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Executive Summary
Work Integrated Learning (WIL)1 has attracted attention nationally and internationally as
universities investigate ways to improve the work readiness of graduates. Successful WIL
activities can contribute to a sustainable workforce for future economic growth and an
increasing number of Australian universities are undertaking to provide such
opportunities to all students. Yet there are barriers for some students to fully engage.
While much has been done to assist the growing diversity of student cohorts to participate
in higher education, particularly during first year, perceived barriers to successful
participation in WIL have been largely unexplored. Given the focus on widening
participation and social inclusion and the rapid increase of WIL, a systematic and informed
approach is needed to improve graduate outcomes for all students. This project responded
to concerns that the needs and potential contribution of marginalised students in relation to
WIL (particularly work placements) had received little attention (Orrell, 2011; Oliver, 2011;
Patrick, Peach & Pocknee, 2009).
The broad aims of the project were:
1. To investigate current practices in WIL management in the disciplines of built
environment, business and health at the partner universities.
2. To work with national and international colleagues to translate inclusive education
principles into the WIL context in order to improve student access, participation and
progression.
3. To contribute to change in university principles, policies, guidelines, and procedures
to enable better support for students from diverse backgrounds to participate in WIL.
Integral to the success of the project was far reaching and regular engagement across the
higher education sector. A diverse community of practice was established in the early stages
of the project and membership continued to grow through participation in project webinars,
symposia, roundtables, forums, conference presentations, interviews and a student survey.
These national and international, cross institutional conversations have informed
understanding of the extent and nature of the impact of WIL on access and participation and
identified ways to address progression of students from diverse backgrounds. This
engagement also contributed to the development of Principles, Guidelines and Strategies for
Inclusive WIL and other resources that can be utilised to further build capacity. The project
has contributed to ensuring that the National WIL Strategy (2015) includes a specific action
to address equity and access issues to enable students to participate in WIL.

1 …an umbrella term used for a range of approaches and strategies that integrate theory with the practice of work within a
purposefully designed curriculum (Patrick, Peach & Pocknee, 2009, p.v)
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Emerging from the project are the following key findings:
1. The Principles, Guidelines and Strategies for Inclusive WIL in conjunction with student
profile data can be used to:
i.
ii.

review current policies, practices, curriculum design and delivery of Inclusive
WIL; and
identify barriers to Inclusive WIL and to develop targeted resources and
professional development.

2. Working collaboratively with external bodies (including ACEN, industry and the
professions; and relevant funding bodies) can help:
i.

address specific issues related to professional standards, accreditation
requirements, student self-disclosure, confidentiality, duty of care, and
reputational impact;

ii.

ensure that The National WIL Strategy informs the development of a sectorwide framework for Inclusive WIL;

iii.

ensure that the Principles, Guidelines and Strategies for Inclusive WIL are
enacted to support student learning in the workplace; and

iv.

support further research to better understand and support Inclusive WIL.
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Part 1: Project background and approach
1.1 Background
WIL can lead to positive results for students in preparation for the workplace, access to
employment and broadening perspectives of career and life possibilities (Smith, Brooks,
Torjul, Tyler, & McIlveen, 2009). Billett (2011) described the need for students to extend their
knowledge learned in university settings in places where the occupation is practiced.
Students learn different things from different activities and capacity to engage in a
professional occupation is strengthened through engagement in practice-based activities
where they learn about the occupation and variations of that occupation (Billett, 2011).
WIL curriculum is instrumental in the realisation of graduate outcomes and the development
of graduates who are responsive to the world of work through the application of theoretical
knowledge to authentic situations (Patrick et al., 2009). Participation in WIL can also open up
new opportunities and future employment for students from diverse backgrounds by
leveraging the social and cultural capital of the university (i.e. by working in partnership with
professional bodies and industry, WIL enhances opportunities for all students).
Effective design and management of WIL activities require appropriate accommodation for
the needs of different types of learners (Atchison, Pollack, Reeders and Rizzetti, 2002).
Increased student diversity places demands and obligations on universities to ensure that
capable students can participate fully in all teaching and learning activities. This requires
strategic consideration in terms of curriculum, policy, support services and resourcing based
on an understanding of, and commitment to, principles of inclusive practice within a higher
education context (European Agency for Development in Special Needs Education, 2009;
Voltz, Brazil & Ford, 2001). WIL practices that lack flexibility and are not underpinned by
principles of inclusive practice can exacerbate disadvantage (Orrell, 2011; Patrick et al.,
2009).
Since 2013 university and business leaders have worked collaboratively with the Australian
Collaborative Education Network (ACEN) to improve the scale, breadth and value of WIL to
improve the work-readiness of graduates. In 2014, these efforts resulted in the WIL
Statement of Intent being signed by Universities Australia, Business Council of Australia,
Australian Chamber of Commerce and Industry, Australian Industry Group and ACEN. The
Statement of Intent (p.2) points out:
As a community we already understand the crucial value of WIL-often described as
internships, placements or practicums - in areas such as teaching, health care and
engineering. Research and practical experience shows the potential value of WIL
applies across all disciplines. However, we do not have sufficient knowledge of the
extent to which WIL is being used in Australia, the potential to expand opportunities
and what obstacles it faces.
Building institutional capacity to enhance access, participation and progression in WIL
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Following the WIL Statement of Intent came the release in March 2015 of an integrated
framework for action, The National WIL Strategy 1. This strategy aims to target barriers, boost
enablers and expand opportunities to partner in WIL from the perspectives of universities,
employers and students. It aims to focus effort, and engage government and other
stakeholders in developing the knowledge, skills and productive capacity of our workforce;
build practical partnerships - between employers and universities; and lay the groundwork
for deeper collaboration on research driven innovation and growth.
The National WIL Strategy proposes eight key action areas, as listed below, including the
need to address equity and access issues to enable students to participate in WIL.
1.
2.
3.
4.
5.
6.
7.
8.

Provide national leadership to expand Work Integrated Learning (WIL)
Clarify government policy and regulatory settings to enable and support growth in
WIL
Build support - among students, universities, employers across all sectors and
governments - to increase participation in WIL
Ensure the investment in WIL is well targeted and enables sustainable, high quality
experiences, stakeholder participation and growth
Develop university resources, processes and systems to grow WIL and engage
business and community partners
Build capacity for more employers to participate in WIL
Address equity and access issues to enable students to participate in WIL
Increase WIL opportunities for international students and for domestic students to
study off-shore.

Through consultation and collaboration with key stakeholders this project contributed to the
National WIL Strategy (2015). That is, the project helped highlight specific actions to address
equity and access issues to enable all students to participate fully and succeed in WIL.

1.2 Approach
The project approach comprised of four phases. These phases were not linear or sequential
rather they were undertaken iteratively with ongoing interactions with the wider WIL
community, project reference group and evaluators.

1

The National WIL Strategy was signed by Universities Australia, Business Council of Australia, Australian
Chamber of Commerce and Industry, Australian Industry Group and ACEN.
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Figure 1 Project Phases
Phase One (Review)
The review phase consisted of an examination of national and international literature in the
areas of diversity and inclusive WIL practice (particularly work placement) – including
university policy documents and procedural materials. A critical synopsis captured current
articulations of university and government intent in this area, and more clearly highlighted
strategies and gaps in relation to inclusive practice and WIL.
Phase Two (Engagement)
Throughout the project regular engagement took place with the WIL community and other
stakeholders via symposia, forums, conferences, webinars, focus groups, survey and
interviews. Through this engagement feedback and ideas were sought; issues identified;
solutions developed; and strategies shared.
Phase Three (Implementation)
The implementation phase involved consultation, discussion and activities focused on the
testing of proposed principles and guidelines; and gathering and sharing examples of good
practice.
Phase Four (Dissemination)
Dissemination of project findings and outcomes was progressive via webinars, forums,
conferences and regular reports to ACEN. ACEN, as a supporter of this project, provided a
repository for the project resources and deliverables on its website. ACEN also provided a
pathway for national and international dissemination of project outcomes through its
affiliations with the New Zealand Association for Co-operative Education (NZACE) and the
World Association for Cooperative Education (WACE), and other national associations.
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Key aspects of the project approach that contributed to success and helped overcome
challenges were:


Regular, far-reaching consultation with stakeholders – engagement from the outset
with the WIL community afforded multiple opportunities to promote, present and
further develop the concept of Inclusive WIL. All events were well attended by local,
national and international stakeholders. Systematic engagement and dissemination
within the Community of Practice enabled the project team to gather feedback and
data at different stages and to check for assumptions and interpretations as the work
evolved. Regular feedback, including advice from the Reference Group and Project
Evaluators, also helped maintain momentum and confirmed the importance of the
Principles, Guidelines and Strategies for Inclusive WIL in rethinking and redesigning
curricula.



Capacity and willingness of the team to contribute, and to grow - team members
brought particular strengths to the work but also had opportunities to learn new skills
through the ebb and flow of the project in conjunction with other commitments and
personal circumstances.



Project Management – full advantage was taken of available systems such as Dropbox
and Blackboard Collaborate. A project health check conducted half-way through the
project provided an opportunity to have conversations about expectations and
individual capacity. This helped foster good will and reaffirmed the importance of the
work.

Building institutional capacity to enhance access, participation and progression in WIL
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Part 2: Relevant Literature
It is the contention of many university and business leaders that to improve student and
graduate learning outcomes within higher education there is a benefit for all students in
participating in some form of WIL (National WIL Strategy, 2015). To enable equitable
participation it is imperative that the design and delivery of WIL curriculum are informed and
influenced by concepts and principles of inclusive education (Mackaway et al., forthcoming).
To this end, the project draws on two main bodies of literature, which to date have remained
largely separate i.e. practice based learning, and inclusive education literature, primarily in
relation to inclusive practices in learning and teaching; and literature that focuses on WIL.
There are several definitions of inclusive education, with the following providing the
foundation for the understanding applied in this project.
Inclusive learning and teaching in higher education refers to the ways in which
pedagogy, curricula and assessment are designed and delivered to engage students in
learning that is meaningful, relevant and accessible to all. It embraces a view of the
individual and individual difference as the source of diversity that can enrich the lives
and learning of others (Hockings, 2010, p.1).
An exploration of inclusive education literature elicited a number of key themes and foci.
The following table presents a summary of these, and the respective literature that guided
and informed this project. A more comprehensive reading list was produced as part of the
project and is available on the project website at: http://acen.edu.au/access-participationprogression/?page_id=127.
Table 1 Inclusive education literature - themes and issues
Theme/Issue
Social justice underpinnings:
Notions of social justice, with values of equity and fairness,
commonly underpin articulations of inclusive education.

References
Devlin, Kift, Nelson, Smith &
McKay, 2012
Gale & Hodge, 2014
Gale & Tranter, 2011
Hughes, 2015; Hockings, 2010
Anticipatory and success-focused approach to inclusion:
Devlin, 2013
There is a slow shift in thinking from ‘othering’ or ‘deficit’ Devlin & O’Shea, 2012
approaches to student support and curriculum design, to Hockings, 2010
something more pro-active and success focused. Students and
institutions both need to adapt and bridge the diversity gap.
Narrow vs holistic understandings of student diversity:
Benson, Hewitt, Devos, Crosling &
‘Equity’ categories have been pre-determined by government Heagney, 2013
to which under-represented groups of students are assigned Bradley et al., 2008
(see Bradley, Noonan, Nugent & Scales, 2008). This Devlin et al., 2012
conceptualisation of student diversity is limited and overly Gale, 2009 & 2011
simplified; failing to also recognise that the interplay of Hockings, 2010
students’ personal circumstances with institutional structures
Building institutional capacity to enhance access, participation and progression in WIL
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and processes as barriers to engagement. A holistic
consideration of students and their lives appears the preferred
way to see students within an inclusive framework.
The impact of ‘massification’ and ‘widening participation’ on
universities, staff and students:
Studies focus on methods and approaches to curriculum design
and delivery that improve access, inclusion, retention and the
overall experience of university for specific groups of students
as well as students more generally. Other themes include: the
need to build staff capacity; to have diversity and inclusion
‘champions’ within the university; the advantages and
disadvantages of technology; flexible curriculum and blended
delivery options.

Brown, West & Payne, 2010
Devlin et al., 2012
Devlin & O’Shea, 2012
Fuller, Healey, Bradley & Hall,
2004
Hughes, 2015
Powney, 2002
Universities Australia and
Indigenous Higher Education
Advisory Council (IHEAC), 2011
Wilks & Wilson, 2012
A ‘whole-of-institute’ approach to inclusive education:
Kift, 2009
An integrated, coordinated and coherent approach across Powney, 2002
policy, procedure and practice areas is essential to successful White, Frawley & Anh, 2013
engagement for diverse students. However, this takes time. The
concept of ‘in-built flexibility’ is also referenced in these studies.
Conditions required for inclusive education:
Arkoudis, Bail, Bexley &
Leadership commitment and institutional support, along with a Doughney, 2014
specific strategy and associated policies/procedures are Benson et al., 2013
identified as key to inclusive education. More pragmatic Devlin et al., 2012
concerns also receive attention i.e., language proficiency Fuller, et al., 2004
required by students as a condition for successful engagement Gribble & Blackmore, 2012
with both WIL and employability more generally; fair and robust Hockings, 2010
assessment for all students; staff capacity for inclusive practice. Kift, 2009 ; Leask & Wallace, 2011
Some small studies touch on interventions/ recommendations Mathews, 2009
to foster better understandings of and positive attitudes to Nash, 2011; Powney, 2002
diversity and difference with staff and students. This may help Sadler, 2009; Universities
create a ‘safe environment’ in which students can express and Australia and Indigenous Higher
Education Advisory Council
disclose their differences.
(IHEAC), 2011
Zepke & Leach, 2007
Evidence informed principles for inclusive practice:
Devlin et al., 2012
Within the last decade the literature increasingly reflects efforts Hockings, 2010
to articulate evidence informed principles, standards and Indigenous students – see White,
strategies to underpin inclusive education. These efforts et al., 2013
sometimes relate to a specific equity group or are about Students with a disability – see
learning and teaching more generally. Common to all: social Brown, et al., 2010
justice
underpinning;
the
inter-relatedness
and Students from low sociointerdependence of principles and strategies; and, their economic backgrounds – see
deliberately broad articulation so they can be interpreted and
enacted across a range of contexts and settings.
There are limited studies specifically focused on inclusive WIL. The project reading list refers to
29 studies which focus to varying degrees on access, equity and issues of Inclusive WIL
(see:http://acen.edu.au/access-participation-progression/wp-content/uploads/2015/10/Readinglist-for-Inclusive-Practice-in-WIL_10_8_15.pdf. These studies along with the broader WIL
literature provide valuable insights into a range of operational, practice and stakeholder issues
which have the capacity to help or hinder student access, participation and progression in WIL.
Building institutional capacity to enhance access, participation and progression in WIL
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An indepth review of a range of literature types, including case studies, empirical research,
reports, and resources sees common themes emerge (see Table 2).

Table 2 WIL literature - themes and issues
Theme/Issue
References
Institutional commitment and support:
Hoskyn & Martin, 2011
The need for institutional commitment, including financial Orrell, 2011
support appears, as WIL is understood to be resource intense.
Multiple perspectives to viewing the issue of inclusion:
Three dominant ideological positions and associated theories
were identified which inform thinking and behaviour regarding
inclusive education: neoliberal, social justice and human
potential. While these perspectives may be invisible, they shape
the culture of universities, disciplinary areas and occupations,
informing the design and delivery of WIL.
Collaborative relationships:
Across a range of disciplinary areas the value of collaborative or
good relationships between universities, partners and students
is seen as critical to successful WIL. Key themes include:
communication, support, clarity regarding roles, responsibilities
and managing expectations, and the inherent expectation that
all involved in WIL benefit.
‘Good practice’ pedagogy in WIL:
The need for student preparation for WIL is emphasised.
Student preparation must be mediated and scaffolded, and
involves what happens to students pre, during and post WIL to
support learning for all students. The use of reflection is also
seen as a vital aspect of WIL and WIL learning. However,
it is apparent that there is a lack of understanding about which
specific strategies that produce specific learning outcomes.
Student capacity and agency:
Developing student capacity and agency is addressed by some
studies as necessary to help students navigate, cope and
maximise learning in experience based learning.
Financial burden of WIL for students:
The financial cost of WIL to students (i.e., travel, clothing,
accommodation, loss of income etc) is receiving increasing
attention in general terms as well as in relation to students in
the disciplinary areas specific to this project. Models of WIL
need to consider this barrier.

The practice of WIL creates potential barriers:
The practice of WIL itself can present a range of potential
barriers to inclusive practice. For example: inflexible block
modes; the number and/or length of a placement; placement
shortages and a lack of trained/supported workplace
supervisors; selection criteria; student secured placements
versus university sourced placements. These practices can

Gidley, Wheeler & BerededSamuel, 2010
Schein, 2010

Kay, Russell, Winchester-Seeto,
Rowe & Le Clus 2014
Muldowney & McKee, 2011
Nash, 2012
Peach, Larkin & Ruinard, 2012
Smedley , Morey & Race, 2010
Usher, 2012
Billet, 2011 & 2009
Nash, 2012
Orrell, 2011
Owen & Stupans, 2008
Smigiel & MacLeod, 2008
Smith, 2012
Jackson, 2014
Benson et al., 2013
Billett, 2009 & 2011

Brough, Correa-Velez, Crane,
Johnston & Marston 2015
Moore, Ferns & Peach, 2015
Hamshire, Willgross & Wibberley,
2012 – nursing; Savage, Betts,
Bow, Davis & Miller, 2010 –
engineering;
Hoskyn & Martin, 2011 - business.
Benson et al., 2013
Blackmore et al., 2014
Harrison, 2013
Lynch & Smith, 2012
Mackaway, Winchester-Seeto &
Carter, 2014
Nash, 2012

Building institutional capacity to enhance access, participation and progression in WIL
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present challenges for all students, but may be intensified for
some i.e., students who lack networks; students with financial
and/or time restrictions; students who cannot travel.
Alternate modes and models of WIL:
What constitutes WIL is of growing interest however, tensions
can exist between universities and partners about what is
thought to be ‘authentic’ WIL. Alternate modes and models,
including the use of simulations, may help foster student
employability skills as well as meet a range of student,
disciplinary and partner needs. Redefining WIL may be even
more important if students are to be adequately prepared for
the “disrupted economies” they will join (Oliver, 2015, p.56).
Irrespective of the mode or model of WIL used, WIL needs to be
effectively integrated into the curriculum for students to gain
most benefit.
Partner related barriers:
There are a range of partner related issues which can create
barriers for students, including: partner preferences for
particular students; veiled or explicit racism; misaligned
expectations and purposes for WIL; workload pressures for
workplace supervisors; risks to clients; and, organisational
reputation.

Student centred barriers/enablers to WIL:
Students’ personal circumstances, attributes, skills and
experience can create both barriers and enablers to WIL. These
factors may be experienced by students separately or
concurrently, with the vast majority of needs “invisible” to the
university and academic, both of which make meeting the needs
of all WIL students challenging.

Competing needs and rights of all stakeholders:
Tensions appear in several studies between the matter of
‘fitness for practice’, ‘duty of care’ and ‘disclosure’ and the
competing needs and rights of all stakeholders, which can be
exacerbated in the health disciplines where patient safety is a
priority.

Owen & Stupans, 2008
Savage et al., 2010
Billett, 2009 & 2011
Cullen, 2005
Ferns, Russell, Smith & Cretchley,
2014
Hoskyn & Martin, 2011
Koppi et al., 2013
Nash, 2012
Oliver, 2015
Savage et al., 2010

Blackmore et al., 2014
Cullen, 2005
Gair, Miles, Savage & Zushowski,
2014
Koppi et al., 2013; Nash, 2012
Mackaway et al., 2014
Morris & Turnbull, 2007
Peach, Larkin & Ruinard, 2012
Razack, 2001
Smith & Smith, 2010
Hamshire et al., 2012
Harrison, 2013
Mackaway, Winchester-Seeto &
Rowe, 2013
Morris & Turnbull, 2007
Nash, 2011
Reedy, Prescott & Giles, 2011
Spencer, 2007
Wray, Aspland, Taghzouit & Pace,
2012
Hicks & Swain, 2007
Leon, 2010
McAuliffe, Boddy, McLennen &
Stewart, 2012
Morris & Turnbull, 2007
Nolan, Gleeson, Treanor &
Madigan, 2015

This examination of both inclusive education and WIL literature is a useful way to address the
challenge of Inclusive WIL, which occurs at the nexus of these two bodies of thought, and
provides impetus to focus on ‘building capacity’. At an institutional level capacity building
starts with a set of inclusive principles for WIL to inform and guide institutional policy,
procedures and practices. These are able to inform and shape the practices and experiences
of university staff, students and workplace supervisors. While the project’s primary focus was
Building institutional capacity to enhance access, participation and progression in WIL
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at the institutional level, it is evident from the literature that capacity building is also
necessary for university staff, workplace supervisors and students.
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Part 3: Engagement and Deliverables
The multi-phased, community engagement approach to the project allowed the team to
engage from beginning to end with multiple stakeholders. This occurred through activities
such as a student survey, staff interviews, webinars and symposia, thus gathering,
identifying and/or confirming new and competing perspectives about the barriers and
enablers to student access, participation and progression in WIL. The process of
engagement generated interest and commitment to these issues, contributing to the
project’s key deliverables: Principles, Guidelines and Strategies for Inclusive WIL; a
Community of Practice, a webinar and symposia series; practice based case studies; and, an
invited publication.
Importantly, this project opened up the conversation about access, participation and
progression in WIL for all students, which has resulted in a new term “Inclusive WIL”,
defined through the project’s articulation of Principles, Guidelines and Strategies for
Inclusive WIL, which are integral to building institutional capacity for an inclusive approach
to WIL.

3.1 Engagement
3.1.1 Student Survey
A Student Survey (see Appendix B) was administered to capture insights to the experiences of
students either having engaged with, currently participating in, or considering participation in
work placements, both optional and mandatory. Participants were drawn from a range of
undergraduate programs in Business (Griffith University and Macquarie University), Built
Environment (Curtin University and Queensland University of Technology) and Health
(Southern Cross University). The aim was to find out about student experiences of, and
access to, WIL; what are/were some of the challenges; and how students perceived the
experience could be improved. For the purposes of the survey participants were provided
with the following definition of WIL:
Any opportunity for students to participate in the workplace as part of
their learning. Different disciplines use different labels for these activities,
and common names are field placements, work placements, internships,
clinical placements and work-based projects.
The survey included 30 questions developed from an extension of key themes identified in
the literature and from previous survey instruments used in the investigation of WIL
experiences (Campbell & Blackman, 2012; Moore, Ferns & Peach, 2012). The survey was
reviewed for face and construct validity by the project team, project evaluators and external
stakeholders. The survey was sent to students with a participant information statement and
distributed at a time deemed appropriate by each institution. Students were not
recompensed for their time however participant names went into a draw for one of five $50
gift vouchers (one per institution). A total of 210 surveys were returned of which 162 were
usable across most responses.
Building institutional capacity to enhance access, participation and progression in WIL
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Table 3 Survey responses by university, school/faculty and discipline
University
QUT

School/Faculty
School
of
Urban
Development
Griffith Business School
School of Health and
Human Sciences
Geographic Information
Science/Spatial Science
Urban and Regional
Development
Property Development
Faculty of Business and
Economics

Griffith
Southern Cross

Curtin

Macquarie

Discipline
Built Environment

n
18

Business
Health

38
66

Built Environment

11

Built Environment

10

Built Environment
Business

5
14

The majority of responses (64%) were from full time, undergraduate students currently
undertaking a WIL placement. Figure 4 presents data on respondents who reported that they
were from a particular demographic category. The data analysis does not include a
breakdown by demographic category because of too few responses from targeted
disciplines and/or cohorts.
50
45
40
35
30
25
20
15
10
5
0
Curtin

Griffith

MQ

QUT

SCU

Has children

Declared a disability

Is first in family to attend University

Declared as Indigenous

TOTAL

Figure 2 Respondents self-reported demographic category
Three main themes emerged from an examination of the survey responses:
1. The main factors that impact on success in WIL are flexibility of the WIL opportunity;
the alignment of the WIL experience to their career; and workplace acceptance of
diversity. These factors appear equally prevalent regardless of context, discipline or
student circumstance.
Building institutional capacity to enhance access, participation and progression in WIL
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2. The main factors that enable successful participation in WIL were preparedness for the
experience; and conditions/accommodations in the workplace. The prevalence of
‘unsure’ responses (assigned a value of 3) suggests that respondents were unsure or
unaware of some of the factors referred to in the survey question e.g. options for
students with a disability or from diverse backgrounds.
3. The students identified six aspects of WIL that they would like to see changed.
1. Preparedness of and for the workplace
2. Alignment, workload and supervision
3. Flexibility and options in mode of attendance
4. Organisation and support
5. Communication, WIL opportunities and building confidence
6. Workplace culture
For a summary of student advice to the university, workplace and other students on ways to
improve the WIL experience see Appendix C.
3.1.2 Staff Interviews
Staff interviews explored staff experiences of WIL, particularly in relation to students from
diverse backgrounds; current strategies to improve student participation and success rates in
WIL; and perceived barriers, limitations and enablers of more inclusive WIL practices. Thirty
interviews were conducted across the three discipline areas: Built Environment (19); Business
(8); Health (3).
Interviewees included academic staff, heads of department, and professional staff from
learning and teaching, careers and employment, professional experience, welfare, and
disability services. Interviews were held face to face and took approximately 30 minutes to 1
hour to complete. Interviewees were provided with a Participant Information Statement and
consent form. Interviews were recorded and/or handwritten and transcribed.
An analysis of staff interviews and comments from the student surveys reveals that whilst WIL
presents practical, logistical and personal challenges for many, if not most students, there are
some for whom the challenges are greater. The challenges faced by students vary according
their own circumstances and demands of the placement including the location, timing and
length of placement etc. Staff are generally aware of these difficulties, but most tell stories of
particular students who struggle to cope with demands as well as the myriad of other
challenges in day to day life.
The concept of intensifiers (Winchester-Seeto et al., 2014) was used to analyse responses
from staff and student interviews. This highlights factors that make engagement with WIL
more complex and potentially more difficult for students.
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•
•
•
•
•
•

International student – difficulties in gaining access and/or successfully participating
in WIL - reports of racist attitudes, lack of connections, misunderstandings by
employers about visa requirements.
English language skills – difficulties in gaining access and/or successfully participating
in WIL.
relevant social/cultural capital – lack of relevant connections in their chosen field can
be a barrier to finding WIL opportunities.
disability – limited/restricted WIL options.
financial resources –stress caused when students unable to maintain paid work whilst
fulfilling unpaid WIL requirements, or where students attempt to do both with
sometimes disastrous effects on well-being.
carer responsibilities – anxiety due to stress involved in working around child care
arrangements, extra costs incurred, and limited WIL options.

This is a potentially useful approach to understanding the many complexities that face
students, university and workplace supervisors, and it is recommended that further research
using this conceptual framework be pursued.
3.1.3 Webinar series: Diversity in WIL
Four webinars were held over the period of the project. All webinars incorporated a central
theme entitled, ‘Diversity in WIL Series’. The webinars were promoted extensively through
ACEN, HERDSA (Qld), the project’s Community of Practice, the project’s website, ACEN
institutional representatives, and networks of the project members. The webinars were not
only valuable as a mechanism for gathering data, they also attracted a large number of
attendees including national and international participants from a range of sectors. A total of
271 people attended the project’s ‘Diversity in WIL’ webinar series. Hence, these events also
built capacity across the sector among those in the community of practice by opening up a
national/international, cross institutional conversation about Inclusive WIL.
Participants registered via an online form. Demographic information including name,
position, organisation, discipline area and email address was collected to establish a profile of
attendees. Once registered, participants were sent information about the project advising
that the webinar would serve the purpose for data collection but they would not be
identified. Attendance at the webinar was considered agreement to use the information to
inform the findings for the project. Attendees were reminded of this obligation at the
beginning of each webinar.
The audio file of the digital recording was reviewed by the project’s Research Assistant and a
summary of the themes and issues addressed, questions raised, actions emerging, and
suggestions arising were assembled. In addition, the ‘chat’ area of the webinar was a rich
source of attendees’ thoughts and opinions. This was summarised using the same format as
for the webinar recording. Participants were not identified in either data collection
documentation.
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Table 4 Webinar Series
Title

Engagement

1. March 2014
(Webinar #1)

Date

Engaging diverse
students in Work
Integrated learning

•
•
•
•

2. September 2014
(Webinar #2)

Responding to
diverse students in
WIL

•
•
•
•
•

157 registrations
98 participants
29 institutions represented
3 international (NZ, Vietnam and USA)

102 registrations
53 participants
31 institutions represented
1 international institution
Every state and territory represented,
except Tasmania
3. April 2015
Building institutional
• 94 registrations
(Webinar #3)
capacity for student
• 61 participants
diversity
• 30 Australian universities represented
• 1 international (University of Lisbon)
• 2 Australian private educational providers
• 1 international private educational provider
• Office for Learning and Teaching
4. October 2015
Enhancing Inclusive
• 89 registrations
(Webinar #4)
WIL: Implications
• 59 participants
for Stakeholders
• 27 Australian universities represented
• 2 international institutions (New Zealand
Curriculum Design Institute and RMIT
University Vietnam)
• Every state and territory represented,
except Northern Territory
Total engagement in project webinars
442 registrations
271 participants
22.5% of registrations were for multiple webinars
i.e. Webinar 1,2, 3 or 4.
The webinar discussions reveal a broad understanding of what diversity means and who
diverse students are, understandings which move beyond defined ‘equity groups’. Instead,
students are thought about in a more holistic way, taking into account their lives beyond
university which involve a range of experiences, responsibilities, beliefs, backgrounds,
aspirations, etc. This broader conceptualisation of students is reflective of the inclusive
education literature (c.f. Devlin et al., 2012; Hockings, 2010).
The webinar discussions identify a range of barriers, again reflected in the literature, students
face when engaging with WIL. These barriers, which were identified, are able to be broadly
categorised around three main foci (see Part 2):
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1) Student centred barriers: the cost and financial burden of WIL features strongly.
2) Industry partner related barriers: industry partner attitudes and preferences can have
negative implications, particularly for international students trying to access the
placement model of WIL.
3) Practice related barriers: lack of flexibility, program requirements or criteria can mean
modes, models of delivery and frequency of placements create access and
participation problems.
The discussions suggest barriers to WIL may be intensified for particular students and/or
within particular programs of study, and therefore a ‘one-size fits all’ approach to addressing
barriers will not work. For example, visa requirements for international students are not
always understood by some organisations, resulting in some students being excluded from
placements. This presents quite different challenges to those found in social work programs,
where multiple and lengthy placements over the program duration are required, which can
be overly burdensome for students from low-socio-economic backgrounds. In both examples
the particular characteristics of the student (e.g. international or low socio economic)
intensify the impact of the perceived barrier.
Despite the range of strategies students use to overcome or cope with barriers to WIL, the
webinar discussions highlight the emotional impact these challenges can create in terms of
stress and shame for students, which may have implications for learning – this requires
further investigation.
While the webinars reveal a range of challenges to inclusive WIL, discussions also draw
attention to a number of important enablers to help build inclusive capacity for students,
partners and universities. In terms of building institutional capacity, the need for institutional
commitment was highlighted. This may manifest itself in multiple ways, including the creation
of an institution wide WIL framework, which is adequately financed and resourced. Building
institutional capacity also means staff need to be supported and this can occur through
communities of practice, professional development, sharing experiences etc. Similarly,
support for workplace supervisors was identified along with the need for education,
awareness raising and clarity around requirements as crucial aspects to addressing the
challenges associated with inclusive WIL. For students, the issue of universities finding ways
to develop personal agency, help-seeking skills and resilience amongst all students was seen
as an important way to build, in an equitable way, student capacity to engage with WIL.
Four common themes appear across all four webinars and in relation to capacity building for
inclusive WIL:
1)
2)
3)
4)

A flexible approach
Collaboration
Asking questions and listening
Evidence informed practice
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A brief feedback survey was developed and disseminated following three of the four
webinars. Despite the large number of attendees (98, 53 and 61 respectively), there were a
relatively small number of survey respondents. Thirteen percent of webinar two attendees
provided feedback, 30% responded for webinar three, and 21% of participants from the
fourth webinar responded. This equated to a total of 52 responses to the feedback survey.
Fifty two respondents agreed or strongly agreed that attending the webinar was a
worthwhile experience, the content and discussion were relevant to their work, and the level
of interaction was appropriate. Respondents were invited to comment on the best aspects of
the webinar and areas that could be improved. Common themes in the best aspects included
the quality of speakers, the opportunity to interact and share ideas with colleagues, and the
relevance of topics discussed. More time for questions and discussion was an area requiring
improvement. Some respondents reported difficulties with the technology but recognised it
may be due to the quality of the speaker’s devices. Several respondents suggested providing
power point slides and relevant information prior to the webinar to enable participants to
prepare for the discussion, a worthy idea for future webinars.
Summaries of each webinar can be found in Appendix D and on the project website
www.acen.edu.au/access-participation-progression/
3.1.4 Symposia
Across the project a series of symposia were held. The purpose of the symposia were
twofold. Firstly, they were an important part of building a community of practice, fostering
understanding and engagement with issues related to access and equity in WIL, and
therefore are a tangible expression of the WIL community’s commitment to this topic.
Secondly, the symposia were points of verification and data collection for the various stages
of the project. Each symposium was delivered in conjunction with Australian Collaborative
Education Network (ACEN) events, facilitating access to wider participation. A total of 108
people participated in the project’s symposia. Across the project three key symposia were
held, supplemented by supporting forums and presentations at the following conferences
and workshops:
Table 5 Symposia
Date
April
2014

Title
What stops students accessing,
participating and progressing in WIL?

Event
ACEN (QLD)

Host
Griffith
University

Participants
17

Oct
2014

Principles and guidelines to support
inclusive WIL: Evidence from the
disciplines of business, health and
urban development
Contemporary challenges in WIL

ACEN
National
Conference

ACEN

23

June
2015
Total engagement through symposia

ACEN
The University
(NSW/ACT) of Sydney
108 participants
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The symposia used a combination of methods, including quasi-focus groups, small group
discussions, large group sharing and personal reflections. The approaches used reflected,
what Fontana and Frey (1994), describe as group interviews, with a particular focus on
brainstorming to support exploratory research (i.e. identification of key questions and
informants), testing of ideas, and triangulation of other data sources.
Specific details of each symposium are provided in Appendix E.
As with the webinars, the symposia were not only a valuable data gathering mechanism, they
attracted a large number of attendees including national and international participants from
a range of sectors. The symposia, along with the webinars, were highly successful because
they deliberately engaged the WIL community and provided a way to build a common
understanding and capacity amongst a community of stakeholders committed to delivering
quality WIL. One way this occurred was through the sharing of examples of good practice or
‘Stories from the Field’ (see Appendix H). In this way, the symposia also contributed to
building capacity across the sector by examining issues facing students, university staff and
partners and testing strategies and solutions including Principles, Guidelines and Strategies
for Inclusive WIL.
As a collective, the symposia participants helped confirm evidence from the literature, as well
as findings from the webinars, and provided further data to develop thinking and
understanding about issues of student access, participation and progression in WIL.
Across the symposia participants identified and discussed a broad range of barriers to
student participation and success inherent in the current approaches to the design and
delivery of WIL. These barriers can be described as: situational (e.g. location of workplace);
dispositional (e.g. attitudes and motivations of students); learning and teaching;
operational/administrative; practice based; partner related; risk and reputation related (e.g.
concern by the university to ‘lose face’). Importantly, the symposia provided a mechanism to
further explore the nature and extent of barriers to WIL, which were often found to be
context and discipline specific. This supported the need for the Principles, Guidelines and
Strategies for Inclusive WIL to be written in a way so they could be adapted for use across all
universities and disciplinary areas.
Beyond involvement in the testing and further refinement of the Principles, Guidelines and
Strategies for Inclusive WIL, potential enablers to an inclusive approach to WIL at policy,
procedural and practice levels were also considered at these events. Participants had direct
input into the development of practical ideas and strategies that could be used by
universities, university staff and workplaces. An important outcome from the symposia was
endorsement of the relevance and practicality of the Principles, Guidelines and Strategies for
Inclusive WIL that have been developed across and from this project.
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3.2 Deliverables
The main project deliverables were a reading list, principles, guidelines and strategies for
Inclusive WIL, stories from the field, webinars, symposia, case studies, community of practice
and an invited publication.
3.2.1 Reading List
A comprehensive reading list was produced as part of the project and is available on the
project website at: http://acen.edu.au/access-participation-progression/?page_id=127
3.2.2 Principles, Guidelines and Strategies for Inclusive WIL
Although there are many examples in universities of effective WIL practice, no systematic
approach nor agreed set of principles about how to develop genuinely inclusive WIL existed
prior to this project. This project addresses this gap with the development of Principles,
Guidelines and Strategies for Inclusive WIL, which are an articulation of what is meant by an
inclusive approach to WIL. This framework is intended to act as the building blocks of the way
the WIL curriculum is conceived, designed and delivered, to assist universities, and staff, to
build their capacity for Inclusive WIL.
The development of the Principles, Guidelines and Strategies for Inclusive WIL involved a
review of both the WIL and inclusive education literature related to specific target groups,
along with wide consultation across the Higher Education (HE) sector in Australia. A draft set
of Principles, Guidelines and Strategies were developed by the team, and ‘road tested’
through webinars, focus groups, workshops and state-wide forums, drawing on the collective
wisdom of over 70 WIL practitioners from a range of institutions and disciplinary areas. They
reflect and incorporate the advice, feedback and ideas so generously provided by these
practitioners.
The target audience is primarily university leadership and those determining policies.
However, these ideas are able to be adapted and translated to the practice based
experiences of professional and academic staff that work directly with students, and
extended to partners and students. The Principles, Guidelines and Strategies for Inclusive WIL
are deliberately written in a broad way to acknowledge that they need to be applicable to
different contexts, as well as particular disciplinary requirements and student cohorts.
3.2.2 Webinars and Symposia
As discussed in section 3.1 the webinars and symposia engaged the sector and provided
access to important sources of information related to the identification and exploration of
barriers and enablers to inclusive WIL. They were however, primarily a deliverable of the
project and provided an important way to build capacity across the sector among those in
the WIL community of practice by opening up a national/international, cross institutional
conversation about Inclusive WIL. A total of 379 people engaged in the project’s webinar
series and symposia.
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3.2.3 Case Studies
Five case studies (one from each partner university) were developed to document
experiences and practice in the discipline areas of Built Environment, Business and Health.
The case studies incorporate data gathered through university data systems and key findings
from the student surveys and staff interviews. The case studies provide an insight into
evidence of student diversity and inclusive WIL practice in these disciplines including
procedures and processes for encouraging students to participate in WIL. These accounts
also raise questions what is known about the student cohort; what cohort data is available at
institution and national level; the potential benefits of access to cohort data and the
challenges in making it accessible. The case studies are available in Appendix F.
3.2.4 Community of Practice
A community of practice (Wenger, 2010) was established early in the project as a way to
share knowledge, experiences, ideas and views about barriers and enablers to inclusive WIL.
By late 2015 membership had reached 298. The community helped facilitate important
connections on many levels that resulted in sharing of resources and the provision of support
to other projects and researchers in the field (e.g. see Appendix I & J).
Members also contributed to the development of the Principles, Guidelines and Strategies
for Inclusive WIL by providing valuable feedback on content and applicability. Thirteen
members of the community contributed examples of practice or ‘Stories from the Field’,
showcasing inclusive WIL practice from their own experience or that of their institution (see
Appendix H). These contributions come in the form of written and video resources and
provide insights in to strategies which can build institutional, partner organisation, academic
and student capacity for Inclusive WIL.
3.2.5 Invited publication
The HERDSA Guide: Work Integrated Learning in the Curriculum (Ferns, 2014) was released in
mid 2014 with the intention of providing a useful resource for stakeholders interested in
quality outcomes for students and the sustainability of Australia’s workforce. Given the
increasing diversity in student cohorts and the focus on inclusive education, the project team
were invited to author a chapter in this Guide. Titled Inclusive practise in WIL, the chapter
draws on work from the project, summarising both situational and structural challenges of
Inclusive WIL. The project team suggests that higher education strategic initiatives need to
factor in ‘curriculum, policy, support services and resourcing’, (p. 33) to enact inclusive
practices in WIL pedagogy. Readers are reminded of the obligations of universities to ensure
equitable opportunities for all students in a climate where economic and social policies are
mandating widening participation in higher education.
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Part 4: Impact, dissemination and evaluation
4.1 Impact
The project intended, and achieved, impact at several levels across the stakeholder
groups. The Impact Management Planning and Evaluation Ladder (IMPEL) (Hinton, 2014)
provided a framework to review and consider the impact at different levels. Table 6 uses a
modified version of the IMPEL model with anticipated changes at project completion and
post completion.
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Table 6 Project impact mapped to modified IMPEL Model

Anticipated changes
1.

2.

Team members

Immediate
students

Project completion

Post-completion

• Team members have been recognised through their
engagement with university committees, teaching and learning
conferences and forums, and curriculum review initiatives
• All project members have presented at national and
international conferences and forums, highlighting the level of
scholarship among team members
• All team members have been recognised for their contributions
by the national professional body - ACEN

•

• Changes to improve outcomes for students are already evident
in curriculum practices across the participating universities
• Project outcomes and engagement through the student survey
and staff interviews has impacted on reflective practices with
respect to inclusivity
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•

It is intended that publications and related research will
continue post project
Project members will continue to serve on reference groups of
similar projects and some are leading, or will lead, future
research initiatives

•

Further development of inclusive curriculum and approaches
across institutions and within the disciplines of business, built
environment and health

•

Principles, Guidelines and Strategies for Inclusive WIL will
inform the development of targeted professional learning for
academic staff

•

From Semester 2 2015 QUT has increased the number of WIL
Bursaries https://www.student.qut.edu.au/fees-andfinances/scholarships-and-prizes/scholarships/equity-workintegrated-learning-wil-bursaries.

•

Outcomes of this project will be shared across other higher
education institutions (including Navitas - a large, private,
higher education provider)
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Anticipated changes
Project completion
3.

Spreading the
word

•

•

•

4.

Narrow
opportunistic
adoption

•
•
•

•

5.
6.

7.

Narrow systemic
adoption
Broad
opportunistic
adoption
Broad systemic
adoption

•
•
•
•

Publication in the HERDSA WIL Guide.
Mackaway J, Winchester-Seeto T, Peach D, Ferns S, Campbell
M, Moore K, Wallace R, Ford L and Prior J. (2014). Inclusive
Practice in WIL. Chapter 6 in HERDSA Guide: Work Integrated
Learning in the Curriculum Editor, Sonia Ferns
Documentation of Principles, Guidelines and Strategies for
Inclusive WIL, and sharing of resources of practice examples
(Stories from the Field) and strategies for Inclusive WIL has
been, and continues to be, facilitated through the project
website and association links
Collaboration with ACEN has informed the National WIL
Strategy
Dissemination see Appendix I
Engagement see Appendix J
Interest generated at host universities with requests for
material to assist with aligning cross university policies and
guidelines e.g. QUT WIL policy, Macquarie Disability Action Plan
The Principles, Guidelines and Strategies for Inclusive WIL are
an excellent foundation on which to build further research and
development of inclusive approaches.
Principles, Guidelines and Strategies for Inclusive unanimously
endorsed by ACEN Board.
Engagement see Appendix J
Endorsement of the Principles, Guidelines and Strategies for
Inclusive WIL by the ACEN Board of Directors
Changes to university policies, procedures and practices so that
students from diverse backgrounds are better prepared to
engage in and succeed successfully in WIL

Post-completion

•

Further adaptation and development of inclusive education
curriculum within WIL courses across other discipline areas
within the partner universities and Navitas

•

Adaptation of principles and guidelines to better inform the
implementation of the National WIL Strategy

•

Adaptation and development of Inclusive WIL in other
universities

•

Changes to national data collected about participation and
progression in WIL mandatory and non-mandatory
Adaptation of professional accreditation guidelines to account
for student diversity
Systematic extraction of institutional data to inform design and
delivery of Inclusive WIL

•
•
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4.2 Dissemination
Dissemination was progressive as recommended by Gannaway, Hinton, Berry & Moore
(2011). Progress reports and outcomes were disseminated through the webinars and
symposia, forums and conferences. These events were also used to pilot resources and
project deliverables such as the review of literature and Principles, Guidelines and Strategies
for Inclusive WIL.
The project website provides a repository for profiles of project team, project resources and
deliverables. Hosted on the ACEN server, it has remained current and up-to-date throughout
the duration of the project. ACEN will continue to host the site beyond the life of the project
http://acen.edu.au/access-participation-progression/.
Table 7 Website usage
Metrics
2014
2015
ENTIRE DURATION OF PROJECT

Performance
4,769 views
3,376 views
8,145 views

ACEN also provided a pathway for national and international dissemination of project
outcomes through its affiliations with the New Zealand Association for Co-operative
Education (NZACE) and the World Association for Cooperative Education (WACE), and other
national associations. The Project Reference Group also served as an avenue for
dissemination across different networks.
Project team members have actively engaged in project dissemination through presentations
at national and international conferences and forums, highlighting the level of scholarship
among team members (refer Appendix I). This work has contributed to the profile of team
members - locally, nationally and internationally. Project team members have also been
involved in publishing in relation to the project including:
Campbell, M., Mackaway, J., Peach, D., Moore, K., Ferns, S., & Winchester-Seeto, T. (2014).
Building institutional capacity to enhance access and participation in Work Integrated
Learning (WIL). In K. Zeqwaard (Ed.) Proceedings of the 17th New Zealand Association for
Cooperative Education Conference, Christchurch, New Zealand. Retrieved from:
https://nzace.files.wordpress.com/2014/07/2014-christchurch_.pdf
Ferns, S. & Bennett. D. (in progress). Functional and cognitive aspects of employability:
implications for international students. In Professional learning in the work place for
international students: exploring theory and practice.
Mackaway J., Winchester-Seeto, T., Peach, D., Ferns, S., Campbell, M., Moore K. (2014).
Inclusive Practice in WIL. In S. Ferns (Ed.) HERDSA Guide: Work Integrated Learning in the
Curriculum.
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4.3 Evaluation
The Project Evaluators, Professor Rick Cummings and Pam Struthers engaged throughout the
duration of the project. They provided invaluable advice and feedback on the website;
literature review; Principles, Guidelines and Strategies for Inclusive WIL; and interim and final
reports. The Co-evaluators met five times with the project team and attended several
webinars and symposia. The Evaluation Report can be found in Appendix M.
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Appendix A: Certification by QUT Deputy Vice-Chancellor Learning and Teaching
I certify that all parts of the final report for this OLT grant provide an accurate representation of the
implementation, impact and findings of the project, and that the report is of publishable quality.
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Appendix C: Student advice on improving the WIL experience
Theme

Key Points

Sample quotes

Advice to the university
•
•
•
•
Preparedness of and for the
workplace

Better prepare students before going to WIL - the curriculum is often out of sync
with host’s actual workplace activities.
Prepare students better for placement in particular in relation to potential traumatic
clinical events they might witness.
Be better organised earlier in the curriculum/year as to what is involved and what
students need to do.
When WIL is optional, clarify the value of WIL for students as they are not always
clear when WIL is optional.

Advice to the workplace
•
•

Staff at the host facilities need to have better education re supervising/mentoring
and teaching students/interns.
Key staff need to have knowledge of students learning outcomes for the placement
or internship

•

It would be better that students have more chance to discuss about their
work placement experience in like tutorial class to be able to concrete
pieces of knowledge as a integrated knowledge.” (Griffith)

•

‘The courses should be based on how the workplace operates rather than
being too theoretical. Sometimes you look back on what you have studied
and ask yourself why it was included in the course, when it is not needed in
the workplace.’(Curtin).

•

Before commencing your internship do your research on the company and
the role. If you are working for free make sure it benefits YOU as well. Do
not let companies exploit you and make you do mindless tasks for free!
(MQ)

•

Make sure you employer is VERY aware of the type of work you need to be
exposed to. If you have projects aligned with the WIL unit, then make
them aware, and make a written agreement so that the employer can be
held accountable. (Curtin).

•

All ideas get buried first and after several month the supervisor comes up
with my glorious idea and gets pat on the back!’ (QUT)

•

‘Most of my placements have been well organised and supportive. Having
a supportive preceptor and clinical teacher always helps in the learning
process.” (SCU).

•

Do some research about the company/department you are about to do a
placement with. You'll get a good sense of what kind of work will be
available for you once you arrive on your first day so you can hit the
ground running. (Curtin).

Advice to other students
•

Make sure the employer/supervisors know what you need to learn

Advice to the university
•
•
Alignment, workload and
supervision

What are the consequences to the employer/host if they do not manage the
students’ learning as agreed?
Don’t have other educational activities on at the same time as WIL.

Advice to other students
•
•

Be proactive to get the most out of the opportunity
Prepare and plan your work and approach.
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Theme

Key Points
Advice to the university
•

Please offer a wider variety of options for WIL, part-time, different locations,
evenings, weekends or other models.

Sample quotes
•

‘Stop piling the work on - it is enough to do a full shift plus commute. I'm
sure we all take time to reflect on our practice without having to type it
up.’ (SCU)

•

‘Allow students the flexibility to study during work hours. Be open to work
and study pressures and allow a line of communication to flourish. Access
to time is the most important when unrealistic time frames and employer
expectations become a major stumbling block. Employer demands and
expectations regarding their business is always going to override any
external needs of the workplace student/employee.’ (QUT)

•

‘It can be really hard to undertake unpaid work placements on a student’s
budget. Most have jobs they have to step away from to get into a
placement and employers can punish us with less hours when we return.
Encouragement for students to have a healthy work/life/study balance is
key to having a happy productive employee.’ (Griffith)

•

‘Allow the students to see a large range of tasks.’ ‘(Curtin)

•

Work placement is where you really learn. You get your hands in the work
and you develop a relationship and build systems to assist in meeting
targets and templates and a variety of experienced people around to
guide you. (QUT)

•

‘Don’t take students on for work placement if you don’t have the capacity
to keep them occupied. ‘(Curtin)

•

‘More problem solving tasks and working with teams rather than
individual essays just learning about content. We need to see how this
content we are learning (theory) is actually relevant to the workplace and

Advice to the workplace
Flexibility and options in mode of
attendance

•
•

Offer students flexible hours of attendance
Be respectful of all the pressures on students while they are working with you.

Advice to other students
•

You need to be organised and flexible and to have support from family etc.

Advice to the university
•
•

At some placements there is a clear lack of availability of people to engage with e.g.
co-workers / mentors.
Please provide us with links to companies that can offer placements.

Advice to the workplace
Organisation and support

•
•

Some staff are not confident in their ability to show their work and teach students.
Some staff complain that teaching students adds negatively to their workload which
makes students feel uncomfortable and unwelcome.

Advice to other students
•

Be yourself and be proactive with the people who can teach you and remember you
are not expected to know everything.

Advice to the university
Communication, opportunities
and building confidence

•

It’s better to have longer placements so students can build both relationships and
confidence.
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Theme

Key Points

Sample quotes

Advice to the workplace
•

Students like to see the breadth and depth of the workplace.

Advice to other students
•

if it isn't, why are we learning it?’ (MQ).
•

Before commencing your internship do your research on the company and
the role. If you are working for free make sure it benefits YOU as well. Do
not let companies exploit you and make you do mindless tasks for free!
(MQ)

•

Ask Questions Plan your university assessment ahead so it does not impact
on your time while on placement as this shows good time management to
a potential employer.(QUT)

•

‘Don't force employees to take on students when they view this work as an
inconvenience.’ (SCU)

•

‘Give notice to all staff about the students and explain they should help
students whenever possible and allow them to participate in procedures
their scope of practice allows. Don't judge us, we're learning.’(SCU)

•

Beware of bullying by clinical teachers and other staff members. Don't get
pushed outside your scope of practice. (SCU)

•

I am an international student from South Korea. I think one of the difficulty
of work placement is communication skills with native speaker as well as
veteran in workplace. But, as long as you have a positive attitude towards
your internship commitment. People will help you go through such
program without many difficulties. (Griffith)..

Don’t be shy, be proactive and prepared and manage your time well.

Advice to the university
•

Workplace culture

Sometimes it is not convenient for an organisation to take a students at a particular
time in their working year and so the time is wasted for the student.

Advice to the workplace
•

Ensure staff have an inclusive and positive attitude toward having students in the
workplace

Advice to other students
•

People at the workplace are generally keen to help students.
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Appendix D: Webinar Summary
Example of Webinar flyer
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Webinar One
Title: Engaging diverse students in Work Integrated learning
Date: 19 March 2014
Attendees: 157 registrations were received for the Webinar with 98 participants in attendance on
the day. 72 people joined the webinar from interstate whilst 3 participants joined from abroad (NZ,
Vietnam and USA). A total of 29 higher education institutions were represented at the Webinar.
Presentations:
The keynote speaker, Ms Amanda Willis, Director, Corporate Values and Equity, Curtin University
discussed the importance of equity considerations in Work Integrated Learning, barriers and
challenges, and a paradigm shift from bolt on responses to equity to an embedded approach to
inclusive practice. Following Amanda’s presentation Ms Judy Hartley, Manager, Student Equity
Services at Griffith University facilitated a live and online discussion about themes/issues and
questions that emerged.
Webinar Two
Title: Responding to diverse students in WIL
Date: 3 September 2014
Attendees: 103 registrations were received for this event. Representation included:
• 31 Australian institutions
• 1 international institution
• 1 private institution
• Every Australian state and territory was represented except Tasmania.
53 participants attended the webinar.
Presentations:
Ms Eleesa Johnstone, Associate Lecturer, School of Public Health and Social Work, QUT, reported
on findings from a study examining financial hardship and WIL with respect to Social Work and
Health Services students. Presentation available online at: http://acen.edu.au/access-participationprogression/wp-content/uploads/2014/09/eleesa_johnstone_slides.pdf
Dr Cate Gribble, Senior Research Fellow, Faculty of Arts and Education, Deakin University, reported
on findings from a study examining international student experiences of WIL.
Presentation available online at: http://acen.edu.au/access-participation-progression/wpcontent/uploads/2014/09/WIL-Webinar-_Cate-Gribble.pdf
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Webinar Three
Title: Building institutional capacity for student diversity
Date: 29 April 2015
Attendees:
A total of 94 registrations were received for the Webinar. Representation included the following:
• The Office for Learning and Teaching
• 30 Australian universities
• 1 International university (University of Lisbon, Portugal)
• 2 Australian private education providers
• 1 international private education provider
61 participants were in attendance at the webinar. 48% of Webinar #3 registrants had registered
for a previous project webinar (webinar #1 or webinar #2).
Presentations:
Project team member, Dr Theresa Winchester-Seeto, Head Curriculum and Academic Practice
Group, Learning and Teaching Centre, Macquarie University, presented the recently developed
Principles and Guidelines for Inclusive WIL. Registrants received a pdf copy of the Principles and
Guidelines. A copy of the Principles, Guidelines and Strategies for Inclusive WIL is also available for
download from the project website.
Guest speakers included:
• Ms Leoni Russell, Senior Educational Advisor, Office of Dean Learning and Teaching, RMIT
• Mrs Judith Smith, Associate Director, Academic, Real World Learning, Learning and Teaching
Unit, QUT.
Leoni presented the challenges and highlights of promoting and building institutional infrastructure
to actualise an approach to WIL that is inclusive to all students.
Judith presented the way in which a range of inclusive strategies and resources have been
developed and implemented at institutional level to support students’ access and participation in
WIL.
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Webinar Four
Title: Enhancing Inclusive WIL: Implications for key stakeholders
Date: 28 October 2015
Attendees:
91 registrations were received for the Webinar. Representation included the following:
• 27 Australian universities
• 2 international institutions
• Every state and territory was represented except Northern Territory.
A total of 59 participants attended the Webinar.
Presentations:
Professor Karen Nelson, Pro Vice Chancellor (Students), University of the Sunshine Coast, presented
an institutional perspective on ensuring inclusive practices in WIL and the impact on staff, students
and institutional leaders.
Ms Jenny Watts-Sampson, Relationship Manager and Stepping Into….. Program Manager, Australian
Network on Disability presented on the impact on host organisations in supporting students to
facilitate quality WIL experiences and outcomes.
Mr Wilbur Li, student representative studying a Bachelor of Commerce at the University of
Melbourne presented his perspective on the impact of WIL experiences on personal skill
development and employability outcomes.
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Appendix E: Symposia Summary
Example Symposia flyer
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Symposium 1: ACEN Queensland Forum
The first symposium was held in the first phase of the project as an exploratory forum. The Project
Team in collaboration with ACEN Queensland hosted a half day symposium on the Griffith
University Southbank campus on 16 April 2014. The symposium was entitled “What stops students
accessing, participating and progressing in WIL?” The event was attended by 45 participants.
The symposium was designed with a keynote speaker, small group discussion, and then a
structured small group discussion, whereby participants were able to share their stories of barriers
and enablers that shaped their practice in inclusive WIL, was held in parallel with presentations on
widening participation and community partnerships. The parallel sessions were offered to ensure
that all participants in the project forum had provided consent for data collection and publication as
part of the project. The keynote address was delivered by Dr Alan McAlpine, Manager QUT Careers
and Employment described the QUT Real World Placement Program. The keynote presentation
was entitled “What is a Real World Placement?”
The project forum was attended by a total of 17 participants, plus 6 project members, with the
forum being conducted across 1.5 hours. The approach in this forum followed a structure that
began with a brief overview of the project and associated literature, followed by small group
discussions and feedback around three key questions:
1. What is your current experience of WIL and what benefits do see for students
participating in WIL?
2. What stops students participating successfully in WIL?
3. What is the most significant challenge to success in WIL and how would you respond to
this?
a. The most significant challenge for students successfully participating in WIL is: …
b. This is a significant challenge because …
c. To manage or overcome this challenge we need to …
d. To achieve success we need the following resources …
Participants were able to share experiences of student diversity in WIL; identify barriers and
enablers that impact on inclusive WIL in relation to principles, policies, guidelines and procedures;
and identify implications for principles and guidelines that inform inclusive WIL practices.
The small groups collected their ideas and discussion through visual representations on large sheets
of paper, the use of small notes and clustering these under key themes, and the recording of the
“report back” sections of the forum. These data sources were reviewed and summarised to inform
the outcomes of the project.
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Symposium 2: ACEN National Conference
The second symposium was held as part of the ACEN National Conference (October 2014) as part of
a 1.5 hour discussion forum. The focus of this symposium was as a verification and triangulation of
feedback around the emerging principles and guidelines that were developed as part of this project,
and was based on a similar approach and experience at the HERDSA conference held in Hong Kong
in 2014. All participants provided consent for any collected data to be included as part of the
project. As with the previous symposium the session commenced with a brief overview of the
project and key themes from the literature, as well as some insights of emerging themes from the
pilot sites.
Participants were then divided into groups of 3 to 4, accompanied by one of the project team
members, to discuss the draft principles and guidelines, developed from the literature,
conversations within pilot sites and consultation. Participants were provided with a principle and
associated explanation, and the discussion was shaped by the following questions:
1. We are seeking your feedback on the intent and wording of the principle above:
a. Does the wording and explanation make sense?
b. Has anything been missed?
c. Is this reasonable and viable as a principle?
d. Would it work in your particular context?
2. For this particular principle, can you suggest any guidelines that might be appropriate to
enact this principle?
3. Can you think of any appropriate implementation strategies? Please comment.
4. Any other comments or suggestions about the principles and guidelines overall? (e.g.
collectively do the principles and guidelines make sense, etc?)
Groups recorded feedback and ideas onto a sheet of paper, with a large group feedback and
discussion held after the small group conversations. The facilitators recorded the key feedback
points with the recording sheets collected for summary and analysis as part of a face-to-face
meeting of the Project Team.
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Symposium 3: ACEN NSW/ACT Forum
The third symposium was held as part of the ACEN New South Wales and Australian Capital
Territory forum held at the University of Sydney on 15 June, 2015. The ACEN forum was themed
around managing risks in work integrated learning, with the focus of the project symposium being
around the application of the principles and guidelines to explaining and responding to practices in
the development, delivery and facilitation of WIL. A total of 68 participants were involved in the
symposium with participants providing implicit consent for data collection and publication by
submitting written materials to the facilitators.
The symposium was structured with a brief overview of the project and the Principles, Guidelines
and Strategies for Inclusive WIL, with participants being provided with a handout that highlighted
key aspects of the principles, guidelines and strategies for inclusive WIL. Participants then worked
in small groups to analyse a “story from the field”. These stories were developed based on input
from current practitioners, and were presented as summarised case studies for participants to
review, using the following guiding questions:
1. What are the key issues for student diversity and inclusiveness you identify in the scenario?
2. How does this reflect the experiences in your context / institution?
3. What advice would you provide to the staff involved in this scenario?
4. What inclusive strategies may be adopted in response to the identified issues?
5. How do the issues and strategies relate to the Principles and Guidelines?
Each group analysed a particular story in detail, with a second group also analysing the same story.
There were a total of 6 stories presented to the participants as part of this approach. The small
groups recorded ideas and insights onto large sheets of paper, from which each group reported
back to the larger group about what they had discussed. This feedback component was recorded
for review after the forum with participants aware that the session was being recorded for general
sharing.
Participants were then invited to undertake a personal reflection around particular challenges that
they have had in support students in WIL, with participants invited to share their reflections with
the facilitators. To guide this reflection, participants were provided with the following questions:
1. Outline a particular experience you have had with a student you have found to have had
challenges with WIL
2. What were the sources of these challenges (for example, were the issues with the student,
systems, university or the workplace)?
3. How would the Principles and Guidelines apply to this case?
4. What would be one goal / change you would aim to make in how to manage a similar case in
the future?
5. What are some of the barriers and enablers that would support this goal / change?
A review was conducted of the data gathered from this symposium with a summary developed and
shared amongst all Project Team members.
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Appendix F: Case Studies
University
QUT

Discipline
Faculty of Science
and Engineering

Courses
Bachelor of Urban Development
Construction Management
Property Economics
Urban and Regional Planning
Quantity Surveying

Griffith

Griffith Business
School

Bachelor of Business
Bachelor of International Business
Bachelor of Commerce
Bachelor of International Tourism and Hotel Management

Southern Cross

School of Health
and Human
Sciences

Bachelor of Occupational Therapy
Bachelor of Nursing
Bachelor of Midwifery
Bachelor of Health Science Podiatry
Bachelor of Speech Pathology

Curtin

Built Environment

Bachelor of Arts (Urban and Regional Development)
Bachelor of Science (Surveying)
Bachelor of Commerce (Property Development and Valuation)

Macquarie

Faculty of Business
& Economics

Bachelor of Commerce with majors in Accounting, Applied Econometrics,
Economics, Finance, Human Resource Management, International Business
and Marketing
Bachelor of Commerce and Professional Accounting
Bachelor of Actuarial Studies
Bachelor of Applied Finance
Bachelor of Economics
Bachelor of Business Administration
Bachelor of Marketing and Media
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Key words/themes
real world learning, engaging, competitive, critical reflection,
mandatory, learning phases, flexibility, finding a work placement,
blended delivery, using existing employment, professional
accreditation, InPlace, Real World Learning Program, overseas
experience, administrative support, pro-active, delayed course
progression, fear factor, comfort zone, assessment
recognising and valuing diversity, work ready graduates, WIL Director,
internship, global mobility, entry hurdles, English as a second
language, socio economic status, young cohort, factors for success,
university reputation/risk management, selective processes,
discrimination, racism, skills and capacities to manage diversity,
flexibility,
inclusive curricula, social justice, culturally safe environments,
supervised clinical placements, standard processes, repeated exposure
to WIL, clinical competencies, atypical learning needs, maintaining
good relationships, micro management, Professional Education
Lecturer (PEL), student disclosure, mental health issues, dyslexia,
personal stress, professional stress, data collection systems
authentic learning, graduate capabilities, partnerships, reciprocity,
professional accreditation, competitive job market, studio-based,
homogenous cohort, English Language Proficiency, mental illness,
workload, industry engagement, real-life industry-based case studies,
student portfolio, workplace mentor, staff industry experience, selfdisclosure, staff awareness, support systems
Professional and Community Engagement (PACE) program, socially and
environmentally responsible, WIL models and modes of delivery,
student demographic data, time commitments, financial costs,
exploitation, workload, restricted availability, attitudes and attributes,
international students, domestic students, partner/student push back,
confidence, large cohorts, alternatives to placement, Campus
Wellbeing, Disabilities Services, disclosure, tipping point
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QUT Case Study
Introduction/Background
Queensland University of Technology (QUT) is committed to a real world learning approach
(QUT Blueprint 2014, p.6 ) that makes learning authentic and engaging, while building active
and cooperative connections with industry, so that graduates are strong and successful
competitors in today’s rapidly changing workplaces. The university has a 2016 target of 60
per cent of new graduates to have experienced WIL (QUT Blueprint 2014, p.6). This case
study focusses on how WIL is implemented in the urban development disciplines at QUT;
factors that impact on the model of WIL adopted; challenges in responding to diversity; and
how the model responds to the needs of students from diverse backgrounds.
Context
Urban Development Disciplines in the Faculty of Science and Engineering, QUT
Students in urban development can study one of four undergraduate degrees, each offering
three or four year, full-time programs in urban development; construction management,
property economics, urban and regional planning and quantity surveying. The Bachelor of
Urban Development focuses on critical elements of the built environment including
construction and project management; planning; and property matters and contemporary
challenges of achieving sustainable design, climate change proofing and adaptation.
WIL is mandatory in these disciplines and usually a capstone experience. The WIL model
combines a 12 credit-point unit in conjunction with a required number of work placement
days for professional body recognition (see Table 1).
Table 1: Required number of work placement days by discipline
Course

Duration

Prof
accred

WIL duration

Bachelor of Urban Development 4 years full
time
Construction Management

Yes

*80 days

Property Economics
Urban and Regional Planning
Quantity Surveying
Bachelor of Property Economics

Yes
No
Yes
Yes

30 days
14 days
80 days
30 days

3 years full
time

*Australian Institute of Building (AIB) no longer has a specific number of days required for professional
recognition

The mandatory WIL unit (SEB701/BEB701) involves attendance, participation, observation,
critical reflection and report writing linked to a discipline related workplace experience. Unit
fees are used to provide specialised coordination, teaching, and administrative support.
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Student profile in urban development
In the past five years, urban development students enrolled in the unit have been
predominantly in their twenties (20 to 29 years) and predominantly male (more than 70 per
cent). A slight increase in female student numbers in 2015 may be as a result of professional
bodies actively promote gender balance in the professions including working groups to
promote female participation and support groups for females in the different industries.
Domestic students constitute approximately 90 per cent with few indigenous students
represented despite a slight increase in 2015. For the same period students presenting as low
SES have declined in number from 7.73 per cent in 2012 to 5.91 per cent in 2015. Table 2
provides an overview of the urban development student profile enrolled in SEB701/BEB701
from 2011 to 2015 according to demographic indicators.
Table 2: SEB701/BEB701 – Urban Development student profile trend data 2011-2015
Age Group

2011

2012

2013

2014

2015

15 to 19

32.34%

37.18%

8.74%

8.61%

8.37%

20 to 24

45.96%

45.30%

66.99%

74.91%

68.97%

25 to 29

15.74%

10.68%

16.99%

10.49%

14.29%

Female

25.11%

22.22%

26.21%

24.72%

32.02%

Male

74.89%

77.78%

73.79%

75.28%

67.98%

0.00%

0.85%

0.49%

1.12%

1.48%

7.66%

7.73%

5.34%

4.87%

5.91%

Australian

94.89%

92.31%

92.23%

92.13%

89.66%

Overseas

5.11%

7.69%

7.77%

7.87%

10.34%

<6

0

<6

<6

6

No university for parents

0.43%

0.43%

0.49%

8.61%*

0.49%

No post-secondary for parents (university or other)

0.43%

0.43%

0.49%

2.25%

0.99%

Gender

Indigenous
Total
Low SES
Total
Indicative Citizenship

Disability
Total
First in Family

*First in Family data for 2014 is anomalous, but correct according to data extract from QCR dated 28 August 2015
Source: QUT Corporate Reporting Unit EFTSL trend 2011-2015 pivot table as at 22 August 2015 (Winter, A)

Responding to student diversity in WIL
The WIL model which combines the mandatory unit with a required number of work
placement days is designed around three learning phases i.e. preparatory; placement; and
retrospective phases (Boles & Peach 2013; Smigiel & MacLeod 2008).
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Table 2: Three learning phases of WIL
Phase
Preparatory

Placement

Reflection

Description
Early in their degree students are briefed about WIL requirements. Support is
provided via a Community Blackboard site; information sessions each semester in
core second year classes; and voluntary lunchtime seminars in collaboration with
careers and employment services. The Community Blackboard site provides tools
and information on how to find a work placement; what to do during a placement
and how to go about completing the WIL unit.
Work placement duration in urban development ranges from 14- 90 days. It is
usually a paid placement which students source and negotiate themselves. Students
are able to use relevant, existing employment toward this requirement. Students
also have the choice to complete the work placement in semester break or part-time
during semester.
The unit is delivered in blended mode. It combines intensive, face to face
introductory lectures with webinars facilitated by staff throughout the semester.
Assessment includes detailed analysis and reflection in the form of reports, field
notes, work logs, and employer feedback. Students enrol in the unit in the semester
in which they are able to demonstrate completion (or near completion) of the
required number of work days.

There are strategies in place to support student participation and progression in each phase.
For example, staff in the disciplines teach the WIL unit and provide limited support to
students as required while on placement. Students can use existing, relevant employment
but if they have difficulty in finding a placement limited assistance is provided including
preparation workshops and links to career services. Students are also referred to the
university-wide Real World Placement Program (RWPP) for specific support in securing work
experience. Targeted support is also provided for international students through the
university-wide International Student Employment Preparation Program. For example,
international students in quantity surveying have encountered difficulties finding work
experience in Australia. In order to assist these students tailored workshops are offered on
job seeking and ‘marketing yourself’. If students cannot find Australian work experience they
can seek approval to use overseas work experience but must write a report comparing the
profession in Australia to the profession overseas. It is also possible for work placements to
be secured outside the course discipline such as in planning and quantity surveying where
work placements can be difficult to find. These students may seek work experience in
broader built environment related work experience such as property and construction
management.
The university-wide online placement system (InPlace) is used to register work placement
activities of individual students. In order to identify issues and/ or concerns, students are
asked to fill out a questionnaire and identify potential work experience issues such as:
personal issues that may impact on their participation; the work experience is not directly
related to their discipline area; or they will not be able to complete minimum required
number of days by the end of the semester in which they are enrolled in the unit.
The WIL model attempts to cater for diverse students by enabling students to decide when to
undertake a work placement (e.g. during semester break or part-time during semester) and
the option of utilising existing employment. The WIL unit also tries to accommodate diverse
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student needs by affording flexibility i.e. it is available over three semesters and delivered in
blended mode. Blended delivery is intended to reduce feelings of isolation in large classes;
encourage peer learning and peer networks; improve communication processes (Peach,
Gomez, Ruinard, 2013).To some extent this flexibility affords opportunities for increased
access and participation for most students.
Students’ surveyed as part of this OLT project agreed that there were benefits of WIL such as:
•
•
•
•
•
•
•
•

gave me focus on what I actually need to learn
practical learning
exposure to a professional environment
hands on experience
confirmed my interest in the field which made study easier
exposure to larger scale projects
being within the industry everyday
I definitely learnt a lot about the industry and practices of construction management.

However, there are challenges as acknowledged in 2012 Faculty Review. The review found
that academic and administrative leadership of the WIL model is a complex activity.
Increasing student enrolments and reduced resources demand teaching approaches that are
sustainable but that also respond to discipline specific requirements. In relation to students
from diverse backgrounds the review found that:
•
•

•

The extent to which work experience can be done overseas must be defined.
To encourage and support SEF students to secure their own WIL placements, the WIL
contacts database should be refined; development of faculty-wide academic and
administrative support including discipline based mentoring and WIL oversight for all
students but particularly those students experiencing difficulties in either securing or
completing WIL; students should have more time to complete WIL requirements.
Students are required to be proactive and well-organised in seeking placements is
required but some students (especially international) require additional support to
find placements.

Discipline and support staff interviewed as part of this OLT project also commented on the
challenges of finding a placement, negotiating the conditions of the placement, and the
financial issues that some students experience. For example,
…[it] means who to approach and what to do when they get a no. There is a high fear factor
especially from international students. If they have not secured a work placement there is
panic when it comes to the last moment and they can see their peers have finished their
placements.”
Students have to accommodate different ways of working and communicating – which can
be challenging. Another staff member observed:
“Industry does not respond well to email and that places students well out if their comfort
zone. They have to apply face-to-face communication and physically approach their contact.”
Other challenges identified by staff included:
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•
•
•
•
•
•
•
•
•
•
•
•

unpaid placements are often unaffordable for students
students working in non-related disciplines can lead to loss of income
some students struggle to find their own work placement and negotiate conditions
particular to the placement
not all employers create a positive/valuable work experience
students come from different experiential backgrounds
students views on the mandatory WIL unit range from negative to highly supportive
some employers are reluctant to employ international students due to differences in
language, culture, and concerns about visa conditions
some international students are reluctant to change their approach when contacting
potential employers despite a reported 50-100 failed contacts
students, especially those international students, don’t know where to start looking for
a placement, while personality and cultural differences can contribute to their isolation
course progression is delayed if the WIL component is not complete
some single parents have difficulties accessing sufficient child care time.
Individual or parents’ income levels often exclude access to welfare support, but
prevent students taking on placements because of work commitments.

Students surveyed also identified challenges:
•
•
•
•
•
•
•
•
•
•
•
•
•
•

unpaid so could not dedicate entire time to it
no money for weeks due to unpaid work
Time - Time - Time!
different databases/ systems then what was taught in uni
lack of Responsibility
its (the workplace) a pack of unorganised people
conflicting set out between work placement and QUT e.g. Bill of Quantity set-out
made me realise how redundant some subjects are
lack of clear pathways for progression
group assignments becomes an issue when meeting with students who do not work or
do not work full time
all ideas get buried first and after several month the (work) supervisor comes up with
my glorious idea and gets a pat on the back!
lack of mentorship
frustration and no flexibility
hard to find work place

Students suggested the experience could be improved through:
• better training structure
• careers evening at the start of the subject with representatives from companies willing
to take on students (WIL- first lecture on Saturday)
• better understanding of academic requirements and how to meet the criteria i.e.
number of days was unclear, how to lodge workplace being undertaken was unclear.
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•

•
•

there is nothing the University could except understand that full time employment and
employer expectation and performance pressures affect students. Employer demands
on time and location, travel, project timeframes and client deadlines is far more
important than that of the university.
mentor programs, job prospects as a result of working placements (where
appropriate).
ditch the reflection, assess yourself and then have the employer assess you as well
This is not about correct formatting. Organise debriefing sessions about the
placement... this would be far more beneficial than writing another assignment.

Since 2014 a Faculty wide curriculum review process has been underway and changes will be
made to the way WIL is delivered from 2017. A key focus is on student employability, and in
bringing together all the experiences students need to better prepare for the workplace.
Urban Development discipline leaders are engaging with a cross section of the discipline’s
industry employers to explore ways to deliver a range of experience in WIL, and have
identified some key areas in graduate workplace skills and knowledge that will either be
embedded into the general curriculum, or incorporated into the designated WIL unit. The
WIL unit will also comprise the work placement component of student’s coursework,
necessary for professional accreditation for all Urban Development disciplines.
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Griffith University Case Study
Introduction/Background
Griffith University is located across 5 campuses within the Brisbane to Gold Coast corridor. It
offers more than 300 degrees across five campuses and is home to more than 43,000
students from 131 countries. Griffith is Australia’s ninth largest higher education provider.
Among the values espoused by the university are commitments to:
• Promoting the respect of individual rights and ethical standards
• Participatory decision making and problem solving
• Contributing to a robust, equitable and environmentally sustainable society
• Recognising and valuing diversity
The goals of the 2013-2017 Griffith University Strategic Plan and Griffith 2020 strategy are led
by a desire to place students at the centre of all educational activities, and to be responsive
to student needs. It states that:
Griffith has a long-standing tradition of providing access to students who did not
previously have an open path to a university education. This includes students who
are first in their family to study at a university, students from low socioeconomic
status (SES) backgrounds and mature age students. Griffith has been a national leader
in outreach programs, such as Uni-Reach, that encourages students from low-SES
backgrounds to aspire to university study. It has a national reputation in its support
programs for students with a disability.
Within these goals Griffith University also aspires to “prepare work-ready graduates with the
capacity to play an influential role in the world”.
Context
The focus of this case study is within the Griffith Business School (GBS) located within Griffith
University. Griffith Business School offers an extensive range of business degrees at
undergraduate and postgraduate level. GBS has a profile of nearly 8,000 full-time equivalent
enrolments across 15 identified discipline areas, including Asian and international business,
management, marketing, human resources, tourism and hotel management, and economics.
The GBS offers work-integrated learning opportunities across all its programs, with a
dedicated Work-Integrated Learning director employed by the GBS to lead WIL courses that
service a range of discipline areas. Particular focus has been provided in this case to the
experience of WIL within the following undergraduate degree programs:
•
•
•
•

Bachelor of Business
Bachelor of International Business
Bachelor of Commerce
Bachelor of International Tourism and Hotel Management
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Table 1: WIL Opportunities across the GBS programs
Degree Program Area of study
Bachelor of
Comprehensive
Business
business degree
program with 10
majors available to
students

Bachelor of
Commerce

Accounting, finance,
financial planning
and economics.
Accounting, finance,
financial planning
and economics.

Bachelor of
International
Business

Bachelor of
International
Tourism and
Hotel
Management

Critical business skills
and knowledge with
an international
perspective, and
develop an
understanding of the
social, cultural and
political dimensions
of global business

Hospitality and
tourism
management (NB:
this is a new program
emerging from the
former Bachelor of
Hotel Management)

WIL Component
Work Integrated Learning
Internship Program (domestic
placements)
And
Global Mobility Internship
(international placements)
10 credit point (one course
equivalent)
And
20 credit point (two course
equivalent)
10 credit point internships
available in the areas of
accounting, finance and
economics (AFE)
Logan Campus; Professional
stream comprised of 1 year full
time study + 2 years part-time
study with a paid internship
Work Integrated Learning
Internship Program (domestic
placements)
And
Global Mobility Internship
(international placements)
10 credit point (one course
equivalent)
And
20 credit point (two course
equivalent)
10 credit point, capstone
course which uses simulation
software to support students
in applying their knowledge to
the management of a
simulated tourism
environment + opportunity to
participate in GBS WIL
Internship Program
(NB: in the former degree
students were able to engage
in a 10 credit course consisting
of 150 hours of work
placement, or non-credit
bearing enrolment in 250
hours of industry experience)
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WIL Entry Hurdles
Restricted to students
with a GPA higher than
5.5 on a 7-point scale,
and following a
successful interview
with the WIL Director.

GPA entry hurdle of 5.5

NIL

Restricted to students
with a GPA higher than
5.5 on a 7-point scale,
and following a
successful interview
with the WIL Director.

NIL

Page 64

Summary of Enrolments
The following presents a summary of enrolment data for students within the above identified
programs, with percentage enrolments presented for various identifiable diversity groupings.

Table 1. Semester 1, 2015 Student enrolments data for nominated courses
N=

GBS
Undergraduate
Total
Bachelor of
Business
Bachelor of
Commerce
Bachelor of
International
Business
Bachelor of
International
Tourism and
Hotel
Management

FEMA
LE

< 20

7428

57%

38%

756

50%

1019

> 30

Indige
nous

NESB

11%

2%

39%

6%

41%

19%

174

41%

192

64%

SES Indicator

Low

Med

High

38%

13%

46%

19%

1%

22%

7%

63%

3%

9%

1%

60%

8%

16%

20%

30%

4%

-

57%

10%

16%

25%

41%

1%

-

69%

2%

20%

1%

Evident in the table above is a high representation of non-English speaking background
(NESB) students, which is reflective of the high rates of international students in these
programs. International students are largely drawn to the three programs of Commerce,
International business, and Tourism and Hotel Management. Within these programs there
are also only small representations of older students, with Commerce (9%) being the only
program close to the average (11%) across the GBS. The majority of students were aged in
the bracket of 20 – 30, and as this was a measure of the entire cohort this is reflective of the
majority of students enrolling from school, or shortly afterwards (therefore being 20 or 21 in
the final years), and with few mature-aged students in these cohorts. Within the Bachelor of
Business there are high levels of students from middle-SES measures, which is indicative of
the representation of students in the local area around the university. Within Commerce and
International Business there are higher representations of high-SES students which tends to
reflect the nature of the programs which are more attractive to students from high-SES
backgrounds due to family backgrounds and parent professional experiences, as well as
desires to work internationally.
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The student voice
Within the survey of students a total of 23 responses were provided by students who
identified as being from Griffith University. All students studied within the Griffith Business
School with the following graph showing the spread of responses from the three discipline
areas of accounting, finance and economics (AFE); business; and hotel management. [These
discipline areas related generally to Commerce, Business and Tourism and Hotel
Management programs, but are used as generic representations of the general business
study areas.] These results represent only a very small sample of students enrolled in these
programs. Therefore, the data here is presented as a description of the survey results, and
not as a representation of the overall experience of the GBS.
Across the respondents there were 13 students who identified as coming from an AFE
discipline, 2 from business, and 8 from hotel management. Of these respondents, 10
students identified as male, 11 students identified as female and 2 students did not respond.
Of this group 14 students stated they were international, and 9 students were domestic.
Within the group the majority (n=19) could be identified as being school-leavers (i.e. under
the age of 24 at the time of the survey), and the breakdown across various identified equity
groups is represented in the graph below.
8
7
6
5
4
3
2
1
0
Aboriginal /
Torres Strait

Disability

Children

First in family

Figure 1. Griffith University respondent demographic groups
All respondents from Griffith University were currently undertaking, or had recently
undertaken, a WIL placement. In response to rating particular factors as contributing to their
success on a 5-point Likert scale (with ‘5’ being very significant), these respondents identified
that the following factors significantly contributed to their success in their participation in
their WIL placement:
•
•
•
•
•

The suitability of the placement to future career paths (3.65)
Level of acceptance of diversity in the workplace (3.61)
The length of the placement (3.52)
Flexibility of work placement commitments (3.52)
Amount of time required per week (3.39)
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These factors, and the level of importance of each, are typical of what was expected from a
young cohort with high representation of international students. For these cohorts it is
expected that their focus is future-orientated towards career aspirations, and they do not
face the same demands with regards to time commitments as older students with other
commitments would. However, it is interesting to note that this sample did still seek out
greater flexibility around commitments, which some have suggested is reflective of the
demands of the wider generation.
Factors of costs associated with the placement, and not unexpectedly access to childcare,
and accessibility of the workplace were not rated as highly with regards to significance on
successful outcomes. These outcomes were highly gendered with the female student with
children identifying that the factors of flexibility, location and childcare were highly
significant, whilst the male student with children rated these as either neutral of not
significant.
Whilst this sample is very small, there is a suggestion that the experience of different factors
for success may be dependent on the gender and personal circumstances of students. These
results are indicative of what is expected across the cohort with a large representation of
younger students without children being evident in the GBS.

The voice of academic and professional staff
The WIL environment, from a student perspective, is managed from several positions within
the university. Firstly students identify with the course coordinator, which for most students
within the GBS is the WIL Director. Supporting the role of WIL Director are two support and
administrative WIL Coordinators, who have a more direct role in sourcing and organising
placements, as well as in supplementing the ongoing support for students’ welfare across the
semester. A student is also supported by the University Equity and Access Services, and also
by the Careers and Employment Service. Interviews were undertaken across these different
roles and functions to understand the perspective of staff across the University.
With the large proportion of international students within the business program it was
anticipated that interviewees would report challenges that primarily related to the
experiences of these students. Of those interviewed from within the School this was the
case; however, interviews with staff with a university-wide focus presented a broader
perspective on the challenges of diversity and inclusion.
The challenges identified within the experience of academics and support staff from the GBS
focused on the balance between maintaining university reputation / risk management and
the support for students within the University’s ethos. For a number of years the university
has undertaken a concerted effort to increase student participation in WIL experiences, and
the GBS has not been an exception. With the revised course structures being implemented
recently and a new campaign to attract students there are increased levels of participation.
However, participation is restricted to those students who have demonstrated academic
success; i.e. have a GPA greater than 5.5.
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What seems to be happening is that the word is getting out that, for the better
students, if they get their GPA, there really is a good opportunity for them to get in,
and there's a much better chance of them getting a job, and there is.
The GPA hurdle for entry is creating a barrier to full participation in the GBS courses.
However, this is not seen as problematic within the School, as this competitive process is
reflective of the experience of students in the workplace (or the ‘real world’), and also
supports the other objective of reputation management. This selection process is also
justified by there being other opportunities, such as a university-wide community internship
course, with lower entry requirements, but also poorer employment outcomes.
[The GPA hurdle] does exclude a number of students, but I don't think it necessarily
excludes them because of disability. It might, but there are other options. So we're not
saying you can't do an internship it's just that these courses are geared at the higher
levels. To get into university is a selective process.
However, there is acknowledgement that these “selective processes” are biased and may
prevent some students from succeeding, but support others. In a crude manner one
interviewee noted, acknowledging the sexist nature of business culture:
If you're blonde, good looking and female, you're much more likely to get a placement
with some organisations than others.
This quote, while acknowledged by the interviewee as inherently offensive, highlighted the
dominant attitude in many workplaces which are led by white middle-class males, who
perpetuate sexist and racist attitudes, whether consciously or sub-consciously, in the
selection of colleagues, and therefore students for internships. This insight affirms the
challenge of the university in responding to the demands of businesses which perpetuate
these inequalities, where there is competing pressure between finding ‘suitable’ placements
and maintaining an ethical position.
Within the experience of hotel management, where there is no GPA hurdle, but still a
selection process, this issue is conceptualised more around the management of student
expectations. As one interviewee stated:
A number of our students positioned themselves at the high-end five-star hotels. They
wanted to get experience in these properties. Of course, when you start setting your
expectations at that level, they've got to also understand that the expectations that
the industry has at those five-star hotels are going to be higher than a lower level
hotel as well.
For this interviewee the issue was not so much to do with GPA and academic outcomes,
particularly in the hospitality industry, but was to do with “how the student presents
themselves, so whether that be verbally, through their written communication skills, through
their presentation, their general eagerness, willingness to learn”.
For international students discrimination was identified by all staff, with push back from a
range of organisations occurring in the selection of interns.
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There is an inherent racism in Australia, and there's no doubt about that. I think that's
probably played a bit of a part in some cases. There's also some reticence to take on and this is not a racial thing, it's just a communication thing - a reticence to take on
people who don't speak fluently, who can't communicate.
One interviewee captured this sentiment, with the proposal of trying to locate in sympathetic
organisations.
If their English is poor, then they probably won't get into the program unless we can
find a placement for them with a Chinese company or an Indian company or whatever
it might be. … I don't want to put them into a position where they're just not going to
cope. … if we take them and put them into an organisation and it's a complete disaster
for them, that's a lot worse than not doing the program.
The primary concern, as expressed by staff who were interviewed, was for the success and
welfare of the students in their WIL experience. Within this framing there was a general
acceptance of the barriers and hurdles of accessing WIL placements, and acknowledgment
that these prevented students from accessing particular opportunities. However, the staff
were also thinking of ways around these barriers to still allow the student to engage with a
WIL experience. There was, though, not a lot of desire to change or challenge these barriers.
Instead there is a general acceptance of their existence as being a given fact to deal with.
Further there was a dominant view of a need to ensure consistency and quality that created
inherent internal barriers to student access and achievement. As one interviewee stated in
response to consideration of accommodation students with disabilities:
I don't think it's something you could just roll into the existing courses and say, here it
is. I don't think that would work. But I think you could put together some specific
opportunities for students who fell into that affected group and find places for them.
This insight highlights the somewhat unspoken desire, and necessity, to avoid flexibility in
courses, which creates new demands on staff to be able to properly manage the experiences.
As this interviewee went on to say: “[managing disability] is a complex area, and an area that
requires very specific time allocations and skills”. At the core of the issues identified by the
interviewees was a feeling of not having the necessary skills and capacities to be able to
manage properly issues of diversity and inclusion within a WIL experience. Other
interviewees also acknowledged that more support could be provided, especially with
international students, to develop resumes, prepare for interviews, and actively seek
opportunities in the workplace. The complexity of this context is founded in the accessibility
and integration of key services to support students. Evident across the University are many
quality examples of support and engagement with students, but the persistent challenge is
communicating these opportunities and connecting staff and students into these.
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Improving practice
As one student commented, as advice to the university:
University is made for the single adult living at home. It is expected that your first year
out of high school you immediately have the ability to self-manage and self-study. I
found letting my lecturers know that I was a single parent and at work full time helpful
for when I needed extra time or help.
And as an international student commented:
I am an international student from South Korea. I think one of the difficulty of work
placement is communication skills with native speaker as well as veteran in workplace.
But, as long as you have a positive attitude towards your internship commitment.
People will help you go through such program without many difficulties.
In these two quotes it can be seen the desire for a respect for diversity amongst students,
and for the flexibility of the university (and workplace) to account for the competing
challenges of the students, but also the importance of students taking the lead in managing
this flexibility through positivity and motivation. Such constructs also emerged in the
interviews undertaken with university staff.
There is a pressing need within the approaches to WIL within business to account for this
increasing diversity. It could be contested that the required GPA hurdle entry requirements
may have an effect on reducing representation from diverse cohorts, and this was
acknowledged within some interviews. However, it was also acknowledged that it was
important to ensure that only quality students were eligible for placement so as to avoid
reputational risk to the university.
It is these competing priorities (respect for student diversity verse fear of reputational risk),
within a context dominated by business frameworks of thinking around competition and
selection, that creates the complex challenges evident in responding to diverse students
within the GBS WIL programs.
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Southern Cross University Case Study
Introduction/Background
Southern Cross University (SCU) endeavours to provide an environment for staff and students
that embraces and supports knowledge of and respect for equity and cultural diversity and is
free from harassment and discrimination. The universities Strategic Plan 2011-2015, includes
a commitment to:
Social justice: We advance human rights and are committed to providing opportunities
for students and staff in an inclusive, culturally safe environment.
Inclusive Language: Inclusive language uses expressions and terms that are respectful
of others and do not demean or stereotype them.
Further evidence of SCU’s intent to be ‘inclusive’ is the university wide project: Inclusive
Curricula by the Centre for Teaching and Learning. This case study focuses on courses offered
by the School of Health and Human Sciences (SHHS). The SHHS aims to produce capable and
creative practitioners, researchers and scientists. Our comprehensive range of undergraduate
and postgraduate courses provides our students with the opportunity to be part of a growing
and developing health and human sciences industry. The School works with professional
associations to design and deliver contemporary courses that are industry-relevant. The
School has over 2000 students, taught and supported by over 200 staff committed to
providing high quality learning experiences. This case study explores issues related to
student’s access and progression in Work Integrated Learning (WIL) in the following selected
courses. In each of these health courses WIL is compulsory:
•
•
•
•
•

Bachelor of Occupational Therapy
Bachelor of Nursing
Bachelor of Midwifery
Bachelor of Health Science Podiatry
Bachelor of Speech Pathology

Context
The Bachelor of Occupational Therapy develops an understanding of the theoretical and
practical components of occupational therapy, with a focus on general and specialist
knowledge and skills. Students gain clinical experience in all four years of the course in
settings that may include aged care, hospitals, community health, mental health services,
primary schools, industrial environments, private practice and a variety of health, education,
and disability centres and services. Occupational therapy students undertake a minimum of
1000 hours of clinical experience in order to meet all regulatory requirements including
national registration.
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The Bachelor of Nursing provides students with a combination of foundational science,
professional knowledge and clinical experiences to comprehensively prepare graduates for a
career in nursing and health. The degree aims to produce graduates with the competence,
confidence and flexibility to adapt to changes and contribute to innovation in the nursing
profession and the health care system. Graduates are equipped to apply sound evidencebased reasoning skills to their nursing practice, provide therapeutic care to patients,
coordinate nursing care to individuals and groups, and work independently as well as
collaborate in multidisciplinary teams for effective outcomes.
Professional placement Supervised clinical placements provide students with experiences of
nursing (totalling 1040 hours) in settings relevant to their areas of study in government and
private hospitals and health agencies. This may include acute and low care health facilities;
community settings; mental health facilities; extended residential aged care; GP practices;
health promotion and education; intensive care; health clinics; accident and emergency;
palliative care; primary health care settings and related nursing and health services within
metropolitan, regional and rural areas principally throughout NSW and south-east QLD.
The Bachelor of Midwifery is specifically designed to develop graduates for entry to
professional midwifery practice. Students are required to undertake a minimum of 912 hours
supervised placements that will enable them to focus on woman-centred care and provide
continuity of care with women across their pregnancies; attend antenatal and postnatal
assessments/visits with women; provide direct care to women during labour, assist women
during birth; support women and their babies with diverse needs across pregnancy, labour
and birth, and the postnatal period; and experience the full scope of midwifery practice.
The Bachelor of Podiatry prepares students for entry into professional podiatry practice.
Students will complete approximately 1000 hours of professional placement in various
settings throughout the four years of study. These settings include but are not limited to
public hospital rotations, private practice placements and rural health locations.
The Bachelor of Speech Pathology prepares students for entry into professional speech
pathology practice. Students will complete approximately 1000 hours of professional
placement in various settings throughout the four years of study. These settings include but
are not limited to public hospital rotations, private practice placements and rural health
locations
Data about enrolled students in the nominated courses in 2013 was collected within the
following categories: age, gender, declared Aboriginal or Torres Strait Islander, Country of
birth, First in Family to attend university, Socio-Economic Status and declared disability. A
synopsis of the available data is presented in Table 1.
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Table 1. 2013 Student enrolments data for nominated courses

Bachelor
Occupational
Therapy
Bachelor
Nursing
Bachelor
Midwifery
Bachelor
Health
Science:
Podiatry and
Speech
Pathology
NB Separate
degrees from
2015

FEMALE MALE < 20 > 39 Indigenous First
in
family

SES Indicator

87%

13%

23% 10% 1%

64%

19%

72%

9%

85%

15%

23% 16% 3%

70%

28%

67%

6%

100%

-

13% 17% 6%

60%

17%

75%

9%

75%

25%

38% 18% 3%

56%

19%

77%

4%

Low Medium High

Student attrition and progression in WIL
In most courses WIL placements of various lengths take place in every year of a course of
study in the field of health. In the first year typically, in Session One there is a WIL component
specifically placed to introduce students to the day-to-day practices of the discipline in
relevant professional settings. It is well known that Session One has a high attrition rate and
our university does not collect data that would indicate that student attrition from the course
is related to the WIL component in any year of study. Throughout any course of study unless
a student fails a WIL component in particular session and then leaves, staff are unsure of the
effect of WIL on retention and progression at any point in time.
Course coordinators do not have ready access to demographic data about enrolled students.
Unless there is a particular identified issue, a student’s WIL is planned using standard
processes. That said, at any given point in time when a student’s particular needs come to
the attention of staff, mechanisms are always put in place to accommodate students’ needs
in their on and off-campus learning situations.
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The student voice
One of the strategies of this Capacity Building project overall was to administer a survey to
students in all the partner institutions and the data collected from SCU students is as follows.
There were (n=66) responses from Nursing, Midwifery and Allied Health (Occupational
Therapy, Speech and Podiatry).
Of those, (n=29) had children, (n=5) declared a disability, (n=17) declared as first in family and
(n=2) as Indigenous.
Health students typically undertake one or more blocks of one to several weeks of placement
in every year of study. This highly valued repeated exposure to WIL is necessary to develop
the expected clinical competencies and it requires substantial resourcing and organisation by
all players in the WIL experience.
All students were asked in the survey what advice they would offer the universities and host
organisations in relation to improving WIL. After manual analysis seven areas for
improvement were identified and were, in rank order (highest to lowest) as follows:
•

•

The need for host facilities staff/educators to:
o Have a more inclusive and positive attitude toward students.
o Have knowledge of the Scope of Practice of the students learning with them
o Improve their teaching skills and strategies.
The need for the university to:
o Offer a wider variety of options for WIL, part-time, different locations,
evenings, weekends etc.
o Create longer placements so that students can build relationships and
confidence
o Be better organised earlier in the year as to what is involved
o Prepare students better for placement in particular in relation to potential
traumatic clinical events they might witness.

Clearly students would like to have greater choices in WIL placement offerings and for
general organisation to be improved.

The voice of academic and professional staff
The WIL learning environment arguably has a different combination of learning challenges to
the university environment, with variable educative support. When health students attend
each new clinical setting as part of their WIL opportunity they are generally supervised by
people they do not know. They are supervised in their work in providing various levels of
health care to people who are unwell and in some cases also extremely vulnerable. Students
work in a range of low – high risk clinical scenarios. To illuminate practice in this educational
space a range of different academic and professional staff and student counsellors were
asked to describe their knowledge of and experience in managing student access and
progression in WIL, particularly when the student has atypical learning needs.
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We are acutely aware of the importance of maintaining good relationships with local health
care facilities. Growing placement options and offering sufficient learning opportunities
allows the School to grow and increase enrolments. Hence, the relationship with our host
partners is critical. The partnership with host organisations involved in WIL is typically
collegial and based on good will to the mutual benefit of all. Student behaviour and
performance can strengthen or at times undermine these links.
Across the school we know when a student does not perform satisfactorily on WIL, additional
clinical hours may need to be undertaken and/or an alternative WIL placement may need to
be found in order to provide sufficient opportunity for the student to demonstrate the
improvements in performance required. This can be a very time consuming task, including
the need to micro-manage the student.
Given health students have repeated WIL events throughout each year of their curriculum, in
each discipline we have one or more designated academics who are known as Professional
Education Lecturer (PEL). The PELs in each discipline locate the placements, prepare the
relevant personnel at the facility for the student’s attendance and ensure the students are
prepared to fully engage in the WIL experience. The PELs closely monitor students on
placement and act as a conduit between the university, host organisation, clinical educator
and student in all matters. This close liaison enables speedy response to any issues that arise
in relation to student progress.
Even though each course has particular inherent requirements, the general consensus of key
staff at SCU is that if the students disclose their disability or specific learning needs early
during their course of study supportive arrangements can be made. When a student makes
disclosure to Student Administration Services or other staff member(s) adjustments to tasks
and assessments can then be made in order to facilitate successful educational outcomes.
When interviewed senior staff said:
Of course we have room to improve – but on the whole SCU is fantastic in its approach
to inclusivity – it’s one of the things we are incredible good at – because we are small
we can, and because our attitude is all about open-doors and being supportive in every
way.
When students are not performing satisfactorily, or fail WIL, staff at a host organisation may
not always be in a position to immediately identify the cause of the problem or resolve an
issue. One counsellor advised that mental health issues, including anxiety, are key concerns
among our students. The counsellor reported that students in the main are known not to
want to show they are anxious and not able to cope, and so are often reluctant to reveal they
have a problem. Those who have a learning difficulty such as dyslexia often find the WIL
component is where they excel. In the main however, ‘the fear is that if they show that
they're not perfect they will be viewed as being a poor student’. The counsellor’s aim is to
help students understand the difference between personal stress and professional stress is
also very important as this enables appropriate strategies to be put in place to assist learning
and development.
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We have no data to indicate if student participation in WIL has an impact on student
retention and progression. Going forward, SCU sees the benefit in putting data collection
systems in place that would help identify students’ whose progress was affected by a
negative experience in a WIL activity. We acknowledge it is also important to identify if those
students who perform well during on-campus learning and assessment events have any
particular difficulties with WIL learning events as this will inform debates regarding attrition
and be able to further develop SCU infrastructure to better supports students.
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Curtin University Case Study
INTRODUCTION & BACKGROUND
Curtin values authentic learning and is committed to developing graduate capabilities
through embedding WIL in all courses. Established partnerships and flexible arrangements
with industry enable the development of professional practice to be embedded within
industry, promoting reciprocal and mutually beneficial outcomes. This case study was
compiled using a combination of University data pertaining to course enrolments; staff
interviews; and findings from a student survey. Degree programs included in the case study
are:
•
•
•

Bachelor of Arts (Urban and Regional Development)
Bachelor of Science (Surveying)
Bachelor of Commerce (Property Development and Valuation)

Table 1 below provides an overview of each degree regarding duration, professional
accreditation, student enrolments and Work Integrated Learning (WIL) component.
Table 1: Overview of Curtin degree programs
COURSE

Bachelor of Arts
(Urban and
Regional Planning)

Bachelor of Science
(Surveying)
Bachelor of
Commerce
(Property
Development and
Valuation)

FACULTY DURATION PROF
COMPULSORY STUDENT
ACCRED. WIL &
ENROLMENTS
DURATION
4 years
Yes
No
801Headcount
full time
compulsory
645 EFTSL
WIL unit,
other forms
of WIL
4 years
Yes
Yes
208
full time
14 DAYS
Headcount
165.3 EFTSL
3 years
Yes
Yes
59 Headcount
full time
120 days
31.6 EFTSL
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CONTEXT
1. Urban and Regional Planning
1.1 About the degree
The Bachelor of Arts (Urban and Regional Planning) is a full time 4 year undergraduate
degree. The degree incorporates interdisciplinary learning experiences to address
contemporary environmental, social and design issues concerning the community. The
course is recognised by the Planning Institute of Australia as fulfilling the educational
requirements for membership of the Institute. Outcomes for graduates are focussed on the
application of theories and concepts of urban and regional planning to the Western
Australian context. Students are encouraged to think critically and challenge widely accepted
theories and practices to generate creative solutions to planning issues.
1.2 Structure of WIL Program
The Urban and Regional planning undergraduate degree at Curtin does not include a formal
WIL placement component. The course undergoes a rigorous professional accreditation
process despite the absence of an industry placement. Over the last five years opportunities
for graduates to source employment have diminished due to a more competitive job market.
In the past, many students were employed in positions that encompassed a planning
requirement during their studies so were able to apply the theoretical aspects of the course
to the practical employment-based settings. Recently the job market has become
‘normalised’ where graduates need to compete for positions with a greater number taking
longer to secure employment post-graduation. When the demand for employees in the
planning profession was high, many universities responded to the needs of industry by
developing undergraduate degrees, creating considerable competition for students in WA.
To compensate for the lack of a professional practice unit, the degree has other forms of WIL
embedded across the degree. These take the form of industry-based projects, community
activities, research undertakings, and real-life case studies. Practitioners in the field are
frequent guests to the university. These guest lectures do not simply involve passive
interaction with students, in contrast students are given the opportunity to engage and
network with industry personnel. Industry representatives are highly engaged and very
willing to participate in the student experience frequently allocating a significant proportion
of their day to working with students. Staff suspect there is a vested interest as companies
rival for quality candidates and frequently offer high-performing students jobs prior to course
completion.
Through-out the degree staff engage with industry and community to varying degrees. In
many circumstances Curtin offers a consultancy type service to industry (for no payment) to
provide students with an authentic experience which requires work-based expertise and skill
development. The course also encompasses a large amount of studio-based work which
enables students to replicate workplace behaviours. Many of the sessional lecturers are
practitioners who maintain employment in the planning profession.
1.3 Student profile in urban and regional planning
The student cohort is particularly homogenous. Two-thirds are male, one Indigenous
student is currently studying the degree, a very small proportion of international students are
enrolled, and no students with apparent physical disabilities are evident. Generally,
employers consider the student cohort to be very confident with excellent oral skills although
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report a lack of proficiency in written professional skills. Table 1 provides an overview of the
Urban and Regional Planning student profile from 2010 to 2014.

2014

Table 2 Urban and Regional Planning Enrolment 2010 - 2014
Headcount EFTSL Gender
Indigenous Disability
Male
Female
801
645
79.90%
20.10% 0.62%
1.50%

2013

843

699.6

80.31%

19.69% 0.83%

1.90%

8.66%

2012

839

689.9

79.14%

20.86% 0.72%

1.55%

7.87%

2011

770

622.5

78.31%

21.69% 0.52%

1.69%

6.49%

2010

719

603.3

78.16%

21.84% 0.70%

1.67%

5.15%

Year

Low SES
8.24%

1.4 Student and graduate perceptions
Ten students responded to the student survey, the majority of which had a compulsory
placement as a component of their degree. The students were required to source their own
placements with little support from the University. All respondents agreed that the
placement had a significant impact on the degree of satisfaction with their studies but a
greater level of support and advice was required to gain maximum benefit.
Qualitative data from the Course Experience Questionnaire (CEQ) administered to 2013
graduates highlights the best aspects of the degree and those areas graduates deem to need
improvement. Figure 1 below shows that graduates are positive about the quality of teaching
staff, the fieldwork components and practical knowledge gained through exposure to
industry. Areas needing improvement are content of units, practical work placements, reallife experience and assignments. While the course encompasses many WIL experiences for
students, analysis of the CEQ comments suggests preference for a work placement
experience.
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Best Aspects (N=38)

Needs Improvement (N=37)

Figure 1: Best aspects and needs improvement Urban and Regional Planning
1.5 Staff perceptions
Urban and Regional Planning staff deemed the demographics of the student cohort to be
relatively homogenous. Due to the focus of the Australian planning context, only a small
international cohort study the degree. Language and cultural diversity creates challenges
for teaching staff with staff reporting that English Language Proficiency and the ability of
international students to meet required standards were a constant problem. The major
challenge staff encounter is that of students with a mental illness. All staff commented on
the high frequency with which students cite depression as a reason for late submissions or
inability to participate in activities. In response to these requests, the teaching area is
lenient with timelines and generally feels the university has systems in place to support
students who require additional support. However, there was a perception that
institutional policies aimed at accommodating students’ diverse needs lacked resourcing
and adequate implementation. Staff reported workload associated with enacting WIL
components of the curriculum was a consistent dilemma for the teaching area. The
consensus was that WIL generates significant workload and engagement with external
stakeholders is poorly recognised or rewarded across the University. It was felt that
designated time in the teaching staff workload model was required for industry
engagement, supporting diverse students and enacting WIL curriculum. A common theme
through the interview data is the need for information pertaining to the student cohort so
staff can plan and deliver student experiences appropriately.
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2. Bachelor of Science (Surveying)
2.1 About the degree
The Bachelor of Surveying is a 4 year full time (or equivalent part time) science-based course.
The teaching area recognises that modern surveying requires a multi-disciplinary approach
which incorporates computing, engineering, environmental science, geography, geology,
management, mathematics and physics. Curtin University is the only institution in Western
Australia to offer a comprehensive degree program in surveying. Graduates may become
eligible for full membership to and certification by the Surveying and Spatial Sciences
Institute (SSSI) and accreditation by the Royal Institution of Chartered Surveyors (RICS).
Accreditation requirements include a compulsory work based experience.
2.2 Structure of WIL Program
WIL in surveying at Curtin comprises a compulsory 200 hour placement in the final year of
the degree. This is a requirement for accreditation and is driven by licencing requirements for
graduate Surveyors. Students are often employed in the industry or are required to source
their own placement. This is relatively easy when the economy is buoyant. Industry supports
the course by offering substantial scholarships for 4-6 students annually. The placement is
not embedded in a unit but an add-on course requirement. Students are provided minimal
preparation activities prior to placement and currently there is no formal debriefing exercise
undertaken. Work Integrated Learning (WIL) activities are scaffolded across the course in
preparation for the placement. Activities such as an industry-driven project unit where
students consult with employers and work on real-life industry-based case studies, orientate
students to the workplace and prepare them for the industry placement. Students are
provided with multiple opportunities to engage with industry throughout their degree. A new
professional practice unit was introduced in semester two 2014. This is not a compulsory unit
but if selected by students, will provide additional opportunities for engaging and networking
with industry.
Assessments include:
•
•
•

A work-based performance questionnaire completed by the host organisation
Student Portfolio – student reflection
Student presentation
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2.3 Student profile in surveying
Table 3 below shows the enrolment trends over a 5 year period with a breakdown of
percentages of various equity groups.
Table 3. Surveying enrolment 2010 - 2014
Year
Headcount
EFTSL
Gender
Male
2014 208
165.3
94.23%

Female
5.77%

0.00%

0.96%

Low
SES
12.50%

2013

186

137.8

95.16%

4.84%

0.00%

2.69%

10.75%

2012

167

128.3

95.21%

4.79%

0.00%

1.80%

10.78%

2011

154

120.6

94.16%

5.84%

0.00%

1.95%

10.39%

2010

153

119.1

96.08%

3.92%

0.65%

1.31%

13.07%

Indigenous Disability

The majority of the student cohort is male with a very small contingent registering as having
a disability. There are currently no Indigenous students enrolled according to the data. In
2014, 12.5% of the students identified as low SES, representing twenty six students.
2.4 Student and graduate perceptions
All ten respondents to the student survey were required to undertake a placement at some
stage during their degree in order to graduate. All respondents were required to source their
own placements and opinions regarding the quality of support provided by the University
were varied. Students valued the placement as a means of gaining practical skills and
developing professional capabilities. Several of the comments were critical of the university –
industry partnership and the lack of organisation. Some industry mentors were perceived as
under-prepared to support students’ learning. The wordles in Figure 2 below demonstrate
themes emerging from qualitative data in the Course Experience Questionnaire (CEQ). Data
from the 2013 CEQ (graduates from 2013) is presented in the visual representations of
graduates’ perceived best aspects and areas needing improvement.

Best aspects (N=28)

Needs improvement (N=74)

Figure 2: Best aspects and needs improvement surveying
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The practical aspects of the course clearly emerge as both the best aspects and needing
improvement. Students are also satisfied with the quality of staff and the quality of fieldwork
and camps which involve work-based learning. Students perceived that some units were
disconnected and not useful in preparing for the workforce.
2.5 Staff perceptions
Staff commented on the strong industry partnerships the School had nurtured to ensure
optimal authentic learning experiences for students. On the topic of student diversity, the
interviewees agreed that the student cohort was uniform with minimal representation of
minority groups. The staff didn’t perceive any issues with catering to student diversity. The
main challenges arose with international students who have difficulty sourcing placements
and students experiencing mental illness. Staff agreed that some profiling information would
assist in the preparation of course delivery.
3. Property Development and Valuation
3.1 About the degree
The Bachelor of Commerce (Property Development and Valuation) is a 3 year full time (or
equivalent part time) course. Property Development and Valuation is a major within the
Bachelor of Commerce. The major is designed for students seeking a career in the property
industry including residential and commercial development, asset and fund management,
sales and leasing, investment and valuation. This major provides a practical education
covering broad disciplines such as economics, finance and investment, law and construction.
Students studying this course have the opportunity to engage with industry through guest
lectures and networking events. Accreditation requirements mandate a compulsory workbased experience with all students being eligible for membership of the Australian Property
Institute (API) and the Royal Institution of Chartered Surveyors (RICS) upon successful
completion of the course.
3.2 Structure of WIL Program
Students in the Property and Valuation Major in the Bachelor of Commerce are exposed to
industry operations from the first year of the degree. Practitioners from the field are
frequent visitors to the campus enabling students to engage with industry. Students
undertake 120 hours in the workplace in the final semester of the degree. The Vice president
of the Australian Property Institute is a Curtin employee and has many years working in the
professional environment. This enables inclusion of authentic examples from industry in the
curriculum. Real-world assessments are a feature of the student experience with regular and
constructive feedback for students in preparation for the workplace. Students attend three
preparatory sessions prior to their work placement. The sessions cover risk, insurances,
professional code of conduct, cultural issues and potential conflict. Valuation methodology is
also revisited to ensure students are adequately prepared. During placements students
complete a diary which is signed off by the employer on a weekly basis. Each student is
allocated a workplace mentor for the duration of the placement who provides a final report
on student performance. While there is no formal debrief session or opportunity to reflect,
students are provided the opportunity to share experiences and collaborate on challenges
confronted and strategies implemented while in the workplace.

Building institutional capacity to enhance access, participation and progression in WIL

Page 83

3.3 Student profile
Table 4 below shows the enrolment trends over a 2 year period with a breakdown of
percentages of various equity groups. Due to substantial course changes, the previous
course cannot be compared to the current one.
Table 4. Property Development and Valuation Enrolment 2013-2014
Year

Headcount

EFTSL

2014 59

31.6

Gender
Male
83.05%

2013 44

12.5

81.82%

Disability

Female
16.95%

Indigenous
Yes
0.00%

3.39%

Low
SES
6.78%

18.18%

0.00%

4.55%

6.82%

Table 4 shows that the majority of the students are male with about one-third female.
Students with a disability account for approximately two students across the entire cohort of
59. A small percentage of the students have identified as low SES.
3.4 Student and graduate perceptions
The four respondents to the student survey viewed the compulsory placement as beneficial
for performing real-word tasks, taking responsibility for work-based activities, and
networking with industry. These students expressed a desire to have more quality time with
workplace supervisors as they valued their feedback based on professional experience.
Qualitative data from the Course Experience Questionnaire (CEQ) administered to 2013
graduates highlights the best aspects of the degree and those areas graduates deem to need
improvement. Figure 1 below shows that graduates are positive about the quality of teaching
staff, the learning opportunities and the frequent contact with industry personnel. The
structure of the final year and the mandatory requirements emerge as strong themes in the
areas needing improvement. While only twelve responses were recorded for each category,
respondents appear to agree on the dominant themes.
N = 12

N = 12

Figure 3: Best aspects and needs improvement property and valuation major
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3.4 Staff perceptions
Staff agreed that staff industry expertise was pivotal to quality learning experiences for
students. Staff perceived that very few equity issues are apparent with a homogenous
student cohort apart from a very small number of international students. Minor equity issues
seem to occur during assessment submission time but these are easily resolved and largely
the result of mental illness. The area has implemented a streamlined deferred assessment
process to accommodate students experiencing mental illness. The University has well
developed systems for meeting the needs of these students and provides a range of support
services. Time was considered the only barrier to responding to students’ specific needs. Staff
felt ill-equipped to deal with student diversity and expressed a desire for greater awareness
and understanding when catering to different students.
4. Conclusion
Catering for international students and students with mental health issues arose as the
dominant challenges for staff. Staff expressed a need for more ‘intelligence’ about the
student cohort to enable appropriate preparation and delivery of learning experiences. There
was willingness to embrace diversity but a sense under-preparedness and a lack of
experience to manage challenges associated with diverse student groups. The perception is
that the University has good support systems for students but little resourcing to support the
teaching and learning areas. Data exposed minimal diversity but may be due to students
unwilling to self-disclose. Available data provides scant information, is time-consuming to
access, and doesn’t provide relevant information to inform teaching strategies. Another
possibility is that the disciplines included in this study do not attract students from minority
groups due to the stringent accreditation requirements and the focus on the Australian
context rather than a global context.
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Macquarie University Case Study
INTRODUCTION & BACKGROUND

Macquarie University (MQ) has campuses in Sydney, Melbourne and Asia 2. The university
offers more than 150 degrees and is home to approximately 35,335 students from more than
100 countries. In 2014, just over one third of MQ’s students were International.
The Macquarie University Faculty of Business and Economics (FBE) has a worldwide
reputation as a leading business and economics school. Macquarie is ranked in the top two
percent of universities due to the actuarial program. Areas of expertise extend to financial
risk, working futures, ethics, corporate governance, applied finance, management,
demographics, economics and marketing. Degree programs in the Faculty include:
•
•
•
•
•
•
•

Bachelor of Commerce with majors in Accounting, Applied Econometrics, Economics,
Finance, Human Resource Management, International Business and Marketing
Bachelor of Commerce and Professional Accounting
Bachelor of Actuarial Studies
Bachelor of Applied Finance
Bachelor of Economics
Bachelor of Business Administration
Bachelor of Marketing and Media.

All of the Work Integrated Learning (WIL) experiences undertaken in FBE are related to
particular for-credit units/courses. Thus they fall under the umbrella of MQ’s Professional
and Community Engagement (PACE) program. PACE is a signature learning program at MQ,
and focuses on taking student learning outside the lecture theatre to develop graduates who
are both work and life ready. WIL experiences in FBE must comply with PACE requirements
that govern curriculum design, governance, work health and safety issues etc. There are no
exclusion criteria and thus each unit must cater for all students who enroll. By 2016 all
students will have an opportunity to undertake a PACE unit as part of their undergraduate
studies.
Two factors intensify the usual range of curriculum and resourcing issues which face WIL
practitioners. Firstly, FBE has the largest student cohort in the university, and secondly, FBE
has a proportionally larger group of International students, making classes generally larger in
FBE units and with more International students in each class. These two factors bring unique
challenges as staff find it challenging to find placements for all students. Therefore a variety
of WIL models and modes of delivery are already offered which include: paid and unpaid
internships; block placements for a single student or a group of students; projects which can
be undertaken on campus, off campus, virtually or a combination of all three.

2

1.Macquarie University North Ryde Campus; 2. Macquarie CBD Campus; 3-6: Macquarie Applied Finance
Centre (MAFC) – located within Tsinghua University, Beijing; In Singapore; In Melbourne and Sydney CBD.
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Table 1: Details of WIL in FBE
COURSE

WIL OPPORTUNITIES & ENROLMENTS
DURATION
2015

*Bachelor of Commerce

*Bachelor
of
Commerce-Professional
Accounting
*Bachelor of Actuarial
Studies
*Bachelor
Finance

of

-Accounting –yes
-Actuarial – yes
-Economics – yes (first
year required 2015)
-Finance – yes (first year
required 2015)
-HR Management – yes
-Int Business – yes
-Marketing – yes

4089
students

Yes

1944
students

Bachelor of Business
Administration

Bachelor of Marketing
and Media

84.6%

84.3%
Yes

Applied Not required in 2016

Bachelor of Economics

RETENTION (only
2014
data
available)

96
students

538
students

Yes (first year required 321 students
2015)

Yes

95.9%

84.4%

77.0%

591 students
81.9%

Yes

242 students
93.7%

*Professional accreditation required
University wide retention rate for 2014 = 81.5%
MQ FBE retention rate for 2014 = 84.3%
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ACCESSING EQUITY INFORMATION AT MQ
An interview with a senior FBE PACE academic revealed that it can be a time consuming
process for any PACE unit convenor to gain access to student demographic data for their
unit/program beyond the basic class list. Reports from the university’s central system
provide minimum information e.g. student name; GPA, program, domestic or International
student status, and a special request must be made to access other information identifying
Indigenous and/or Torres Strait Islander students or those who come from a low socioeconomic background. With respect to students with a disability, it is up to the student to
allow their personal information to be passed onto relevant academic staff. This information
does not appear on class lists, even if the student has disclosed their disability, and there can
be time delays in advising a unit convenor. In some instances this occurs after the WIL
project or placement has been organised. The academic interviewed suggested that even if
unit convenors had access to student demographic data prior to the WIL experience
commencing, they were unsure as the extent unit convenors would be able to respond to it
given the large cohort size and the general lack of expertise in this area.
FBE requires students to complete an application form prior to their PACE unit commencing.
The application includes questions about student preferences etc, which helps staff gain
information that is important to the management of the WIL activity for both students and
partners. This information, along with student demographic information, was seen as
potentially valuable to unit convenors for making adjustments to assessment activities,
organising student group work in WIL, and matching students to partners. No specific
question is asked about disability disclosure however, there are several questions around the
motivations, personal needs and other generic skills.
THE VOICE OF THE STUDENT AT MACQUARIE
Only eight students from MQ’s Faculty of Business (FBE) completed the survey. When asked
what advice they would give other students who are about to undertake a work placement,
the message was clear – plan ahead. Students pointed out that WIL experiences have ‘cost’
implications in terms of time and money, and prospective WIL students are advised to plan
ahead so they can manage the additional time commitment required to undertake a
placement and have savings to ‘cushion’ the financial costs associated with WIL. For one
student, this meant working more hours in their part-time job prior to the internship to
ensure enough funds to cover the fact they would not be able to work while undertaking
their placement. Unfortunately the student also reported that it also meant they had less
time to dedicate to their studies. Research in other disciplinary areas suggests travel, parking,
childcare, dress/uniform, equipment and accommodation all present additional financial
outlay for students and can add to the stress they experience when managing work, family
and study responsibilities (Hamshire, Willgross & Wibberley, 2012; Nash, 2011).
While WIL placements were described by the FBE students as time consuming and stressful,
they were also seen to be useful in terms of learning and future career opportunities. The
application of theory to practice and vice versa was highlighted, as well as the opportunity to
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develop practical skills such as communication, management and people skills. One student
summed up the experience by saying:
“Stick with it! You may not like it but it is an experience that is valuable to your future
career and opportunities” (MQ student survey quote).
The survey also asked students what advice they would offer universities and host
organisations in relation to improving WIL, with two common issues cited:
1. Placements need to be well planned so there is clarity around learning outcomes, the
tasks required and the role of each person involved; and
2. Placements need to provide students with meaningful and authentic work/tasks.
Clearly these time poor FBE students resented having their time wasted with placements
which were not well organised, authentic or helpful to learning:
“Less exploitation of young people and their skill sets. Either give them great
experience, a potential job, a taste of the work-force or money!” (MQ FBE student
survey quote).
When students were asked what changes they would like for WIL, they talked mainly about a
more manageable workload during the placement and placements being paid. Previous
research at Macquarie University into issues of access and equity in WIL also found some
students need to work to support themselves, have carer responsibilities or other factors,
which result in restricted availability in terms of time and/or money to access or fully
participate in WIL (Mackaway et al., 2013; Responding to student diversity – see resource at:
http://staff.mq.edu.au/teaching/curriculum_assessment/pace/resources/effective_curriculu
m/.)
Findings from previous interviews with students from FBE, suggest students can experience a
range of structural and process barriers to the placement model of WIL (Mackaway,
Winchester-Seeto & Carter, 2014). The students also identify the role their own attitudes and
attributes play in successfully engaging with WIL, with motivation, personal goals and
confidence as critical to a successful experience (Mackaway et al., 2014).
THE VOICE OF ACADEMIC AND PROFESSIONAL STAFF AT MACQUARIE
Four staff were interviewed specifically for this project – two were unit convenors from FBE
and two from central student support services. These were supplemented by interviews with
three members of staff undertaken two years ago for a similar project that focussed on WIL
across Macquarie University (Mackaway et al., 2014; Mackaway, Winchester-Seeto & Rowe,
2013). Common themes that emerged from the interviews are reported here.
Student experience from the academic and professional staff perspective
In the context of FBE WIL, it was expected that the primary challenges would relate to
International students, predominantly those from parts of Asia and China. Interviewees
raised issues that echoed previous findings (Mackaway et al., 2014), particularly around
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communication issues arising from under-developed English skills. As these interviewees
demonstrate however, not all agree with this view:
“English, certainly. Poor writing skills, that's a big issue and that doesn't have to be
International students”
“I don't see language as the most important barrier for students”
Two other concerns, however, were raised by the academic staff. Firstly, there are stories of
International students not winning competitive placements because of perceived difficulties
by the workplace supervisors in relation to residency status. More concerning perhaps is the
reported reaction of domestic students, especially where they are undertaking group work,
for example:
“Australians have a perception that, especially the Asian students, they don't
work. They'll sit back and watch and they'll use their language as a barrier,
and because this is so important, they'll let the Australians take the lead and
do all the work”
Previous research has identified partner push-back in accepting International students as a
small, but significant issue (Mackaway et al, 2013), but this is the first documentation of
student push-back. Anecdotally, however, academics do report such behaviour in domestic
students although it is not clear how widespread or significant this is.
Academic supervisors also report that whilst the language skills of International students,
especially in the third year of their degree, are usually perfectly adequate for placements and
projects with partners, there is a problem with students having confidence in their own
abilities. This challenge does not exclusively apply to International students:
“I mean, there's a certain communication that they are lacking at, but
more so their confidence in their ability, and especially if they were
going out on site.”
Where students are expected to find their own placements or companies to work with, some
students face some difficulties in gaining entrée into the right kind of company. This is
particularly problematic for students who do not have networks or contacts in Australia, for
example:
“The groups that were basically totally foreign students did have a
substantial disadvantage there because they had no contacts with
local companies.”
When asked about students with disabilities, the unit convenors that were interviewed were
largely unaware of students with either physical or mental disabilities in their classrooms, or
were unsure how they would actually find out without information from student central
services.
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Academic Staff Experience
The overwhelming issue for staff is coping with the normal issues related to the organising
and teaching of WIL, complying with WHS requirements etc, and working with large class
sizes. All interviewees talked of cohorts of 130-200 students, with minimal assistance from
other staff, especially in working with partners.
Most of the academics stated a preference for providing placements for students, but the
reality of organising large cohorts prohibit this. As a solution, each of the four unit
convenors designed alternatives that required interaction of the students, usually in groups,
with industry. Mostly this took place on campus. Examples included:
•
•
•
•

Groups of students contact an organisation to do a forensic business analysis of that
organisation. They submit a management consultant’s report and make a
presentation.
Some members of the senior management team from various companies make
presentations about current company challenges to students. Students work
towards solutions to those challenges and present them to the company.
Industry representatives prescribe a project for the students. They make available a
lot of information for the students and run an online consultancy for the students for
a few weeks.
Virtual teams of students interact with the industry supervisors via Skype or
videoconferencing.

Most of these experiences were followed by students making a presentation to the industry
representatives, although sometimes this was only for selected students. All unit convenors
reported that this was a positive experience for the students with some wonderful
outcomes for the company and the students.
One of the interviewees from the central support team reported that she had personally
hosted students experiencing difficulties finding a suitable placement, including students
with caring responsibilities as she could provide flexible placements, or instances where
students had financial difficulties. Others were:
“…students with disabilities, students who've got ways of behaving
that don't seem to fit into a conventional workplace, so they need
more oversight and supervision, or students who haven't been able to
maintain a placement.”
She was thus able to provide a place:
“…for the students so that they're getting that experience but in a more protected
and transitional environment.”
Where students find difficulties with placements or group work or interacting with industry
people, the academics and professional staff usually bear the brunt of the extra work. Some
report using personal connections to secure the right kind of place for a student, or
“keeping a motherly eye” on the student. This assists the student and also minimises
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“reputational risks” for the university and means partners are fully supported. There is little
recognition for this additional workload, although there is some acknowledgement in central
support services:
“...there's overwhelming good will [of academics] towards students with
disability and an open heart or open arms. I'd like to think that's true for other
groups.”
The issue of disability disclosure was not raised by the unit convenors from FBE, but by the
staff from central support services. According to policy and legislation the onus is on the
student to inform the university and provide current evidence of their disability. Students
can choose to keep that information confidential, or delay releasing it, which can be
frustrating for the academics:
“My observation…. is that by the time I get notified of it, it's too late.
I've already worked that out, thank you very much”
The students, however, are between a rock and a hard place:
“Why don’t students disclose? - It would be ideal that they lived in a
world where they could disclose and know that it's not going to affect
them professionally or reputationally.”
PACE has worked very closely with central support services to develop policy and guidelines.
Where students disclose and require reasonable adjustments, this cost is borne by the
Disability Services. The difficulty arises when the disability is not obvious or is invisible
(Mackaway et al., 2013).
CONCLUSIONS
As identified in previous research at Macquarie, and in this case study, there are some clear
barriers for students in undertaking WIL experiences. Many relate to the large segment of
the cohort that is made up of International students, and the attendant problems related to
communication skills and lack of local networks and contacts. What is surprising is that other
barriers such as financial difficulties, caring responsibilities, competition for precious time
and disabilities are not often discussed by the unit convenors, despite prompting by the
interviewer. When mental health issues beset significant numbers in the student population,
some of these students are certainly present in each unit. It is not clear whether the unit
convenors are unaware of these difficulties and/or the students do not bring them to the
attention of the academic staff, or this just does not significantly impact the way student’s
function and perform in the WIL experience. Further research is needed to determine
whether this is peculiar to Business faculties or is a wider phenomenon.
As demonstrated in this case study, academic and professional staff use a variety of
approaches to manage the large class sizes they must contend with, and to assist students
who may face barriers in accessing and benefitting from WIL experiences. These include
program restructuring and devising alternatives to singleton placements i.e. increasing use
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of non-placement WIL, using personal connections, placing students on campus and using
the central services such as Campus Wellbeing and Disability Services. As the numbers
undertaking WIL increase, there is likely to be further pressure on the academic and
professional staff. However, as pointed out by staff from central support services, this is
unlikely to continue forever.
“We will then see this enormous tipping point and then we'll see real
change. That tipping point will come and we saw it with disability
where we jumped from 400 to suddenly 800 and now 1,600. That's
when we'll see really significant change.”
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Appendix G: Principles, Guidelines and Strategies for Inclusive WIL
Full version
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Introduction and Background
Based on wide consultation and research across the Higher Education (HE) sector in Australia, it is
clear that there are many concerns about issues of inclusive practice in the design and delivery of
work-integrated learning (WIL). Some students, for a variety of reasons, face barriers in gaining access
to and achieving full participation in WIL. This issue is becoming increasingly prominent and there has
been a call for action in the National Strategy on WIL in Higher Education (2015), with a key area of
importance identified as addressing equity and access issues in student participation in WIL. While
many examples of effective practice in universities exist, there is currently no systematic approach
nor agreed set of principles about how to develop genuinely inclusive WIL.
The Principles, Guidelines and Strategies for Inclusive WIL presented here are intended to assist
universities to address equity and access issues by developing more inclusive approaches to the way
WIL is conceived and practiced. This resource is designed to inform university policies and practices,
and the design and delivery of WIL curriculum. The target audience is university leadership and those
determining policies and practices, as well as professional and academic staff who work directly with
students. WIL inherently involves working with a range of partners which includes students. The
Principles, Guidelines and Strategies are designed to support, not direct partner behaviour and
attitudes.
The resource is informed by relevant national and international WIL literature, and scholarship about
inclusive teaching practices related to specific target groups. Through webinars, focus groups and
state-wide forums, the resource has also drawn on the collective wisdom of over 70 WIL practitioners
from a range of institutions and disciplinary areas. The principles and guidelines reflect and
incorporate the advice, feedback and ideas so generously provided by these practitioners. In addition,
examples of practical strategies have been gathered and are also presented.
The resource is presented as a hierarchy, that is:
•

principles: high level statements intended to guide the conceptualisation of inclusive WIL;

•

guidelines: intended to assist in determining how to enact the principles; and

•

strategies: examples of effective practice which demonstrate practical application of these
concepts.

This resource acknowledges that different contexts, priorities and approaches, as well as particular
disciplinary requirements and student cohorts, will impact on how this resource is adopted. It is
important to note that many parameters influence how WIL operates and how inclusive it will be in
practice. These include government, institutional, departmental and/or organisational policies,
professional accreditation requirements, and formal and informal practices. Curriculum design and
administrative approaches and the WIL models themselves can also vary greatly across disciplines and
institutions, in the workplace or community setting. All of these aspects need to be considered in
relation to the principles, guidelines and strategies.
The definition of WIL used here is that provided by Patrick, Peach & Pocknee (2008): an umbrella term
for a range of approaches and strategies that integrate theory with the practice of work within a
purposefully designed curriculum. It is acknowledged that WIL can involve both placement and nonplacement options and that each approach has a role to play. It is also recognised that WIL is more
than placements alone and universities support learning in a number of different ways. This resource
concentrates on models of WIL that use placements.
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Principles of Inclusive WIL
Inclusive WIL ……
1)
2)
3)
4)
5)

enables all students to have access to quality WIL
encourages awareness, respect and valuing of diversity
is practicable, workable and sustainable in different stakeholder contexts
takes a holistic view of students’ lives including their WIL experiences
is proactive and collaborative

Explanation of the Principles
1.
enables all students to have access to quality WIL
It is imperative that all students have the opportunity to participate in WIL irrespective of
their personal circumstances, background, financial or other situations. Students must be able
to fully participate and gain benefit from WIL experiences. These experiences will not be the
same for all students but they must be afforded equal opportunity to learn, develop skills and
meet course requirements and pursue and fulfill their aspirations. All aspects of WIL including
institutional policies, practices, design and delivery of WIL must enable and enhance access,
participation and progression of all students.

2.

encourages awareness, respect and valuing of diversity
Awareness, respect and valuing of diversity must underpin inclusive WIL, and be reflected in
policies, practices, design and delivery. It is important that students and all other partners
value and engage with diversity. Inclusive WIL recognises and respects students’ individuality,
unique knowledge, experiences, capabilities and expectations.

3.

is practicable, workable and sustainable in different stakeholder contexts
Inclusive WIL is underpinned by policies, practices, design and delivery that ensure these
experiences accommodate the requirements of all partners in practical and workable ways.
Inclusive WIL must actively enhance the experience of partners and look to long-term
sustainability by taking into account aspects such as context and disciplinary/professional
requirements, time, workload, costs, resourcing, needs and preferences of partners.

4.

takes a holistic view of students’ lives including their WIL experiences
Policies, practices, design and delivery of WIL needs to take into account all aspects of
students’ lives and circumstances, and the implications for WIL activities. Taking a holistic
view of students and their lives will ensure enablers for success are identified and maximised,
and barriers minimised. Inclusive WIL ensures that activities ‘work with’ students, their
circumstances and needs.

5.

is proactive and collaborative
This involves planning ahead and putting in place processes and practices to identify the
needs and potential difficulties for partners (physical, emotional, financial, reputational etc)
and seeks solutions to ensure positive outcomes. Collaborative relationships between
universities and partners are essential for ensuring a supportive learning environment for
students and a quality, mutually beneficial WIL experience.
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Guidelines for Inclusive WIL
Introduction:
The guidelines assist universities to put the principles of inclusive WIL into practice. They relate
to WIL policies, practices design and delivery. The guidelines are recommendations, intended to
assist in determining the best course of action and are aimed primarily at building university
capacity to provide inclusive WIL. To maximise utility these guidelines should be read in
conjunction with the principles of inclusive WIL and the examples of practice.

Guidelines:
a)
b)
c)
d)
e)
f)
g)
h)
i)
j)
k)

a.

adopt a flexible approach for policies, practices, design and delivery of WIL
provide support for students that takes a holistic and inclusive view of students’ lives
provide support for staff to implement inclusive principles and guidelines
provide support for partner organisations to implement inclusive principles and
guidelines
incorporate inclusive curriculum design and teaching practices
form collaborative relationships and partnerships
cultivate an institutional culture that promotes inclusive WIL
ensure adequate resources are available
manage expectations
undertake ongoing review and evaluation
develop sustainable approaches and practices

adopt a flexible approach for policies, practices, design and delivery of WIL
Flexible and adaptive approaches in terms of modes of participation and institutional
policy and processes are fundamental to inclusive WIL. The concept of flexibility in
approach and design underpins several other guidelines and examples. This could
involve affording student’s choice about how, when and where they engage in WIL and
how this experience is assessed. Inclusive WIL is responsive to student needs and, where
possible offers flexibility in policy, administrative processes, curriculum design and
teaching practices.

b.

provide support for students that takes a holistic and inclusive view of students’
lives
Student diversity incorporates targeted equity groups and extends to include students’
backgrounds, skills and capabilities, life experiences, values, beliefs, perspectives,
personality, responsibilities etc. A holistic view of students and their lives highlights that
learning opportunities and support provided must be all-encompassing. The provision of
clear, timely advice on the requirements of WIL, and the potential impact of WIL on
personal circumstances, can help students make informed decisions about their studies
and other commitments, e.g. family and cultural responsibilities, personal finances, work
commitments.
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To be successful students need to be well prepared for WIL, taking into account what
happens before, during and after their WIL experience. The support provided during
these phases will depend on the context and cohort, but may involve developing
communication and language proficiency, guiding expectations, cultivating reflective
skills, mediating learning during and after placement. The aim is to ensure all students
have opportunities to build the capabilities they need and the resilience required to
maximise their WIL experience.

c.

provide support for staff to implement inclusive principles and guidelines
Academic and professional staff play a key role in designing and delivering effective and
inclusive WIL. It is essential that staff not only understand what is needed, but are given
the resources required as well as policy and other leadership support. Support may
involve systems to manage relationships and streamline processes that are common
across one institution, or multiple institutions. Effective and efficient systems will allow
more time for staff to explore options for placements in non-traditional settings e.g.
community-based organisations or to develop different types of activities that may be
more responsive to student needs. Training may also be necessary to raise awareness
and manage risks in this area. In addition to placement related concerns, additional
resources and education around changes to curriculum, teaching and assessment
practices may also be required.

d.

provide support for partner organisations to implement inclusive principles and
guidelines
This guideline highlights the importance of working collaboratively with partner
organisations at all levels, and across a range of different areas, to help build inclusive
WIL capacity. Clarity around expectations, roles and responsibilities in relation to
inclusive WIL should be made clear to partners at both the organisational and individual
workplace supervisor level. Universities can assist where necessary by providing practical
support including advice (e.g. guidelines) on how partners can offer WIL opportunities to
diverse students as well as professional development and advice on how to deal with
specific issues.

e.

incorporate inclusive curriculum design and teaching practices
Curriculum design and teaching practices must enable students to fully participate and access
opportunities for success. WIL can provide students with access to environments and
opportunities otherwise not readily accessible. Through well designed WIL curriculum
students can extend their personal, social and cultural capital by leveraging the capital of the
university and the workplace. However, simply gaining access will not necessarily result in
success for students. Inclusive WIL curriculum should:
•
•
•
•

be integrated into the curriculum rather than a “bolt on” approach;
be scaffolded across the student lifecycle to build student capacity to fully
participate;
provide support for students in choosing (where WIL is optional) to participate in a
WIL experience;
support students in field based settings to understand expectations and to negotiate
suitable learning experiences;
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•
•
•
•
•
•

f.

connect students, employers and university staff (especially equity and
student/academic support staff) in sharing challenges and experiences to aim for
continual improvement;
support the development of student self-efficacy through structured goal setting and
mentoring; before, during and after a WIL experience;
account for diversity of student backgrounds and experiences, supporting students to
better understand the workplace culture of their professional setting;
ensure that inherent requirements are understood by, and communicated to, all
partners;
ensure there are no barriers for students in the design of assessment and provide
suitable alternatives where possible;
utilise Universal Design principles.

form collaborative relationships and partnerships
Collaborative relationships and partnerships are essential for ensuring a supportive learning
environment for students and a quality WIL experience. Linked up relationships within the
university enable a cohesive and connected experience and provide a continuum of support
for students. External relationships and partnerships with clear communication channels are
pivotal to ensuring the supportive and inclusive learning environment extends to the practicebased setting.
Building resilient relationships and partnerships requires investment in staff professional
learning on engagement strategies; resourcing for appropriate staff to focus on building and
sustaining internal and external relationships; and developing user-friendly resources to
support partners in WIL. It is essential to instil a culture of collaboration, consultation and cooperation.

g.

cultivate an institutional culture that promotes inclusive WIL
Principles of inclusive WIL must be valued by institutional leaders if they are to be translated
into successful and sustainable practices. Leadership support can aid inclusive WIL through
the provision of:
•
•
•
•

sponsorship within the executive team;
appropriate policies and procedures;
adequate resourcing; and
appropriate organisational structures and services.

Institutional commitment to inclusive WIL might also involve finance for relevant research
plus reward and recognition of good practice. These types of strategies can foster an
inclusive WIL culture within an institution, with “champions” at all levels, to help embed
inclusive WIL principles.

h.

ensure adequate resources are available
Inclusive WIL requires sufficient institutional resourcing, which for some universities may
involve an increase in current practices and decisions around resource allocation. Adequate
resourcing for inclusive WIL often centres on the provision of sufficient staff and staff time to
develop quality and satisfying WIL experiences for students, university staff and partners.
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i.

manage expectations
Managing expectations of both students and partners involves both parties having a realistic
understanding about the purpose of WIL as well as respective roles and responsibilities. In
terms of inclusive WIL, managing expectations requires clear, explicit and accessible
information be provided to students which is then delivered at multiple “touch points” (i.e.,
university website; university handbook; course/unit outlines; student services; staff etc). The
management of student expectations is an important component of preparing students for
WIL. Managing partner expectations might include informing partners about the university’s
commitment to inclusive WIL. It also involves ensuring clear and explicit communication
between university staff and partners about the diverse range of students they might host
(e.g. from different backgrounds; varying abilities and skills; levels of maturity or selfconfidence).

j.

undertake ongoing review and evaluation
Continuous review of policy, practices, design and delivery of programs from an inclusive WIL
perspective is needed to ensure alignment of intent and processes. This should involve both
quality assurance processes that measure and evaluate performance in relation to provision
of inclusive WIL, as well as encouraging quality enhancement and risk management. Time to
reflect on the success of current systems and procedures by all staff involved will assist in
developing a pro-active approach, whilst still allowing for tailored solutions where necessary.
Opportunities for exchange of information both within, and across institutions should be
encouraged as a way of improving current approaches. Review and evaluation should also
consider and involve partners in reviewing their own operations.

k.

develop sustainable approaches and practices
Sustainable approaches to inclusive WIL will involve time and cost efficiencies for the
institution, university staff and partners, while also ensuring inclusive experiences for
students. Care must be taken to put into place approaches and strategies that are viable and
can be scaled up to meet future needs. As student numbers increase it will be necessary to
review current practices to ensure feasibility going forward.

Sustainable approaches to inclusive WIL might include the provision of procedures for both
university and partners to assist organisations to respond to the needs of students. The use of
expert advice from within institutions and from external partners, may also help inform the
design and delivery of realistic and effective practices.
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Strategies for Inclusive WIL

Introduction
Effective WIL curriculum involves strategies that build student, staff and partner capacity for inclusive
WIL. The strategies and good ideas below have been contributed from across the sector and provide
just some examples of the different ways in which the inclusive principles and guidelines of WIL can be
put into practice. These ideas, along with the stories from the field, are intended to stimulate thinking
about what inclusive WIL can look like and the ways in which it can be enacted.

Principles

Guidelines

Practical
strategies
and good
ideas

Build Curriculum
WIL curriculum should be delivered to develop qualities and capabilities such as interpersonal and
reflective skills, resilience, confidence and persistence. Good ideas and strategies include:
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.

gather feedback from students and partners
review and evaluate WIL programs and/or curriculum
engage in peer review and benchmarking
work with advisory committees
seek external expert advice
set clear educational expectations – use Learning Plans
scaffold learning
provide feedback
employ a range of assessment strategies
consider alternative models to placement (including virtual WIL)
explore online resources that provide industry engagement opportunities for students
encourage staff and students to network and engage with industry and community through
rewarding and recognising initiatives
13. allocate resources to facilitate engagement with partners
14. be flexible with timing and arrangements for placements
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Stories from the field…
1. Information Systems and Information Technology Project – Macquarie University
This capstone unit organises students into teams to complete an industry project. This approach
has been used as a way to ensure all students have the opportunity to successfully participate in
this compulsory program. Each team negotiates how the project will be completed, allowing
individual needs and preferences to be accommodated. The unit gathers feedback from students
and partners as part of its regular review process. Click here for full story.
2. Legal Clinic – QUT
The Legal Clinic program makes use of the less resource intensive community lawyering clinic
model as a way to provide WIL opportunities to more students. Students undertake legal,
research and community education tasks covering a range of community and social justice issues,
which helps students from diverse backgrounds find an issue/project which appeals to them.
Accessibility is further enhanced as students are able to negotiate the hours of their community
lawyering experience, thereby helping them balance their WIL and other commitments. Click
here for full story.
3. Community Internship Course – Griffith (also builds student capacity)
This community service internship program has been purposely designed with minimal entrance
requirements, thereby making it available to the widest possible number of students. Accessibility
is further enhanced as students may use their existing volunteering jobs for placements or select
one organised by the university. Financial support is made available to students, along with
pastoral care and advice before and during the placement. Click here for full story. Click here to
view full video story.
4. Virtual Legal Placements (VLP) – Queensland University of Technology (also builds partner capacity)
The VLP is an on-line model of WIL which provides the university with a cost effective way to offer
large numbers of students access to WIL. The VLP involves employers from across the spectrum
of law firms, government, industry, and community organisations, which helps meet the diverse
needs and interests of students. VLP also supports the flexibility required by external and part
time students. This model has been developed in close collaboration with industry partners, who
also have on-line access to a suite of resources to support their role in VLP. See http://acen.edu.au/virtual-placement-project-vpp/
5. Supply Chain Management students – Curtin University
This WIL unit has been purposively designed to occur in the second year of a business degree so
that students can experience an authentic supply chain management placement early on in their
course, providing a real work reference point to build on classroom learning and potential future
WIL experiences. Students work with a real client on a discrete supply chain management project.
Students enjoy the work experience, and this was enhanced because it was a) early in their
course, and b) limited to an assignment, which allowed them to feel less pressured by the
placement. Click here for full story.
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Build staff capacity
Institutional capacity for inclusive WIL relies heavily on the ability of university staff to meet the
diverse needs of students. Good ideas and strategies include:
1. cultural awareness training
2. risk management training
3. encourage and support scholarship of WIL (including grant , conference and publication
opportunities)
4. reward and recognition of effective practice
5. workload recognition
6. build communities of practice
7. showcase personal stories and vignettes

Stories from the field…
6. WIL Community of Practice – RMIT
The purpose of the WIL CoP at RMIT is to provide staff involved with WIL an opportunity to share
and learn from one another. The WIL CoP focuses on a range of both operational and learning
and teaching WIL issues to help build the professional capacity of staff, particularly in relation to
matters which are challenging or difficult. The group also helps those who may be “working
alone” to grow a network they can call on for support and advice. Click here for full story.
7. Research Workshops – Macquarie University
Macquarie University’s Pedagogy Research Workshops have been running since 2013. The
workshop series aims to bring together people who are interested in learning and teaching
research related to PACE (a form of work-integrated learning). Workshops have a key theme and
often involve subject matter experts from across the University. Every session has a practical
component where participants have an opportunity to undertake hands-on activities, usually in
the form of group work. Time for questions and answers is also built into the workshop. Click here
for full story.
8. Go Global – Curtin University
Go Global is a nationally awarded international and inter-professional service learning program.
The cross cultural clinical placements create an opportunity to learn through a country
orientation process, an in country placement experience and a debrief centred around service
through partnership to build health care capacity in other countries. Go Global builds staff
capacity through training and development of staff prior to departure. A focus on developing the
ability to supervise and facilitate inter-professional student teams at the host site ensures an
excellent experience for the students, and provides a different supervisory experience for staff
who may have only supervised discipline specific students in the past. Click here for full story.
9. Journalism Placements – Griffith
Through this unit students gain hands-on journalism experience via their on-campus placements.
The provision of the placements on-campus often means it can be easier for time poor students
to balance work, study and their WIL commitments. Click here to view full video story.
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Build student capacity
Successful WIL experiences rely on providing students with timely and appropriate information about
WIL requirements and making reasonable adjustments to meet individual needs. Good ideas and
strategies include providing:
1. clear learning outcomes and support
2. career advice including training in preparing CV’s and job applications
3. scholarships and financial support
4. clear procedures for disclosure of issues that may impact on learning
5. flexible models of WIL
6. access to counselling and support
7. institutional awards
8. personal stories and vignettes

Stories from the field…
1. Media Public Relations – Macquarie University
This unit provides industry placements which occur mostly on-campus. This approach provides
students some flexibility in terms of where, when and how their project is completed. Students
are encouraged to disclose any specific needs early on so the program convenor can
accommodate these when project teams are formed and projects allocated. Additional advice
and support is provided in areas such as writing, critical thinking and time management. Click
here for full story.
2. Advertising, Marketing and Public Relation – Queensland University of Technology
Students are responsible for selecting and securing their own industry internship in this program.
Staff help students achieve this through the provision of industry contacts, reviewing applications
and support through the application process. An interview workshop is also run which provides
students with the opportunity to practice interview skills and techniques and gain feedback from
industry professionals, teaching staff and peers. See http://acen.edu.au/757-2/
3. Professional and Community Engagement in Science – Macquarie University (also builds curriculum)
This unit has been designed to provide science students who do not have WIL as a compulsory
element of their degree program an opportunity to engage in WIL. Student choice and flexibility
underpin the design of the unit to ensure student needs and preferences can be accommodated,
for example: students can organise their own activity or faculty staff can help locate one;
activities can be group-based or individual; activities can occur locally, regionally or internationally
as well as on or off campus. Click here for full story.
4. Learning Circles of Change – Griffith (also build partner capacity)
Circles of Change Revisited (COCR) is a method used to engage professionals from a variety of
disciplines in critical reflection and conversation. The process consists of four steps and involves
groups of students and professionals, in deconstructing, confronting, theorising and thinking
otherwise about a phenomena or issue within the field of practice. The COCR can be described as
intense guided reflective conversation. The over-riding approach is “democracy in action”, where
the learning circles encourage all views to be expressed and explored, irrespective of whether you
are a student, professional or university staff. The process of discussion and reflection generates
new knowledge for the student and the experience empowers them to act on the basis of this
new knowledge. Click here for full story.
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5. WIL in a Master of Physiotherapy program – Griffith
This Masters level program acknowledges that some students may take extra time to reach an
acceptable level of competent practice. If a student fails to reach this level, they will not be
permitted to continue in the program until they can demonstrate safe, competent performance
in a supplementary placement. Where students may have failed a placement, significant
guidance and support is provided around that individual to identify their weaknesses and to
assist the student succeed. Click here for full story.

6. Wine-making WIL opportunities in Margaret River – Curtin University
This program is designed for international students undertaking a chemical engineering degree.
For a variety of reasons placements can be challenging to source for international students.
Working in collaboration with the Centre for Wine Excellence, this program secures WIL
opportunities for international students in Margaret River area. Students identified their own
project topics, centred on wine production in Australia, which allowed each student to
incorporate their own interests and experience into their project. Group sessions prior to the
placement helped prepare students for the experience. This program allows students to learn
about both their discipline and local workplace culture. Click here for full story.
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Build partner capacity
Key to any successful WIL program is the university and partner mutually beneficial relationship.
Adopting a flexible, creative and innovative mindset to arrangements and models is the best
approach. Good ideas and strategies include:
1. models of WIL that benefit host organisations and students
2. policies, processes and protocols that account for the risks associated with WIL but allow for
diversity in approaches
3. consider industry-based projects where groups of students work together
4. consider diverse needs and capabilities when matching student and host
5. provide advice and resources to support student learning
6. provide feedback on performance
7. provide hosts with information and training opportunities in :
a. roles and responsibilities in supervision, teaching and assessment in workplace
settings
b. adapting tasks for students with diverse learning needs
c. relevant policies and guidelines (university, government and industry ) and
accreditation frameworks that govern student learning
d. communication for reporting back to the university during and after WIL
contributing to subsequent evaluations of the WIL program to strengthen support
procedures and processes.
e. contributing to subsequent evaluations of the WIL program to strengthen support
procedures and processes.

Stories from the field…
Work-integrated learning in Health – QUT
Queensland University of Technology has multiple health programs which see hundreds of students
involved in clinical placements at any given time. A special feature of QUT’s WIL in Health is the
Workplace into the Uni and Uni into the Workplace initiative. This initiative utilises a coherent set of
web-based programs that assist both students and workplace supervisors. These programs are just
one part of the WIL website which provides 24/7 access for students and workplace supervisors to a
variety of purpose-built, online programs that are designed both to support students learning in the
clinical setting and to maintain a connectedness between their on-campus and off-campus
experiences. The basic objectives of the WIL site are to assist students and workplace supervisors with
understanding the requirements of students learning in the workplace and to promote the
achievement of quality learning outcomes within the practice environment. Regardless of where their
placement is located students and their workplace supervisors are able to access up-to-the-minute
information for students and supervisors. See http://acen.edu.au/951-2/
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Principles, Guidelines and Strategies for Inclusive WIL: Flyer Version – Page 1
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Appendix H: Stories from the Field

4.

Title
Community Internship Course
(written and video)
Faculty Participation and Community
Engagement in Science (PACE) unit
Information Systems Project and
Information Technology Project
Legal Clinic

5.

Media Public Relations

6.
7.

Journalism placement (video)
Go Global

8.
9.

International students learn to make
wine…..
Supply chain management….

10.

Learning circles…

11.
12.

A multipronged approach
Research and grants

13.

Cops and their use…..

1.
2.
3.

Institution
Griffith University
Macquarie University

Key Words and Themes
Community engagement, not-for-profit, service learning;
equity of access
Equity of access; English as a second language

Macquarie University

Computing/Information Technology; team projects;
capacity building for students
Queensland University Legal clinic; real world learning; work-integrated
of Technology
learning; service learning; community lawyering clinic
Macquarie University
Public relations; media studies; industry learning;
student/project matching; capacity building for students
Griffith University
Journalism; on-campus placement
Curtin University
Cultural clinical placements, multi disciplinary, staff
capacity building though training
Curtin University
International mobility, cultural diversity, workplace
culture
Curtin University
Authentic placement, teams, managing expectations,
pressures
Griffith University
critical reflection, core practice, conversation,
democracy in action, common language, unspoken
wisdom, respect, multiple perspectives
Griffith University
Clinical placements, physiotherapy, integrated practice
Macquarie University
Building staff capacity, WIL research, cross disciplinary,
workshops
RMIT
Cross institutional networks, access and equity in WIL,
staff awareness, knowledge and capacity
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Appendix I: Presentations at national and international conferences and forums
Date
2013

September

October

Title

Event

Location

Socially inclusive practice in PACE: meeting the
needs of specific learners

Learning and Teaching Week

Macquarie University

Socially inclusive practice in community engagement: ACEN NSW/ACT Forum
meeting the needs of specific learners (presentation
and workshop)
OLT Project: Building institutional capacity to
Festival of Teaching
enhance access participation and progression in
Work Integrated Learning (WIL)

University of Newcastle

Barriers to successful WIL participation

Park Royal, Darling
Harbour Sydney

Southern Cross University

2014
February

Building institutional capacity to enhance access and
participation in Work Integrated Learning (WIL)

The Future of Learning Conference:
strategic leadership in postsecondary learning environments,
technology and approaches
(organised by Informa)
The 2014 Practice Based Education
Summit - The promises of university
education: Blending, including and
integrating for future practice
NZACE Conference: Embracing
Change

Poster Presentation: Building institutional capacity
to enhance access, participation and progression in
WIL

OLT Conference 2014, Learning and Darling Harbour
Teaching for our times, Higher
Education in the digital era

Inclusive WIL – what would it look like?
April

June
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Charles Sturt University
(host), S P Jain School of
Global Management,
Sydney Olympic Park
University of Canterbury,
Christchurch
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Date

July

Title
Building institutional capacity to enhance access,
retention and progression in WIL (roundtable)
“Inclusive Conversations series - Engaging diverse
students in WIL”. Part of an Inclusive Teaching and

Event
HERDSA Conference: Higher
Education in a Globalised World
RMIT Workshop

Location
Hong Kong Baptist
University, Hong Kong
Melbourne

Tackling the challenges of access, participation and
progression in Work Integrated Learning
Principles, guidelines and strategies to support
inclusive WIL: Evidence from the disciplines of
business, health and built environment

Scholarship of Teaching Symposium Southern Cross University

Assessment Practices Project at RMIT (HEPPP funded)

October

ACEN Conference, WIL: Building
Capacity

Gold Coast

Festival of Learning

Curtin University

Practice Based Education Summit:
Professionalism and citizenship possibilities for professional
education
ACEN NSW/ACT Forum

Charles Sturt University
(host), Waterview at
Sydney Olympic Park

HERDSA

Deakin, Melbourne

NAFEA Conference

Brisbane

Learning and Teaching Week

Charles Darwin
University, Darwin

2015
March
April

June

July

September

Poster session: Building Institutional capacity to
enhance access, participation and progression in
Work Integrated Learning (WIL)
Understanding the complexity: practical challenges
for students in WIL
Capacity Building for Inclusive WIL in Higher
Education
Building institutional capacity to enhance access,
participation and progression in Work Integrated
Learning (WIL)
Building institutional capacity to enhance access,
participation and progression in Work Integrated
Learning(WIL)
Institutional, National and International trends in
Work Integrated Learning (WIL). Presented by
Judie Kay on behalf of the OLT project
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Appendix J: Contributions to and/or engagement with other projects
Project title

Project details

Critical Interventions Framework Part 2 Bennett,A., Whitty, G., Gore, J., Smith, M., & Munn, B. (2015). Centre of Excellence for Equity in
Higher Education , University of Newcastle.
The Impact of Work Integrated
Ferns, S., Russell, L., Smith, C., & Cretchley, P. (2014). The Impact of Work Integrate Learning on
Learning on Student Work Readiness,
Student Work-Readiness. http://www.olt.gov.au/resource-impact-work-integrated-learning(2014).
student-work-readiness
Balancing the Books: An Assessment of
Financial Stress Associated with Social
Work and Human Service Student
Placements

Australian International graduates and
the transition to employment
Improving work placements for
international students, their mentors
and stakeholders (WISP)
Inclusive Conversations series Engaging diverse students in WIL
Developing strategies to maximize
industry contribution and engagement
with the WIL experience. Curtin, RMIT
and QUT.
Developing employability skills through
workplace based learning in university
on-campus health clinics

Brough, M., Correa-Velez, I., Crane, P.R., Johnston, E. & Marston, G. (2015).
http://eprints.qut.edu.au/82024/ (ACEN funded)
Blackmore, H., Gribble, C., Farrell, L., Rahimi, M., Arber, R. & Devlin, M. (2014).
https://www.deakin.edu.au/__data/assets/pdf_file/0010/365194/international-graduatesemployment.pdf
Barton, G. & Hartwig, K. (2016).
Work Placement For International Student (OLT funded).
An Inclusive Teaching and Assessment Practices Project at RMIT University (HEPPP funded).
Ferns, S., Russell, L., Smith, J., Kay, J. ( 2015). OLT Seed Extension Grant.

Moore, K., Vaughan, B., & Gilleard, W. (in progress). OLT Seed Grant application.
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Appendix K: Project Poster

Building institutional capacity to enhance access, participation and progression in WIL

Page 113

Appendix L: Team photo

Back Row L-R: Matthew Campbell, Jacqueline Mackaway, Lainie Groundwater
Front row L-R: Dr Deborah Peach, Dr Theresa Winchester-Seeto, Sonia Ferns and Dr Keri Moore
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Appendix M: Evaluation Report

Building institutional capacity to enhance access, participation
and progress in Work Integrated Learning (WIL)
13 3001

External evaluation final report

Rick Cummings and Pam Struthers
November 2015
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1.0

Introduction

This report outlines details and findings of an external evaluation of the project
entitled Building institutional capacity to enhance access participation and
progression in Work Integrated Learning (WIL), undertaken by a team comprising
members from Queensland University of Technology, Southern Cross University,
Griffith University, Macquarie University and Curtin University. The project was led by
Dr Deborah Peach from Queensland University of Technology, with Mathew
Campbell, Griffith University, and Dr Keri Moore, Southern Cross University, as CoLeaders.
The Project was funded by the Office for Learning and Teaching (OLT) and the
external evaluation was conducted by Dr Rick Cummings and Pam Struthers from
Murdoch University.
The following sections outline the intentions of the project, the functions, approach
and procedures of the evaluation, key evaluation findings and overall conclusions.
2.0

Intentions of the project

The intentions of the project, as summarised in the project proposal, are as follows:
Many Australian universities are increasingly undertaking WIL as part of their
curriculum to provide students [graduates] who can contribute to future
economic growth. While it has been widely recognised that successful WIL
activities can assist both students and employers, possible barriers have been
identified which can inhibit some students to fully engage in WIL. These
perceived barriers remained largely unexplored, and this project identified a
clear need to examine the extent and nature of WIL on the access and
progression of students from diverse backgrounds.
The project focuses on the disciplines of built environment, business and health
and identifies the need for a systematic and informed approach which would
contribute to numerous resources and recommendations designed to assist and
improve the access, participation and graduate outcomes for all students.
The three broad aims of the project as stated in the proposal are:
o To investigate current practices in WIL management in the disciplines of built
environment, business and health at the partner universities.
o To work with national and international colleagues to translate inclusive
education principles into the WIL context in order to improve student access,
participation and progression.
Building institutional capacity to enhance access, participation and progression in WIL

Page 117

o To contribute to change in university principles, policies, guidelines and
procedures to enable greater support for students from diverse backgrounds.
The intended outcomes for the project as stated in the proposal comprised:
o To determine the extent and nature of the impact of WIL on access and
progression of students from diverse backgrounds, and barriers to
participation in WIL in the disciplines of built environment, business and health
at the partner universities.
o To build institutions’ capacity for enabling broad access to and successful
participation of student in WIL by translating inclusive principles and guidelines
into policy and curriculum design.
o To implement and review inclusive WIL practices across four levels (ie
principles, policies guidelines and procedures) within pilot sites in the
disciplines of built environment, business and health.
o To facilitate processes for embedding inclusive WIL principles broadly across
the higher education sector through dissemination of sector-wide.
3.0

Functions and Scope of the Evaluation

The evaluation was designed to:o Provide formative feedback to the project team on the implementation,
outputs and outcomes of the project;
o Provide comments on the publication of a literature review exploring the
intersection between WIL and inclusive education;
o Provide formative review of an articulated set of inclusive principles and
guidelines;
o Provide review of a self-assessment mapping tool for review of alignment
between curriculum practices and inclusive WIL principles and guidelines.
o Provide a summative evaluation of the project’s processes and outcomes.
4.0

Evaluation Approach and Processes

Approach
The approach adopted in this evaluation was that of a critical review. The review
process provided both formative feedback during the project implementation and
summative feedback on project deliverables and outcomes. The evaluation was
guided by the five key evaluation questions presented in the following table which
were negotiated with the project team members and formalised in an evaluation
plan.
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Processes
The evaluation included a number of activities that were undertaken over the two
years of the project focusing primarily on feedback on processes and deliverables.
The evaluation team worked closely with the project team and participated both
online and F2F in a range of project activities as listed in the table below. This
approach enabled first hand observation of a number of project activities and critical
input on project implementation and progress.
In addition to those activities listed as Information Gathering and Analysis Techniques,
the following additional activities were undertaken as part of the evaluation:
o Development of a negotiated evaluation plan;
o Participation in two symposia;
o Participation in three webinars;
o Evaluators’ feedback on the literature review;
o Evaluators’ review of progress via Dropbox documentation;
o Evaluators’ interim report; and
o Evaluators’ final evaluation report.
As can be seen, a wide range of information sources and information gathering
techniques was used to address the evaluation questions.
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Evaluation question
1. What are the intended processes, outputs
and outcomes of the project?

2. How is the project being implemented

3. To what extent is each objective of the
project being met?

4. To what extent is each deliverable has been
met?

5. What, if any, unintended outcomes arose
during the project?

Information gathering and analysis techniques
a. The project proposal outlined the processes, outputs and outcomes of the project. The
evaluation team reviewed the project proposal, had discussions with project team members, and
where required, provided input. Changes to the project proposal were discussed and feedback
provided.
a. The evaluation team participated in five teleconferences with the project team during which
project progress and factors helping or hindering progress and outcomes were discussed.
b. Evaluator attendance at one face-to-face meeting during ACEN conference.
c. Up-to-date information on progress provided by project manager via email on a regular basis.
d. Dropbox established with the evaluation team having access to documentation for review.
e. Evaluation team attendance at three webinars which provided an observed view of dissemination.
a. Review of documentation available from Dropbox
b. Discussions with project team members via teleconference
c. Review of website which is available through the Australian Collaborate Education Network
(ACEN)
a. Review of Literature Review
b. Review of ‘Inclusive WIL - Principles and Guidelines and Strategies’
c. Review of vignettes
d. Review of website
e. Review of a self-assessment mapping tool for review of alignment between curriculum practices
and inclusive WIL principles and guidelines.
f. Review of project dissemination
During all of the above activities, the evaluation team kept an open mind in looking for unintended
outcomes.
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5.0

Results and Findings

The external function of the evaluation, as noted in Section 3, was to provide a summative
evaluation of the project’s processes and outcomes. The following results and findings are
presented to achieve this by:
i.
ii.
iii.

assessing progress towards achievement of the project’s intended deliverables and
outcomes;
identification of any additional outcomes of the project; and
outlining the processes adopted in the project and their effects on the success of the
project.

Achievement of Intended Deliverables and Outcomes
The project has produced a well-researched and constructed reading list of over 100 recent
references on inclusive education and WIL. In addressing an identified gap in the literature
on WIL in inclusive education, this resource will provide very useful references for
researchers and practitioners wanting to examine inclusive WIL.
The project has also been very successful in engaging the sector nationally through seminars
and webinars. These have been conducted throughout the project and attracted excellent
numbers of participants from a wide range of universities and other agencies both within
Australia and overseas. The ongoing nature of this engagement process is an excellent
example of how engagement can be used for both data collection and project dissemination
processes. Using a variety of processes and media, the project team has raised the profile of
problems faced by students from diverse backgrounds wanting to benefit from WIL. In
addition, the engagement process has identified strategies and procedures that have been
successful in improving the WIL opportunities and experiences for students from diverse
backgrounds. A number of these strategies and practices are available on the project website
(http://acen.edu.au/access-participation-progression/).
The key deliverable of the project has been the Inclusive WIL – Principles, Guidelines and
Strategies document. This document is the result of an extensive research and consultation
process and is available on the project website and downloadable as a flyer. This has been a
difficult task given the diversity of WIL and student experiences and institutional structures
and priorities within the Australian higher education sector. The principles, guidelines and
strategies are sufficiently broad based to provide guidance for institutions in Australia and
overseas. The implementation of these principles, guidelines and strategies in Australian
universities is a logical next step and would provide excellent opportunities for OLT Extension
Grants.
The project has generated other resources which are available on the website under
Resources – Practical Strategies and Good Ideas. These include case studies and vignettes
largely supplied by the five partner institutions. These resources have been used to provide
evidence of student diversity and experiences in a range of disciplines and institutions. As
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such, they contribute information on actual practice in inclusive WIL, which would be useful
for institutions wanting to use the results of this project to progress inclusive WIL. This
information is structured on the website under the headings: Build student curriculum, Build
staff capacity, Build student capacity, and Build partner capacity.
In order to further enrich evidence of the lived experience of WIL, the project conducted a
survey of students at the five partner universities. Although the survey did not explicitly
target students from diverse backgrounds, it did capture a number of students in this
category. Unfortunately, student response numbers were not sufficiently large to enable
analysis by demographic category. A larger response would have provided some very useful
information on how students from diverse backgrounds experience WIL and what aspects are
unique or particularly important to them. The results of the survey were however used to
inform the Inclusive WIL – Principles, Guidelines and Strategies document.
The project also intended to develop a Self-Assessment Mapping Tool to enable institutions
to review the alignment of their curriculum practices with the Inclusive WIL – Principles,
Guidelines and Strategies document. Due to concentrated engagement and robust feedback,
which took up more time than anticipated, this tool was not developed, but its development
and testing would be a useful topic for an OLT Extension Grant.
Finally, the project has produced a very professional website which has substantial
information about the project and the deliverables and outcomes. The agreement for ACEN
to host the website past the end of the project has successfully resolved a key problem faced
by many OLT-funded projects. The inclusion of all the project deliverables on the website
enhances its utility to the sector. At present there is some inconsistency in terminology and
structure within the website and the resources it contains. For example, the headings used
for the Practical Strategies and Good Ideas varies from the three strategies in the Principles,
Guidelines and Strategies for Inclusive WIL, but it isn’t clear why this is the case. Likewise,
the key resource is sometimes referred to as the Inclusive WIL – Principles, Guidelines and
Strategies document and sometimes the Principles, Guidelines and Strategies for Inclusive
WIL document. For individuals looking to use these resources, this can be unnecessarily
confusing. The Achievement Statement provides an excellent overview of the project and its
achievements.
Although an IMPEL table hasn’t been developed for the project (as the project was
commenced prior to this requirement), there is evidence of impact at several of the partner
institutions and through ACEN at the sector level, in particular the influence on the National
WIL Strategy.
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Additional Outcomes
The project also achieved several additional outcomes not identified in the original project
proposal.
Key among these is the influence the project had on the development of the National WIL
Strategy released in March 2015. The project was able to influence the strategy to include
equity and access issues as one of the eight key areas targeted in the strategy, and include
specific actions to address equity and access issues. These are major achievements of the
project.
The project has also been able to link to associations working with employers to provide
placements for students with disabilities. This has been through the extensive and inclusive
dissemination activities of the project and again enables its influence to be sustained beyond
the life of the project.
Finally, the project has established or linked into communities of practice focused on issues
of importance to inclusive WIL within and across institutions.
Nature and effect of processes
The following factors have contributed to the success of the project:
•
•
•
•
•
•
•

Timeliness of the project with strong sector growth in students from diverse
backgrounds
Good timing in relation to the National WIL Strategy
The extensive knowledge, expertise and networks of the team leaders and other team
members was critical.
The strong collaborative and inclusive practices embedded in the working of the
project team
An experienced Project Officer throughout the duration of the project ensured the
project operated smoothly and participants were kept well informed.
Extensive engagement with the sector
Strong link to ACEN

The project has used these facilitation factors effectively and taken the opportunities when
they have been offered.
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6.0

Conclusions

This project had three broad aims it hoped to achieve. The extent to which this was achieved
is outlined below.
1. To investigate current practices in WIL management in the disciplines of built
environment, business and health at the partner universities.
The project explored current practices through case studies, vignettes and a survey of
students engaged in WIL. This research into practices was supported by a literature review
and an examination of previous OLT-funded project in WIL. The outcomes of this
investigation now need to be made available through conference presentations, journal
articles and on the project website.
2. To work with national and international colleagues to translate inclusive education
principles into the WIL context in order to improve student access, participation and
progression.
This project has developed very useful resources for institutions to use to build capacity in
inclusive WIL. These resources now need to be made available to institutions for the review
and reform of their WIL policies and practices. ACEN is well placed to promote the resources
and to monitor progress in their uptake and use. There is also an obvious potential for
applications for Extension Grants through the OLT.
3. To contribute to change in university principles, policies, guidelines and procedures to
enable greater support for students from diverse backgrounds.
The Principles, Guidelines and Strategies are well grounded in both the literature and practice
in universities. They are internally consistent and developmental in their structure. They
have been widely disseminated and feedback from a number of institutions has been used to
enhance them and ensure they are appropriate for the wide diversity within the sector. The
role of ACEN in promoting them needs to be decided and, if appropriate, a strategy
developed.
Overall, the project has made a valuable contribution to the understanding of the issues of
WIL for students from diverse backgrounds. Given the increasing diversity of the student
cohort and the persistent push to provide WIL opportunities to all students in all disciplines,
this understanding is both timely and important. In addition, the project has developed both
a conceptual approach to address these issues and practical resources to assist institutions
wishing to do something in this area.
A major challenge for the sector is to realise the potential of the resources developed by this
project. This is the longer term impact that the OLT strives to achieve through its projects
and this project has established a strong foundation with ACEN for this impact to be realised.
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7.0

Addendum

The evaluation team is pleased to report that following the submission of the Evaluation
Report to the project team and a telephone discussion, the issues raised in section 5, para 7
regarding the inconsistency in terminology and website structure have now been addressed
by the project team. The term 'Principles, Guidelines and Strategies for Inclusive WIL' is now
consistent throughout the final report and project website.
There is also now a dedicated page for 'Principles', 'Guidelines' and 'Strategies'. The pdf print
version of the ‘Principles, Guidelines and Strategies for Inclusive WIL' is available for
download, along with a flyer version.
The entire content contained in the Practical Strategies and Good Ideas document has now
been incorporated into the Principles, Guidelines and Strategies for Inclusive WIL resource.
http://acen.edu.au/access-participation-progression/wp-content/uploads/2015/11/FINALPrinciples-Guidelines_and_Strategies-Inclusive-WIL-as-at-6_11_15.pdf
Case Studies, by discipline, are now included on the project website along with an overview
table. http://acen.edu.au/access-participation-progression/?page_id=875
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