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Executive summary
Context
The reasons why students withdraw from studies during their first year are complex, and
undoubtedly unique for every student. Prospective students who do not know what they
want to study are more likely to enrol in a program that is not meaningful to them and thus
end up withdrawing – or they may not enrol at all. Universities have developed various
retention strategies post-enrolment by promoting engagement amongst students in ways
that may address common themes of early withdrawal. Yet it is prior to enrolment that
students ‘struggle to find out what they really want and what would be suitable for them’
(Holmegaard, Ulriksen & Madsen, 2014, p. 36). This study began with the idea that Year 12
students might need more support with making decisions about what to study at university.

Aim
The aim of this project was to gain a better understanding of the ways in which Year 12
students decide what to study at university in order to explore new ways of providing support.
This included identifying what support was available to Year 12 students and from whom.
It is hoped that the findings from this project will serve to influence and expand existing
activities and strategies in recruitment practice and career decision-making support within
the government, tertiary and secondary education sectors, to align with access, transition,
retention and engagement of students in higher education. It is important to acknowledge
that universities and secondary schools are already doing excellent work in this regard and
that a more specific understanding of the Year 12 student experience is meant to complement
existing support structures.
‘In some ways, retention is a proxy for the appropriateness of the
matching of students to courses during recruitment and selection.’
(James, Krause & Jennings, 2010, p. 6)

Project approach
Four interlinked studies were undertaken within the project. The first three studies comprised
a review of current practice which explored how support is provided and what information is
available to Year 12 students. This began with an examination of the support resources and
information that is disseminated to Year 12 students by each group. These data were mapped
according to the types of career development services provided and then to the core tasks
that make up the study choice process. Other aspects of the interface between students and
government agencies, universities and secondary schools respectively were also examined to
establish a clear description of the nature of the support that is provided. The fourth study
explored aspects of study choice and the ways in which Year 12 students consider and engage
in this process.
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Project outcomes
Study Choice is a unique process that intersects with career decision-making and higher
education recruitment in significant ways. Building on existing knowledge, the data from this
project was used to create a learning framework and process model to reflect Year 12
students’ study choice with the Australian context, and a resource for Year 12 students. A
report was developed to describe the project along with findings and recommendations, for
dissemination to stakeholders and others who expressed interest in the project results. The
following key deliverables were produced:


What should I study? Project findings, outcomes and recommendations



study choice learning framework



study choice process model (Australia)



study choice checklist for students.

Impact of the project
The project findings have been considered at a national policy level and project team
members have contributed to discussions on two national panels in relation to retention in
higher education, and career development for students, respectively. Interest in the project
outcomes have garnered support from local and national media at various points in the study
and the study choice checklist has recently been adopted for use in a handbook for Year 12
students in South Australia.

Key findings
There were significant findings from each of the four studies that offered insight into the
nature of engagement and support structures within each specific context. When the four
perspectives were synthesised according to the project aims, six overall findings emerged:
1. Two structural decision-making points direct the study choice process for Year 12
students.
2. The preference system is unique to Australia; it shapes and impacts the study choice
process.
3. Study choice is a complex decision with a lot of information to process.
4. In-depth exploration is positively correlated with being confident about a study
choice, yet many students do not engage in available activities.
5. The relationships between schools and universities are vital to the delivery of study
choice support for Year 12 students.
6. Year 12 students need and want more support with study choice.
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Chapter 1: Introduction
Choosing what to study at university is a major decision that significantly impacts a student’s
future. A poor choice can lead to dissatisfaction, lack of engagement and ultimately
withdrawal from university study. But what support do students actually get at critical times
to assist them to make this choice? And how can the university sector better support students
and secondary schools to enable students to make better choices?
This report presents the findings of a major project undertaken in 2016–2017 that
investigated how Year 12 students determine what to study at university, and how secondary
schools, universities and government organisations engage with and support Year 12 students
to make these decisions.
The project aimed to enhance support for prospective students so that they make more
informed choices about what to study at university, with the ultimate goal of improving
student retention, engagement and attainment.
Universities and governments work together to deliver outreach programs that support
primary and secondary students to determine whether to study. Universities offer
recruitment services that help students as they decide what to study but showcase where to
study. Meanwhile, state admissions centres administer the application process.
Secondary schools are well positioned to support Year 12 students by providing career
decision-making support for the breadth of post-school options available to Year 12 students,
not just what to study. ‘State and territory governments have responsibility for career
education and counselling/advice in schools, different structures for both counselling services
and career education have evolved’ (Polvere & Lim, 2015, p. 25).
What is missing in this system is a clear understanding of how Year 12 students decide what
to study at university, which was the focus of this project. Our review showed that there is
limited knowledge to date about how prospective students in Australia determine what to
study.
Student attrition from university study results in significant costs to institutions, government
and society, and to the individual students who leave (Simpson, 2005). The reasons why
students withdraw from studies during their first year are complex. Research has shown that
first-year students often withdraw early because they don’t have clear career goals and
objectives, and/or they make unsuitable program choices (Harvey & Luckman, 2014; Higher
Education Standards Panel, 2016, 2017; James, Krause & Jennings, 2010; Simpson, 2004;
Willcoxson, Cotter & Joy, 2011). The most recent findings from the longitudinal study The First
Year Experience in Australian Universities (2015) indicated that ‘only a quarter of the students
agreed that they were ready to choose a university course when they left secondary school’
(Baik, Naylor & Arkoudis, 2015, p. 27). Students who have not made informed choices about
what they want to study are more likely to enrol in a program that is not meaningful to them
and thus end up withdrawing – or they may not enrol at all.
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Chapter 2: Background
This research project began with the idea that prospective students could use more support
when deciding what to study at university. In order to determine how support could be
improved, we needed first to understand more about how Year 12 students make decisions
about what to study at university. We also needed a clear picture of what was happening in
current practice and the ways in which support is provided to students in Year 12.
There is a significant amount of research that seeks to understand the behaviour of
prospective students relating to decisions about what to study. Studies within the university
context are largely focused on the consumer behaviour of students, or influencing student
enrolment (Ali & Miller, 2007; Brennan, 2007; Harden, Davis & Mengersen, 2014; Hossler,
Schmit & Vesper, 1999). The process has been considered from a sociological standpoint,
examining the impact of student characteristics on the process, and issues of access and
equity (Bergerson, 2009; Gale et al., 2010). The research most often reflects a focus on the
choice of university, student characteristics or the characteristics they consider when making
enrolment decisions (Ali & Miller, 2007; Chapman, 1986; Harden, Davis & Mengersen, 2014;
James, Baldwin & McInnes, 1999; Maringe, 2006, Szekeres, 2010). Very few studies have
addressed choice of program as distinct from choice of institution, although these are often
closely linked (James, Baldwin & McInnes, 1999; Maringe, 2006).
Studies that have looked more closely at program/degree selection are often framed by
career decision theory, psychology, behavioural science and economics, or information
behaviour (Borg, Bright & Pryor, 2014, Diamond et al., 2012; Holmegaard, Ulricksen &
Madsen, 2014; Jung, 2013a, 2013b; Behavioural Insights Team, 2016). Research typically
hasn’t shown significant connections to study choice, which thus far has prevented a
complete and practical understanding about how Year 12 students decide what to study
within the university context.

Student enrolment choice
Our research is positioned within a traditional model of student enrolment choice referred to
as ‘college choice.’ Refined by Hossler and Gallagher (1987), the model outlines the decisionmaking behaviour of prospective students in terms of three phases: predisposition, search
and choice (Figure 1). During the predisposition phase, a student establishes whether to
engage in further education after high school. The search phase involves exploration, seeking
information about educational options, and deciding upon a set of possible study options and
institutions. During the choice stage, a student moves to refine and finalise their decision

Figure 1: Student enrolment choice.
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about where to enrol. College choice literature relates particularly to choosing which college
to attend and, although it does not exclude the process of choosing which program to study,
it does not address what to study. Our research has set out to expand our understanding of
the search phase by specifically exploring the process of deciding on a program of study.

Study choice
The concept of study choice as a process was established by Germeijs and Verschueren (2006)
and their study choice task inventory, which adapts career-decision-making tasks to represent
the process of choosing a program of study at university (Figure 2). Six critical decisional tasks
are associated with study choice: orientation to choice, self-exploratory behaviour, broad
exploratory behaviour of the environment, in-depth exploratory behaviour of the
environment, decisional status and commitment (Germeijs & Verschueren, 2006). Our
research has expanded this framework to unpack the search process, with a particular focus
on exploration tasks, and what to study. The work of Adams (2009) suggests considering the
choice process in alignment with the perspective of the institution and through the strategic
enrolment management lens, which has contributed to greater insight into the study choice
process.

Figure 2: Career decision-making tasks adapted to study choice.
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Chapter 3: How we conducted the research
The majority of students (59%) enrolling in higher education still come directly from
secondary school (Australian Bureau of Statistics, 2013). Both the literature and the scope of
support services currently available to prospective students are primarily oriented to this
category of prospective student, which provided a viable and accessible sample from which
to develop a methodology. The project has therefore focused on the experience of Year 12
students within a single geographic catchment.
With a smaller population, South Australia provides an efficient research setting as the
populace is largely concentrated within a single city and the total number of university
participants is limited. The project scope was limited to students, schools and universities
within South Australia. However, the findings and recommendations are applicable to other
state education systems in Australia and to other categories of prospective students. Due to
the two-year timeframe of the project, data collection was mainly undertaken in 2016,
throughout terms 2 and 3, referencing data attached to the 2016 cohort of Year 12 students
entering university study in 2017.
The project comprised four studies (Figure 3).

Figure 3: ‘What should I study?’ research design.

Study 1 – Government agencies
Study 1 was a qualitative descriptive study that consisted of a document review of key
websites/pages and publications from relevant national and state agencies. Data collection
was derived from publicly available, online documents and included the Australian
Government Department of Education and Training, and the South Australian Certificate of
Education (SACE) Board.
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Study 2 – Universities
Study 2 was a qualitative descriptive study that included a review of support materials and
resources produce by the three publicly funded universities in South Australia. Interviews
were also conducted with staff across the three universities. Questions can be found in
Appendix C. Participants were selected from those professional staff who provide services
and support to Year 12 students in relation to making higher education study choices.

Study 3 – Secondary school staff
Study 3 was a multiple methods design that explored study choice from the perspective of
secondary school staff. A survey was designed to identify the ways that staff provided support
for Year 12 students and asked questions about resources, how they engage with students
and universities respectively, with some qualitative questions about the challenges staff
encounter when supporting students, and what they believe Year 12 students need and want.
Of the 212 South Australian schools that were sent the survey, 86 schools participated, with
220 participants. Interviews followed with 13 secondary school staff and teachers, who
volunteered after completing the survey. A copy of the survey can be found in Appendix D
and interview questions are listed in Appendix E.

Study 4 – Year 12 student survey
The Year 12 student study was based on the Study Choice Task Inventory (Germeijs &
Verschueren, 2006) and customised to fit the Australian context. Questions were added to
contribute more fully to the broader study, based on questions raised in the first three
studies, such as, ‘How difficult or easy is deciding what to study? What type of support would
you most prefer? When did you decide? Do you think you have explored enough?’ The survey
was made up of 54 questions, 10 of which asked about demographic information and student
characteristics. See Appendix F for a copy of the survey. Out of 212 schools that were emailed
the survey, 67 schools participated, with nearly 1600 respondents.

What should I study? Improving tertiary pathways by improving support for prospective students

5

Chapter 4: Study 1 – Government agencies
Six key findings arose from study 1, which examined the ways in which government agencies
provide support at both a national and a state level.

Most common ways of engaging with Year 12 students


Career information and resources related to study choice are provided primarily
online, through agency websites, with some resources available in print.

Other study 1 findings


Government agencies provide a broad level of social infrastructure that indirectly
supports Year 12 study choice.



The Australian Government supports education at the broadest level, through
curriculum and qualification frameworks, under the auspices of several legislative
authorities. Higher education is regulated and directed ‘through policies, funding and
programmes’ (Australian Government, 2015).



Findings from study 1 suggest that support is available for three study choice tasks
that relate to exploration of career, self and the higher education environment at
broad and in-depth levels (Figure 4).

Figure 4: Study choice tasks: broad and in-depth exploration.



Direct support for Year 12 students is provided by the supply of career information
resources, delivered mostly online through agency websites.



Online career information and related resources provided by government agencies are
primary resources for secondary schools, universities and Year 12 students.

What should I study? Improving tertiary pathways by improving support for prospective students

6



Outside of the school system, career advice and guidance services are not normally
provided directly to Year 12 students on an individual basis at either the national or
state level.



Government agencies predominantly provide information that supports career
exploration at an in-depth level.



Broad exploration of the higher education environment is supported with general
information about degrees and connections to careers. Information is also available
that allows for a comparison between study areas, learning outcomes, student
satisfaction and other quality indicators amongst Australian universities.
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Chapter 5: Study 2 – Universities
The project was conducted in South Australia with the involvement of all three of South
Australia’s publicly funded universities, which are all based in Adelaide. The advantage of this
methodology was that it enabled a whole state picture to be developed, which should be
applicable to all other Australian states.
Study 2 involved interviews with key personnel and website audits at all three universities in
South Australia. Each university employs a small team of 5–8 devoted and knowledgeable
staff members to implement recruitment strategies to schools and students, targeting Years
10–12 at nearly 220 schools across South Australia. South Australia has approximately 15,000
Year 12 students, and approximately 7500 of these enrol in one of the three South Australian
universities.

Important roles in support of Year 12 students


Produce and share information about the university’s particular educational options



Build relationships with secondary schools and students



Encourage and support the progress of Year 12 students towards enrolment in
university.

Most common ways of engaging with Year 12 students


Presentations at high schools



Career expos and evenings



Visits by students to a university campus



Conversations with individual students (in person, by phone and email).

The South Australian Tertiary Admissions Centre (SATAC)
Australia has a national tertiary admissions system that is administered through
the Australasian Conference of Tertiary Admissions Centres (ACTAC). Each state
in Australia has a tertiary admissions centre and ACTAC enables communication
and sets a national approach and standard for the provision and coordination
of application and admissions functions (for example calculation of tertiary
entrance ranks and application process dates).
SATAC processes most university applications, assesses and ranks applicants,
generates offers, and administers and coordinates the release of ATAR results
with the SACE Board.
SATAC publications are distributed to every Year 12 student across the state
and are an important resource. The SATAC Guide supports broad exploration of
program options but primarily supports the admissions process and the
application process. The information is brand neutral and therefore does not
promote any of the three universities.
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Other study 2 findings


Universities promote the value of higher education and maintain a broad goal of
attracting prospective students to become enrolled students.



Branding/marketing and university promotion are infused in the mix of products and
services provided by universities to high schools, but a critical objective is to provide
accurate information to Year 12 students and secondary schools about options and
opportunities within higher education.



The quality of support and information is carefully gauged and feedback is actively
collected to determine the effectiveness of products, presentations, events and
customer service.



University recruitment departments work hard to develop and maintain strong
relationships with secondary schools in South Australia.



Universities offer a suite of established services for schools, which are often tailored
to what schools ask for and what they want, and can augment services already
provided by schools.



A university’s connection to Year 12 students is determined by each individual school,
subject to the relationship with the school. It is sometimes constrained by scheduling,
student schedules, staff time limitations, and other universities and organisations that
are also trying to connect.



Being able to help students is very important to university staff, who help students to
make an informed decision that will meet their goals, even if it isn’t about the
university they represent or about university at all.



Support for Year 12 students occurs in relation to two key structural decision-making
points that centre around the application process and the admissions process: the
early closing date in late September and the preference change deadline in early
January.
Universities engage with Year 12 students to encourage and support applications up
to the early closing date, mainly through secondary schools during the core
recruitment period, until students apply at the end of September.
The process of applying to the South Australian Tertiary Admissions Centre (SATAC)
reflects a status shift as Year 12 students become applicants, which enables the
university to connect more directly with Year 12 students during the preference
change period and up until the main offer round. During the preference change
period, universities continue to offer individualised support. They are available to
discuss entry requirements, enrolment options and further exploration of preference
possibilities, and to sort out preference position, back-up plans and pathway
alternatives. The Year 12 students’ Australian Tertiary Admission Rank (ATAR) can
have a significant influence during the preference change period.



Universities provide a significant breadth of information about a range of topics to
Year 12 students as they decide what to study at university.



Materials are produced that describe university degrees, career outcomes, university
features, location, reputation and services for students once they are enrolled, as well
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as the transition from high school to university. Information is also available that
explains the application and admissions process. Table 1 describes several categories
of support that universities provide.


Support and information for broad program and university exploration is widely
available but support for in-depth program exploration is less explicit (Simpson, 2004).
Program and curriculum details are available mainly through university websites and
by communicating directly with staff.



Staff have a critical role in sharing, communicating and clarifying information and
processes, but career counselling is not typically offered by universities during Year
12, with some expectation that secondary schools fulfil this role.



Universities run numerous strategic campaigns, some extensive, throughout the
admissions cycle to augment the more traditional and transparent modes of
recruitment and support for prospective students.

Findings from study 2 show a range of ways in which universities strive to provide high
quality information and create opportunities to engage with and support Year 12 students
so that they can enrol in and succeed at university.
Table 1: Categories of support
Category
Admissions process

Application process
Broad exploration of program
In-depth exploration of program
Career connection
Broad exploration of university
In-depth exploration of university
Indirect support

Transition

University promotion

Description
Explanation of competitive selection/entry process based on
academic merit, entry requirements, ATAR, intake limits, bonus
points and offer rounds.
Assistance with submitting SATAC application: preferences,
alternative pathways, back-up plans.
Information that supports a surface investigation of degree options,
‘exploration of a general set of alternatives’ (Glorioso, 2011, p. 11).
Information that supports a detailed examination of degree options,
‘relating to a narrower set of alternatives’ (Glorioso, 2011, p. 11).
Information that develops strong associations between interests,
career possibilities and degree outcomes.
Information that supports a surface investigation of a university’s
features (e.g. location).
Information that supports a detailed investigation of a university’s
features, culture, environment and characteristics.
Support that either occurs ‘behind the scenes’ or is a resource
designed for service providers (e.g. parents, career practitioners,
schools, career advisors).
Support for adjusting to the academic and university culture, the
differences between high school and university learning, what
university is like.
Information that highlights the reputation, features and the merits
of attending that university.
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Chapter 6: Study 3 – Secondary school staff
There are about 220 schools in South Australia that enrol approximately 15,000 Year 12
students each year. These are secondary and R–12 schools from the public, independent and
Catholic education sectors. They are located in rural and remote regions of the state, as well
as suburban and city districts.

Important roles in support of Year 12 students


Provide individualised career advice and guidance to students



Disseminate information to students about career, education and pathway options



Engage students in the processes related to study choice.

Most common ways of engaging with students


One-on-one appointments/conversations with individuals



Open door



Pastoral care setting



Information sessions



Send information by email and student portals.

Other study 3 findings


There is great deal of variability in the ways that services are delivered in schools.
o There is great deal of variability in the ways that services are delivered in
schools, as was also found in recent studies (Career Industry Council of
Australia, 2015, 2017a; Department of Education, Employment and Workplace
Relations, 2011; Polvere & Lim, 2015; Simons, Pudney & Hughes, 2008) For the
question ‘What is your position?’ the complicated assortment of 184
responses is indicative of how unique and varied the delivery of careerdecision-making services is at each school.
o Each school, whether public, independent, Catholic, rural, suburban or city,
resources career advising roles differently and has its own approach and
system for providing career guidance and engaging with their Year 12 students
to support the study choice process.
o Few secondary schools are fully resourced with a full-time position devoted to
career guidance and advising. Many are dedicated but not full-time, split
between positions, such as leadership/teaching combinations or in pastoral
care roles with additional responsibilities. All staff that participated in the
study showed commitment and a high level of and engagement in supporting
their students to help them succeed.
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The relationships between secondary schools and universities are important.
o Individual secondary schools determine to what degree they interact and
engage with each university. Most schools will admit at least one university
every year to present at the school during school hours or at a career evening.
o All schools that participated in the survey indicated that they actively engage
with at least two, if not all three, public South Australian universities.
o Secondary school staff concern themselves with keeping current with
university information that changes annually, and many career advisors aim to
keep other staff members up to date.



Secondary schools support Year 12 students with many aspects of career development
learning.
o Secondary schools support Year 12 students with many aspects of their career
development learning, ranging from subject selection and career exploration
in Year 10 and 11, VET pathways, and work experience, to more direct support
for study choice in Year 12.
o Some schools consult individually with every student as a mandatory
discussion; others invite students to consult as required; some go over every
Year 12 student’s SATAC application with them.
o Study choice support and career guidance is normally offered outside of the
curriculum during Year 12.
o As identified in study 2, secondary school staff are commonly approached for
support within the four categories of study choice exploration: Program
Options (identifying possible university program options and making sense of
university program information), Career Connection (identifying possible
career options and linking their interests to a career), University Fit (selecting
a university) and Preference Position (selecting and ordering preferences for
SATAC).
o Secondary school staff encourage and support in-depth exploration of
University Fit, Program Options and Career Connection but there is less focus
on this deeper level of exploration, with some expectation that universities
fulfil this role.
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Study 3 themes
How can universities help schools in supporting Year 12 students?


More opportunities for individual advising with students at schools



Clear information about university programs



Realistic descriptions of academic requirements and degree outcomes.

What challenges do secondary school staff encounter?


Time constraints



Engaging students in the in decision-making process



Encouraging students to make realistic choices

What challenges do secondary school staff think Year 12 students face?


Overwhelmed by breadth of options



Deciding on back-up plans and alternative pathways



Making realistic choices



Fear of not getting a high enough ATAR



Fear of committing to a course they don’t like



Lack of knowledge of self and interests



Uncertainty



Limited understanding and assumptions about careers and education options.
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Chapter 7: Study 4 – Year 12 student survey
Study 4 findings
Approximately 1600 students began the survey. Exit points were designed to isolate and
collect specific responses from students planning to attend university. Broad analysis of the
survey also considered which questions were insightful when applied to all students surveyed.


Of the original 1600 participants, ninety per cent indicated that they were actively
engaged in the career-decision making process.
o At least 90 per cent of Year 12 students had spoken with a parent, and looked
at websites and university publications at least once, while just over 80 per
cent had looked at the SATAC Guide and ATAR cut-offs.
o About 24 per cent had never spoken with a teacher or careers advisor about
study choices.



Approximately 1100 students indicated that they were planning to attend university.
A more specific analysis focused on understanding the study choice process and the
findings were therefore mainly derived from these 1100 participants, who were
planning to apply, or had already applied to, SATAC for enrolment in university in 2017.



Nearly all Year 12 students applied or were planning to apply by 30 September even if
they were not certain of their study preferences.
o Twenty per cent indicated, ‘I am not certain about my preferences but I will
apply anyway and then sort it out later.’
o Five per cent indicated ‘I am not certain about my preferences and I don't know
what to do about it.’
o Eighty per cent listed a first preference while the other 20 per cent were
undecided. Interestingly, 15 per cent of those who listed a first preference
indicated, ‘I am not certain about my preferences but I will apply anyway and
then sort it out later’ and 40 per cent of the undecided students selected this
answer.
o Some students that had done extensive exploration were still unsure about
their preferences.



Nearly every Year 12 student undertook a broad exploration of program options;
however, many Year 12 students did not fully engage in an in-depth exploration of
program and university options.
o At least 85 per cent of participants who were planning to attend university had
engaged in two tasks: ‘Thoroughly read a brochure or website information
about a preference’ and ‘Examined career opportunities related to a
preference.’ On average, 40 per cent of students surveyed had also undertaken
other in-depth exploration tasks.
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Seventy per cent of Year 12 students did not consider what they learned in the
Personal Learning Plan course in Year 10 to decide what to study. (The Personal
Learning Plan course is required for completion of SACE, which teaches competencies
related to career development.)

What do Year 12 students need and want?


Year 12 students need and want one-on-one support with deciding what to study and
want to talk to somebody about their interests and how these relate to career options.
o The top choice for preferred support was ‘personalised guidance/advice in
person’, selected by 80 per cent, while the second highest type of support,
‘online information I can read on my own’, was preferred by 60 per cent.
o The least preferred type of support was ‘personalised guidance/advice by
phone’, at eight per cent.
o Thirty-five per cent of students found it difficult to understand university
program options as well as information about university programs.
o Fifty per cent of students found it difficult to decide what to study.



Year 12 students are still exploring and learning about themselves.



An unexpected finding of this study was that almost every first preference listed by
650 students fitted into a limited framework of traditional and tangible, more popular
and well-known career pathways (Table 2). Excluded from the list were five applicants
for Foundation Studies, one for Agriculture, and two for Construction Management.
This suggests that Year 12 students may need more support to expand the scope of
career and university study options available to them.

Table 2: First preference career clusters
Career cluster

No.

Teaching

81

Medicine

52

Law

31

Music

7

Health

163

First preference program

Arts

69

Dental, Pharmacy, Physiotherapy, Medical Imaging, Radiation,
Occupational Therapy, Podiatry, Paramedic, Human Movement, Exercise
Science, Nutrition, Biomedical Science
Creative Writing, Journalism, Visual Arts, Media, Communication, Design

Social sciences

65

Psychology, Criminology, Social Work

Business

53

Commerce, Business, Marketing, International Studies

Animals

30

Vet, Animal Behaviour, Conservation Wildlife

Engineering

35

Mechanical, Civil, Mechatronic, Electrical, Chemical

Sciences

35

Information technology

16

Mathematics, GeoScience, Forensics, Geography, Physics, Chemistry,
Marine Biology, Space
Computer Science, Information Technology

Environment

4

Environmental Science, Policy and Management

Professions

9

Architecture, Aviation

Total

650

47 programs
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Findings from this study suggest that students who feel certain about their first
preference still need support with the study choice process, particularly in-depth
exploration. They may need guidance to consider more carefully how realistic and
personally suitable their choices are, and how to challenge their assumptions and
perceptions about their preference set.
Some students who listed a first preference did not show a high level of certainty
about their first preference:
o Of the students who listed a first preference, 25 per cent were not certain
about it.
o Of the students who said they were certain about their first preference, over
30 per cent could easily change their mind.
Amongst the students who were certain about their first preference:
o Just over 25 per cent of these students had never been to an open day to find
out more about a preference.
o Forty-four per cent of students selected a preference with a higher ATAR cutoff than they expected to receive.
o Qualitative data suggest that some are unsure because they don’t know if they
have a high enough ATAR, and some can’t decide between several options but
are required to list a first preference when submitting their preference set.



Findings from this study also suggest that Year 12 students who are undecided or
uncertain about their career future would benefit from more support with the study
choice process. They may need support with reducing the broad range of options to a
narrower selection of alternatives, or with deciding between several options to
establish a first preference.
o Students who had chosen a first preference generally ranked their
understanding of the information they had explored as higher than those who
were undecided and felt that they had explored more information than those
who were undecided. They also seemed to undertake more in-depth
exploration tasks than students who were uncertain or undecided.
o Within the undecided group, 68 per cent had ‘examined a study plan’
compared to 82 per cent of the students who listed a first preference. Fewer
students went to open days in the group of undecided students (57%) than
those who listed a first preference (72%).
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Chapter 8: Project outcomes
A learning framework for study choice
A significant amount of information is available to Year 12 students that covers a range of
topics. These topics include whether to go to university, general and specific information
about degrees, career outcomes and pathways, university features, reputation and support
services for students once they are enrolled, as well as the transition from high school to
university.

Core exploration tasks
Based on an analysis of the support that is provided to Year 12 students, four core tasks have
been identified (Table 3) that describe components of exploration of the higher education
environment. These tasks drill-down from the broad career decision-making task, exploration,
to contribute more specifically to the unique aspects of the study choice process: Program
Options, Career Connection, University Fit and Preference Position. Each of these tasks
represents a specific element that should be carefully considered by Year 12 students to
establish a preference set, with a first preference (Figure 5).

Figure 5: Learning framework for study choice exploration
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Table 3: Core exploration tasks and related support
Core exploration task

Information and support categories

Program Options: Suitability of an educational
program

 Broad exploration of program
 In-depth exploration of program

Career Connection: Links between career, interests
and degrees

 Career possibilities
 Career outcomes and pathways

University Fit: Suitability of a university’s
characteristics and features.

 University promotion
 Broad exploration of university
 In-depth exploration of university

Preference Position: Establishment of a first
 Navigating the application and admissions
preference and strategic ordering of the application
process
preference set to have the best chance of receiving  Choosing first and alternative preferences
a desired offer in the main round.
 Back-up plans and alternative pathways
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A study choice process model
Our study has considered existing models within the Australian context, alongside our data
and findings from various stakeholder perspectives, including Year 12 students. Based on our
analysis, we suggest that two decision-making patterns reflect the Australian context. All
students undertake exploration tasks to establish a preference set. The preference set
comprises the programs that a student will list on their SATAC application (or equivalent in
other states). In the SATAC system, this represents a list of six program/university selections
that a student most wants to study. Some students review and change their preference set
after their initial application (by the early closing date) while others do not.

Figure 6:Study choice process model (Australia).
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Study choice checklist for Year 12 students
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Chapter 9: Project findings
1. Two structural decision-making points direct the study choice
process for Year 12 students
Support in South Australia is structured in both schools and universities around two key dates
that are determined by SATAC acting in conjunction with the universities, and by ACTAC: the
early closing date and the preference change deadline. These dates have an impact on the
way students decide and how they are supported.
It is important to note that by virtue of applying to SATAC, a student must list a first
preference. SATAC thus assumes that the preference listed first is the one the student most
wants to study. Data from SATAC indicates that 97 per cent of Year 12 students apply by 30
September, the early closing date (SATAC, 2015). However, 60 per cent of Year 12 students
then change their preferences between one and ten or more times after this date, up until
the preference change deadline in early January (SATAC, 2017a). Of equal significance, data
from SATAC show that approximately 40 per cent of students do not change their preferences
after they apply (SATAC, 2017a).

Figure 7: Study choice timeline in South Australia (based on 2016 dates).

Our study was able to collect data about the 30 September decision-making point. We do
know that, at this point, many Year 12 students are uncertain about their application decision
Some of those who have listed a first preference have not undertaken a significant level of indepth exploration of their first preference, and are not fully committed or certain. We know
that many students apply even though they are not certain about the preferences they have
selected.
Have the 40 per cent who do not change their preference stopped the decision-making
process at September 30 because they are satisfied with their application choices, or have
they continued to explore and decided not to change their preferences? For the 60 per cent
who change their preferences, to what extent have they continued to explore after 30
September?
The early closing date appears to be an arbitrary deadline, maintained largely by the financial
penalty that is enforced by not applying by this date. Anecdotal evidence indicates that the
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date is a hangover from the days before online applications, set to allow sufficient time to
process many paper application forms. Also, universities like to have initial data at this time
for planning purposes, although it could be considered of questionable value if 60 per cent of
students change their preferences after this date anyway. It is, however, a culturally
embedded signpost: 97 per cent apply by this deadline (SATAC, 2015) and 90 per cent of
students surveyed think it is important to apply by this early application deadline.
During the first eight months of Year 12, universities and secondary schools actively and
extensively engage with Year 12 students to support study choice. This occurs in the school
setting and at the universities, in preparation for submitting an application by the early closing
deadline. After 30 September, universities are constrained to a limited timeframe in which
they can engage with Year 12 students in the school setting. Year 12 students are largely
unavailable as they enter into their final semester of study, in preparation for and
participation for final exams. After their exams are complete at the end of November, it is
even more difficult to connect with Year 12 students in the school environment, as in most
schools they are no longer required to attend.
During the preference change period, the way that support is provided by universities shifts
from the school setting to a more direct communication strategy. Universities and schools
continue to support Year 12 students with information about their first preference, aligning
preferences with final Year 12 results to ensure applicants meet entrance requirements, and
positioning their preferences in alignment with goals and desires, with back-up plans in case
the applicant is not competitive enough to receive an offer for their first preference. Final
ATAR results, which are released in mid-December, are an influencing factor. Support is
always available for further exploration, but to some degree the focus is on the ‘pointy end’
of the decision, as the preference set is finalised for the main offer round.

2. The preference system is unique to Australia; it shapes and
impacts the study choice process
The single-offer preference system is distinct and has implications for practice. Year 12
students require additional support to navigate this complex system. The element of
speculation in the application process perpetuates the culture of the ATAR as a commodity.
A comparison of the Australian study choice process with the North American model has
identified an important difference. North American applicants receive an offer for each
program to which they have applied and been admitted. A critical component of the decisionmaking process in that context is that an applicant evaluates the set of programs to which
they have been admitted and then decides which offer to accept.
In South Australia, an applicant receives one offer during the main offer round and can accept
this offer or wait for an offer in the second or third round. SATAC statistics indicate that 76
per cent of Year 12 applicants receive an offer for their first preference (SATAC, 2017b), which
suggests that these applicants have received the offer they want. However, 90 per cent of
seats are offered in the main round, with only 10 per cent going out in the second round
(SATAC, 2017b.) If they do not accept the offer that has been made to them within this main
round, the applicant runs the very real risk of not receiving an offer in the second round, and
may accept an offer because it is their only option. There is thus a significant element of
speculation in the selection of the first preference. This makes the process of selecting a first
preference and a preference set both difficult and overwhelming for many students.
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It is particularly stressful for students when they don’t yet know their final results or have a
strong desire to enrol in a very competitive program. This may differ from other states but is
reasonably similar across Australia. It is also acknowledged that students can change
programs after they enrol, but this inevitably results in a delay in completion, unnecessary
expense and stress.
As a result of a complex and competitive selection process, energy is expended by universities
and secondary schools to adequately support Year 12 students with their preference position.
Students need a good understanding of alternative pathways and back-up plans ‘in case you
don’t get a high enough ATAR’. The prominence attached to preference position can
overshadow more important aspects of the study choice decision, such as exploration and
selection of a suitable study choice.
There is a level of uncertainty amongst students who committed to a first preference by 30
September, and 40 per cent of applicants who apply by that date do not change their
preferences.
This unique characteristic of the Australian system may explain why this study showed a
significant focus on back-up plans and changing preferences, and why so much support is
offered to Year 12 students to navigate through the application and admissions process. It
also clarifies why many Year 12 students find the decision difficult and feel so much pressure
when selecting preferences.

3. Study choice is a complex decision with a lot of information to
process
Secondary schools provide information and career guidance about all post-school options, for
all students, not just Year 12 students heading to university.
Universities are the exclusive providers of their program information and provide support and
information relating to decisional tasks. However, they also combine this with other
information that covers the application and admissions process, university life, services for
enrolled students, features, facilities, highlights, reputation and career outcomes, with less
emphasis on in-depth program/degree exploration.
The nature of the support provided by universities provides opportunities for often only brief
interactions with students, limiting the ability to offer more than just a broad representation
of the university’s particular offerings.
The significant number of options available combined with the infusion of branding and
marketing within products and information can be overwhelming for Year 12 students. It is
also difficult for students to interpret the volume of information that is provided and
available.

4. In-depth exploration is positively correlated with being confident
about a study choice, yet many students do not engage in
available activities
In-depth exploration of Program Options is about understanding curriculum options, as it
describes specifics about what a degree entails, the structure of the program from beginning
to end by academic year, and the individual course descriptions that make up the core
learning for the degree.
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In-depth exploration of Career Connection includes a conscious understanding of the links
between career goals and program options and clarity about career ideals versus employment
realities.
In-depth exploration of University Fit involves connecting students personally with a
university, visiting a campus, touring the facilities, and speaking with staff, academics, and
current and former students.
These are important elements of making a study choice, which can impact enrolment
decisions and student engagement at university. Year 12 students need:


support with narrowing their options from an extensive and broad range of
possibilities to a refined set of realistic and suitable study options



to challenge their preferences as well as assumptions and perceptions about careers
and program options



more access and exposure to an expanded range of career and university study
options available to them, outside the scope of traditional and ‘visible’ career and
degree options



a complete and clear understanding of their intended study choices.

5. The relationships between schools and universities are vital to
the delivery of study choice support for Year 12 students
Each year, universities endeavour to connect with 15,000 Year 12 students from about 220
schools, plus all the other categories of prospective students with whom the university
engages. Secondary school staff have an equally significant task in supporting their school’s
students.
Universities are the exclusive providers of detailed, explicit and accurate program information
about their specific university’s curriculum options.
Secondary schools are the critical interface between universities and Year 12 students.
One of the most effective ways for universities to engage with Year 12 students is through
secondary schools.
Through each admissions cycle, each university connects with each school individually in
order to gain access to Year 12 students within the school setting.
Competing priorities, time constraints, controlled access to both secondary school staff and
Year 12 students, and the competitive nature of university recruitment – particularly with
each university seeking opportunities to connect – can limit engagement with schools and
students.
Opportunities for Year 12 students to engage in the study choice and to meet with university
staff mainly occur outside of scheduled classes.
A wealth of knowledge as well as a clear commitment to service and students was evident
amongst the university and secondary school staff who participated in this study. Within
sectors, efforts are often duplicated and energy expended when schools individually produce
resources or organise dynamic events that meet the same needs. Similarly, university staff
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from different universities compete for time slots at schools to deliver similar information
about study choice to Year 12 students.

Study choice is a distinct process that intersects with career
decision-making and higher education recruitment.

6. Year 12 students need and want more support with study choice
The resources allocated to university domestic recruitment teams and many secondary
schools do not correspond with the volume of Year 12 students requiring support, particularly
individualised support.
‘Personalized guidance/advice in person’ was the most preferred method of support selected
by 78 per cent of Year 12 students who were surveyed, and it was a theme found in the
qualitative data. Not all schools are resourced to provide this level of support to every student
who needs it.
Twenty-two per cent of school staff denoted one-on-one appointments as one of the ways
that universities engage with Year 12 students at their schools.
Universities are study choice experts and are well positioned to augment support for study
choice in collaboration with schools.
In-depth exploration is largely supported by conversations and personal communication
between Year 12 students and universities and high schools.
Approximately 20 per cent of Year 12 students surveyed showed hesitation about submitting
an application due to uncertainty and indecision. Augmenting support for Year 12 students
may contribute to widening participation in higher education.
About 24 per cent of Year 12 students had not spoken to a career advisor or teacher about
study choices.
Over half of Year 12 students surveyed wanted support for exploring who they are and
identifying their interests, skills and abilities.
Nearly 50 per cent of respondents to the Year 12 student survey found it difficult to decide
what to study, and 35 per cent found it difficult to understand university program options as
well as information about university programs.
This study showed that students are at various stages in the decision-making process at
different times during the core recruitment period.
There is a need for more individualised support (Behavioural Insights Team, 2016; Career
Industry Council of Australia, 2017b; Diamond et al., 2012; Scutter et al., 2011).

What should I study? Improving tertiary pathways by improving support for prospective students

26

Chapter 10: Impact, dissemination and evaluation
Ongoing evaluation and dissemination, as well as consideration of impact factors and
opportunities, were built in to the research design and contributed significantly to the
implementation of the staged approach. The staged approach in the research design required
ongoing evaluation of the project outcomes, which resulted in appropriate adjustments to
the design in response to opportunities and challenges that arose. The nature of the research
required a significant amount of dissemination, which consequently contributed to the
project’s impact. This was augmented by the evaluation at each stage of the project.
Evaluation, however, was perhaps most critical to meeting impact and dissemination goals.

Impact
At every turn, project impact strategy was an important consideration. The Impact
Management Planning and Evaluation Ladder matrix (Appendix G) shows where the project
has met the goals of the impact plan to a large degree. The impact and dissemination report
outlines the opportunities that arose to promote the project outcomes (Appendix H). A high
level of positive feedback has been generated for the research, particularly in terms of the
significance and relevance of the project’s objectives and goals. Many stakeholders have
broadly indicated a keen interest in the project outcomes and are interested in considering
the potential value of final products and resources developed within the scope of the project.
It is still too soon to measure the full level of impact but the team is well positioned to
promote and disseminate the final project results to stakeholders and other professionals
who have expressed an interest in the results. In addition stakeholder relationships have
developed at three levels: local, interstate and nationally.

Success factors
The flexible and responsive evaluation loop was an important factor in the success of the
project and was instrumental in recognising project priorities and carrying out activities that
were best suited to meeting the project’s critical aims. Representation from each of the three
universities in South Australia on the project team, the use of an advisory group and other
networks created from within the universities, and the ethics process, were other factors that
supported the progression of the project’s impact and dissemination objectives. Willing and
sincere participation from interview participants provided an important network of potential
change adaptors, which also served to provide valuable stakeholder feedback and a solid
network through which to disseminate findings and results.

The advisory group
A project advisory group was established, representing key stakeholders, according to the
goals outlined in the project plan. This group was mainly engaged during the first stage of the
research and was invited to contribute at each stage of the development of data collection
instruments and to discuss findings. Members were consulted individually at different times
to support the research, to either respond to specific questions, to access data or connect to
a staff member who could respond. In addition, the support of the advisory group members,
by granting access to personal and professional networks, was instrumental to the success of
data collection activities. The advisory group held an initial meeting the University of South
Australia, Mawson Lakes Campus, on 19 February 2016, additional communication occurred
via email, and regular updates were sent about every six months.
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The connections made as a result of the group have significantly increased awareness of the
project, particularly at the local level. Relationships have thus been established and
developed with a network of stakeholders within the tertiary setting as a direct result of both
project team members and the advisory group.

Challenges
The timing of data collection for this project was important because the study was centred
around the Year 12 students’ academic year, but also had to consider the universities’
academic calendar and the admissions cycle, which overlaps both. The project began later
than expected and the plan that was outlined in the proposal was impacted by the delay.
Two significant challenges occurred, which were both related to accessing Year 12 students.
It was unanticipated that the ethics processes required to gain access to schools, and in
particular Year 12 students, would be so extensive. It took more time, planning, and
administration than was expected, although the data collection was ultimately very
successful.
The second challenge was about gaining access to Year 12 students for interviews. The Year
12 student survey was successfully completed; however, we were unable to recruit
participants for interviews amongst Year 12 students. Although significant resources, energy,
thought and time were put into building relationships with schools and students, the
interview timing after the survey was problematic. Year 12 students were very difficult to
connect with after they completed Year 12 (in late November) which was the decision-making
period about which we were trying to collect data in the interviews; thus the window of
opportunity closed for collecting data from the 2016 cohort. As an alternative strategy, in
2017 we attempted to interview first-year university students from the 2016 Year 12 cohort.
Despite significant effort undertaken to recruit participants, not enough students volunteered
to constitute a sample.

Dissemination
Early dissemination approach
In order to conduct research involving human participants, ethics applications had to made,
resulting in a fairly significant approval process. This was particularly rigorous around working
within the secondary education setting, and even more markedly in establishing approvals for
involving Year 12 students. To gain access to high schools required ethics approval from the
lead university, the Department of Education and Childhood Development, Catholic
Education South Australia, and individual consent from each independent school. As a result,
the team developed a dissemination strategy in the first stage of the project to build support
for the project and to help the team to gain access to schools. This was critical in order to
carry out the data collection activities with secondary school staff and Year 12 students. The
strategy, however, included subsequent levels of connection with stakeholders following our
initial approach to garner broad support for the project.
The first stage occurred via a media release, various bulletin-type newsletters and
submissions to a range of secondary education associations, a barrage of emails and various
presentations to promote the project, explain the data collection activities with which we
wanted support, as well as to outline consent processes. The second stage involved a mailout
to every principal at each school in South Australia in which Year 12 students were enrolled,
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in order to gain permission to conduct the secondary school staff survey and to front-end load
support for the Year 12 data collection activities.
The third stage of the strategy required connecting with specific schools in order to pilot the
Year 12 student survey and to recruit participants for interviews. The fourth level involved a
mass mailout to gain commitment from key staff at each school to engage in the consent
process with parents and students for the Year 12 student survey. This was followed by
connecting with the individual staff who agreed to distribute the survey to their Year 12
students. The third and fourth stages of the dissemination strategy were necessary to pilot
the Year 12 student survey and to build relationships with Year 12 students at the four schools
targeted for interviews.
This dissemination strategy may not have been initiated had the team not encountered
challenges around ethics and consent process. The result was positive feedback, a solid and
consistent level of interest in the project, and commitment from many to participate. Most
importantly, it established a strong network of project supporters early on, which has
continued to grow.

Project dissemination
Project resources and findings are being widely disseminated and efforts will continue to
embed resources in the information portals of networks developed during the project,
through state education departments, Australian Government departments, university
websites and other associations in Australia, where opportunities have been identified.

Evaluation
As mentioned, ongoing evaluation was critical to the success of the project. As a result, the
team was able to better manage the project and to successfully meet impact and
dissemination goals. Key deliverables were produced in line with project aims and impact
plans (Table 4). The project also employed an independent evaluator, Grace Lynch of Lynch &
Associates, to support the project evaluation. The independent evaluator’s report is included
in Appendix I.
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Table 4: Key project deliverables
Output

Description

Product
Guidance report

A comprehensive final report, published on the project
website and in hard copy, widely disseminated, on
support for prospective students currently provided by
secondary schools, universities and other agencies, and
the prospective student data collection and analysis,
published on the project website and in final report.

Study choice learning framework

A pedagogical framework for support for prospective
students as they determine what to study, developed and
published on the project website and in the final report.

Process model and timeline

A process model to describe the stages in which
prospective students make enrolment choices, suited to
the Australian tertiary context.

Study choice checklist

A learning resource for Year 12 students.

Publication/presentation
Career Development Association of Australia
Conference – Brisbane 2017

Conference paper and presentation to disseminate
project results.

Higher Education Research and Development
Association of Australasia Conference – Sydney
2017

Conference paper and presentation to disseminate
project results.

Various presentations tailored to targeted
stakeholders at different stages of the project

Presentation that disseminates data and findings to elicit
feedback from stakeholders at different stages of the
project, to inform student data collection and the
development of project outputs.

Journal publication and conference presentation
planned for 2018

Journal publications and conference presentations that
disseminate the comprehensive results of the full project.
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Appendix A: Project Certification
Certification by Deputy Vice-Chancellor (or equivalent)
I certify that all parts of the final report for this OLT grant provide an accurate representation of
the implementation, impact and findings of the project, and that the report is of publishable
quality.

Provost and Chief Academic Officer, University of South Australia

What should I study? Improving tertiary pathways by improving support for prospective students

34

Appendix B: University interview questions

What should I study? Improving tertiary pathways by improving support for prospective students

35

Appendix C: Secondary school staff survey
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Appendix D: Secondary school staff interview questions
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Appendix E: Year 12 student survey
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Appendix F: Project impact plan
IMPEL Matrix – Project Impact
Anticipated changes at project completion and post-completion:
Impact on
Project completion
6 months
12 months
1. Team members
 Improved knowledge about the
Publications that contribute
experience of prospective students
to career profile.
 Research and project management
expertise honed and developed
2. Immediate students Project Reference Group members
Potential for augmentation
will have the opportunity to
of tertiary recruitment
incorporate recommendations into
strategies will provide
their work that supports prospective
better support for
students.
prospective students as
they make decisions

3. Spreading the word

Materials and research findings
published online to support enquiry
and dissemination.

4. Narrow opportunistic Participating universities receive
adoption
research findings and
recommendations from which to
adopt ideas into practice.
5. Narrow systemic
adoption

Positive responses
 Cascading influence
from presentations to
through continued
secondary and tertiary
engagement with
sector.
secondary sector
 Positive responses to
conference
presentations.
 Invitations to speak on
the project at key
conferences

24 months
Relationships developed through project that
facilitate further networking opportunities.
Project outcomes could influence:
 Changes to secondary sector practice to support
Year 12 students as they make decisions about
tertiary education.
 Improved participation/enrolment rates and
retention rates for students who have engaged with
improved services resulting from this research.
 Augmentation of tertiary recruitment strategies
that provide more support for prospective students
as they make decisions
 Cascading influence through OLT channels and
continued engagement with secondary sector to
encourage adoption of ideas across secondary and
tertiary sector nationally.
 Promotion of project outcomes and
recommendations to broaden influence and
encourage change nationally.

Project Resources
available to
practitioners at
secondary schools and
universities.

6. Broad opportunistic
adoption
7. Broad systemic
adoption
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 Changes to secondary and tertiary policies and
practice throughout Australia that support
prospective student decisions Resources used by
tertiary and secondary sector Australia wide.
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Appendix G: Impact and dissemination report
Date
Sep 28 2017

Dissemination Opportunity
National Centre for Student Equity in Higher Education (NCSEHE) Career
Development for Students in low SES and Regional/Remote High Schools
Workshop, Building Legacy and Capacity Series, Canberra.
The project team was invited to participate in a panel discussion.
www.ncsehe.edu.au/building-legacy-and-capacity-workshop-one-summary-ofoutcomes-and-recommendations/

June 2017

Project was cited in Higher Education Standards Panel Discussion Paper Improving
Retention, Completion and Success in Higher Education.
https://docs.education.gov.au/node/44121

June 8 2017

Higher Education Standards Panel Hearing on Retention, Completion and Student
Success in Higher Education, Canberra.
The project team was invited to participate in the round table discussion.
www.education.gov.au/news/release-higher-education-standards-panel-sdiscussion-paper-improving-completion-retention-and

June 28, 2017

HERDSA 2017 Conference, Sydney
Conference Paper and Presentation
‘Ready or Not, Here I Come! Learning to Support Year 12 Students' University Study
Choices’
www.herdsa.org.au/research-and-development-higher-education-vol-40-272

May 17-19 2017

CDAA 2017 Conference, Brisbane
Conference Paper and Presentation
‘What Should I Study? An Exploration of the Study Choice Process of Year 12
Students’

June- Aug 2016

Secondary School Staff and Career Advisors
Connected personally by email with approximately 70 secondary school staff and
career advisors during data collection activities.

June 2016 – Dec 2017

Northern Adelaide State Secondary Schools Alliance (NASSSA)
Presented project findings and attended several meetings of Pathways Group.
www.nasssa.com.au/

May 13 2016

www.parenthub.com.au/news/teen-news/helping-year-12-students-make-betterhigher-education-choices/

May 5, 2016

UniSA Media release
www.unisa.edu.au/Media-Centre/Releases/2016-Media-releases/MediaRelease3/#.WhpJpEqWaUl

May 4 2016

Newspaper article in the Advertiser, Tim Williams
www.adelaidenow.com.au/news/south-australia/all-year-12s-in-sa-to-be-targetedfor-survey-about-their-tertiary-education-choices/newsstory/951717e1cbca92d1c9d79b70ee9cc9af

May 10 2016

Radio Interview with Stacey Lambrey, ABC Riverland.
Brief interview during the morning show.
www.abc.net.au/riverland/programs/riverland_breakfast/
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Date

Dissemination Opportunity

June 6 2016

CESA and AISSA Conference – presentation to careers advisors
(Catholic Education South Australia)

Feb 20 2017

UniSA Media Release
www.unisa.edu.au/Media-Centre/Releases/2017-Media-Releases/Survey-showswe-need-to-find-more-ways-to-support-Year-12s/#.Wii80EqWaUm

Feb 23 2017:

Campus Morning Mail, Stephen Matchett
campusmorningmail.com.au/commencing-students-bemused-bothered-andbewildered/

Feb 24 2017:

Campus Review, James Wells
Interview and article
soundcloud.com/campusreview/andrea-parks
www.campusreview.com.au/2017/02/school-leavers-struggle-to-choose-unicourses/

Feb 26 2017

Article in the Advertiser, by Tim Williams
Year 12s confused and overwhelmed by university options in SA, study finds

Feb 28 2016

Parenthub.com.au
www.parenthub.com.au/news/parenting-news-news/school-leavers-needsupport-to-choose-university-course/

July 2015

STARS 2015 Conference, Melbourne
Conference Paper and Presentation
‘What to study? Supporting prospective student enrolment choice’

Researchgate Statistics on Conference Papers
1. CDAA 2017 Conference Paper
47 Reads
‘What Should I Study? An Exploration of the Study Choice Process of Year 12 Students’
2. HERDSA 2017 Conference Paper
45 Reads
‘Ready or Not, Here I Come! Learning to Support Year 12 Students' University Study
Choices’
3. STARS 2015 Conference Paper
53 Reads
‘What to study? Supporting prospective student enrolment choice’

Website traffic
A. July 27 2016 - Oct 28 2016:
 345 users viewed this website.
 1,078 page views, which means 3 pages per visitor.
 Visitors spent average 1 minute 17 seconds on the site.
B. Oct 29 2016 – Oct 3 2017:
 685 users viewed this website.
 1,484 page views, which means 2.17 pages per visitor.
 Visitors spent an average of 1 minute 48 seconds on the site.
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Appendix H: Independent evaluator’s report
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