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PREFACE
This case study assesses pluridisciplinary
course delivery through the use of
the framework developed through our
research. Team-teaching methods, as a
natural extension of learning and teaching
in pluridisciplinary fields, are examined.
In particular, the framework is applied
to business school courses where team
teaching is already undertaken.
In a dynamic business environment,
business school graduates must be able to
draw upon multiple disciplines to solve
complex problems and to make the difficult
decisions they will inevitably face through
their careers. Indeed, some issues and
topics faced by today’s business graduates
are simply too complex for a single,
traditionally defined discipline. To be
prepared for this reality, these graduates will
require not only a depth of knowledge and
competence in a particular field of study, but
also a breadth of understanding that spans
across disciplines that is buttressed by highly
valued skills of problem definition, critical
analysis, systems thinking, evidence-based
problem-solving, communication, and ethical
decision-making.
This study was designed to consult, share,
and create awareness of alternative learning
and teaching practices for pluridisciplinary
fields. Pluridisciplinarity, coined by Max-Neef
(2005), requires two or more disciplines to
combine their expertise to jointly develop
and deliver learning and teaching outcomes
appropriate for a subject area, especially one
that is rapidly changing. Emerging careers in
business coupled with necessary graduate
outcomes mandate the need for a truly
pluridisciplinary pedagogical approach.

Case study on team teaching pluridisciplinary courses
https://pluridisciplinary.com.au/

Pluridisciplinary collaboration occurs
when people from different professions or
disciplines with varied skills and experiences
complement each other when working
toward achieving a common objective.
This case study introduces a conceptual
framework with embedded cross-discipline
consilience and case-based learning as
a critical step in the development of an
integrated curriculum design for students
engaged in interdisciplinary programs. The
framework is based on a survey of expert
educators and student experiences. It also
illustrates the delivery of two interdisciplinary
subjects through variants of team teaching
by individuals with both cross-discipline
academic expertise and industry experience.
The case study assesses two different
teaching experiences that involved
academics from a variety of business
disciplines. One subject has been taught
three times and the other has been taught
twice. Both experiences resulted in sustained
collaborations and were considered by both
the students and instructors to be excellent
learning experiences. These cases provide
the opportunity to explore the intricacies of
team teaching.
We demonstrate that this interdisciplinary
approach assists students to identify, design,
implement, and improve the process of
solving industry-related problems through
an integrated approach and consilience
thinking, unconstrained by traditional
single-discipline bias and constraints.

‘Disciplinary depth is essential for investigating complex issues.
Complex issues demand researchers and investigators who can engage
in pluridisciplinary translation and synthesis as part of interdisciplinary
teams. This requires the development of an integrated solution that is
not possible from reliance on a single discipline. This is no longer an
exception but is a reality in modern professional life.’ (An educator)
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INTRODUCTION

INTRODUCTION cont.

An interdisciplinary approach to learning requires the guidance of instructors who can model
and help facilitate the development of these connections between disciplines, often as part
of interdisciplinary teams. Given the realities of modern professional life, we agree with other
scholars (Brew, 2008; Lyon, 1992) that such an approach must increasingly become the norm in
higher education, rather than the exception. The implication is that educators must educate for
both disciplinary and interdisciplinary expertise, especially in the field of business.

Pluridisciplinarity
requires two or more
disciplines to combine
their expertise to
jointly develop and
deliver learning and
teaching outcomes
appropriate for a
subject area.

Case study aims and objectives
Educators: To increase awareness of the importance of using alternative methods for
the development and delivery of pluridisciplinary programs.
Higher education: To develop employable graduates with sufficient experience in
cross-disciplinary fields.
Employers: To build awareness of pluridisciplinary program outcomes and
understanding of graduate capabilities.

Students increasingly need to learn how to respond to challenges that transcend disciplines,
work across the nuances associated with multiple disciplines, and develop investigative paths
that do not necessarily conform to standard disciplinary paths, particularly in areas where single
disciplinary approaches have failed.
The advance of team teaching in interdisciplinary courses promises multiple benefits. Not
only can team teaching offer depth across disciplines unable to be easily achieved by a single
instructor, but it also promotes students’ understanding of the linkages and interactions
between disciplines. This can have a profound impact on the capacity of graduates to work
effectively in teams, especially in challenging and complex work environments.

Case study on team teaching pluridisciplinary courses
https://pluridisciplinary.com.au/

Keywords
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STRIVING FOR QUALITY
Confessions of a
finance academic
One of the more interesting business
courses is that of mergers and acquisitions.
At this particular university the course is a
postgraduate subject taken by students in
the Master of Finance, Master of Financial
Management, and Master of Business
Administration programs. The two instructors
come from disciplines of management
and finance.
A finance instructor had been teaching a
case-based finance course that culminated
in a simulated merger session with student
teams assigned to a variety of roles.
Although her finance students gained strong
valuation skills and student evaluations
reported the courses to be an excellent
learning experience, the instructor noticed
that the negotiations always reduced to a
discussion of price. In the real world, the
emphasis of such a distributive (i.e., zerosum) negotiation approach is unlikely to lead
to an optimal outcome for all parties,
especially in the context of a merger or
acquisition negotiation, which often depends
on the proposed synergy values that can be
gained by reaching mutual agreement.
The course has been consistently evaluated
by students as an excellent learning
experience that was ‘well prepared and
executed’, with an average rating of 4.75 on
a 5-point scale. Students commented that
with the learning and assessments having
such a high level of integration, their
‘learning outcomes were more realistic and
applicable to real-world scenarios’.

Case study on team teaching pluridisciplinary courses
https://pluridisciplinary.com.au/

TEAM TEACHING IN
PLURIDISCIPLINARY FIELDS
Practicalities

So what’s the problem then?
Wanting to capture more of the complexities
of merger negotiations in the real world, the
finance instructor began a dialogue with
a management instructor who teaches an
experiential learning-based negotiations
course. His course provides students with a
foundation in negotiation theory and practice
through negotiation simulations
and discussions.
After some preliminary discussions, the
management instructor invited the finance
instructor to view some of the negotiations
in his class. This revealed that during the
negotiations, students were developing
interpersonal, analytical, and planning skills
that would be very useful for finance students
negotiating mergers. During a meeting after
the negotiations session and comparison
of their two subjects, the management
instructor concluded that general business
majors would have better negotiation skills if
they mastered basic valuation skills.
After a high degree of collaborative planning,
the instructors designed a team-taught
course entitled Mergers and Acquisitions
that integrates relevant aspects from both
of their subjects. The instructors opted for
an intensive mode of teaching using larger
blocks of time (three weekends evenly
spread through the semester) to allow
flexibility for a diversity of instructional
activities and to enable postgraduate
students to undertake studies while
minimising interruption to their employment.

Theoretically, team teaching should deliver
better student outcomes, but in practice the
skill of the educators involved is paramount
to success.

Team teaching is a method of
coordinated and collaborative course
design and delivery that engages at
least two educators.
In pluridisciplinary courses, the use of team
teaching is virtually mandated as the nature
of the subject matter is such that no single
educator is likely to possess the whole range
of relevant skills and knowledge. While the
notion of pluridisciplinary learning and
teaching is relatively new, the use of teamteaching has been a mainstay approach in
many interdisciplinary courses.
Disciplinary depth will always be essential and
this can best be delivered by educators who
are subject-matter experts. Team teaching
also allows individual educators to focus on
their areas of strength, remaining abreast of
current developments and practice. It also
provides in-practice demonstration of the
nature of the inter-relationships between
different disciplines.

During a course, students may have the
benefit of having a number of expert
educators to cover different disciplinary areas,
but they also have to account for different
teaching styles and, potentially, assessment
criteria. This can cause confusion and anxiety.
This case study shows how the framework
can be used by educators designing and
delivering pluridisciplinary courses via a
team-teaching approach to address student
concerns while maximising the benefits of
pluridisciplinary study. The team-teaching
approach for the subject highlights the need
for a sequential process to formulate scope,
activities, course validation, course content,
and course evaluation in an iterative manner
that is governed by controlling mechanisms.
Continual development and improvement
for this course can be performed using the
sequential steps in the framework. This
is particularly valuable when feedback
through the course validation and course
evaluation steps provide objective data upon
which ideas, scope, sequence, content, and
assessment can be refined to achieve the
aims governing the thematic topic.
This case study is not intended to be limited
to postgraduate business courses but any
course where team teaching would offer
students a richer learning experience
dictated by different learning and
teaching perspectives.
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COURSE DESCRIPTION –
MERGERS AND ACQUISTIONS

COURSE DESCRIPTION –
MERGERS AND ACQUISTIONS cont.

Mergers and acquisitions (M&A) is an aspect of the corporate strategy dealing with the buying,
selling, dividing, and combining of different companies that could benefit a firm. The primary
aim of the postgraduate M&A subject is to give students the analytical and interpersonal skills
required to make a holistic assessment of the merger by applying industry-accepted valuation
methods and then mapping out and using an integrated, adaptive planning negotiations
framework for given negotiation situations to achieve desired outcomes.

Course aims

Course delivery
The course is organised into three sections
that are aligned with each of the three
weekends in which the course is delivered.
The first weekend has a focus on the
fundamentals: creating, measuring,
and claiming value. Through the use of
readings, cases, lectures, discussions,
and role-plays, the instructors work
separately with the students to build the
foundation for the negotiation process
and develop financial models to measure
the value of the target firm as a
standalone entity.
The second weekend focuses on value
creation with particular attention paid to
the valuation of the merger synergies.
The instructors work together and
present the students with opportunities to
integrate their negotiation and valuations
skills in a mock merger negotiation and a
trading room simulation.
The third weekend cements skills in
negotiations planning and processes and
then culminates in a three-hour team
merger negotiation that meaningfully
integrates the students’ negotiation and
valuation skills to achieve a successful
merger process and outcome.

Case study on team-teaching pluridisciplinary courses
https://pluridisciplinary.com.au/

The progression of assessments reflects
the increasing levels of integration and
complexity in the course.
The earlier assessments are completed
as individual assignments to ensure that
each student had acquired the fundamental
valuation and negotiations skills required
to advance to the next level. The final
assessments require students to work in
assigned teams of three to four students to
apply both negotiation and valuation skills to
a single comprehensive merger situation.

One of the key aims of delivering the
course through team teaching is to provide
students with alternative disciplinary
perspectives compared to subjects confined
to a single discipline. This outcome can
be evidenced in the assessment phase of
the course where final negotiation points
related not only to firm price but also to
board representation, job security,
succession planning, management
compensation, and payment type
becoming important drivers.
The finance perspective of attributing a
dollar value to the firm is boosted by the
strategic perspective of negotiating for a
favourable set of more intangible features
to improve the quality of the deal.
The use of a single business case in
the final weekend enables students to
demonstrate their structural knowledge
of the problems from each disciplinary
perspective through the preparation
of individual negotiation plans and
comprehensive valuations prior to the
commencement of class interaction.
In order to have a successful live
negotiation session, students are required
to produce linkages between the two
disciplines to address the merger. Each
student is assigned to a three-person
team that is given the role of the target
or the acquirer and matched against a
comparable team (based on skills and
abilities in negotiations and valuation) for
the live negotiation. The diversity of the
members of the teams facilitated
these linkages.
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APPLYING THE FRAMEWORK

APPLYING THE FRAMEWORK cont.

This model, developed to assist educators to design and conduct effective pluridisciplinary
courses, has been applied retrospectively to the course.

Thematic topic

Scope and sequence

Central to the success of each course is a
well-defined thematic topic. The M&A course
provides genuine real-world experience
for students who may eventually work in this
field. The topic provides both the basis of the
skills and knowledge students would need,
bolstered by a confirmation of understanding
from the results of the final assessment. This
is a useful method of ensuring that the
activities within the course remain focused
and that students are clearly aware of how
and why their employability skills are being
developed.
When they recognise the importance of the
approach, they will take ownership of
these initiatives, which offer far more
chance of success. The promotion of
students’ ownership of their own
employability needs to be built into any
pedagogic rationale that informs the
specific approach developed.

The concept of scope and sequence recurs
throughout the framework as central to the
success of any pluridisciplinary course.
It is both critical to course design as the
centrepoint of the curriculum and also an
external control that guides all decisionmaking regarding activities and assessments.

The following pages contain a demonstration of how the framework can be used and also
potentially identify areas for improvement in these courses. The framework diagram is provided
below for reference.

Generate ideas
& connections
between related
topics
Provide a solid
evaluation
scheme

Establish guiding
questions for the
scope and
sequence of the
unit

Generating ideas and connections
Although the course is conducted in the
business school, it involves educators with
different primary specialties. Retaining a
focus on the thematic topic allows each
educator to understand the ways in which
their specialty contributes and refines the
collaborative work required by the teaching
team at the outset of course design. It is
important to identify the main connections
between each perspective. For example, the
tangible notion of value from a finance
perspective must be blended with the lesstangible notion of value sustainability from a
strategic perspective.

The importance of the choice of the central
theme is clear as it is from this topic that all
future decisions on course scope and
sequence are based. If the thematic topic
is too broad, students, particularly at the
undergraduate level, may not have time to
develop both the single-discipline skills
and knowledge as well as the complex
decision-making skills needed for success.
The scope of the courses is bounded by that
required to address the thematic topic. Both
courses follow a similar sequence in that
students’ foundation skills and knowledge in
individual subject areas are developed first,
while maintaining the thematic topic as the
central theme.
Building on these, students then progress
to developing the more complex
problem-solving and decision-making skills
required of the scenarios.

THE PLURIDISCIPLINARY CURRICULUM DEVELOPMENT FRAMEWORK
Case study on team teaching pluridisciplinary courses
https://pluridisciplinary.com.au/
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APPLYING THE FRAMEWORK cont.

APPLYING THE FRAMEWORK cont.

Activities

Validating scope and sequence

Content and assessment

Curriculum evaluation

Designing activities to fulfil the goals of the
course has resulted in the course leveraging
off the synergies created through teambased activities and assessment. Courses
housed in a single discipline but which can
accommodate different perspectives often
rely on the diversity of course participants to
enhance the breadth of course outcomes.
But it is important to note that for complex
pluridisciplinary courses the natural diversity
of group participants alone is insufficient
to meet pluridisciplinary objectives. Group
diversity has varying effects on a group
performance, including innovation, quality
of ideas, and productivity. However, the
use of teams encourages informal learning
as individual team members bring diverse
experiences to the learning environment. This
provides opportunities for students to learn
from each other, particularly at the
postgraduate level.

To ensure all relevant external requirements
have been incorporated, that the scope
covers the thematic topic and the program
meets time or budget constraints is a key
step for the M&A course. An appropriate
balance between incorporating the latest
thinking into M&A valuation and negotiation
approaches with industry-endorsed best
practice is an important consideration.
Obtaining the correct balance between the
quantitative valuation aspect of M&A with the
qualitative negotiation and behavioural
aspect of the course is its key strength, so
maintaining this level of integration ensures
that the course is relevant.

The joint development of course objectives,
materials, and assessments in the M&A
course is made easier by having a welldefined curriculum scope and sequence
and a set of guiding questions that fulfils the
course activities.

Pluridisciplinary program success is likely to
be greatly influenced by less-quantitative
factors such as a student’s drive to learn
and create, externally acquired experience,
passion, and inherent communication
skills. Therefore the increased desire for
validation activities to determine quantitative
metrics for these factors by surveying the
students before and after the delivery of the
pluridisciplinary subject is critical.

In the M&A course, the entire course
consists of team-based activities,
replicating real-world working scenarios.
The advantage to students is that they
benefit not only from the two interacting
perspectives of the teaching team but also
competing perspectives from team
members. These perspectives are not
constrained by the unconscious disciplinary
bias of the primary lecturer and allow a
doubling up of new ideas and solutions that
may have been previously unachievable.

Case study on team teaching pluridisciplinary courses
https://pluridisciplinary.com.au/

But validation is not a simple exercise.
Taking an objective view of course design
is important for quality assurance but not
always achievable. Independent assessment
of course aims, outcomes, and content is
needed. The M&A course is continually
assessed against industry benchmarks to
ensure it meets the expectations of future
employers and provides students with
sufficient depth of knowledge and adaptable
skills that are applicable in almost all
M&A settings.
This phase of the curriculum improvement
process also details when each discipline
intends to alter contributions to allow for
forward planning of the course.

Content, materials, and assessment do
not merely represent a smorgasbord of
M&A activities but have been thoughtfully
combined to guide students toward
objectives that satisfy a deep understanding
of the thematic topic.
The aim is to ensure that students’
knowledge of the topic is not ‘factionalised’
along discipline lines, but that they develop
a deep understanding of the topic, and can
apply critical thinking to it from a number of
perspectives. Key to this are factors such as:
• Using consistent terminology
• Ensuring that the look and feel of
course materials is consistent
• Ensuring that content remains on topic
• Building intra-discipline relationships into
content
• Maintaining strong lines of
communication between disciplines
• Using consistent assessment criteria.

Pre- and post-course surveys are used
to validate the quality of the teamteaching approach, which is statistically
tested, and recommendations for
improvement are considered.

Ongoing development
Students studying advanced courses will
continually need to survive and thrive in
multidisciplinary professional environments
after graduation. The university environment
should seek to use as many lessons as
possible about their inherent challenges and
opportunities during their program of study.
This is a key motivation behind the teamteaching approach in the M&A course.
As more universities consider
pluridisciplinary initiatives, systematic
quantitative and qualitative studies of viable
structures, resources, incentives, effects, and
perceptions need to be developed. Students
who obtain an experiential real-world
understanding of roles and responsibilities
in their chosen field gain the upper hand as
leaders of the future.
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GUIDING CONTROLS
Any sequence of steps used for pluridisciplinary curriculum design and development cannot
progress without a set of guiding controls aimed at ensuring the program is grounded in a
solid educational basis that reflects best practice in cross-disciplinary pedagogy.
These controls are distilled down to four equally important guiding themes.

GUIDING CONTROLS cont.
Behavioural indicators of
attitudinal change
The M&A course requires students to work
collaboratively and make connections
across a variety of perspectives. Although
knowledge development is easily measured,
the resulting change in behaviours is
not. How people learn from one another
via observational learning, imitation, and
modelling are important contributors to
pluridisciplinary learning (Ormrod, 1999).
Much of the learning that takes place in
the classes is through the observation by
students of the instructor and of others. The
idea of learning by watching other people’s
behaviours is reinforced in the cooperative
learning atmosphere generated by the
team-teaching approach.

Carefully conceived design
for scope and sequence

Cognitive taxonomy to encourage thinking skills
A cognitive taxonomy that reinforces the escalating notions of knowledge recall, conceptual
understanding, application and execution, analysis and aggregation, evaluation and creativity
development is a necessary element in most forms of learning and teaching. Many
individuals interviewed in this study saw the proper integration of these aspects as essential.
Although the teaching team already implicitly adopts this taxonomy into their teaching
methods, a conscious effort towards learning activities using this cognitive taxonomy can
lead to the development of a well-structured scope and sequence.

Case study on team teaching pluridisciplinary courses
https://pluridisciplinary.com.au/

Curriculum development and teaching in
M&A cannot evolve in isolation from the
progress made in either the institution that
advances the cause nor in isolation from
the industry domain to which students wish
to apply their knowledge and advance their
careers. Graduates unable to meaningfully
contribute to their profession from a lack of
cross-discipline capability will be left
behind, unable to ever catch up. The scope
and sequence of the course has therefore
been carefully designed to allow the
realisation of convergence between
perspectives. But any attempt to force
communities to converge in a contrived or
artificial way invites failure.

Use of both discipline-based
and pluridisciplinary
experiences
To achieve a synthesis across the
perspectives as a primary goal, the M&A
course creates a team of teachers and
students that enrich the overall educational
experience. The important combination
of technical competency with project
management, communications, and
visualisation skills allows graduates to
present and communicate the insights of their
analysis to stakeholders effectively. Students
learn by doing and they master a variety
of subject areas simultaneously. Students
must also emphasise the importance of
professional practice such that they work on
real projects using real data sets and using
the techniques and tools that will be a part of
their working life.

To achieve a synthesis across
disciplines, a pluridisciplinary approach
must create teams of teachers and
students that enrich the overall
educational experience. Students must
learn by doing and they must master a
variety of subject areas simultaneously.
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VALIDATING THE TEAMTEACHING EXPERIENCE
A particular challenge for the instructors is
ensuring a seamless transition between the
two perspectives and enabling students to
feel both the connection and the difference.
The instructors spend time in each other’s
class, setting expectations and smoothing the
transition for the students.
The fact that the subjects were designed
as a pair is a big advantage in the quality of
the delivery. Minor changes are consistently
made to improve the student experience and
increase the efficacy of learning objectives.
The experience of many educators is that
team-based pluridisciplinary coursework can
be highly valuable in producing learning skills
to address issues that are very complex. In
the experience of some educators, external
industry professionals have judged teambased pluridisciplinary course outputs having
holistically better innovation, utility, analysis,
proof of concept, and communication
skills than those of their monodisciplinary
counterparts.
Students in pluridisciplinary courses have,
on average, a higher likelihood of being
employed after graduation. Extrapolating
the results to other majors suggests that
with the incorporation of pluridisciplinary
course design across other advanced
technology majors, students will better
prepare themselves for the qualities valued
in professional practice and be more likely to
obtain professional employment. A number
of novel issues arise in approaches to team
teaching for interdisciplinary programs. For
instance, rotating instructors through the
course permits great efficiency and subject
depth as each instructor teaches only the
course topics that fall within their specialty.

Case study on team teaching pluridisciplinary courses
https://pluridisciplinary.com.au/

However, the downside is that students
must then adjust to each new teacher’s
style through the course (Morlock et al.,
1988).

EMERGING CAREERS IN TECHNOLOGY-FOCUSED INTERDISCIPLINARY BUSINESS
FIELDS COUPLED WITH NECESSARY GRADUATE OUTCOMES MANDATE THE NEED FOR
A TRULY CROSS-DISCIPLINARY PEDAGOGICAL APPROACH.

The design of M&A circumvented this
by having both instructors present for all
sessions, with the exception of the negotiation
skills and valuation skills workshops in the
early classes. This did raise the issue of
workload equity, as each instructor was
credited with teaching a half course but the inclass time commitment was equivalent to a
whole course.
A key benefit of team teaching is the greater
capacity for feedback that students receive
from the portfolio of instructors (Wadkins,
Miller, & Wozniak, 2006). Accompanying this
is anxiety around the application of grading
standards, which requires instructors to
explicitly bridge their differences regarding
evaluation criteria.
Anxiety around assessment is assuaged by
providing detailed grading rubrics for each
assessment piece. Additionally, the instructors
frequently enjoyed having a ‘discipline
reversal’ where one instructor stressed the
importance of the qualitative aspects of
the analysis and the other stressed the
importance of the quantitative aspects of
the analysis, in opposition to their
backgrounds.
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THE STUDENT EXPERIENCE:
A KEY COMPONENT
The best classroom experiences are those
in which academics with broad perspectives
and diverse skills analyse cases that
have seemingly straightforward technical
challenges and then gradually peel away
the layers to reveal hidden strategic,
economic, competitive, human, and political
complexities, all of which must be plumbed
to reach truly effective decisions (Bennis &
O’Toole, 2005).
In the M&A course, the students had the
opportunity to approach the final case using
a variety of lenses and experiences, and this
resulted in more effective decisions than had
a single disciplinary approach been taken.
Shibley (2006) focused on the challenges
associated with the instructors’ pedagogy
differences in interdisciplinary team
teaching. We heeded his warning from
some unsuccessful experiences and
focused on strong planning and content
integration. Additionally, with the M&A course
a lot of attention was paid to turn-taking.
One student’s comment sums it up: ‘[the
educators] go together like peanut butter and
jelly’.
Although the instructors come from different
disciplines, both brought business consulting
experience to their teaching and strived to
provide support so that business students
can handle complex and real-world business
problems. This addresses the notable
deficiency highlighted by the Australian
Business Deans Council who identified the
‘lack of engagement with real-world problems
by business graduates … as a widespread
concern among industry, academic and
professional associations’.

Case study on team teaching pluridisciplinary courses
https://pluridisciplinary.com.au/

Mutual trust
All instructors embraced experiential
learning approaches in the teaching of their
single-discipline subjects and all have been
rewarded with multiple teaching awards
and accolades. This commonality helped
establish a base level of mutual research and
led to the instructors initiating the co-teaching
experiences, which is another predictor of
successful team teaching. All participants
(students and instructors alike) benefited from
the opportunity ‘to teach as well as learn, and
creates knowledge with others’.
The M&A team-teaching subject
demonstrated this as the MBA students
brought a very different set of skills to their
teams, and were subsequently accorded
mutual respect. The instructors also reported
the benefits of learning from their coinstructors.

Intensive delivery
An intensive course format increases
the sense of a learning community. The
M&A students demonstrated a high level
of cohesiveness, particularly outside the
classroom. Students who did not initially know
each other worked very closely with their
counterparts and exhibited empathy normally
reserved for more well-developed teams.
Team teaching bestowed unexpected benefits
on students and instructors alike.

THE STUDENT EXPERIENCE:
A KEY COMPONENT cont.
These experiences provide a microcosm
in which to explore the intricacies
of interdisciplinary team teaching.
We demonstrate how the four key
interdisciplinary cognitive capabilities
outlined by Repko (2008) were enhanced
through these interdisciplinary learning
experiences.
We confirmed that a high level of integration
in the planning, teaching, and evaluation is
required for success and that commonalities
in teaching philosophies and a mutual
respect among instructors led to more
successful processes and outcomes.
These experiences represent courses
where the content naturally lends itself
to interdisciplinary teaching as both
disciplines strive to solve the same problems,
but from different viewpoints. Rather than
the pedagogical differences presenting a
barrier, they instead led to the design of
subjects that naturally leverage the
differences in the disciplines. This enabled
us to enhance student cognitive capabilities
relative to a comparable single-discipline
course.

An unanticipated benefit was increased
student motivation. One student reported
of the team-taught M&A experience: ‘Their
balance as professors gives you the drive
and motivation to strive for excellence in the
class!’
Experiments that measure differences
between pluridisciplinary and
monodisciplinary approaches should
be driven by variants of the following
hypothesis: Students who take a
pluridisciplinary course have better outcomes
than monodisciplinary capstone courses as
measured by job placement and independent
evaluation from industrial professionals.
This would form a key foundation for
the development and validation of a
pluridisciplinary course.
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READING AND RESOURCES

DISCUSSION QUESTIONS

Reading and resources

Discussion questions:

Brew, A. (2008). Disciplinary and interdisciplinary affiliations of experienced researchers. Higher
Education, 56, 423–438. https://doi.org/10.1007/s10734-007-9102-4

To use this case study for educational purposes:

Chen, C. C., Greene, P. G., & Crick, A. (1998). Does entrepreneurial self-efficacy distinguish
entrepreneurs from managers? Journal of Business Venturing, 13, 295–316.
https://doi.org/10.1016/S0883-9026(97)00029-3
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