similarly to the CEP, assessment in the EAP
program includes continuous formative and summative assessments throughout the first four
semesters. AU’s EAP program does not have prescribed textbooks; the total face-to-face class
time is 520 hours.
SELP
To be admitted to the second-year degree study, Chinese students in the AU program were
required to sit an SELP as evidence of their having reached an acceptable level of English
proficiency, in addition to completing the embedded CEP and EAP and passing the Diploma
course. An SELP—the Diagnostic English Language Assessment (DELA)—was used for this
purpose (for the study period of this project). The DELA test (see Arkoudis & Starfield, 2007)
was a two-hour test made up of three components: reading, writing and listening. In addition,
speaking was assessed separately. The final grade, comprising the DELA result and speaking
results, was classified into five categories; Category 1 indicates the highest grade and
Category 5 is considered a fail.

Research design
Univariate and multivariate regression analysis was used to test the following general
questions. Each general question also contains related sub-questions that address a specific
research objective mentioned above.
Research Question 1:
How well do the Gaokao and the ATAR predict the academic performance at the equivalent
first-year degree level? What are the equivalent levels of the Gaokao and ATAR as a measure
of academic ability in Australian degree study? (Research Objective 1)

Research Question 2:
How well do Chinese and Western tertiary English language programs and firstyear/Diploma performance predict performance at later-year degree level? (Research
Objective 2)

Research Question 3:
Is there any difference in performance in later-year degree levels between those Chinese
students who choose to stay in China versus those who complete their degree study in
Australia? (Research Objective 3)

Gaokao versus ATAR
The first research objective was to empirically examine the comparability of the two end-ofsecondary-school performance measures, being the Gaokao and the ATAR, as predictors of
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student performance in the AU undergraduate accounting course. The following subquestions were investigated to address RO1.
Research Questions
Research Question 1.1:
Are the Diploma and the first year of the degree equivalent?

Research Question 1.2:
How do the ATAR and the Gaokao compare in predicting the performance in first
year/Diploma in a univariate model?

Research Question 1.3:
Is the predictive power of the ATAR and the Gaokao improved by allowing for gender and
year?

Research Question 1.4:
Does adding Gaokao English to the model improve its predictive power?

Research methodology
Data were sourced from the student administration systems of AU and its offshore partner
institution (CU) in China. Three datasets were collected for analysis.
The first dataset was collected for 452 Chinese international students admitted to the AU
program from 2008 to 2010. For each student, data were available on gender, year of
admission, aggregate Gaokao, results in each subject in the Diploma program and results for
all subjects completed in the degree program if admitted.
The second dataset was collected for 397 Chinese international students admitted to the
program in 2014. For each student, data were available on aggregate Gaokao score, individual
Gaokao English score, gender and results in each subject in the Diploma program.
The third dataset was collected for 1593 Australian domestic school-leavers admitted directly
to the first year of the degree between 2009 and 2013. For each student, data were available
on gender, year of admission, ATAR score and results for all subjects completed in the later
years of the degree program.
Univariate and multivariate regression were used to model the relationship between
variables. For Research Question 1.1, average mark across the accounting subjects in the
second year of the degree was the dependent variable. For Research Questions 1.2 to 1.4,
average mark across the eight subjects of the Diploma or across the equivalent eight core
subjects in the first year of the degree was the dependent variable. Statistical significance is
reported at the p = 0.05 (*) and p = 0.01 (**) levels.
Chinese CEP versus Western EAP
The second objective was to empirically examine the comparability of the predictive power
of the CEP program, Australian EAP program and an SELP test in predicting student
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performance in the English-medium accounting degree. To address this objective, the
following research questions were examined.
Research Questions
Research Question 2.1:
How does the CEP predict performance in Year 1 equivalent (Diploma) and Year 2 of an
Australian university’s degree program?

Research Question 2.2:
How does EAP predict performance in Year 1 equivalent (Diploma) and later years of an
Australian university’s degree program?

Research Question 2.3:
How does SELP predict performance in Year 1 equivalent (Diploma) and later years of an
Australian university’s degree program?

Research Question 2.4:
How do the CEP, EAP and SELP compare in predictive power of performance in Year 1
equivalent (Diploma) and later years of an Australian university’s degree program?

Research Question 2.5:
What does English-language performance add to Year 1 equivalent (Diploma) results in
predicting performance in later years of an Australian university’s degree program?

Research methodology
Two datasets (samples) were collected. The first sample (Sample 1) was collected for 452
Chinese international students admitted to the accounting stream of the AU pathway
program in China between 2008 and 2010 (and graduated in 2012 and 2014 respectively). The
data for each student covered gender, results in the CEP, results in the EAP program, results
for the eight business diploma subjects (equivalent to the first year of the degree) and results
in second-year and third-year accounting subjects.
The second sample (Sample 2) was collected for 307 Chinese international students who were
admitted to all business streams of the AU pathway program in 2006 (and graduated in 2010).
The data for each student covered gender, results in the CEP, EAP and SELP, results in business
diploma subjects and results in the second and third years of all business stream subjects.
Regression analysis was used to determine the predictive power of the two English language
programs (i.e. CEP versus EAP) with respect to performance in the Diploma, and to
performance in later-year accounting subjects. The predictive power of SELP was examined
by comparing its relationship with results in the Chinese CEP and Western EAP program and
with AU’s Diploma and degree results. This study also collected data on a cohort of students
who failed the SELP test but were allowed to progress to the degree program.
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Stay in China versus go overseas
The third objective was to empirically examine the impact of location on the academic
performance of Chinese students who chose to stay in China versus those who completed
degree study in Australia. To address this objective, the following questions were
investigated.
Research questions
Research Question 3.1:
Is there any difference in performance between staying in China and going to Australia in
the second-year degree?

Research Question 3.2:
Is there any difference in performance between staying in China or going to Australia in the
third-year degree?

Research methodology
Data were drawn from Chinese students admitted to the AU’s TNE program at CU between
2008 and 2010 (and graduated between 2012 and 2014 respectively). The first set of data was
collected for the 193 students did the second-year degree (accounting) in China and 248 in
Australia; the second set of data was collected for 145 students who did the third-year degree
in China, and 172 in Australia. Students were able to choose to go to Australia at the beginning
of either the second or third year of the degree.
Comparative analysis was conducted on second-year and third-year degree performance of
Chinese students based in China and those who transferred to Australia.

Project Outputs and Findings
The project achieved its targets for project outputs/deliverables. The project findings have
largely been incorporated into the two research papers being accepted for publication in
international top-tiered research journals (Language, Culture and Curriculum, and Higher
Education Research & Development). The project team has conducted two workshops (one
in Australia and one in China) and five conference presentations (four in Australia and one in
the UK). A full presentation of this study’s findings is available for download at
<http://aiec.idp.com/uploads/pdf/PDFs%20AIEC%202017/AIEC2017_25D_1099_Helen_Yan
g_Alan_Farley_Lee_Min.pdf>.
This project has advanced current knowledge about three factors that influence Chinese
students’ academic performance: tertiary entry examination results, ELP and the location of
study. In a broad sense, this project has enriched prior Office of Learning and Teaching
projects in the area of international education. This includes the ‘Good Practice Report on
Learning and Teaching Across Cultures’ (Leask & Wallace, 2011) and the ‘ALTC Good Practice
Report on Student Transition into Higher Education’ (Gale & Parker, 2011).
Two factors were critical to the successful completion of the project. The first was access to
the required data. It took the project team an elapsed time of one year to collect the data.
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Collection of the Gaokao data proved to be the most challenging part of conducting this
project. In addition, the ATAR data collected for the Australian domestic students were mainly
limited to the fifth and sixth deciles of the rank. The authors are grateful for the support from
the lead institution (Victoria University) and partner institution (Liaoning University in China)
during the data collection process.
The second factor was the skillset of the program team members. The project would not have
been possible without their knowledge of the tertiary admission systems in Australia and
China. The project team members, comprising both experienced and emerging scholars,
possessed a good understanding of higher education systems in Australia and China and are
capable of reading and writing Chinese literature at a professional level. Most importantly,
the project team included a member with broad and in-depth knowledge and experience of
data analysis and international admission standards in Australian universities. This member
was instrumental in executing the proposed research methodology and in the successful
completion of this project.
Although the project achieved its intended purpose, the final report has not met its original
completion timeline. Apart from the time required for data collection, the delay was mainly
caused by disruptions resulting from a series of radical institutional reforms at the lead
institution from late 2016 onward. Despite the delay in finalising this report, the project team
members of the lead institution have actively engaged with relevant stakeholders within that
institution and have held a number of constructive discussions on the existing TNE pathway
admission practices in that institution. The current project has also resulted in a crossdisciplinary collaboration between Chinese College English language academics and
Australian business discipline academics. Additionally, the project has resulted in further
collaboration in teaching and learning between the members from the lead institution and
academics from the partner institution. The project has also drawn interest from other
Australian universities admitting large cohorts of Chinese international students based on
Gaokao results.
The findings of this project have implications for admission policies for international students
and teaching and learning in undergraduate pathway programs. Inspired by this project, the
authors from the lead institution undertook two large-scale research projects,3 one of which
developed a different methodology from the methods commonly adopted by Australian
universities, in order to produce the Gaokao/ATAR equivalence graph (see Figure 1). The
equivalence graph complements the limitations of this pilot project and offers timely
guidance for Australian universities’ admission policies for Chinese international students
based on the Gaokao score.

3

The two projects are reported in Yang, H. & Farley, A. (2019). ‘Quantifying the impact of language on the
performance of international accounting students: A cognitive load theory perspective’, English for Specific
Purposes, 55, 12-24, https://authors.elsevier.com/a/1YvM03AFoiLS8D; and
Farley, A. & Yang, H. ‘Are Australian universities correctly selecting Chinese students into undergraduate
courses based on Gaokao?’ (Under Review).
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Comparison of ATAR and Gaokao as predictors of academic performance4
Research Question 1.1 sought to test whether the subjects in the Diploma program were
equivalent to the first-year subjects in the degree. This is a necessary condition to be able to
explore Research Questions 1.2 to 1.4. It was done by comparing how well each predicted
performance in second-year and third-year accounting subjects, as well as all second-year and
third-year subjects across all disciplines for students completing the accounting major. Six
regressions were run using the average mark in second-year accounting subjects, third-year
accounting subjects or all second-year and third-year subjects as the dependent variable in
each case. The average mark in the Diploma program (DIP) and average mark in first-year
subjects (FY) were used as the two independent variables. Dummy (D) variables for year were
also included to test whether the relationship was stable over time (with 2008 as the base
year for the Diploma program and 2009 the base year for the first-year program).
At both second-year and third-year levels in accounting and in all results, the models using
Diploma and first year have a very similar high explanatory power, with similar coefficients
for the impact of the key explanatory variable on the dependent variable. Most models also
show some instability in the relationship over time. These results demonstrate that the
Diploma program and the first year of the degree are sufficiently equivalent to treat them as
equal in the following analysis. This conclusion is supported by the controls known to be in
place to ensure the comparability of the two programs, as described earlier.
While all models are statistically significant for both the Gaokao and the ATAR, the suitability
of the Gaokao alone as a useful predictor of Western university course performance is
questionable. This is due to the fact that the Gaokao alone only explains 2.1 per cent of the
variation in the average first-year equivalent result and one per cent of the variation in the
first-year equivalent accounting subject result. However, this finding of the low predictive
power of the Gaokao is consistent with studies based in Chinese universities, mentioned
above.
In comparison, the ATAR alone explains 20.9 per cent of the variation in average first-year
results and 14.1 per cent of the variation in the first-year accounting result. The power of the
ATAR to explain performance at university is known to drop as the ATAR score drops. Since a
majority of AU’s domestic students have ATARs from within the fifth and sixth deciles, 20.9
per cent aligns with expectations from other studies (e.g., Messinis & Sheehan, 2015). One
possible explanation for the difference in results is due to the type of measure that
characterises the ATAR versus the Gaokao. The Gaokao is a raw aggregate score that generally
follows something like a negatively skewed normal distribution (Ashour & Abdel-Hameed,
2010), whereas the ATAR is a percentile rank distribution that converts a similarly distributed
raw aggregate score into a uniform distribution. To test if this was the cause of this result, the
Gaokao scores were converted into a percentile rank distribution equivalent and then the
Gaokao regression was re-run. The explanatory power remained almost unchanged. Hence,
this was not the cause of the difference.

Further details of the results are reported in the following research paper: Farley, A. & Yang, H. ‘Comparison
of Chinese Gaokao and Western university undergraduate admission criteria: Australian ATAR as an example”,
Higher Education Research & Development (forthcoming, 2019).
4
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One reason for the poor explanatory power of the Gaokao alone is that equal Gaokao scores
for males and females do not represent equal levels of the forms of academic ability needed
to succeed in Western universities. The results suggest that for the same Gaokao score female
students would, on average, expect to achieve an average result in the first-year equivalent
program 6.544 marks higher (and 5.219 higher in the accounting subject) than the male
students. This lends support to the view that female students perform better in tertiary
courses than male students with the same entry score. This finding is consistent with prior
research based in developing countries (e.g., for China, see Bai et al., 2014) note, they do not
find the difference to be as great]; for Iran, see Garkaz et al., 2011) and some studies based
in Western countries (e.g., Auyeung & Sands, 1994; Olsen, Burgess & Sharma, 2006). From
the perspective of Western universities’ selection policies, the findings of this study indicate
they should make some form of upward adjustment to the scores of female candidates when
considering admission. In contrast, in this study no gender difference was found in the ATAR
in terms of its ability to predict the first-year performance of students at AU, which is
consistent with many other studies based in Western universities (e.g., Naser & Peel, 1998).
The results also indicate that the relationship is not stable over time for either the ATAR or
the Gaokao model. This can be explained by the standards of the ATAR or the Gaokao
changing over time, the standard set in the degree changing over time, or some combination
of both. With respect to the ATAR, it is unlikely that the scale of the ATAR has changed over
such a short period; this is because, as a percentile rank measure, such change can only occur
if the distribution of academic ability within the Year 12 school-age population changes over
such a short timeframe. With the Gaokao being an aggregate score measure, its standard is
more likely to change from year to year because it depends directly on the standard of the
examinations set. To eliminate this risk, the aggregate Gaokao would need to be converted
to a percentile rank distribution measure in a manner similar to the ATAR (see Figure 1). The
standard set in the Diploma/degree can certainly alter from year to year since it is directly
related to the standard set on individual assessment tasks. Once both gender and year effects
are taken into account, the predictive power of the set of variables including the Gaokao
improves so as to be almost as good as the set including the ATAR and close to the level found
for the ATAR as a predictor of accounting students’ performance in other studies based in
Australia (e.g., Evans & Farley, 1998; Farley & Ramsay, 1988). This puts the explanatory power
of the Gaokao, with suitable adjustments, almost on a par with the major measure (the ATAR)
used to select domestic students in Australian universities.
This study found Gaokao English had greater explanatory power than the Gaokao aggregate
score. This finding is consistent with studies based in Chinese universities (Du et al., 2016;
Wang et al., 2013; Yang, 2014). One explanation given in Chinese university-based literature
is that the need to read English literature in Chinese tertiary courses is particularly relevant
to the fields of Chinese engineering and commerce degrees, a result of the Chinese
government’s encouragement of Chinese universities to internationalise their higher
education curriculums (Yang, 2012). However, it was not expected that the aggregate Gaokao
would prove to have no incremental predictive power beyond Gaokao English. This indicates
that not only did Gaokao English contain useful information about ELP, but it was at least as
good a measure of relevant academic ability as the aggregate Gaokao. One explanation for
the finding of the aggregate Gaokao not being significant is that the study period was during
a time when significant discretionary adjustments to the aggregate Gaokao results occurred
at the level of local provinces in China. Hence, findings of this study suggest that selection
could be improved even further if, instead of using the aggregate Gaokao alone, Western
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universities used the aggregate Gaokao with bonus points based on Gaokao English after
making a similar adjustment for gender. With appropriate selectiveness and adjustments, the
Gaokao data can be used as a suitable measure for admission directly into degrees in Western
universities.

ATAR Equivalent

Due to the very low predictive power of the Gaokao alone, it was inappropriate to produce a
Gaokao/ATAR equivalent table as proposed in the original OLT grant application. However,
the authors have completed further research outside this project using a different
methodology and in doing so developed the Gaokao/ATAR equivalent graph,5 as shown in
Figure 1.
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Figure 1: 2017 summarised Gaokao aggregate score to ATAR equivalent score.

The predictive validity of different ELP measures and academic performance6
The empirical results of this project demonstrate that both the Chinese CEP and Western EAP
programs are good predictors of performance in the Diploma in Sample 1 (both have an
adjusted R-squared over 0.5) with very similar explanatory power and impact per mark on the
Diploma. In Sample 2, the CEP had similar predictive power to Sample 1, but EAP had weaker

5

For details of the methodology, please see the research paper, Farley, A. & Yang, H. ‘Are Western universities
correctly selecting Chinese students into undergraduate courses based on Gaokao scores?’(under review)
Further results and discussion, please see the research paper, Farley, A., Yang, H., Min, L., Ma, S. Comparison
of Chinese and Western English language proficiency measures in transnational business degrees, Language,
Culture and Curriculum (2019).
6
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predictive power (this was before it was improved through a redesign). In both cases, females
performed better than males in the Diploma in Sample 1 for the same English mark, but equal
to males in Sample 2, and the relationship was not stable over time. The conclusion from this
is that while the English programs differ from each other, once EAP is revised they are equally
suited to the purpose of preparing students to perform in the Diploma.
The ability of each program to predict student performance in the second-year accounting
subjects in the degree was examined by using the average mark in those subjects as the
dependent variable and the average mark in each of the English language programs as the
explanatory variables. The results show that neither program is as good at predicting
performance in the degree as they are for the Diploma, although they still have reasonable
and similar predictive power (though weaker in Sample 2). Again, females performed better
than males for the same English mark, except for the CEP in Sample 2, and the relationship
was not stable over time. The conclusion from this is that while the English programs differ
from each other, they are equally suited to the purpose of preparing students to perform in
the degree once EAP is revised.
The results reveal that SELP offers a considerably weaker explanation of variation in Diploma
results than the CEP programs (31 per cent versus 47 per cent) and later-year degree results
than the CEP programs (15 per cent versus 30 per cent). This is partly due to SELP only being
a five-category variable and hence not offering as great a level of discrimination as a markbased variable. However, even allowing for this, it can be seen that differences between
adjacent categories are not always significant, which supports SELP having poor predictive
power for Diploma and later-year degree results.
The findings demonstrate that both the CEP and EAP are good predictors of performance in
the first-year pathway Diploma program. However, none of the programs (including SELP)
added any predictive power in later-year degree subjects beyond the performance in the
pathway program. There was a weak correlation between SELP and the CEP and EAP results.
This study highlights the weakness of a generic English language test score as an indicator of
Chinese students’ ELP in the English-medium discipline-specific course of study.
The findings of the predictive power of the Western EAP program for the academic
performance in degree studies differ from the findings reported in Tweedi and Chu (2017)
and Oliver et al. (2012), with neither of those studies finding that EAP had strong predictive
power when compared with standardised English tests. This difference can be explained by
the data used in those studies (i.e., not the same cohort for the two tests), as the comparison
of different forms of ELP is difficult due to the resource constraints. The current study has the
unique opportunity to compare the same cohort of students across different measures of ELP
(i.e., the CEP, EAP and an SELP test). The matched-pairs design used in this study effectively
controlled for other factors influencing academic performance (such as academic ability) and
enabled a more relevant comparative analysis of the different forms of ELP assessments. The
findings reported in this study have implications for the English language teachers in
Australian universities’ EAP programs both onshore (in Australia) and offshore (in China).

Location of study and academic performance
The following figures present the comparison of the performance of the Chinese international
students who completed their second year and third year in China or Australia.
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Figure 2: Comparison of completing second year in China or Australia.

Comparison of Completing Third Year in China or
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Figure 3: Comparison of completing third year in China or Australia.
The results suggest that students who completed the AU’s degree program in China had a
slight advantage over those who completed the degree in Australia (because almost all
students proceeding to the degree had a Diploma average above 65). This finding is consistent
with the study by Parrish (2013), which found that the cohort of Chinese international
students who stayed in China had a better completion rate than those who went to the US to
continue their study in a TNE business degree program of a US university.
Several factors may contribute to the better performance of students in their home country
(China) than in Australia. First, students based in China have fewer disruptions than those
who go to Australia. Students based in China normally live on campus and have easy access
to canteens and other facilities. They can regularly visit or be visited by family and friends
during the semester. In contrast, their peers who go to Australia to continue their study have
to organise their own lives and are far from family. As the majority of the Chinese
international students are the only child in the family, living by themselves and undertaking
everyday domestic activities is not what they normally do at home in China.
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Second, Chinese students who are away from family and living in a foreign country may
become homesick. Prior studies have found that homesickness was a factor that negatively
impacted the performance of American college students (e.g., Vieira et al., 2018; Thurber &
Walton, 2012).
Another possible factor explaining the better performance of students based in China is the
bilingual instruction of the Chinese local academic staff. A growing body of research literature
(primarily in applied linguistics research) recognises the effectiveness of the use of EFL
learners’ own language (i.e., their first language) and translation in English-medium
classrooms (see Yang & Farley, 2019). A recent study by Yang and Farley (2019) offers timely
evidence of the benefit of bilingual instruction in English-medium accounting discipline course
offered by an Australian university in China. The use of EFL learners’ own language in Englishmedium classrooms helps to reduce the cognitive load of tasks by reducing the demands on
learners’ working memory and thus facilitates cognitive processing (e.g., Kern, 1994; Sweller,
2017). Cummins (2007) argues that monolingual English language instruction is inconsistent
with the current understandings of how people learn and is largely unsupported by empirical
evidence. As Cummin (2007) puts it, ‘when we free ourselves from exclusive reliance on
monolingual instructional approaches, a wide variety of opportunities arise for teaching
languages by means of bilingual instructional strategies that acknowledge the reality of, and
strongly promote, two-way cross-language transfer’ (p. 224).
A study by Yang (2012) reports the positive effects on students’ learning efficiency when the
researcher incorporated the Chinese translation of key English terminology into the
instructional design of an English-medium accounting theory subject. Those positive effects
include better-engaged Chinese international students in classroom discussions, better
understanding of English accounting terminology and students more efficiently relating their
prior learning to the Chinese context of financial reporting. Similarly, a study by Holthorff et
al. (2015) found that using a translated version of the International Financial Reporting
Standards (IFRS) had a positive effect on the performance of German accounting students in
English-language case studies. Holthorff et al. (2015) suggest that accounting instructors
should consider encouraging non-native English speakers to consult the IFRS in their first
language to gain a better understanding of its meaning.
Other factors possibly contributing to the slightly better performance in China than in
Australia are the longer teaching hours and better student administrative support in China.

Project Impact and Dissemination
Project impact
This project has advanced the literature by providing the first findings on the relative strength
of the Chinese Gaokao and the Australian ATAR (or any other university admission criteria in
Western universities) in predicting student performance in English-based accounting
programs offered by an Australian university. The findings of this study will inform the
admissions policies for undergraduate courses in Australian universities and create more
opportunities to recruit Chinese students directly from secondary schools in China. This study
provides a useful reference point for future researchers interested in comparative analysis of
the Gaokao and tertiary entrance measures used in other countries that have a large volume
of Chinese international students.
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This project also provides the first evidence of the comparability of the validity of different
ELP measures—represented by the Chinese CEP, a typical Western university’s EAP program
and an SELP test—as predictors of the academic performance of Chinese international
students. This study distinguishes itself from previous studies by including the CEP in
examining the predictive power of ELP measures. This is the first known study to consider the
Chinese context of the Chinese tertiary EAP program (i.e., the CEP) and empirically test it as a
predictor of the performance of Chinese students in English-medium TNE programs. Hence,
the findings of the study will contribute to the international literature on ELP and academic
performance.
The findings of this study also augment the literature by providing evidence of the impact of
the location of study on the academic performance of Chinese international students in TNE
programs.
An updated impact plan is provided in Appendix B.

Dissemination
The project team has conducted a total of two workshops, one at the lead university in
Australia and one at the partner university in China, to present the full findings. Participants
who attended the workshops include the vice president (international), chief financial officer
and staff of the TNE office, English language teachers, discipline academics, the dean of the
academic college, the associate dean (Teaching and Learning), the undergraduate course
coordinator and postgraduate course coordinators.
The findings of this project have also been presented at regional and international
conferences.
Two research papers resulting from this project have been accepted for publication by two
top-tier international journals (SCIMARGO Journal Quality Ranking Q1, and Web of Science
Social Science Citation Index). The list below provides details of the dissemination activities
completed at the time of submission this report. In all dissemination activities, the authors
have acknowledged the funding support from the OLT grant.
Workshops and conferences
Yang, H. & Farley, A. 2019 (1-3 July), Comparative Analysis of Chinese and Western English
proficiency measures as predictors of academic performance in transnational business
degrees, 16th The Chinese Studies Association of Australia (CSAA) Conference,
Melbourne, La Trobe University.
Yang, H. & Farley, A. 2018, OLT final report dissemination workshop at partner institution
Liaoning University, 13 June, Shenyang, China.
Farley, A. & Yang, H. 2018, Comparative analysis of Chinese Gaokao and Australian Tertiary
Admission Rank (ATAR) in predicting students’ performance in an accounting degree,
paper presented at the British Accounting and Finance Association (BAFA) Accounting
Education Conference, 2–4 May, Brighton.
Farley, A., Yang, H., Ma, S.D. & Min, L. 2018, Comparison of integrated English language
programs and an IELTS type test in predicting Chinese international students’
performance in an Australian accounting degree program, paper presented at the
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British Accounting and Finance Association (BAFA) Accounting Education Conference,
2–4 May, Brighton.
Yang, H., Farley, A. & Min, L. 2017, Factors influencing Chinese students’ academic
performance in a pathway program: An empirical test, paper presented at the
Australian Education International Conference, 12 October, Hobart,
http://aiec.idp.com/aiec2017-past
Yang, H. & Farley, A. 2017, Factors influencing Chinese accounting students’ academic
performance in a pathway program: An empirical test, paper presented at the AFAANZ
Accounting Education Symposium, 1 July, Adelaide.
Yang, H. & Farley, A. 2017, Factors influencing Chinese accounting students’ academic
performance in a pathway program: An empirical test, paper presented at the
dissemination presentation of final results to internal stakeholders at the lead
university, Victoria University, 20 July, Melbourne.
Yang, H. & Farley, A. 2016, Factors influencing Chinese accounting students’ academic success
in an Australian university’s pathway program: An empirical test, paper presented at
the RMIT Accounting Educator’s Conference, RMIT University, 21 November,
Melbourne.
Yang, H. & Farley, A. 2016, Factors influencing Chinese accounting students’ academic success
in an Australian university’s pathway program: An empirical test, paper presented at
the College of Business Research Symposium, Victoria University, November,
Melbourne.
Research papers
Farley, A. & Yang, H. Comparison of Chinese Gaokao and Western university undergraduate
admission criteria: Australian ATAR as an example, Higher Education Research &
Development (forthcoming 2019)
Farley, A., Yang, H., Min, L. & Ma, S. Comparison of Chinese and Western English language
proficiency measures in transnational business degrees. Language, Culture and
Curriculum, https://doi.org/10.1080/07908318.2019.1630423
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Appendix B: Updated Project Impact Plan
Table A: Updated Project Impact Plan
Anticipated changes at:
Element

Project completion

Six months
post-completion

Twelve months
post-completion

Twenty-four months
post-completion

(1) Team
members

Extension to further
projects

Submission of one
research article

Publication of
second research
article in a leading
academic journal

Publication of articles
on extension projects

(2) Immediate
students

Increased opportunities
for Chinese secondary
school students being
accepted by Australian
university undergraduate
courses

Improved student
satisfaction of
tertiary English
language
preparation course

Improved student
satisfaction of firstyear study

Improved student
satisfaction of secondyear study

(3) Spreading
the word

Conference
presentations,
workshops, OLT reports

Press release,
journal publications

More journal
publications

Journal and conference
presentations from
extended projects

(4) Narrow
opportunistic
adoption

Consider the use of the
reference graph of
equivalence between the
Gaokao and the ATAR
(hereafter the reference
table) in policy
development of
undergraduate course
entry criteria by AU

N/A

Adoption of
improved English
language admission
criteria between AU
and CU; direct
Gaokao admission
criteria onshore by
AU

N/A

Ongoing discussion about
English language entry
requirement between AU
and CU
(5) Narrow
systemic
adoption

As above (4)

(6) Broad
opportunistic
adoption

Review undergraduate
course admission policy
for international Chinese
students directly from
secondary schools in
China

Revise the entry
criteria for Chinese
students directly
enrolled from
Chinese secondary
schools

Review
undergraduate
accounting pathway
programs with
Chinese partner
institutions by more
Australian
universities

Develop and trial
customised
transnational
accounting programs

(7) Broad
systemic
adoption

Review undergraduate
course entry requirement
for prospective Chinese
students

As above (6)

Review Australian
undergraduate
business courses

Develop customised
academic programs for
Chinese students

As above (4)
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Appendix C: Chinese College English Proficiency Levels
Table B: Chinese College English Proficiency Levels
Element

Level
Standard

Intermediate

Listening

130–150 general English words
per minute, conversational
English

140–180 general English
words per minute; be able to
basically understand
discipline courses in English

Be able to understand normal speed
of conversation between native
English speakers; be able to fully
understand discipline courses and
seminars in English

Speaking

Conversational English

Fluently communicate on
general topics

Fluently communicate on discipline
topics; be able to synthesise long and
difficult readings; be able to present
academic papers at international
conferences in English

Reading

70 words per minute for
general purpose English
articles; 100 words per minute
for easy reading

Be able to:

Be able to read more difficult
discipline-related academic papers

Writing

Be able to write a short essay
(general purpose) of no less
than 120 words in 30 minutes

-

read news and articles
in native Englishspeaking countries

-

read at a speed of 70–
90 words per minute for
general topics and 120
words for easy topics

Be able to:
-

-

Translation

With relative accuracy, be able
to translate 300 English words
into Chinese and 250 Chinese
words into English per hour

-

4795 words and 700 phrases,
including 2000 active words

Be able to write:
-

discipline-specific academic
papers

-

an academic essay of no less than
200 words in 30 minutes

clearly express opinions
and develop persuasive
arguments

Be able to:

-

Vocabulary

write academic purpose
essays of no less than
160 words in 30
minutes

Advanced

translate familiar topics
in discipline-specific
English articles into
Chinese
translate 350 English
words into Chinese and
300 Chinese words into
English per hour

6395 words and 1200
phrases, including 2200
active words

Be able to translate:
-

moderate discipline-specific
articles into Chinese

-

Chinese culture into English

-

400 English words into Chinese
and 350 Chinese words into
English per hour

7675 words and 1870 phrases,
including 2360 active words

Source: CEP Syllabus (2007) translated by the first author.
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