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Executive summary
Fellowship context and aim
Teacher quality has been a key priority in Australia and, since 2011, substantial reforms
have occurred in the profession and in teacher education. Among these reforms are
rigorous accreditation requirements and mandated standards for programs and graduate
outcomes. There has also been heightened discussion about the non-academic capabilities
required for teaching, including resilience, for pre-service and teacher induction programs.
Because resilience is a process by which an individual mobilises personal and contextual
resources to navigate challenges over time, it is important that teacher education programs
provide opportunities for pre-service teachers to develop the skills and strategies needed
for resilience in their chosen profession.
This Fellowship aimed to lead strategic change in higher education by embedding
contextually responsive approaches to promoting resilience in teacher education programs.
Building upon the success of the BRiTE (Building Resilience in Teacher Education) project,
and interest from teacher educators in explicitly addressing resilience (when current
standards are silent on the issue) in teacher education, it set out to embed resilience skills
and strategies in teacher education programs and develop authentic cases to showcase a
range of contextually responsive approaches.
The Fellowship engaged a collaborative network of 15 teacher educators from six Australian
universities (Murdoch University, Charles Darwin University, Federation University,
Queensland University of Technology, University of Wollongong and University of
Tasmania). Each of the six teams brought a unique approach to promoting resilience in their
teacher education programs, using university and school contexts, needs of particular preservice teacher cohorts, and teacher educator expertise to inspire innovative and creative
thinking. Together, they embarked on a journey with a vision of embracing a range of
approaches to facilitate the development of professional resilience for pre-service teachers.

Fellowship approach and outcomes
The Fellowship employed a collaborative and generative approach, involving colleagues in
sharing of expertise and building of new, shared knowledge. Key activities involved:







conducting a national survey to identify ways resilience was being promoted in initial
teacher education programs in Australia
developing a network of colleagues with a shared interest of promoting resilience in
teacher education
collaborating with colleagues at five interstate universities to embed resilience in
teacher education
developing contextually responsive approaches and resources
showcasing approaches in a series of authentic online cases, presentations and
publications
extending the work to a broader national and international network of colleagues.
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Phase 1 of the Fellowship involved team development and identification of focus for each
team. The team were strategically invited to participate based on their previous interest in
teacher resilience and research in the field, along with their capacity to contribute. A team
leader was located at each university and they chose their colleagues to work with. The
focus for each team was developed based on student needs and opportunities based on
team members’ roles. During phase 1, a website was also developed for dissemination and
to further develop networks.
In phase 2, a national survey was developed and conducted online. Participants were 73
teacher educators who shared their views about the extent to which resilience was being
promoted in their programs. Findings from the survey are reported in a book published by
Springer and developed by the Australian Teacher Education Association (Mansfield et al.,
2018).
The authentic case development occurred in phase 3, and this was a highly consultative and
iterative process. A shared vision for the case was developed and aims, approach and
outcomes articulated. Over 18 months, I worked with teams at each university to support
case development and prepare each case for dissemination via the website.
Phase 4 involved showcasing achievement, launching the authentic cases and ongoing
dissemination. In July 2017, a forum was held in Perth with participants from representative
interstate universities, the five universities in Western Australia, interdisciplinary colleagues,
representatives from the teaching profession and international expert Professor Qing Gu
(University of Nottingham). The forum provided opportunity for presentations and roundtable discussions, which informed our subsequent thinking.
In 2017–2018, five of the online authentic cases were launched, and national and
international networks were developed. Our work is ongoing and publications, along with
further activities, are planned.

Impact of the Fellowship
This Fellowship has had most impact in three areas. First, there has been impact for team
members, most significantly in terms of the national collaboration and collegial support that
the Fellowship offered, during times of complexity and uncertainty in teacher education.
Despite having multiple pressures and high workloads, team members produced quality
cases and developed approaches and resources that they are proud of. Being involved in the
Fellowship has supported their Scholarship of Teaching and Learning, and has had positive
career implications.
Second, the Fellowship has had impact for initial teacher education students and higher
education curriculum. Feedback regarding the approaches used and the BRiTE modules has
been positive and shows that the learning about resilience will last beyond the higher
education years. The authentic cases highlight how to interweave and embed ‘nonacademic capabilities’ into higher education curriculum in a carefully scaffolded and
supported manner.
Third, the Fellowship has had impact in the higher education sector as the BRiTE modules
have attracted interest from other disciplines (e.g. veterinary medicine, nursing, counselling)
Promoting resilience in higher education

vi

and the ‘how’ of embedding is now illustrated. Impact in the teaching profession is also
evident with the development of the resilience part of teacher induction programs and the
endorsement of the BRiTE modules by the Australian Institute of Teaching and School
Leadership.

Summary and future directions
The Fellowship has provided an invaluable opportunity to lead strategic change in teacher
education on a national scale. The amazing team of colleagues who contributed their
expertise, creativity and innovative thinking, and who were generous with their time and
collaborative in their approach, made the experience a rich and productive one for all
involved.
The authentic cases illustrate the diverse ways in which resilience can be promoted in higher
education, and emphasise the importance of context and curriculum that meets student
needs. The focus on development of personal resources and strategies to enable resilience
has potential to influence graduates beyond their years at university and into their careers.
Resilience has been associated with teacher quality and career success, and has been
recognised by employers as a desirable attribute. Beginning a conversation about resilience
in higher education potentially has lasting influence.
There are plans to continue this work. The Fellowship team are keen to keep the network
alive and continue to collaborate and support each other in our practice and as we navigate
the increasing external pressures in teacher education. The conversation about how we
have supported each other’s resilience will also continue.
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Chapter 1: Fellowship context
Background
Teacher quality has been a key priority in Australia, especially since 2011, and as a result, a
raft of substantial reforms has occurred in teacher education. In February 2014, the Teacher
Education Ministerial Advisory Group was established to advise on improvement in teacher
education and released the report Action now: Classroom ready teachers (Teacher
Education Ministerial Advisory Group, 2014). Among the focus of the recommendations, it
was proposed that candidates for teacher education demonstrate non-academic capabilities
such as ‘resilience’ (Australian Institute for Teaching and School Leadership (AITSL), 2015).
Recently, resilience has been acknowledged as a critical non-cognitive attribute of novice
teachers (Klassen et al., 2018).
Rather than being defined as a static trait, resilience is understood as the process by which
an individual harnesses personal and contextual resources and uses particular strategies to
enable adaptive outcomes such as professional engagement and growth, commitment,
enthusiasm and job fulfilment (Mansfield et al., 2016a). Personal resources such as
motivation, self-efficacy, beliefs and sense of purpose, and contextual resources such as
professional relationships, family support and school culture are important for resilience
along with the use of strategies such as problem-solving, help-seeking and emotion
management. Teacher resilience has been associated with important outcomes such as job
satisfaction, commitment, efficacy, engagement, motivation, wellbeing and positive sense
of identity (see, for example, Day & Gu, 2014; Mansfield et al., 2016; Papatraianou & Le
Cornu, 2014). Because resilience is context-dependent and supported by broader social and
ecological factors, it is especially important that development of professional resilience be
viewed as an ongoing process throughout teacher education and teachers’ careers.
As resilience is an important capability for pre-service teachers, questions arise about how
resilience might be developed in teacher education. Teacher educators agree that learning
to teach provides challenges that some students are able to manage, but that there are also
students who, in times of stress or adversity, struggle to find the resources to manage
challenges in an adaptive way. The challenge for teacher educators then lies in how a
resilience-focused curriculum may be developed and embedded into teacher education
programs when external regulations (such as program accreditation requirements) and the
Australian Professional Standards for Teachers (AITSL, 2011) are silent on the issue.
My earlier Office of Learning and Teaching funded project, BRiTE: Building resilience in
teacher education (Mansfield, et al., 2016b) began to address this issue through the
development of five online learning modules to support the development of professional
resilience for pre-service teachers. The content of the modules was developed using an
evidence-based framework (Mansfield, 2016a) and topics focused on five overarching
themes: ‘building resilience’, ‘relationships’, ‘wellbeing’, ‘taking initiative’ and ‘emotions’.
Since project completion in 2015, use of the modules has increased dramatically and, at the
beginning of the Fellowship (September 2016), there were 2676 users. The growing interest
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and positive response from students and teacher educators in part informed the
development of the Fellowship.
Although the BRiTE modules are a unique resource that has been strongly supported by a
range of stakeholders, there is a need to provide additional supports that reflect the
diversity in contexts and students that characterise Australian schools and higher education
contexts. Furthermore, while a ‘standalone’ online resource such as BRiTE has distinct
benefits, it may not encourage teacher educators to embed resilience in their programs
apart from reference to the modules.

Aims, activities and outputs
The challenge for teacher educators lies in effectively developing and embedding a
resilience-focused curriculum to support development of professional resilience and
maximise potential for pre-service teachers to experience positive outcomes such as job
satisfaction, commitment, engagement and effectiveness. This Fellowship aimed to make a
significant contribution towards meeting this challenge.
The purpose of the Fellowship was to lead strategic change in teacher education to embed
contextually responsive approaches to building pre-service teachers’ capacity for resilience.
Specific aims were to:
1. conduct a national survey to identify the ways in which resilience is being promoted
in initial teacher education programs in Australia
2. collaborate with colleagues at five universities to develop contextually responsive
approaches to promoting resilience in teacher education programs
3. work with teams to facilitate curriculum development and embedding resilience
skills and strategies in teacher education curriculum
4. build a national network of colleagues involved in the Fellowship activities to share
approaches, insights and resources for pre-service teacher resilience.

Project outputs
Four outputs were intended for this Fellowship.
1. a summary of findings from the national survey in phase 1
2. development of authentic cases (with artefacts and resources) to illustrate
approaches to embedding resilience in teacher education programs in higher
education contexts
3. a one-day forum as a culmination of Fellowship activities with participants from
representative interstate universities, the five universities in Western Australia,
interdisciplinary colleagues and representatives from the teaching profession
4. development of a profile for the Fellowship via a website, mobilising existing
networks, planned activities and ongoing dissemination.
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Chapter 2: Fellowship approach and activities
The overall approach to the Fellowship was collaborative and generative, in that the
collaboration generated the ways in which outcomes were achieved. The approach also
relied on the development of a supportive network of team members, which was achieved
within the first six months through small team and large team online meetings and face-toface work where possible. An additional strength was that the network built on some
existing collaborations between team members with numerous years of familiarity through
conferences.

Phase 1: Team development and focus
Phase 1 involved developing a national team for the Fellowship and a website to promote
the Fellowship and engage stakeholders in Fellowship activities.

Developing a national team
The collaborators in the Fellowship were colleagues at Murdoch and from five interstate
universities: Charles Darwin University, Federation University, Murdoch University,
Queensland University of Technology, University of Wollongong and University of Tasmania
(Figure 1 and Table 1). Colleagues at these universities were strategically selected and
invited to join the Fellowship national team based on their previous work in the field of
teacher education and resilience, scholarship of teaching and learning, development of
innovative practice, and leadership positions that enabled change to be implemented.

Figure 1.

Australia-wide locations of Fellowship collaborators.

At each of these universities, a team leader was identified and then other colleagues were
invited to join, based on interest and capacity to contribute. Opening discussions were held
with each team to identify existing approaches that support development of resilience,
particular cohort needs, program affordances and constraints, and manageability of work.
Based on these discussions, I began working with each team on the authentic case
development (see phase 3).
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A Perth-based reference group was also formed, including long-time collaborator and
resilience expert Associate Professor Susan Beltman (Curtin University), Dr Helen Correia
and Dr Susan Ledger (Murdoch University) and Ms Catherine VanderVossen (Department of
Education, Western Australia). The reference group provided input into the development of
Fellowship activities and feedback on Fellowship outcomes.
Table 1.

1
2
3
4
5
6
7
8

Staying BRiTE team members and roles (at time of Fellowship)

National team members
Associate Professor
Caroline Mansfield*
Dr Susan Ledger
Dr Helen Correia
Dr Sharon McDonough*

Federation University

Dr Amanda McGraw
Dr Leanne Crosswell*
Associate Professor
Denise Beutel
Professor Tania Broadley

9
Dr Lisa Papatraianou*
10
11

Affiliation
Murdoch University

Dr Al Strangeways
Dr Noelene WeatherbyFell*

Queensland University
of Technology

Charles Darwin
University, South
Australia
Charles Darwin
University, Northern
Territory
University of
Wollongong

12

Dr Sue Duchesne
Dr Cathrine Neilsen13
Hewett
14 Dr Chad Morrison*
15 Professor Karen Swabey
* Team leader

University of Tasmania
University of Tasmania

Position
Associate Dean, Research, School of Education
Associate Dean, Engagement and School
Partnerships, School of Education
Senior Lecturer, School of Psychology
Lecturer, School of Education
Senior Lecturer, Program Coordinator Masters
of Teaching (Secondary), School of Education
Senior Lecturer, School of Teacher Education &
Leadership
Associate Professor, School of Teacher
Education & Leadership
Assistant Dean, Teaching and Learning
Senior Lecturer in Education (Professional
Learning), School of Education
Senior Lecturer in Education, School of
Education
Coordinator, Master of Teaching Programs,
School of Education
Coordinator, Education Programs, School of
Education
Senior Lecturer, Early Start Research, School of
Education
Senior Lecturer, School of Education
Dean and Head of School, Faculty of Education

As well as working with teams at each university, regular whole-team online meetings were
held. Given differing time zones across Australia and team members’ work commitments, it
was rare to have all members attend; however, the team insisted that they wanted to have
whole-team meetings to promote collaboration, learn from one another and share progress.
This evidenced the desire for collaboration and support of the Fellowship activities.

Website development
The Staying BRiTE website (Figure 2) was developed as part of the Fellowship, as a means to
disseminate the findings and authentic cases and to develop national and international
networks. To increase traffic to this site, a link was placed on the BRiTE homepage: ‘Visit our
collaborative network of teacher educators at Staying BRiTE’.
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Figure 2.

Staying BRiTE homepage.

Phase 2: National survey of teacher educators
An emphasis on teacher quality in Australia has resulted in many changes in teacher
education, including a recent emphasis on non-academic capabilities (such as resilience) of
prospective teachers. Accordingly, phase 2 of the Fellowship focused on conducting a
national online survey (Appendix B) to determine the extent to which development of preservice teacher resilience is being fostered in initial teacher education programs (i.e.
Bachelor of Education, Graduate Diploma and Master of Teaching) in Australia.
An invitation to participate in the survey was circulated to all Deans of Education in
Australia, and via the Australian Teacher Education Association and Australian Association
for Research in Education networks. Seventy-three teacher educators participated in the
survey, 95% of whom were previously classroom teachers. The survey consisted of openended questions, and data analysis involved independent content coding by three
researchers to identify the key themes. The themes were agreed upon and then grouped
according to the conceptual framework.
The findings of the survey highlight the challenges and supports for promoting resilience in
teacher education and note the various levels on which these can occur (individual, unit,
degree, university and schools, profession). The majority of respondents supported an
explicit approach to embedding resilience but suggested improvements in program
coherence and opportunities for teacher educators to engage in professional learning about
resilience in teacher education. The findings are reported in a recently published book
chapter (Mansfield et al., 2018).
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Phase 3: Authentic case development
Initial discussions were held with each team to generate ideas about how resilience might
be promoted in their teacher education programs, taking into account student
characteristics, curriculum affordances and constraints, expertise and roles of team
members, university structures and priorities. Based on these discussions, we developed
aims, approach and actions and intended outcomes. Support from the Fellowship was also
identified and two days of working face-to-face with each team was achieved in the first
eight months. The process of working with the teams and the development of the authentic
cases is shown in Figure 3. Milestones were developed together, based on workload and
process of curriculum development at each institution. Timelines of achievements did vary
by institution.

Figure 3.

Authentic case development process.
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Phase 4: Showcase and authentic case launch
The final phase of the Fellowship comprised two main activities: a forum to showcase
Fellowship work and outcomes, and development of online authentic cases.

Staying BRiTE Forum
The Fellowship team spent two days in Perth (24 and 25 July 2017) working together on the
preparation of the authentic cases and participating in a half-day public forum. During this
time we also worked with our international guest and leading expert in the field, Professor
Qing Gu (University of Nottingham).
A team working day was held on Monday 24 July 2017. Team members discussed the aims
for the forum – what we wanted to achieve and what we wanted to walk away with, in
terms of outcomes and dissemination. We shared and discussed our authentic cases, giving
feedback, and making connections. We wrapped up the day with a ‘Mondays @ Murdoch’
presentation by Professor Gu on the topic ‘Resilient teachers, resilient schools: Building and
sustaining quality in testing times’. Using rich illustrations from real teachers in primary and
secondary schools, Professor Gu presented her research about what teacher resilience is,
why it matters, and how it may be built and nurtured in different organisational settings.
The inaugural Staying BRiTE Forum was held at Murdoch University on Tuesday 25 July
2017. The forum was a culmination of Fellowship activities, with 35 participants (in addition
to the attending Staying BRiTE team members (Figure 4)), being representatives from
interstate universities, Western Australian universities, the Department of Education,
Western Australia; the Catholic Education Office of Western Australia; and school principals
and teachers.

Figure 4.

Staying BRiTE team members in attendance at inaugural Staying BRiTE
Forum. (From left to right: Qing Gu, Chad Morrison, Amanda McGraw, Denise Beutel, Susan Ledger,

Sue Duchesne, Leanne Crosswell, Caroline Mansfield, Karen Swabey, Noelene Weatherby-Fell, Tania
Broadley, Sharon McDonough, Lisa Papatraianou, Judy MacCallum.) Photographer: Laura King; Absent:
Al Strangeways.
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The forum offered an opportunity for participants to:





participate in discussions about teacher resilience and wellbeing
see presentations from Staying BRiTE collaborators showcasing contextually
responsive approaches to supporting resilience in teacher education
learn about supporting teacher wellbeing from Professor Gu
be part of an emerging community of practice that seeks to strengthen connections
between teacher education and the profession for the benefit of current and future
teachers.

The program for the forum was structured so as to interleave collaborator presentations of
authentic cases with round-table discussions. Refer to Appendix C for the forum program,
attendee list and some additional photos.
After the forum lunch, the Staying BRiTE team members reconvened to reflect and review
on what had been achieved and learnt, and to decide upon the next steps – ongoing
activities, follow-on projects and keeping the network alive. In the spirit of innovative
approaches to promoting resilience, the Charles Darwin University team (Drs Lisa
Papatraianou and Al Strangeways) led the team through an arts-based reflection on the
experiences of working together, the challenges faced, the achievements and next steps.

Unanticipated opportunities and activities
As the momentum around the Fellowship built and dissemination opportunities increased, I
had opportunities to engage with the sector as well. As a result:






I worked with the Department of Education, Western Australia, mapping the BRiTE
modules with their teacher induction program. I was commissioned to conduct a study
with early career teachers.
Catholic Education Western Australia consulted with me regarding their teacher
indication program. I was invited to give a keynote presentation at their Early Career
Teacher Network Day in March 2018 (see Dissemination in chapter 4) and this support is
ongoing.
I was approached by the Victorian Department of Education to develop a wellbeing
module in their teacher induction strategy.
I worked with AITSL, who have adopted the BRiTE resilience framework in their My
Induction app to support early career teachers.

These activities have been important to connect higher education experiences to the
broader teaching profession.
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Chapter 3: Fellowship outputs and findings
The key output from the Fellowship is a series of authentic cases illustrating how resilience
has been embedded in teacher education programs at the participating universities. An
overview of five cases is presented in this chapter. The University of Tasmania team did not
contribute an authentic case due to a range of challenges, as discussed in the next chapter.
The sections below overview each authentic case. Please refer to the website links (at the
end of each section) for the full cases.

Authentic case 1: Murdoch University
Connecting, embedding and developing across multiple levels
The Murdoch team included Dr Susan Ledger (School of Education) and Dr Helen Correia
(School of Psychology and Exercise Science). Other colleagues in Education also assisted (Dr
Rebecca Saunders, Dr Audrey Fernandez-Satar, Dr Christine Glass, Ms Fiona Cumming and
Ms Kathryn Dehle) and their contribution can be found in the online authentic case.
Aims: Murdoch University students were among the first cohort of BRiTE users, and the
modules had been used in a range of units since 2015. Given that students were already
familiar with the modules, our overarching aim was to connect and develop approaches to
building teacher resilience at multiple levels. Specifically, this involved:




implementing an aligned and scaffolded approach to embedding the BRiTE modules
in an authentic and meaningful way in the Bachelor of Education and Master of
Teaching degrees
collaborating with colleagues at the Institute of Professional Learning (Department
of Education, Western Australia) to articulate complementary approaches to
resilience between pre-service and induction programs
developing an additional module: BRiTE Mind.

Approach and outcomes: The approach taken at Murdoch was to work on multiple levels to
support resilience for pre-service teachers, in Initial teacher education units, and in
undergraduate and postgraduate degrees, connecting with university student outcomes and
the teaching profession.
Although the BRiTE modules contextualise resilience in the teaching profession, many of the
skills and strategies they focus on are connected to broader life and employability skills. All
units and courses support the development of Murdoch’s Graduate Attributes. The BRiTE
modules also support the development of these attributes in the context of the teaching
profession.
As noted earlier, the BRiTE modules were being used throughout our initial teacher
education programs; however, a coordinated and scaffolded approach was lacking. Our
process therefore involved conducting a program audit to ascertain how resilience was
being promoted and where. We had conversations with staff and program leaders, mapped
levels of integration, decided on the ‘best fit’ for embedding the BRiTE modules, and then
developed program overviews. Figure 5 shows the program level embedding of resilience in
the Bachelor of Education degree.
Promoting resilience in higher education
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Figure 5.

Embedding resilience in the Bachelor of Education degree.

The Murdoch approach also involved unit-level embedding through development of
particular activities, connected to the BRiTE modules. The example in Figure 6 shows how
the BRiTE modules and professional experiences are used as part of the reflective process
and to develop critical incidents.

Figure 6.

Unit level illustration 2: End of unit task.

Some of the most frequently used resources in BRiTE are the scenarios. The scenarios are
(intentionally) quite general; however, there is scope to widen the range of issues and
teaching contexts. Inspired by pre-service teachers’ critical incidents, further scenarios have
been developed.
Approach and outcomes – Collaborating with the sector: The Department of Education,
Western Australia is the main employer of teachers in Western Australia. Its Institute of
Professional Learning runs a two-year compulsory Graduate Teacher Induction Program
which has, as one of its aims, supporting the development of professional identity, personal
resilience and emotional wellbeing. In collaboration with colleagues from the institute, the
themes of the BRiTE modules were mapped across the Graduate Teacher Induction Program
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modules, and the BRiTE resource was used to complement the induction program. In doing
this, the intention is to promote resilience beyond higher education, and into graduates’
professional careers.
Approach and outcomes – BRiTE Mind: An additional module, BRiTE Mind, is being
developed to complement the BRiTE resource and also to respond to the rapid interest in
mindfulness in education, as a way of supporting wellbeing and resilience. Dr Helen Correia
(School of Psychology and Exercise Science, Murdoch University) has expertise in the field
and has conducted mindfulness research and interventions with university students. Her
work in higher education as well as her experience as a clinical psychologist working with
teachers is informing this module, which will be launched by the end of 2018.
An online authentic case is available.

Authentic case 2: Federation University
Thinking dispositions as a resource for building resilience
Dr Sharon McDonough, Dr Amanda McGraw and Mr Chris Wines were the Federation
University team. They have developed an evidence-based Dispositions for Effective Teaching
framework (McGraw et al., 2016) which informs the design of teaching and learning
experiences with their partnership schools, assessment tasks, and the feedback offered to
pre-service teachers (Figure 7). This framework was central to their work as part of the
Fellowship.

Figure 7.

Dispositions for Effective Teaching framework.

Aims: Given their work regarding the dispositions framework, the Federation University
team aimed to explore how Dispositions for Effective Teaching become a resource for
developing resilience in challenging teaching and learning contexts, investigate how the
BRITE modules may act as an influential resource in the context of pre-service teachers
encountering challenges in a teaching and learning context, and understand the implications
for teacher educators.
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Approach and outcomes: Embedded within an authentic teaching and learning experience,
pre-service teachers completed the BRiTE modules over the semester in a Professional
Learning Communities course: Values in Action. This was their first teaching experience and
during this time they worked in co-teaching partnerships to plan, teach and evaluate three
Values in Action lessons, with an explicit focus on understanding and using character
strengths to foster learning and build growth mindsets.
Immediately following their lesson, pre-service teachers were interviewed about their
experiences. The interviews showed that Dispositions for Effective Teaching interconnect as
a rich resource for supporting resilience in this teaching and learning context. Specifically,
the development of people-centred thinking enabled pre-service teachers to make informed
judgements in particular situations, as well as develop their self-awareness, insight and
resilience. The relationship between Dispositions for Effective Teaching and the resilience
process can be seen in Figure 8.

Figure 8.

Teacher resilience process with Dispositions for Effective Teaching as a
resource for resilience.

(Adapted from Mansfield et al. 2016, p. 215)

Based on the experience of being part of the Fellowship, Drs McDonough and McGraw have
described implications for their work as teacher educators as providing carefully
constructed teaching and learning experiences that build on partnerships with schools;
enabling pre-service teachers to experience the ‘nitty gritty’ realities of schools, learn to
think on their feet, and work with staff and students they do not know; and teach explicit
ways of thinking that help them to respond to challenges and build resilience.
An online authentic case is available.
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Authentic case 3: Charles Darwin University
Embedding resilience in non-compulsory professional learning programs
Drs Lisa Papatraianou and Al Strangeways work at Charles Darwin University campuses in
Adelaide and Alice Springs respectively. Both coordinate non-compulsory professional
experience learning programs via a series of face-to-face workshops at each campus.
Aims: This case aimed to embed the BRiTE modules within non-compulsory professional
experience learning programs that are conducted to offer face-to-face professional learning
for pre-service teachers in contexts beyond Charles Darwin University, Darwin.
Approach and outcomes: The BRiTE modules were mapped against the professional
learning focus areas, specifically ‘understanding teacher resilience’, ‘resilient relationships’
(behaviour management, working with mentors, working with parents), ‘resilient planning’
(learning goals and lesson planning, assessment and feedback, integrated unit planning),
‘resilient learning activities’ (scaffolding learning, differentiating learning, questioning and
inquiry) and ‘resilient ethical practice’ (ethical and sensitive issues, diversity and inclusion).
Next, workshop materials were developed for each topic and, where appropriate, selected
materials from the BRiTE modules were embedded. Each workshop had a common
framework of learning activities, comprising Engaging – Exploring – Theory in Overview –
The Big Picture – Strategies – Case Stories – Scenarios. A specific pedagogical approach
informed the workshops with the aim of bridging theory to practice in meaningful ways, and
creating opportunities for alternative perspectives regarding professional practice and
resilience. Using student voice as a starting point, the approach drew on arts-based and
case-based co-inquiry.
Figure 9 illustrates this approach focusing on foregrounding student voice in resilient
relationships, and Figure 10 illustrates how arts-based approaches are used to generate
alternative perspectives about resilience.
Dr Lisa Papatraianou described how the case supported students to:







integrate resilience with professional experience to strengthen links between theory and
practice
start with student voice to bridge theory to practice which enables the embedding of
theoretical learning solidly into practice by uncovering students’ underlying beliefs
focus on developing alternative perspectives to enhance relational resilience, and to
create access to resources that may not have been previously accessible
create art work that brings together cognition and affect. How teachers ‘feel’ has
disappeared from ITE [initial teacher education] discourse, but it must be discussed and
challenged
challenge the tacit values that underpin resilience in a safe context (i.e. moving from
individualistic to ecological perspectives)
Interpret others’ work with new insight and the capacity to manage ambiguity and
conditional knowing about resilience.
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Figure 9.

Foregrounding student voice.

Figure 10.

Generating alternative perspectives.
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Involvement in the Fellowship highlighted the importance of meaningfully integrating
resilience into teacher practice through strengthening theory practice links, beginning with
student voice and developing alternative perspectives. Arts-based approaches offer insight
and opportunities to reflect on managing ambiguity and how to activate resilience in
complex contexts.
An online authentic case is available.

Authentic case 4: Queensland University of Technology
Staying BRiTE in postgraduate initial teacher education
Professor Tania Broadley, Associate Professor Denise Beutel and Dr Leanne Crosswell
focused their authentic case on career change teachers and the ways in which they draw on
their resilient behaviours to navigate professional experience in schools. The authentic case
draws on and extends their previous research.
Aims: The aim of this case was to embed the BRiTE modules into the Master of Teaching
program and develop scenarios unique to career change teachers as they transition to
teaching.
Approach and outcomes: The first stage involved mapping the content of the BRiTE
modules across the four semesters of the Masters of Teaching program and aligning
modules specifically with Professional Experience units.
Students were introduced to the BRiTE modules in week 3 of their first semester. In week 8,
after a block of professional experience, they participated in focus groups to discuss their
experiences in light of developing resilience.
Students acknowledged the importance of resilience in teaching to help manage the
intensity and complexity of their work, modelling resilience for school students, needing to
be flexible and ‘go with the flow’. Three scenarios were developed that can be used to
prompt discussions about managing challenges and responding with resilience. An example
scenario, ‘Rebecca’, is shown in Figure 11.
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Figure 11.

Example scenario of responding with resilience: ‘Rebecca’.

As of 2018, the BRiTE modules are fully embedded in the Master of Teaching program. The
Queensland University of Technology team are extending their work by embedding the
BRiTE modules in all Bachelor of Education programs in 2019.
An online authentic case is available.

Authentic case 5: University of Wollongong
Building and strengthening BRiTE in the early years
The University of Wollongong team focused their authentic case on the Early Years context,
given the significant changes in that sector in recent years.
Aims: The aim of this case was to embed the BRiTE modules in the Bachelor of Education
(Early Years) and develop complementary resources specifically focused in the Early Years
context.
Approach and outcomes: The approach began by mapping the content of the BRiTE
modules with the Early Years Learning Framework and the National Quality Standard for
Early Childhood Education and Care.
Next, this mapping was aligned with the four years of the Bachelor of Education (Early
Years) program. An important development was that the University of Wollongong team
wanted all their students to complete the modules in years 1 and 2 and then review them in
years 3 and 4. This led to further development of the BRiTE modules, and the option to redo
modules was created. ‘Taster scenarios’ specific to the Early Years context were developed
for use in teacher education and these will be incorporated into the BRiTE modules. An
example, ‘Hugo’, is given in Figure 12.
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Scenario

Figure 12.

Example ‘taster scenario’ specific to the Early Years context: ‘Hugo’.

The University of Wollongong approach also involved gathering feedback from students via
surveys and blog responses. Students reported that the modules helped them to develop
new knowledge to ‘just stop and recollect [their] thoughts’, ‘challenge [their] negative
thoughts’ and ‘look at things in a different way’. A student blog response to the concept of
‘wellbeing’ is shown in Figure 13.

Figure 13.

Student blog response to the concept of wellbeing.

Led by Dr Noelene Weatherby-Fell, the University of Wollongong team intend to continue
this work by using the BRiTE modules as a support mechanism for pathways students and by
adding Early Years examples to the modules.
An online authentic case is available.
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Challenges
A key challenge of the Fellowship was to develop a collaborative team and to sustain
motivation and engagement over time. This challenge was addressed in part by building a
team that capitalised on existing collegial relationships and that welcomed other colleagues
with capacity and interest to be involved. Sustaining engagement over time was realised by
developing Fellowship activities that were of benefit to participants in their immediate roles
as well as structuring dissemination activities that provided goals to work towards and
opportunities for networking.
Time was a key challenge for participants. Most team members had heavy teaching and
administrative workloads and so Fellowship activity and output timelines needed to be
flexible. Even so, the quality of the authentic cases illustrates the commitment and
willingness amongst the network members, who often went above and beyond in their own
contribution and in supporting others. The challenge of time was managed in part by
increasing the level of support that I provided, and by working with teams to develop (and
redevelop) deadlines that were achievable given other commitments. Curriculum change
takes time, and depends also on when units and courses are offered. The timeline for the
Fellowship therefore was longer than anticipated.
During the time of the Fellowship, additional external demands were placed on participants
including course redesign (as part of broader university restructures) in some universities. In
some cases, course redesign provided an opportunity for embedding resilience and, in this
way, colleagues strategically merged the Fellowship work into the redesign. There were also
increased accountability measures from AITSL, specifically the mandating of a teacher
performance assessment in teacher education courses. This meant that colleagues were
grappling with significant changes and increased workload while participating in the
Fellowship. Colleagues noted that the Staying BRiTE collaborative network provided a space
where challenges and solutions could be shared and colleagues could support each other’s
resilience during this time.
As mentioned earlier, the University of Tasmania team were unable to contribute an
authentic case. Both team members expressed their disappointment in not being able to
contribute, highlighting that the ‘challenges for UTAS were not related to the Staying BRiTE
Fellowship itself, but were related to, and reflective of, the timing and impact of other
initiatives and pressing priorities’, which were part of the national teacher education reform
agenda.
We have thoroughly enjoyed the leadership of Caroline throughout this project
and have taken much from the project management approach. It is clear that her
leadership has been intentional and reflects her considerable expertise and also
her warmth and capacity to generate collaboration between disparate teams. Her
mentorship through this project has been considerable and we are very grateful
to have had this opportunity to observe her work first-hand and to collaborate
with this research group, despite our lack of translation into outcomes.
(Dr Chad Morrison and Professor Karen Swabey, University of Tasmania)
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Success factors
A key factor in the success of the Fellowship was the development of a collaborative team
who worked extremely well together.
The formation of the team was a key factor in success as the team members
worked together effectively.

(Dr Lisa Papatraianou, Charles Darwin University)

On numerous occasions, collaborators emphasized how much they enjoyed working
together and our group meetings were highly productive. The relationships developed
sustained the collaboration and will enable continued collaboration into the future. After
the team meeting and Forum in 2017, team members gave spontaneous and unsolicited
feedback:
I too want to say thanks for your collegiality – [the Forum] was a great few days
and I feel lucky to be working with you all.

(Dr Sharon McDonough, Federation University)

Each time I think of our BRiTE days in Perth, smiles in abundance and excitement
about our activities and our achievements (and those still in process and progressmode) appear! Thank you to everyone for the honour of working with and
alongside you all—and may it continue!

(Dr Noelene Weatherby-Fell, University of Wollongong)

Great team and an awesome opportunity to expand on the BRiTE work. Thanks
all!

(Professor Tania Broadley, Queensland University of Technology)

It has been a great pleasure to have met you all. What a special group indeed!

(Professor Qing Gu, University of Nottingham)

Face-to-face meetings were also critical for success. I visited colleagues at their universities
in the beginning of the Fellowship (November 2016 and February 2017) and this had a
positive impact on setting the scene, developing approaches, and establishing timelines and
supports. Similarly, the face-to-face team meetings both before and after the Forum were
highly productive.
Caroline and her team understand the importance of relationships and face-toface conversation and this was made a focus during the life of the project even
though we came from different parts of the country.
(Amanda McGraw, Federation University)

Inviting an international expert, Professor Qing Gu, to participate in our Forum added to the
impact of our work and enabled collaborators to share their work with a well-regarded and
admired researcher in the field. Professor Gu noted the ‘great leadership from Caroline and
great relationships and trust between colleagues involved in the project’.
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Chapter 4: Fellowship impact and evaluation
Impact
The Fellowship has achieved the impact outlined in the proposal. This impact is reported as
follows using the Impact Management Planning and Evaluation Ladder framework (Hinton,
2014).
The main impact for team members was being part of an extended network across the
country to share and build capacity during the Fellowship and also for future collaborations.
Being able to work with international colleagues (i.e. Professor Qing Gu, University of
Nottingham) was also a highlight and may lead to future international collaborations.
Being involved in the Fellowship enabled me to build networks within the ATEA
[Australian Teacher Education Association] community and particularly between
Caroline and her BRITE colleagues who have all been highly supportive, friendly
and open to creativity.
(Amanda McGraw, Federation University)

Team members also had opportunities to develop their Scholarship of Learning and
Teaching by participating in national and international conference symposia and publishing
findings, all of which contribute to track record. Other opportunities such as providing
wellbeing workshops for teachers have also emerged.
The Fellowship additionally created career development opportunities. For example, Dr Lisa
Papatraianou received a $10,000 Australian Association for Research in Education grant for
an offshoot project entitled ‘Navigating changing times: exploring teacher educator
embodied experiences of resilience’. Dr Papatraianou is leading a national project with five
universities and 11 partners (Papatraianou et al., 2017).
Project outcomes have been shared with a range of audiences (students, teacher
educators, university administrators) at conferences and via reports, publications and the
Fellowship website, which showcases the authentic cases. A proposal for a special issue of
Teachers and Teaching: Theory and Practice has been submitted, as well as a proposal for an
Innovative Research Universities National Innovation Case Study. Team members have
spread the word at their own institutions and with colleagues at other institutions (see
Dissemination).
Impact for immediate students has been evident through the various approaches used at
each university and the student responses to these approaches. Dr Susan Duchesne
(University of Wollongong) noted:
Embedding of the BRITE modules throughout the Early Years degree has helped to
support our students on [Professional Experience]. Students have indicated that
they expect to also benefit in their careers beyond the degree.
Similarly, Dr Sharon McDonough (Federation University) reported:
I notice them referring back to the modules and the content in their written
responses (even when they have not been prompted to include it).
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At Murdoch University, according to Dr Susan Ledger, units in second, third and fourth year:
have all used BRITE as key assessment components within the placement units and
[for] providing evidence for meeting the STANDARDs. Feedback has been
extremely good and students appreciate having a wide range of resources.
The narratives embedded within the authentic cases highlight the learning for pre-service
teachers during the time of the Fellowship. Future students will also benefit from the
outcomes generated by the Fellowship, particularly those that are embedded in the BRiTE
modules and teacher education programs (as shown in the Queensland University of
Technology and University of Wollongong cases). Evidence of uptake from students can be
seen in the increase in module user numbers from 2676 users to 7183 users in July 2018,
with many users from participating institutions.
Narrow opportunistic adoption championed by university teams has led to narrow
systemic adoption in each university as the aim of embedding resilience skills and strategies
at the curriculum/program level was realised. For example, ‘The process has led to
conversations with members of the course teaching team about challenges our students
face, and how they can support students’ resilience in their subjects’ (Dr Susan Duchesne,
University of Wollongong) and has ‘enabled me to open up discussion with colleagues and
students about resilience’ (Dr Sharon McDonough, Federation University).
The authentic cases illustrate how this has occurred in each institution and these cases serve
as models that can be adopted by other institutions, promoting broad opportunistic
adoption both nationally and internationally. A further indicator of impact is that each of
the teams have plans to continue this work and want to keep the network alive.
Furthermore, in some universities, interdisciplinary collaboration has resulted from the
Fellowship. At Murdoch, the links between colleagues in Education, Psychology and
Veterinary Medicine have been strengthened. At the University of Wollongong, discussions
have been held with the academics in the School of Psychology to explore
connections/alignments with the Project Air strategy (Professor Brin Grinyer and Dr
Michelle Townsend). The BRiTE modules are also being included in a resource for teachers
developed by David Bunder, who is the child, adolescent and youth mental health schoollink coordinator of the Illawarra Shoalhaven Local Health District.
The outcomes achieved in the Fellowship have also had interdisciplinary international
impact. The Murdoch University authentic case been showcased in the discipline of
Veterinary Medicine at a Veterinary Educator Collaborative Symposium, New York, 2018.
I was really impressed at the framework Murdoch has built to integrate and map the
BRiTE modules in their programs. Given that the focus of the VEC [Veterinary Educator
Collaborative Symposium] session is on building strategies for resilience in the formal
curriculum, I thought it was the best case study among those on the website of how
this could be done. What a huge and thorough job. It is something for us to aspire to in
veterinary education.

(Dr Susan Matthew, Associate Professor and Associate Chair of Veterinary Medical Education,
Washington State University, USA)
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Broad systemic adoption has been evidenced through the adoption of the BRiTE resource
into beginning teacher induction materials by AITSL. Appendix D shows a series of
screenshots from their My Induction app, which has adopted the BRiTE framework and has
links through to the modules. In addition, broad systemic adoption at the sector level is
exemplified by my work with the Department of Education, Western Australia and Catholic
Education Western Australia to develop ways that BRiTE can be a complementary resource
in their teacher induction programs.

Dissemination
Throughout the Fellowship, there were many opportunities for dissemination, especially
with such a large support team. Below are selected presentations. Please see Appendix E for
the full list.

Conferences and publications
The following conference presentations, publications and events were undertaken during
the course of the Fellowship, and involved discussion of Staying BRiTE and the Fellowship
work.
Invited presentations
Mansfield, C.F. (2018, March). ‘Bouncing forward: Being your best in the early years’. Invited
keynote for Catholic Education WA Early Career Teacher Network Day, Perth.
Mansfield, C.F. (2018, February). ‘WiL: What works in the classroom?’ Invited contribution in
panel discussion – Where there’s a WiL there’s a way. Universities Australia
Conference, Canberra.
Mansfield, C.F. (2017, November). ‘Bouncing forward: A journey of resilience research’.
Invited keynote presented at the Murdoch Annual Research Symposium. Murdoch
University, Perth.
Mansfield, C.F. (2017, February). ‘Interdisciplinary perspectives on employability: Building
teacher resilience’. Invited keynote at the Inaugural Veterinary Employability Forum,
Gold Coast.
Mansfield, C.F. (2017, February). ‘Promoting resilience in higher education: Staying BRiTE’.
Invited presentation at Federation University, Ballarat.
Mansfield, C.F. (2016, November). ‘Resilience building through online learning: A BRiTE
approach’. Invited presentation at University of Wollongong, Wollongong.
Mansfield, C.F. (2016, November). ‘Building resilience in teacher education: A BRiTE
approach’. Invited presentation at Queensland University of Technology, Brisbane.
Mansfield, C.F. (2016, October). ‘Teacher education in Australia: Building classroom ready
teachers’. Invited presentation at Beijing Normal University, China.
Organised symposia to showcase Fellowship activities
Mansfield, C.F., Weatherby-Fell, N., Duchesne, S., Beutel, D. & Broadley, T. (2017).
‘Promoting resilience through Staying BRiTE: A national Australian collaborative
project’. Paper presented in symposium at the International Study Association for
Teachers and Teaching, Salamanca, Spain.
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Mansfield, C.F., McGraw, A., Crosswell, L., Weatherby-Fell, N. & Morrison, C. (2017).
‘Resilience in teacher education: Responding to unique challenges by staying BRITE’.
Symposium presented at the Australian Association for Research in Education,
Canberra.
Conference presentations
Mansfield, C.F., McDonough, S. & Papatraianou, L. (2018). ‘Building resilience in times of
uncertainty and complexity: Teacher educator perceptions of pre-service teacher
resilience’. Paper presented at Australian Teacher Educators Association conference,
Melbourne.
Mansfield, C.F. & Beltman, S. (2018). ‘”Helping people stay in teaching”: A BRiTE approach
to building teacher resilience in Australia’. Paper presented at the World Federation of
Associations of Teacher Education bi-annual conference, Melbourne.
Mansfield, C. F., & Beltman, S. (2017). ‘BRiTE beginnings: Building resilience in teacher
education’. Paper presented in the symposium Promoting Resilience through Staying
BRiTE: A National Australian Collaborative Project, International Study Association for
Teachers and Teaching, Salamanca, Spain.
Mansfield, C. F., & Beltman, S. (2017). ‘”Helping people stay in teaching”: An approach to
building teacher resilience in Australia’. Paper presented at the Pathways to Resilience
IV conference, Cape Town, South Africa.
Mansfield, C. F., & Beltman, S. Weatherby-Fell, N. & Broadley. (2017). BRiTE beginnings.
Paper presented in the symposium Resilience in Teacher Education: Responding to
Unique Challenges by Staying BRITE, Australian Association for Research in Education,
Canberra.
Forthcoming conference presentations
Mansfield, C.F. (2018). ‘Bouncing forward: A BRiTE approach to supporting teacher
resilience and wellbeing’. Western Australian Education Support Principals and
Administrators’ Association, Perth.
Mansfield, C.F. & Beltman, S. (2018). ‘Building teacher resilience: Inclusion through online,
personalised and self-directed learning’. Presentation in the invited symposium
Inclusion and Exclusion at the Heart of Global Perspectives on Teacher Resilience.
European Conference on Educational Research, Bolzano, Italy.
Publications
Mansfield, C.F., Papatraianou, L.H., McDonough, S. & King, L. (2018). Building resilience in
times of uncertainty and complexity: Teacher educator perceptions of pre-service
teacher resilience. In D. Heck & A. Ambrosetti (Eds.), Teacher education in and for
uncertain times (pp. 83-98): Springer.
Beltman, S. & Mansfield, C.F. (2018). Resilience in education: An introduction. In M.
Wosnitza, F. Peixoto, S. Beltman & C.F. Mansfield (Eds.), Resilience in education:
Concepts, contexts and connections (pp. 3-9). Cham: Springer International Publishing.
Wosnitza, M., Peixoto, F., Beltman, S. & Mansfield, C.F. (Eds.). (2018). Resilience in
education: Concepts, contexts and connections. Cham: Springer International
Publishing.
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Special issue in preparation
Mansfield, C.F. & Beltman, S. (Eds). Promoting resilience for teachers: Pre-service and inservice professional learning. Australian Educational Researcher
Book proposal under review
Mansfield, C.F. (Editor) Cultivating teacher resilience: Approaches and impact. Springer.

National and international networks
Teacher educators can sign up to join the national and international networks via the
Staying BRiTE website. These networks offer teacher educators and researchers an
opportunity to get involved in Staying BRiTE by:





using the resources and giving feedback
embedding the BRiTE modules into their programs and sharing challenges and
successes
contributing to discussions about teacher education, resilience and wellbeing
connecting with a network of teacher educators with a shared enthusiasm for
supporting pre-service teachers as they build professional resilience.

The national network is continually growing. The international network includes colleagues
from the University of Macedonia (Greece), University of Edinburgh (UK), University of
North Carolina (USA) and the University of Madrid (Spain).

Evaluation
Please refer to Appendix F for the evaluator’s report.

Conclusion
The Fellowship has provided an invaluable opportunity to lead strategic change in teacher
education on a national scale. The amazing team of colleagues who contributed their
expertise, creativity and innovative thinking, and who were generous with their time and
collaborative in their approach, made the experience a rich and productive one for all
involved.
The authentic cases illustrate the diverse ways in which resilience can be promoted in higher
education and emphasise the importance of context and curriculum that meets student
needs. The focus on development of personal resources and strategies to enable resilience
has potential to influence graduates beyond their years at university and into their careers.
Resilience has been associated with teacher quality and career success, and has been
recognised by employers as a desirable attribute. Beginning a conversation about resilience
in higher education potentially has lasting influence.
There are plans to continue this work. The Fellowship team are keen to keep the network
alive and continue to collaborate and support each other in our practice and as we navigate
the increasing external pressures in teacher education. The conversation about how we
have supported each other’s resilience will also continue.
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Appendix A
Certification by Deputy Vice-Chancellor
I certify that all parts of the final report for this DET Fellowship provide an accurate
representation of the implementation, impact and findings of the project, and that the
report is of publishable quality.

Signature: …………………………………………......…..............................

Name: …………………………………………......…....................................Date: ……............………
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Appendix B
The Staying BRiTE national survey for teacher educators
National Survey for Teacher Educators
Q1. How would you describe teacher resilience?
Q2. How do you think pre-service teachers demonstrate their resilience?
Q3. Often resilience is displayed by how individuals respond to challenges. What do you
consider to be the main challenges pre-service teachers encounter when learning to become
a teacher? (Please provide up to 10 short answer responses.)
Answer Choices
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
Q4. How do you think teacher education programs in general might prepare pre-service
teachers to manage the professional challenges they experience and build resilience?
Q5. To what extent do you believe your teacher education programs assist pre-service
teachers to build their resilience for teaching?
Q6. Based on your response above, what particular features of your teacher education
programs assist pre-service teachers to build resilience for teaching?
Q7. Do you perceive any barriers or difficulties in embedding resilience-related skills and
strategies in teacher education programs in Australia?
Q8. What conditions might best facilitate embedding of resilience in teacher education
programs?
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Q9. What role do you think teacher educators play in helping pre-service teachers develop
resilience?
Q10. Are there any context-specific challenges that influence how university-based teacher
educators work to prepare pre-service teachers and focus on their resilience?
Q11. Are you aware of the BRiTE (Building Resilience in Teacher Education) online learning
modules? (https://www.brite.edu.au/)
Answer Choices
Yes
No
Q12. What are your general impressions of the BRiTE modules?
Q13. Do your programs in general encourage students to engage with the modules?
Answer Choices
Yes
No
If yes, please describe
Q14. Have you actively encouraged students to engage with the modules?
Answer Choices
Yes
No
If yes, please describe
Q15. Are the modules used in any units you teach?
Answer Choices
Yes
No
If yes, please describe
Q16. How do you think the modules might be more useful to teacher educators?
Q17. How do you see the modules being useful to your current students?
Q18. Are there any suggestions you have for improving the modules?
Q19. One aim of the 'Staying BRiTE' Fellowship is to develop approaches, insights and
resources for supporting pre-service teacher resilience. Do you have any comments that
could help us with this work?
Q20. Institution: (Please leave blank if you would rather not say)
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Q21. Role:
Answer Choices
Lecturer
Senior Lecturer
Associate Professor
Professor
Professional Experience Coordinator
Program Coordinator
Dean
Associate Dean Learning & Teaching
Associate Dean Research
Other (please specify)
Q22. Programs involved in: (Can nominate more than one)
Answer Choices
Bachelor
Graduate Diploma
Master of Teaching
Other (please specify)
Q23. Level: (Can nominate more than one)
Answer Choices
Early Years
Primary
Middle Years
Secondary
Other (please specify)
Q24. Name(s) of unit(s) taught:
Q25. Length of time working in teacher education:
Answer Choices
0-5 years
5-10 years
10-15 years
More than 15 years
Q26. Have you previously been a classroom teacher?
Answer Choices
Yes
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No
If no, what was your previous profession (if applicable)
Q27. What year levels did you teach? (Can nominate more than one)
Answer Choices
Early Years
Primary
Middle Years
Secondary
Other (please specify)
Q28. How many years did you work as a classroom teacher?
Answer Choices
0-5 years
5-10 years
10-15 years
More than 15 years
Q29. We are also developing a wider, national network of teacher educators interested in this
issue. If you wish to join the network and be kept informed of project updates via email,
please enter your email address here:
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Appendix C
The Staying BRiTE Forum
The 35 Forum attendees (in addition to the Staying BRiTE team members)

1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32
33
34
35

Attendee

Affiliation

Adelheid Stelter
Alison Parolo
Angela EvangelinouYiannakis
Anne Coffey
Ann-Marie Gresele
Rebecca Saunders
Catherine
VanDerVossen
Chris Fraser
Colin Marshall

Teach for Australia
Baldivis Secondary College
Deakin University, Teach for
Australia
Notre Dame University
Murdoch University
Murdoch University
The Institute of Professional
Learning, WA Dept. of Ed.
Teach for Australia
Willetton SHS

Dianne Chambers

Feni Bembridge
Helen Aguiar
Helen Dempsey
Jenny Jay
Kathryn Dehle
Lauren Findlay
Lorraine Jacob
Lyn Barry

Notre Dame University
The Institute of Professional
Learning, WA Dept. of Ed.
The Institute of Professional
Learning, WA Dept. of Ed.
All Saints’ College
Murdoch University
Curtin University
Murdoch University
Thornlie SHS
Murdoch University
retired

Martin Cake

Murdoch University

Melinda Bell
Michael O'Neill
Paul Johnston
Pauline Roberts
Rick Cummings
Romy Lawson
Sarah Veitch
Sonja Kuzich
Sonja Coetzee
Stephen Ritchie
Sue Knight
Susan Beltman
Veronica Gardiner
Veronica Morcom
Yibo Yang

Murdoch University
Notre Dame University
Baldivis Secondary College
Edith Cowan University
Murdoch University
Murdoch University
Murdoch University
Curtin University
Edith Cowan University
Murdoch University
Success Primary School
Curtin University
Murdoch University
Murdoch University
Murdoch University

Erin Russell

Promoting resilience in higher education

Position
Teacher and researcher, Mt Lawley SHS & Murdoch
University
Associate Principal
School Academic Mentor, Faculty of Arts and Education
Coordinator of Secondary Programs
Tutor
Scholarly Teaching Fellow, School of Education
Professional learning consultant
Teaching and leadership advisor
Associate Principal
Associate Professor, Coordinator of Special Education,
Research Coordinator, School of Education
Leadership Learning Designer
Principal Consultant
Vice Principal
Lecturer, School of Education
Associate Professor, School of Education
Manager Professional Experience, School of Education
Program Coordinator
Senior Lecturer in Mathematics Education
Associate Professor Veterinary Anatomy, School of
Veterinary and Life Sciences
Lecturer in Small Animal Primary Care, School of
Veterinary and Life Sciences
Dean and Bernie Prindiville Chair of Education
Year 10 tutorial teacher
Lecturer, Early Childhood Education
Emeritus Professor,
Professor, Provost
Academic Coordinator Learning Support (Undergraduate),
Lecturer, School of Education
Ethics Support Officer
Professor, Dean of the School of Education
Principal
Associate Professor, School of Education
Part-time teaching casual, School of Education
Part-time teaching casual, School of Education
Research student
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Appendix D
Broad systemic adoption example (AITSL ‘My Induction’)
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Appendix E
Dissemination
Conferences and Publications
The following conference presentations, publications and events were undertaken during
the course of the Fellowship, and involved discussion of Staying BRiTE and the Fellowship
work.
Invited presentations
Mansfield, C.F. (2018, March). Bouncing forward: Being your best in the early years. Invited
keynote for Catholic Education WA Early Career Teacher Network Day. Perth.
Mansfield, C.F. (2018, February). WiL: What works in the classroom? Invited contribution in
panel discussion - Where there’s a WiL there’s a way. Universities Australia
Conference, Canberra.
Mansfield, C.F. (2017, February). Interdisciplinary perspectives on employability: Building
teacher resilience. Invited keynote at the Inaugural Veterinary Employability
Forum, Gold Coast, Australia.
Mansfield, C.F. (2016, October). Teacher education in Australia: Building classroom ready
teachers. Invited presentation at Beijing Normal University, China.
Mansfield, C.F. (2016, November). Resilience building through online learning: A BRiTE
approach. University of Wollongong, Wollongong.
Mansfield, C.F. (2016, November). Building resilience in teacher education: A BRiTE
approach. Queensland University of Technology, Brisbane.
Mansfield, C.F. (2017, February). Promoting resilience in higher education: Staying BRiTE.
Federation University, Ballarat.
Mansfield, C. F. (2017, November). Bouncing forward: A journey of resilience research.
Invited keynote presented at the Murdoch Annual Research Symposium Murdoch
University.
Organised symposia to showcase Fellowship activities
Mansfield, C.F., Weatherby-Fell, N., Duchesne, S., Beutel, D. & Broadley, T. (2017).
Promoting resilience through Staying BRiTE: A national Australian collaborative
project. Symposium at the International Study Association for Teachers and
Teaching (ISATT), Salamanca, Spain.
Mansfield, C.F., McGraw, A., Crosswell, L., Weatherby-Fell, N. & Morrison, C. (2017).
Resilience in teacher education: Responding to unique challenges by staying BRITE.
Symposium presented at the Australian Association for Research in Education
(AARE), Canberra.

Conference presentations
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Broadley, T. (2018). Imagining Change Agents and Problem Solvers: Unpacking the
Australian Reform Agenda Context. Paper presented at the Reimagining Teacher
Education Symposium. University of Hong Kong.
Broadley, T., Crosswell, L., Beutel, D. (2017). Exploring career-changers’ experiences and
strategies for building resilience. Paper presented in the symposium Promoting
resilience through Staying BRiTE: A national Australian collaborative project at the
International Study Association for Teachers and Teaching (ISATT), Salamanca,
Spain.
Crosswell, L., Beutel, D. & Broadley, T. (2017). Exploring career-changers capacity for
building resilience. Paper presented in the symposium Resilience in teacher
education: Responding to unique challenges by staying BRITE, Australian
Association for Research in Education (AARE), Canberra.
Mansfield, C.F., McDonough, S. & Papatraianou, L. (2018). Building resilience in times of
uncertainty and complexity: teacher educator perceptions of pre-service teacher
resilience. Paper presented at the Australian Teacher Educators Association
conference, Melbourne.
Mansfield, C.F. & Beltman, S. (2018). “Helping people stay in teaching”: A BRiTE approach to
building teacher resilience in Australia. Paper presented at the World Federation of
Associations of Teacher Education bi-annual conference, Melbourne.
Mansfield, C. F., & Beltman, S. (2017). BRiTE Beginnings: Building Resilience in Teacher
Education. Paper presented in the symposium Promoting resilience through Staying
BRiTE: A national Australian collaborative project at the International Study
Association for Teachers and Teaching (ISATT), Salamanca, Spain.
Mansfield, C. F., & Beltman, S. (2017). "Helping people stay in teaching": An approach to
building teacher resilience in Australia. Paper presented at the Pathways to
Resilience IV Conference, Cape Town, South Africa.
Mansfield, C. F., & Beltman, S. Weatherby-Fell, N. & Broadley. (2017). BRiTE beginnings.
Paper presented in the symposium Resilience in teacher education: Responding to
unique challenges by staying BRITE, Australian Association for Research in
Education (AARE), Canberra.
McDonough, S. (2017, August). Thriving, not just surviving. ConnectEd Breakfast, Ballarat.
McDonough, S, & McGraw, A. (2017). Embedding the dispositions framework as a resource
for resilience: Opportunities and challenges for teacher educators. Paper presented
in the symposium Resilience in teacher education: Responding to unique challenges
by staying BRITE, Australian Association for Research in Education (AARE),
Canberra.
Morrison, C. & Swabey, K. (2017). Staying BRiTE in remote schools and communities:
Embedding resilience promoting content within professional experience placements
and within community. Paper presented in the symposium Resilience in teacher
education: Responding to unique challenges by staying BRITE, Australian
Association for Research in Education (AARE), Canberra.
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Papatraianou, L.H. & Strangeways, A. (2017). “Doing it Resiliently” Embedding resilience in
non-compulsory professional learning programs in Adelaide and Alice Springs.
Presented at the StayingBRiTE Forum. Perth.
Papatraianou, L.H., Strangeways, A., Mansfield, C.F., Beutel, D. & McDonough, S. (2018).
Navigating changing times: exploring teacher educator embodied experiences of
resilience. Practice workshop presented at the Australian Teacher Education
Association (ATEA) Conference. Victoria.
Weatherby-Fell, N. Duchesne, S. & Neilsen-Hewett, C. (2017). Building resilience for early
years teachers. Paper presented in the symposium Promoting resilience through
Staying BRiTE: A national Australian collaborative project at the International Study
Association for Teachers and Teaching (ISATT), Salamanca, Spain.
Weatherby-Fell, N. Duchesne, S. & Neilsen-Hewett, C. (2017). Building resilience and
reflection in Early Years teachers. Paper presented in the symposium Resilience in
teacher education: Responding to unique challenges by staying BRITE, Australian
Association for Research in Education (AARE), Canberra.
Weatherby-Fell, N. (2016). Resilience in Higher Education: Exemplars of Practice. TEQSA
Conference and HECQ Forum, Melbourne, 29 November.
Weatherby-Fell, N., Duchesne, S., & Neilsen-Hewett, C. (2017). Building Resilience for Early
Years teachers. Promoting resilience through Staying BRiTE: A national Australian
collaborative project. ISATT Conference, Salamanca, 3 July.
Weatherby-Fell, N., Duchesne, S., & Neilsen-Hewett, C. (2017). Staying BRiTE Authentic Case
@ UOW at Staying BRiTE Forum, Murdoch University, Perth, 25 July.
Weatherby-Fell, N., Duchesne, S., & Neilsen-Hewett, C. (2017). Building resilience for
teachers within the Early Years, Early Start Conference, Wollongong, 29 September.
Weatherby-Fell, N., Duchesne, S. & Neilsen-Hewett, C. (2017). Building resilience and
reflection in Early Years teachers in Resilience in teacher education: Responding to
unique challenges by staying BRiTE’ Symposium, AARE Conference, Canberra, 28
November.
Weatherby-Fell, N. (2017). Resilience in Higher Education: Lessons and learnings. TEQSA
Conference & HECQ Forum, Melbourne, 1 December.
Weatherby-Fell, N. (2018). Resilience and teachers: BRiTE learnings. Managing Student and
Staff Wellbeing in Schools Seminar, Education Review & PAI, 23 May. Invited
presentation.
Weatherby-Fell, N., Duchesne, S. & Neilsen-Hewett, C. (2018). Supporting pre-service
teachers through uncertain times: The importance of context. Paper presented at
the Australian Teacher Educators Association conference, Melbourne.
Forthcoming conference presentations
Mansfield, C.F. (2018). Bouncing Forward: A BRiTE approach to supporting teacher resilience
and wellbeing. Western Australian Education Support Principals and
Administrators’ Association, Perth.
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Mansfield, C.F., & Beltman, S. (2018). ‘Building teacher resilience: Inclusion through online,
personalised and self-directed learning’. Presentation in the invited symposium
Inclusion and exclusion at the heart of global perspectives on teacher resilience.
European Conference on Educational Research, Bolzano Italy.
Weatherby-Fell, N. (2018). Building resilience and bouncing forward. ISEPP Conference,
Toronto, Canada, 19-21 October.
Publications
Mansfield, C. F., Papatraianou, L. H., McDonough, S., & King, L. (2018). Building resilience in
times of uncertainty and complexity: Teacher educator perceptions of pre-service
teacher resilience. In D. Heck & A. Ambrosetti (Eds.), Teacher Education in and for
uncertain times (pp. 83-98): Springer.
Beltman, S., & Mansfield, C. F. (2018). Resilience in Education: An Introduction. In M.
Wosnitza, F. Peixoto, S. Beltman, & C. F. Mansfield (Eds.), Resilience in Education:
Concepts, Contexts and Connections (pp. 3-9). Cham: Springer International
Publishing.
Wosnitza, M., Peixoto, F., Beltman, S., & Mansfield, C. F. (Eds.). (2018). Resilience in
Education: Concepts, Contexts and Connections. Cham: Springer International
Publishing.
Gu, Q. (2018). (Re)conceptualising Teacher Resilience: A Social-Ecological Approach to
Understanding Teachers’ Professional Worlds (pp. 13-33). In Wosnitza, M., Peixoto,
F., Beltman, S., & Mansfield, C. (Eds.). Resilience in Education: Concepts, Contexts
and Connections. Springer.
Special issue proposal submitted
Mansfield, C.F. & Beltman, S. (Eds). Promoting resilience for teachers: Pre-service and inservice professional learning. Proposal under review at Teachers and Teaching:
Theory and Practice.
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Appendix F
Evaluator’s report
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