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Executive summary
In 2015, I was frustrated with a growing rhetoric about university students. Students are
passive … customers … consumers ... self-interested and the like. Creating a customer
relationship sells students short and undermines the value of higher education as a place of
learning, growth, and dare I say, transformation. The relationship between students and
teachers is crucial for learning and teaching, yet this growing discourse about students as
customers in higher education works against meaningful learning relationships to my mind. I
was searching for another conversation about students in learning and teaching in higher
education.
Turns out, I was not alone.

Students as partners … is a metaphor for university education that
challenges traditional assumptions about the identities of, and
relationships between, learners and teachers. Through the
surprising (to some) juxtaposition of “student” and “partner,” this
metaphor imagines and makes way for respectful, mutually
beneficial learning partnerships where students and staff work
together on all aspects of educational endeavours.
Matthews (2017, p. 1)
Through this fellowship I found a counter-narrative, a new language – students as partners –
to talk about students in teaching and learning, and a growing community of students and
staff re-imagining what learning and teaching in higher education should and could be. This
conversation was coming to Australia when I applied for the fellowship. I had no real concept
at the time of the impending groundswell of interest my fellowship would attract. Five years
later, my university, The University of Queensland (UQ), has enshrined student partnership in
policy backed with over a million dollars, there is an international journal on students as
partners, an international institute on students as partners, and an Australian network with
700+ members running annual roundtables started in 2015 with scheduled events until 2022.
My fellowship has been a journey of discovery, learning with students, to make sense of
students as partners in learning and teaching by
1. creating community to connect people and build capacity
2. engaging people to share understanding and further practices
3. sharing practices through reflection and research to sustain practices.
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Figure 1. Visual display of community (gold), activity (blue), and artefacts (purple) metrics.
TTP is the Transforming Practice Program that engaged 11 Australian universities in a yearlong
change process focused on engaging with students as partners.
The fellowship has had a strong heartbeat of activities and outputs enabled by a strong
network with a core of mainly student partners, as Figure 1 shows. The statistics below offer
insight into engagement, impact and a level of credibility.


1,000+ downloads of resources and research arising from the fellowship



13,000+ visits to the fellowship website



215 citations of fellowship research in three years with articles in top-rated outlets



10,309 readers via The Conversation



65 empirical articles reviewed and analysed resulting in three publications
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Over one million dollars invested over three years to support student partnership at
UQ.

Activity and engagement metrics are important indicators. Yet, they only matter if what
people are in engaging with provokes deep thinking and meaningful translation to practice.
The many artefacts created through my fellowship capture real practices and authentic
reflections of complex experiences, along with research that advances the conversation about
engaging with students as partners. Much of the learning of this fellowship has been
published following a process of collaborative inquiry typically involving students and staff.
These works have contributed key insights into practices and theorisations of partnership:
1. The outcomes, benefits, and barriers evidenced across five years of literature that
clearly situate partnership as a messy, relational practice that can be transformative
for students and staff (Matthews, Mercer-Mapstone, et al., 2018; Mercer-Mapstone,
Dvorakova, Matthews, et al., 2017).
2. The challenges of the close-in relational work that partnership demands (MercerMapstone, Dvorakova, Groenendijk, & Matthews, 2017a).
3. The openness of students who have not engaged in partnership to the idea of student–
academic partnership practices along with the values that matter in such work (Luo,
Matthews, & Chunduri, 2019; Matthews, Groenendijk, & Chunduri, 2017).
4. How Australian students and staff engaged in partnership across 11 universities
conceptualise students-as-partners practices, and the practices happening across
Australia (Matthews, 2017; Matthews, Dwyer, Hine, & Turner, 2018).
5. How institutional leaders make sense of students as partners in the broad political
landscape of higher education and the potential of partnership to transform
institutional cultures (Matthews, Cook-Sather, & Healey, 2018; Matthews, Dwyer,
Russell, & Enright, 2018).
6. Five propositions to guide genuine ‘students as partners’ practices that consider the
power dynamics always at play in partnership practices (Matthews, 2017b).
7. The centrality of identity and power in pedagogical partnership practices (Matthews,
Cook-Sather, Acai, Dvorakova, Felten, Marquis, & Mercer-Mapstone, 2019).
8. The complexity of the name ‘students as partners’ and debates around the use of
language (Cook-Sather, Matthews, Ntem & Leathwick, 2018).
9. New ways to understand the problem of academic resistance to the idea of engaging
with students as partners in learning and teaching (Matthews, 2019).
10. That the transformative benefits of extracurricular project-based partnerships can be
translated into classrooms through co-creation in the curriculum practices to reach
more students (Cook-Sather, Matthews, & Bell, in press; Godbold, Hung, & Matthews,
forthcoming).
This fellowship has transformed me as a teacher and a scholar. The fellowship was allowed
me to enrich the national conversation about the role of students in their university
education. There is plenty of work ahead and I am optimistic about the future direction of
engaging students as partners in learning and teaching in higher education.
Students as partners: Reconceptualising the role of students in curriculum development
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Chapter 1: The fellowship story
Thank you, Kelly, for this workshop on students as partners. The values of partnership
resonate with me. To clarify. You are asking me, as an academic, to treat students better
than I get treated by the university?
A room with 120 of our colleagues was awaiting an answer: my answer. It was my first invited
talk about engaging students as partners. I was feeling like a bit of a fraud, which was to be
expected. I was just coming into the conversation, yet the fellowship had jolted my profile
nationally and there was a demand for some national expertise on the topic. The very public
moment between the question and my answer was the moment I knew I was in the right
conversation.
It was a legitimate question. I appreciated the honesty from a fellow academic; that the asker
felt comfortable enough, perhaps brave enough, to ask the question after engaging with my
workshop. I had created a space for deep and open conversations about what it means to be
in partnership. I did not know it then, but my colleague was foreshadowing the centrality of
relationships, identities, and power dynamics in partnership.
It is the conversations.
Throughout my fellowship, I have found tremendous connection and community from the
conversations that arise when I start talking about students as partners in learning and
teaching. Conversations enabling a thinking together about the human experience of being a
student, or a staff member, or both.
The partnership conversation forces us to name the relationship or interaction we think
should happen between people in higher education. In doing so, we think about our own
identities and assumptions and positioning in the hierarchy of higher education.
These are conversations that make us more human and empathetic. When students and staff
are having these conversations together, which have become more commonplace when I give
talks about students as partners, something simple happens: students and staff become
people instead of abstractions or adjectives.
I answered my fellow academic colleague:
Yes. If we subscribe to the ethos, then we value the principles of partnership that take
seriously what students have to contribute. Something is happening though. I increasingly
have decisions being made that affect me without consultation. Not only can I empathise
more with students these days, I feel more compelled to engage differently with them. The
more my university embraces the idea of students as partners, the more I will use the
language to argue for a culture of partnership that extends to everyone in the university
community.
That question was posed to me five years ago. Since then I have been a part of shaping a
growing conversation questioning the relationships between university students and staff.
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My fellowship was extended with more than a year’s pause due to maternity leave. I received
many invitations I simply could not accommodate. Yet the activities continued in large part
due to the capacity of the people involved in the broader ‘students as partners’ community.
Many of my fellowship partners continued with the work. Some of my fellowship partners
were able to take up invitations. The groundwork I laid at UQ, with a core of colleagues,
continued while I was on leave. In many ways, this is a testament to the capacity-building
ethos of my fellowship and evidence of the broader commitment to engaging with students
as partners in Australian higher education.

The work of the fellowship
The fellowship emerged from a growing recognition of the importance of engaging students
and staff in teaching and learning partnerships (Cook-Sather, Bovill, & Felten, 2014; Healey,
Flint, & Harrington, 2014). To explore how student–staff partnerships transform the
university learning experience, the fellowship became a program that partnered with
students directly, while supporting a diverse range of student–staff partnerships at The
University of Queensland and 11 Australian universities involved in the Transforming Practice
Program. The fellowship then reached beyond direct support by creating a community of
practitioners, with members able to support their own and others’ practices. Furthermore,
the fellowship produced a range of scholarly artefacts that will continue to shape practices,
policies and research into the next decade. Although the fellowship evolved, three questions
remained at the heart of the work that encompassed the aims, activities, outputs and
evidence gathered.

Questions guiding the fellowship
1. What are current ‘students as partners’ approaches?
2. What views do students and academics/staff hold on the potential of students as
partners?
3. How does participation in ‘students as partners’ activities influence students’ views of
learning and academics’ teaching practices?

Aims of the fellowship
1. Raising the profile of students as partners in the higher education community and
questioning the assumed position of students as passive consumers of knowledge.
2. Gaining insight into ‘students as partners’ activities nationally and at UQ, and into the
views of both students and staff on the transformative potential of learning
partnerships.
3. Building the capacity of staff and students to partner on matters of teaching and
learning.
4. Fostering links among national scholars in ‘students as partners’ research and
practice, connecting scholars internationally, and building this network to include an
active membership of students.
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Activities of the fellowship
1. Establish an Australian community of scholars with international ties.
2. Document ‘students as partners’ activities across Australia.
3. Pilot student–staff partnership activities at UQ and beyond.
4. Develop guiding principles and case studies.
5. Facilitate workshops and roundtables.

Tangible products produced through the fellowship
1. A national community of scholars on students as partners linked into international
networks with hub website.
2. National profile for students as partners linked to national/international societies and
sustainable activities.
3. Local impact on UQ policy to further students as partners as a mindset and in practice.
4. Case studies of students as partners mapped to Higher Education Academy framework
with specific UQ-piloted cases.

Body of evidence informing the fellowship
1. Engagement with others: number of case studies, number in community/network
including students and staff, number of network newsletters and events, number
attending events, number contributing ideas/activities/events, number of fellows
linked to other networks, number of invitations for fellowship and student co-fellows,
amount of Twitter activity, number of institutional network events and attendees
2. Reach into sector: student as partners as themes in conferences, professional
societies, institutional plans and policy documents
3. Reach at local institution: inclusion in strategic planning documents, increase in
partnership practices across disciplines, budget line for partnership activities at
institutional and faculty levels, number involved in local network
4. Scholarly artefacts: contribution of case studies, submissions in special issue,
publication of Transforming Practice Program (TPP) interviews, publication of student
perspectives on research project, reflective essay from fellow and student co-fellows,
unsolicited blog posts or write-ups on partnership
5. Practice: case studies, contributions to special issue, reflections gathered after
workshops, new ‘students as partners’ projects arising from fellowship efforts
6. Research: interviews from TPP, student perspectives project, curriculum leader
perspectives on project
7. Recognition of fellow: invitations to speak, invitations to contribute scholarly outputs,
requests for consultation or advice
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Chapter 2: Understanding students as partners
Students as partners is a hot topic in higher education that appeals to students and staff
seeking relational approaches to learning – built on and through dialogue – that enable shared
responsibility and joint ownership for shaping learning and teaching.

What does it mean to engage students as partners?
Students as partners creates space for students and staff (academic or professional) to work
together on teaching and learning. As a way of thinking, students as partners shifts the
student–staff educational premise from something academics do to students, to education as
a shared endeavour done with students:
Partnerships are based on respect, reciprocity, and shared responsibility between students
and faculty (academics). These qualities of relationship emerge when we are able to bring
students’ insights into discussions about learning and teaching practice in meaningful
ways – ways that make learning and teaching more engaging for students and ourselves.
(Cook-Sather et al., 2014, p. 1)
Partnership is framed as a process of student engagement, understood as staff and
students learning and working together to foster engaged student learning and engaging
learning and teaching enhancement. … It is a way of doing things, rather than an outcome
in itself. (Healey et al., 2014, p. 7)
Strictly defining students as partners is difficult because approaches cover a wide range of
activities. One of the most commonly cited definitions for teaching and learning partnerships
is:
A collaborative, reciprocal process through which all participants have the opportunity to
contribute equally, although not necessarily in the same ways, to curricular or pedagogical
conceptualization, decision-making, implementation, investigation, or analysis. (CookSather et al., 2014, p. 6–7)
Thinking arising from the fellowship resulted in my own way to discuss students-as-partners
practices:
Students as partners … is a metaphor for university education that challenges traditional
assumptions about the identities of, and relationships between, learners and teachers.
Through the surprising (to some) juxtaposition of “student” and “partner,” this metaphor
imagines and makes way for respectful, mutually beneficial learning partnerships where
students and staff work together on all aspects of educational endeavours. (Matthews,
2017, p. 1)
A recent study I co-authored with students explored the conceptions of students as partners
from staff and students involved in partnership projects across 11 Australian universities and
found:
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Students and staff conceptualised students as partners in three different, overlapping
ways: as a counter-narrative, as a values-based practice, and as a cultural change.
(Matthews, Dwyer, Hines, & Turner, 2018, p. 4)
Perhaps the most widely cited model to guide implementation is from Healey et al. (2014),
who proposed engaging students as partners in
Teaching and learning, including


teaching, learning, and assessment activities



subject-based research and inquiry approaches

Teaching and learning quality enhancement, including


curriculum development and pedagogical consultants



institutional research and scholarship of teaching and learning (SoTL).

I (Matthews, 2017b) offered five guiding propositions underpinning genuine ‘students as
partners’ approaches in which those engaging in such work should aspire to
1. foster inclusive partnerships
2. nurture power-sharing relationships through dialogue and reflection
3. accept partnership as a process with uncertain outcomes
4. engage in ethical partnerships
5. enact partnership for transformation.

Who is included in students as partners?
As ‘a joint endeavour to shape and influence university teaching and learning’, I have argued
that students as partners is an ethos ‘that values the collaborative interaction between all
members of the university community’ (Matthews, 2016, p. 3). Although the metaphor
explicitly names ‘students’ to intentionally and clearly assert the role students can assume
alongside others with educational expertise, partnerships can involve


students with students (peer mentoring)



students with staff including professional staff and academics/faculty



students with senior university administrators



students with alumni or members of industry.

Excerpt from my ‘Five Propositions for Genuine Students as Partners Practice’ (Matthews,
2017b) available at mulpress.mcmaster.ca/ijsap/article/view/3315/2895.

What are the benefits of engaging with students as partners?
A recent review of 65 empirical studies published on students as partners in university
teaching and learning in the years 2011–2015 reported a range of outcomes for both students
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and staff (Mercer-Mapstone, Dvorakova, Matthews, et al., 2017).

Top 10 beneficial outcomes reported for students
1. Increased student engagement/motivation/ownership for learning – reported in 56
per cent of publications included in the review
2. Increased student confidence/self-efficacy – reported in 45 per cent of publications
included in the review
3. Increased understanding of the partner’s experience (e.g. students understanding
staff experiences) – reported in 39 per cent of publications included in the review
4. Enhanced relationship or trust between students and staff – reported in 37 per cent
of publications included in the review
5. Increased student learning about their own learning (meta-cognitive learning, selfevaluation, self-awareness) – reported in 35 per cent of publications included in the
review
6. Raised awareness of graduate attributes or employability skills or career development
– reported in 32 per cent of publications included in the review
7. Increased sense of belonging to university or discipline or community – reported in 31
per cent of publications included in the review
8. Improved student content/discipline learning (actual or perceived) – reported in 29
per cent of publications included in the review
9. Positively shifted identity as student/learner/person/professional – reported in 28 per
cent of publications included in the review
10. Enhanced student–student relationships – reported in 22 per cent of publications
included in the review

Top five beneficial outcomes reported for staff
1. Enhanced relationship or trust between students and staff – reported in 43 per cent
of publications included in the review
2. Development of new or better teaching or curriculum materials – reported in 31 per
cent of publications included in the review
3. Increased understanding of the partner’s experience (e.g. staff understanding student
experiences) – reported in 28 per cent of publications included in the review
4. New beliefs about teaching and learning that change practices for the better –
reported in 23 per cent of publications included in the review
5. Reconceptualisation of teaching as a collaborative process to foster learning –
reported in 19 per cent of publications included in the review
The review (mulpress.mcmaster.ca/ijsap/article/view/3119/2751) found outcomes for
students were more reported than outcomes for staff, and some negative outcomes were
also reported but far less than positive outcomes. Importantly, enacting students as partners
is challenging and warrants care to ensure the process of partnership is genuine and
reciprocal.
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This major review of the ‘students as partners’ literature was coordinated through the
fellowship and involved students and academics from Australia (UQ), Canada (McMaster
University), the UK (Healey Consultants, University of Chester), and the USA (Elon University,
Byrn Mawr, Trinity College). It resulted in the above contributions to knowledge and practice
on engaging students as partners in higher education along with the two following pieces of
work (Matthews, Mercer-Mapstone, Dvorakova, et al., 2019; Matthews, Cook-Sather, Acai, et
al., 2019).

How do we support partnership practices?
A thematic analysis of benefits and barriers of partnership from the review of literature were
investigated to guide professional development programs (Matthews, Mercer-Mapstone,
Dvorakvora, et al., 2019). That research highlighted the importance of support programs for
1. the relational processes of partnership
2. institutional or structural change to address resistance
3. partnership to make institutions more equitable and empowering spaces.

How are scholars theorising ‘students as partners’ practices?
Drawing on the above literature review dataset and extending it, a conceptual review
explored the relationship between theory and practice in students-as-partners work through
an analysis of interpretive framing employed in the literature (Matthews, Cook-Sather, Acai,
et al., 2019). Three ways of framing partnership were described as follows:
1. Building on concepts
2. Drawing on constructs
3. Imagining through metaphors.
The review illuminated the socio-cultural view underpinning much of the thinking about
‘students as partners’ practices that acknowledges the messy, relational work of partnership
that involves the constructs of power and identity.
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Chapter 3: ‘Students as partners’ practices
Engaging with students as partners encompasses an array of practices and possibilities, some
of which – 60 practices – were captured through the fellowship as short case studies of
practice or deeper reflective essays. All of these case studies are publicly accessible through
the fellowship website. To give a sense of the case studies and to describe students as
partners at UQ – directly resulting from the fellowship – is shared below. References to other
case studies are then mentioned.

Case studies
The over 50 short, concise case studies capturing partnership practices are featured on the
fellowship website and listed in Appendix C. Below is a featured case study from UQ.

The UQ case study: Supporting student–staff partnerships across UQ
Growing from the passion and commitment of a grassroots movement to think differently
about how learners and teachers interact, students as partners was enshrined in UQ policy as
a central pillar in the UQ Student Strategy, 2016–2020. In 2018, UQ launched an institutional
program to support student and staff engagement in partnership by establishing the StudentStaff Partnership Initiative. This initiative consists of three central strands:
1. Student Representation: Improving the effectiveness and quality of student
representation in all its forms across the university.
2. Student Voice: Assisting staff members who want to consult with students to ensure
that their work truly reflects the desires of UQ students and addresses their concerns.
3. Student-Staff Partnership Projects: Aim to create a cultural transformation at UQ
where students and staff connect as equals, partners and co-collaborators on projects
that seek to enhance the student experience at UQ.
Currently, hundreds of students are engaged in projects, focus groups, and representation
work all directed to enhance the student experience and student employability, with funding
available to support 600 student partners and over 200 student representatives in 2019. The
Partnerships Team has developed a suite of resources and networks that are available for UQ
students and staff.
The Student-Staff Partnership Projects initiative seeks to foster partnership through a projectdriven approach to enable students and staff to engage to enhance the (1) teaching and
learning, (2) governance and strategy, and (3) student experience environments at the
university. The aim of this initiative is to fundamentally change the way in which students and
staff interact, diminish the effects and impacts of power imbalance, and open dialogue
between students and staff. Students or staff can submit project proposals to request student
partner funding for grants of up to 50 hours in a semester. Students can then apply and are
selected to engage in a project. In 2018, 342 student partner grants were awarded, in 2019
there will be 600 student partner grants, and 800 student partner grants are projected to be
awarded in 2020. Staff have ranged from academic, professional and casual/sessional staff,
and to date there has been approximately 250 university staff who have engaged with this
program.
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Following a Partnership Induction, which seeks to unpack the values of partnership and
establish effective group dynamics, students and staff work to establish goals within the ethos
of partnership via a co-developed project plan. Students receive grant funding following
completion of two milestones (completion of the co-developed plan and the final report).
Projects vary significantly in scope and purpose, including co-developing university policy and
plans; co-investigating the impact(s) of student experience initiatives on students’ sense of
belonging; collaborating on blended learning course design; and pedagogical consulting and
advising.
Further reading:
Coombe, L., Huang, J., Russell, S., Sheppard, K., & Khosravi, H. (2018). Students as partners
in action: Evaluating a university-wide initiative. International Journal for Students as
Partners, 2(2), 85–95. doi.org/10.15173/ijsap.v2i2.3576
Dwyer, A. (2018). Toward the formation of genuine partnership spaces. International
Journal for Students as Partners, 2(1), 11–15. doi.org/10.15173/ijsap.v2i1.3503
Khouri, F., Oberhollenzer, Y., & Matthews, K. (2017). Co-designing a community of practice
for students as partners in partnership. Retrieved from
espace.library.uq.edu.au/view/UQ:677952/UQSaPCoPReporteSpace.pdf
Matthews, K. (2017b). Five propositions for genuine ‘students as partners’ practice.
International Journal for Students as Partners, 1(2), 1–9.
doi.org/10.15173/ijsap.v1i2.3315
This UQ case study is also featured in Mick Healey’s case study collection.

Reflective essays
Through the fellowship I curated a special issue enabling colleagues across Australia to share
their in-progress partnership practices along with their reflections. Published in Teaching and
Learning Together in Higher Education (repository.brynmawr.edu/tlthe/vol1/iss21/), the
essays include:
1. ‘Students and Staff as Partners in Australian Higher Education: Introducing Our Stories
of Partnership’, Kelly E. Matthews, UQ
2. ‘Students as Partners in Negotiated Assessment in a Teacher Education Course’, Sue
Monsen, Sarah Cook, and Lauren Hannant, UQ
3. ‘Students as Co-creators of an Online Learning Resource’, Chris Browne, Yash Vyas,
Arlene Mendoza, Anthony Sindermann, Brock Holland, and Ellen Lynch, Australian
National University
4. ‘Partnering to Investigate Employability and Retention in the Humanities and Social
Sciences’, Yvonne Oberhollenzer and Sarah Brady, UQ
5. ‘In Conversation Together: Student Ambassadors for Cultural Competence’, Amani
Bell, Tai Peseta, Stephanie Barahona, Suji Jeong, Longen Lan, Rosemary Menzies, Tracy
Trieu, and Ann Wen, The ‘
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6. Co-operative Staff-Student Research in Public Speaking in Higher Education’,
Christopher Cunningham, Murdoch University
7. ‘Planting the Seed of a Staff-Student Partnership Research Project’, Darci Taylor and
Sophie Quick, Deakin University
8. ‘Idealism, Conflict, Leadership, and Labels: Reflections on Co-facilitation as
Partnership Practice’, Lucy Mercer-Mapstone, Lucie Sam Dvorakova, Lauren J.
Groenendijk, and Kelly E. Matthews, UQ
9. ‘Learners Without Borders: Tales from the Trails of Navigating Transitions from
Student Partners to Staff Partners – While Retaining Students as Partners’, Beverley B.
Miles and Ronika K. Power, Macquarie University
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Chapter 4: Fellowship activities
Beyond what was planned or even expected to be possible, the fellowship has engaged in a
plethora of activities with colleagues at UQ, nationally, and internationally. These include
events (e.g. workshops, annual roundtables, talks, seminars), the National Students as
Partners Network updates, research, and co-creating a journal.

Fellowship events
There were 43 fellowship events, which are all listed in Appendix D, with some featured
events listed below.
Australian Students as
Partners Roundtable 2015

The University of
Queensland,
Brisbane, Qld,
Australia

October
2015

55 attendees from 13
universities

Public workshop: Featured
Mick Healey discussing model
for engaging students as
partners in higher education

The University of
Queensland,
Brisbane, Qld,
Australia

October
2015

95 attendees from 13
universities

Public workshop: Featured
Peter Felten discussing
engaging students as partners
in learning and teaching

The University of
Queensland,
Brisbane, Qld,
Australia

October
2015

55 attendees from South
East Queensland
universities

ISSOTL International
Collaborative Writing Groups
‘pop-up’ presentation

Melbourne, Vic.,
Australia

October
2015

60 scholars from 13
countries and over 40
universities

Transforming Practice
Program (TPP)

The University of
Queensland,
Brisbane, Qld,
Australia

April
2016

57 attendees from 11
universities

Australian Students as
Partners Roundtable 2016

The University of
Queensland,
Brisbane, Qld,
Australia

October
2016

100+ attendees from four
countries and 23
universities with three
student co-facilitators
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Public workshop: Featured
Alison Cook-Sather discussing
principles of pedagogical
partnerships including
students as teaching
consultants

The University of
Queensland,
Brisbane, Qld,
Australia

October
2016

30+ attendees from 10+
universities

Australian Students as
Partners Roundtable 2017

University of
Adelaide,
Adelaide, SA,
Australia

October
2017

100 attendees from 15+
universities with three
student keynotes

International Students as
Partners Institute (ISaPI):
Two 2-day workshops:
Engaging Students as Partners

McMaster
University,
Hamilton, ON,
Canada

June
2018

50 student and staff
attendees from 10+
countries and 25+
universities with two
student and one staff cofacilitators

Australian Students as
Partners Roundtable 2018

The University of
Queensland,
Brisbane, Qld,
Australia

October
2018

150 attendees from three
countries and 23+
universities with two
student co-facilitators

Australian Students as
Partners Roundtable 2019

The University of
New South
Wales, New
South Wales,
Australia

August
2019

100 attendees from three
countries and 20+
universities with student
and staff co-facilitators

Australian Students as Partners Network
Creating and fostering a community of scholars was core to the fellowship, an activity
engaging indirectly with the broader community to build capacity and share practices. The
benefits of the Australian Students as Partners Network are as follows:
1. Connect virtually with like-minded students and staff
2. Receive updates featuring latest events, research and practices
3. Share your work via newsletters
4. Contribute ideas and case studies to the website
5. Engage in events and activities related to students as partners
The network has grown to over 700 members passionate about student–staff partnerships;
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students and staff from Australia and overseas are welcome to join. Regular email updates
keep the network connected along with the annual Australian Students as Partners
Roundtable event, which is listed in Appendix E.

Research
The fellowship enabled a range of inquiry that contributed to the scholarly literature and
advanced thinking about genuine ‘students as partners’ practices:
1. Coordinated an international literature review project that analysed 65 published
works on engaging with students as partners involving 20 students and academics
from four countries (Australia, Canada, UK, and USA).
2. Engaged with students conducting research through supervision of an honours
student (completed successfully) and two PhD students (currently studying).
3. Led a special issue of Teaching and Learning Together in Higher Education capturing
eight reflective essays on practices of partnership happening in Australia.
4. Started a journal, International Journal for Students as Partners (IJSaP), as inaugural
co-editor with student–academic editorial board.
5. Involved in 24 research outputs including journal articles, book chapters, media
pieces, journal issues, and editorials, listed in Appendix A.
6. Partnered with 22 non-UQ partners and 19 UQ partners as co-inquirers.

Engaging student partners from UQ
My fellowship about engaging with students as partners in learning and teaching has been
enriched by working with students as partners. I engaged with students as co-facilitators, coresearchers, co-planners, co-authors, co-creators, and most importantly, as thinking friends
trying to make sense of what students as partners is, means, and can achieve in higher
education. See Appendix F for a list of UQ student partners with brief summary of our
partnership focus.
The process of partnership varied by student; a key lesson for me was that all partnerships
will look and feel differently because they are shaped by the people involved. Through the
process of partnering, understanding what we wanted to learn together, how we wanted to
work, and what we wanted to achieve (individually and collectively) was always discussed.
To this end, the tangible outcomes for student partners on my fellowship varied but there
were direct outcomes of being engaged in the fellowship:
1. Being named co-author on a publication
2. Personalised referee letters and references
3. Being a journal co-editor
4. Presenting at a conference, national and international
5. Invitations to speak at events, including keynote invitations
6. Invitations to engage in other partnership work
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7. Invitations to contribute writing
8. Job offers
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Chapter 5: Fellowship evaluation
Despite the recognition that students should be actively engaged in shaping their education,
the idea of student involvement – students as partners in learning and teaching – challenges
the traditional structures within higher education and disrupts preconceived roles of what it
means to be a student and a teacher. Evaluation of the fellowship mattered to
1. explore new approaches and spaces where students and staff can work together to
shape curricula and engender a shared ownership for teaching and learning
2. adopt a reflective practitioner lens that is informed by evidence to guide ongoing
decision-making
3. evaluate the fellowship program as an accountability strategy for government funding
4. influence policy and practices by drawing on evidence to guide ongoing decisionmaking
5. generate multiple forms of evidence to reveal the impact of the fellowship and in
telling the most compelling story of students as partners in Australia.
Thus, the evaluation approach was conceived as a means for ongoing improvement of
activities, the assessment of the fellowship’s merit, a vehicle for building credibility of
outcomes, and a strategy for international impact. Professor Mick Healey acted as the
fellowship’s expert advisor, critical friend, and international disseminator to facilitate a
continuous process of evaluation. A theory of change evaluation approach was adopted. This
approach tells the story of my fellowship and documents how it changed. The theory of
change framework draws on the work of Hart, Diercks-O’Brien, and Powell (2009). Four
theory of change evaluation frameworks show how my fellowship evolved from 2015 to 2019,
as listed in Appendix G.
The fellowship evolved thanks to several unanticipated opportunities and my flexibility to
engage with these new opportunities as they arose. In addition, I was on leave for 15 months.
During my fellowship, my university adopted the idea of students as partners evident through
inclusion in policy (student-strategy.uq.edu.au/strategy) and then practice with over a million
dollars in funding to create a large-scale program enabling student partnership across
faculties and disciplines. To evaluate my university’s implementation of a student–staff
partners program (employability.uq.edu.au/student-staff-partnerships), I adopted the theory
of change framework to encompass the institutional evaluation, which is also listed in
Appendix G.
The evaluation approach of my fellowship was featured as an exemplar case study of
evaluation for impact (Ahmad et al., 2018). My theory of change frameworks are used in the
International Students as Partners Institute as an example of good practice.

Students as partners: Reconceptualising the role of students in curriculum development

15

Chapter 6: Student partners on students as partners
How students in partnership understand partnership is fundamental and should be shaping
the ongoing practices of ‘students as partners’ programs and policies. Students shaped my
fellowship activities, my thinking and the outputs generated through the fellowship process.
Working in partnership with 19 students at UQ across the five years further demonstrates the
potential and possibilities and the many forms that partnership practices can take in higher
education.
Thinking about students as partners through partnership with students underpinned this
fellowship. By working with students to co-research and co-author, we can ensure students
are shaping the discourse of students as partners locally, nationally, and internationally. Even
in partnership work, by reflecting on partnership, we – students and staff – can come to
understand the ethos of partnership in more depth. Reflection that enhances our practices
and contributes to the achievement of the many transformative benefits of students as
partners is outlined above in this report.
Below are selected excerpts from four students I partnered with as co-inquirers exploring the
idea and practices of students as partners – excerpts that move beyond praise, gratitude and
satisfaction to demonstrate the messy realities of current policy and implementation
approaches to grow or scale-up ‘students as partners’ programs in Australian universities.

Collaborative learning environment should be established
For me, ‘students as partners’ is an idea that says a collaborative learning environment
should be established among the academics and the students. This idea is kind of new to
me as I grew up in China where a strong sense of authority was placed upon teachers and
the students were in a passive accepting position. That was pretty much the studying style
before the university. It was only after coming to Australia did I start to learn to think
critically and develop a habit of asking questions. Perhaps, the questions and answering
sessions with the lecturers were where my learning happened the most effectively because
I understood the concepts better. Q & A might not be what ‘students as partners’ was
actually about, but the idea was the same, that is to learn what students have to say in
order to find ways to better explain the content or better design the course to maximise
the learning outcomes for the students.

Experiences of professional academics should not be ignored
Now I have a better understanding on the concept of ‘Students as Partners’. To be honest,
I have no idea on such initiative until I get engaged with this project. I have realized that
students are treasures for higher education today. They might have important insights in
which staffs might not have in their workplace. In my opinion, ‘Students as Partners’ is a
process of engaging students in pedagogic department where they can work together
with academics and staffs. From there, students are treated as partners who can discuss
the issues and make decisions together with the staffs. I believe that the most challenging
part of such initiative will be the power distribution. From my own perspectives, even
though students are creative and having valuable experiences on learning, capability and
experiences of professional academics should not be ignored. It is hard to distribute the
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power equally between those two parties. So I reckon to have academics or staffs to
supervise the students and take their ideas seriously at the same time.

Implement in classrooms rather than at a broader university level
I went through a number of mixed feelings about the idea of students as partners while
working on this project. It is a very complex concept and really seems to mean something
slightly different to every single person who engages with it. Overall, I feel like SaP
[students as partners] is a good idea, if it is done well. It allows students to have a say –
and students often bring new and innovative ideas to the table. These can be powerful in
transforming the classroom so that meaningful learning experiences can occur. The idea
of involving students in the process of teaching and learning is a smart move – they are
the reason that the teaching and learning is occurring. Teachers and students are, after
all, the two major stakeholders in educational exchanges. At university, too, most (if not
all) students are over 18, and I feel that students as partners allows students to be treated
more equally and more like adults. While there are power dynamics here that may mean
implementing students as partners is always going to upset power to some degree, I think
that it’s exciting because the end product will be innovative and assist students to learn
better (and staff to teach better).
There are two things that still bother me about it:
1) Because it’s easier for staff to work with a small number of students (and because many
of the projects that the interviewees talked about were not classroom-based), staff often
seem to work with student ‘representatives’. To me, this means that not everybody can
come on board and have their say over the direction of students as partners projects. It
means that the discourse/importance of students as partners is amplified for those lucky
students who were genuinely involved, while other students might spend their whole time
at university not hearing a word about students as partners and never coming across it.
This limits the diversity of students that can get involved too. It really makes me think that
students as partners would work better if implemented in classrooms rather than at a
broader university level. I would like to see it being actively inclusive of as many students
as possible rather than just some students. I know that not everybody would want to get
involved, but it would be great to see that everyone has the opportunity to.
2) Staff are often the ones coming to students with ideas or desires to work together. I
don’t know how to get students to take initiative to bring ideas to staff and say ‘let’s
partner up’ but I think that this would end up being in the best interests of students
because then they formulate ideas of where they really do want to create change in their
learning – rather than just going along with the staff’s initial suggestion because it sounds
good or they’re getting compensated for it. I would love to see what kinds of projects
would eventuate if students brought their ideas (unprompted) to staff with the intention
of partnership. (I just don’t know how that would work in a university … but it would be
exciting to see nonetheless!).

There are some prevalent issues that need to be addressed
We discussed in our article that students as partners is an opportunity to change the
nature of higher education. Our research also indicated across Australia and the world,
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students as partners has a wide focus – incorporating diverse projects in a range of
disciplines. It holds promise to be a transformational growth opportunity for students,
staff and universities. To make the most of its promise, I think there are some prevalent
issues that need to be addressed.

Prevalent issue 1
Equity: This was a concern of many interview participants, and something that occupied
my mind a lot. It relates to how students as partners plays a vocational function of
preparing students for the workforce. Without sustained attention, I think students as
partners can too easily be skewed to benefit students who come to university with more
privilege than their peers. Often, they score the highest grades, have the most workrelevant skills developed through prior experience, and they are the clearest and most
confident communicators. In other words, they are ideal co-workers.
But from these qualities and the cultural capital they possess, these individuals are best
positioned to gain internships/work placements in organisations beyond the university.
Thus, from a work-preparation point of view, these students will benefit the LEAST from
students as partners programs because they have a range of other options available.
Additionally, they will take the students as partners option away from students who could
significantly benefit from it, and who have less chance of gaining professional work
experience beyond campus.

Solution 1
I believe students as partners opportunities should focus exclusively on recruiting students
who typically miss out on opportunities for professional growth in their university studies.
Students as partners is a powerful tool for building belonging to campus, for enhancing
confidence, for learning new skills. For these reasons, it should be targeted to create
tangible social impact.
This comes with its own issues – such students may be harder to recruit if they have other
part-time work to support themselves, if they lack self-confidence, or have limited
experience talking with academics or staff members.
I think the benefits will outweigh the costs. I believe that when you give people a chance
and offer the right support, great things will happen. Students as partners can change the
nature of equity in higher education. It can mean under-privileged students have more
opportunities for growth and post-graduation success. Hopefully, this will further enhance
the personal benefits staff gain from students as partners projects too.

Prevalent issue 2
Negotiating power: Can the power difference between an academic and student ever be
renegotiated to the extent of creating real equality of ownership? In a typical student as
partners model where the academic is working with students on a project the staff
member owns, I do not think so. I think that power in these situations comes down to who
has the final responsibility: who will lose the most if the project fails? If we want to
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enhance the power students have, and the learning they’ll gain, in such arrangements, I
think we need to go beyond students as partners and explore students as change agents.

Solution 2
I think universities have a lot to gain from supporting students as change agents models.
These models empower students to design and lead their own initiatives that respond to
issues on campus. They can create positive outcomes for universities because problems
that affect students (that only they may know about) can be solved. It also gives students
more power if staff play a mentor, rather than partner, role. With more responsibility
comes more learning, so I think students-as-change agents is a useful way to extend the
learning opportunities students as partners offers.
I think there is still a place for students as partners, particularly given the equity focus
above. But I also think universities should think about adding to students as partners, and
extending on these programs as lead-ins to change agents models. This could create a
path for professional learning, and teaching and learning enhancements within the
university.

In conclusion
As my fellowship ends, my work in and on partnership continues. Now, more than ever, is a
turning point for students as partners in Australia where we listen and work with students to
ensure the excitement about students as partners is translated into genuine practices,
programs and policies that move our university cultures toward more egalitarian
communities where students are vital members alongside staff. Working with students as
partners to co-create partnership programs and policies is a clear way forward, although
tricky and troublesome, that we have to navigate – a journey that draws on literature and
theorisations of genuine partnership practices, and where students and staff are co-creating
through regular reflections on theory and practice.
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I certify that all parts of the final report for this OLT grant/fellowship (remove as appropriate)
provide an accurate representation of the implementation, impact and findings of the project,
and that the report is of publishable quality.

Professor Joanne Wright
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Appendix B
All of the case studies can be found at itali.uq.edu.au/about/projects/students-partners.

2018 case studies


17 case studies of partnership work generated from the 2018 National Students as
Partners Roundtable at UQ



4 case studies of partnership work generated from the 2018 International Students as
Partners Institute at McMaster University

2017 case studies
1. Students as partners in ‘CampusFlora’ app development for biology courses, Rosanne
Quinnell, The University of Sydney
2. Partnering students as mentors to support students with disabilities, Sybilla Wilson, UQ
3. Student teaching consultant for the flipped classroom, Fiona Lewis, UQ
4. Students as partner curators: Sharing Haswell’s educational legacy and the university’s
scientific heritage, Haswell Digitisation Team, The University of Sydney
5. Students as partners UQ pilot projects: 11 semester-long institutional projects, UQ

2016 case studies
1. Students as partners in course delivery and assessment in engineering, Lydia Kavanagh,
UQ
2. Students as partners for active and collaborative learning in undergraduate business
courses, Leela Cejnar, University of New South Wales
3. Students as partners in building a culture of philanthropy, Lara Pickering, UQ
4. Students as partners with alumni, Lara Pickering, UQ
5. Students as partners in assessment in economics: For students by students, Carl
Sherwood, UQ

2015 case studies
The 2015 National Students as Partner Roundtable generated 20 case studies of partnership
work.
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Appendix C
The fellowship engaged in 43 events. Here is the full list of them.
Event

Location

Timing

Participants

Australian Students as
Partners Roundtable 2015

The University of
Queensland,
Brisbane, Qld,
Australia

October
2015

55 attendees from 13
universities

Public workshop: Featured
Mick Healey discussing model
for engaging students as
partners in higher education

The University of
Queensland,
Brisbane, Qld,
Australia

October
2015

95 attendees from 13
universities

Public workshop: Featured
Peter Felten discussing
engaging students as
partners in learning and
teaching

The University of
Queensland,
Brisbane, Qld,
Australia

October
2015

55 attendees from
South East
Queensland
universities

Focused workshop: Arshad
Ahmed outlining Student
Scholars Program at
McMaster University

The University of
Queensland,
Brisbane, Qld,
Australia

October
2015

30 staff from UQ
Institute for Teaching
and Learning
Innovation

International Society for the
Melbourne, Vic.,
Scholarship of Teaching and
Australia
Learning (ISSOTL) Conference
symposium

October
2015

25 attendees from
range of countries
and universities

ISSOTL International
Collaborative Writing Groups
‘pop-up’ presentation

Melbourne, Vic.,
Australia

October
2015

60 scholars from 13
countries and over
40 universities

Transforming Practice
Program (TPP)

The University of
Queensland,
Brisbane, Qld,
Australia

February
2016

25 senior attendees
from 12 Australian
universities involved
in Transforming
Practices Program
(TPP)
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Transforming Practice
Program (TPP)

The University of
Queensland,
Brisbane, Qld,
Australia

April 2016

57 attendees from 11
universities

Students as Partners at the
UNSW

University of New
South Wales, NSW,
Australia

April 2016

100 attendees from
UNSW including
curriculum leaders to
inform new student
experience strategy

International Students as
Partners Institute (ISaPI):
Two 2-day workshops:
Students as partners in
subject-based research and
inquiry and in the scholarship
of teaching and learning

McMaster
University,
Hamilton, ON,
Canada

May 2016

25 attendees from
seven+ countries and
20+ universities with
three student cofacilitators

Invited talk: West Australian
Network for Dissemination
(WAND)

Perth, WA,
Australia

July 2016

20 attendees from
three universities
with one student cofacilitator

Higher Education Research
and Development Society of
Australasia (HERDSA)
Conference

Perth, WA,
Australia

July 2016

20 attendees from
15+ universities with
one student cofacilitator

Australian Council of Deans
of Science Teaching and
Learning Conference

University of
Sydney, Sydney,
NSW, Australia

July 2016

35 associate deans
(academic) and
curriculum leaders
from 15+ universities

Invited keynote: Blackboard
forum

Prism Hotel,
Sydney, NSW,
Australia

August
2016

15 university leaders
and staff from
Blackboard

Invited talk: University of
Canberra

University of
Canberra,
Canberra, ACT,
Australia

August
2016

20 attendees with
one student cofacilitator
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Queensland Universities
Educators Showcase (QUES):
Workshop

The University of
Queensland,
Brisbane, Qld,
Australia

September
2016

30 staff from across
Queensland lead by
Dr Caroline Rueckert
(QUT)

Australian Students as
Partners Roundtable 2016

The University of
Queensland,
Brisbane, Qld,
Australia

October
2016

100+ attendees from
four countries and 23
universities with
three student cofacilitators

Public workshop: Featured
Alison Cook-Sather discussing
principles of pedagogical
partnerships including
students as teaching
consultants

The University of
Queensland,
Brisbane, Qld,
Australia

October
2016

30+ attendees 10+
universities

Public workshop: Featured
Mick Healey discussing values
underpinning student–staff
partnership in researchbased practices

The University of
Queensland,
Brisbane, Qld,
Australia

October
2016

30+ attendees 10+
universities

Transforming Practice
Program Showcase day

The University of
Queensland,
Brisbane, Qld,
Australia

October
2016

30 staff from 11
Australian
universities

ISSOTL Conference talks

Marriott Hotel, Los
Angeles, CA, USA

October
2016

35 attendees from
seven+ countries and
20+ universities with
three student cofacilitators

Griffith University
Celebrating Teaching Week
invited keynote

Griffith University,
Nathan, Qld,
Australia

November
2016

40 staff from the
university

Invited talk to community of
practice meeting

University of
Southern
Queensland,
Springfield, Qld,
Australia

November
2016

15 staff from the
university
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Invited panellist: Wendy
University of
Green’s fellowship opening
Tasmania, Hobart,
event on Engaging Students
Tas., Australia
as Partners in Global Learning

January
2017

35 attendees from
three universities
with two student cofacilitators

Invited talk: Faculty of
Engineering, Architecture and
Information technology
(EAIT) Annual Teaching
Seminar

The University of
Queensland,
Brisbane, Qld,
Australia

February
2017

60 student and staff
attendees from the
faculty with one
student co-facilitator

Australian Students as
Partners Roundtable 2017

University of
October
Adelaide, Adelaide, 2017
SA, Australia

100 attendees from
15+ universities with
three student
keynotes

International Students as
Partners Institute (ISaPI):
Two 2-day workshops:
Engaging students as
partners

McMaster
University,
Hamilton, ON,
Canada

July 2017

50 student and staff
attendees from 10+
countries and 25+
universities with two
student and one staff
co-facilitator

Australian Collaborative
Education Network (virtual
workshop)

Flinders University,
Adelaide, SA,
Australia

May 2018

30 attendees from
five Australian
universities

The Adelaide Education
Academy invited workshop

University of
May 2018
Adelaide, Adelaide,
SA, Australia

15 attendees from
Adelaide Academy

Invited keynote at a strategic
planning event

Deakin University,
Melbourne, Vic.,
Australia

40 student and staff
attendees

Microbiology Educators’
Conference invited talk

Brisbane
July 2018
Convention Centre,
Brisbane, Qld,
Australia

June 2018

20 attendees from 10
Australian
universities
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Educational community of
practice: Invited talk (online)

LaTrobe University, August
Melbourne, Vic.,
2018
Australia

20 attendees from
one university

Australian and New Zealand
Heads of Student
Administration Conference
(HoSA): Invited talk

Hobart, Tas.,
Australia

August
2018

100 attendees in
student
administration from
25+ universities

Australian Students as
Partners Roundtable 2018

The University of
Queensland,
Brisbane, Qld,
Australia

October
2018

150 attendees from
three countries and
23+ universities with
two student cofacilitators

ISSOTL conference talk

Bergen, Norway

October
2018

45 attendees

January
2019

With two student cofacilitators

Student–staff partnership SIG University of
invited video plenary: Power Westminster,
in partnership practices
London, UK
Invited talks: Higher
Education Research Group of
Adelaide (HERGA)

University of
March 2019
Adelaide, Adelaide,
SA, Australia

45 attendees from 15
Australian
universities

International Students as
Partners Institute (ISaPI):
Three-day Change Institute
and workshop

University of
July 2019
Adelaide, Adelaide,
SA, Australia

With one student cofacilitator

Australian Students as
Partners Roundtable 2019

University of New
South Wales, NSW,
Australia

August
2019

100 attendees from
three countries and
20+ universities with
student and staff cofacilitators

Invite keynote on engaging
students as partners in peer
learning/PASS: National PASS
and Peer Learning
Conference

Wollongong, New
South Wales,
NSW, Australia

October
2019

upcoming
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ISSOTL conference paper on
co-creation in the curriculum

Atlanta, GA, USA

October
2019

upcoming
With two student coauthors

Invited keynote on
Curriculum Co-creation:
Proving student competence
in the global era

Tsinghua
University, Beijing,
China

October
2019

upcoming

Invited speaker on active
student involvement:
Emerging leaders in teaching
and learning conversational
series

Murdoch
University, WA,
Australia

November
2019

upcoming

Australian Students as
Partners Roundtable 2020

Deakin University,
Melbourne,
Victoria, Australia

2020

upcoming

Australian Students as
Partners Roundtable 2021

Western Sydney
University, New
South Wales,
Australia

2021

upcoming
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Appendix D
Updates sent to the Australian Students as Partners Network can all be viewed online from
itali.uq.edu.au/about/projects/students-partners or by clicking in the updates below, which
will bring you directly to each update via the Mailchimp platform.
1. Update 1 (January 2016)
2. Update 2 (March 2016)
3. Update 3 (June 2016)
4. Update 4 (September 2016)
5. Update 5 (October 2016)
6. Update 6 (November 2016)
7. Update 7 (May 2017)
8. Update 8 (August 2017)
9. Update 9 (February 2018)
10. Update 10 (July 2018)
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Appendix E
The fellowship enabled partnership with 19 UQ students contributing their unique expertise
and standpoints on the topic of student–staff partnerships in learning and teaching in higher
education.

Caelan Rafferty, 2019
He is co-facilitating workshops on engaging students as partners and co-evaluating the
implementation of student–staff partnership at UQ.

Tsai-Yu (Amy) Hung, 2018–2019
She is a co-researcher for a study exploring students’ experiences of co-creation in the
curriculum. She is conducting focus groups, analysing the data, and reporting the findings as
co-author.

Nattalia Godbold, 2018–2019
She is a co-researcher for a study exploring students' experiences of co-creation in the
curriculum. She is conducting focus groups, analysing the data, and reporting the findings as
co-author.

Catherine Sherwood, 2018
She co-planned and co-facilitated the 4th Annual National Students as Partners Roundtable
hosted by UQ.

Stuart Russell, 2017–2018
Stuart conducted analysis of data from the ‘Students as partners: Reconceptualising the role
of students in teaching and learning’ study. He also co-facilitated workshops on students as
partners at the 2018 International Students as Partners Institute, hosted by McMaster
University, Canada.

Alexander Dwyer, 2016–2018
Alex conducted analysis of data from the ‘Students as partners: Reconceptualising the role of
students in teaching and learning’ study. He also co-facilitated workshops on students as
partners at the 2018 International Students as Partners Institute, hosted by McMaster
University, Canada.

Lucie Sam Dvorakova, 2015–2016
Sam co-designed and facilitated international workshops, collaborated on an international,
systematic literature review, and co-authored publications.

Lucy Mercer-Mapstone, 2015–2017
Lucy planned and co-facilitated international and local workshops on students as partners
(SaP) in teaching and learning, co-researched on an international, systematic literature
project, and authored scholarly publications.
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Jarred Turner, 2015–2017
Jarred has contributed to an international, systematic literature review on students as
partners. He has also co-researched SaP projects at various universities, through interviews
with participants.

Fadia Khouri Saavedra, 2016–2017
Fadia has co-designed and co-implemented a UQ Students as Partners Community of Practice.

Lorelei Hine, 2016–2017
Lorelei has undertaken qualitative analysis of interviews from the ‘Students as partners:
Reconceptualising the role of students in teaching and learning’ study.

Benjamin Luo, 2017–2018
Benjamin was involved in understanding the SaP initiative from the perspective of students,
by conducting qualitative and quantitative analysis of student written comments.

Lauren Groenendijk, 2016
Lauren conducted comparative research on student and academic attitudes and perspectives
on the concept of students as partners, specifically in the sciences. She also co-designed and
facilitated international workshops on SaP, as well as collaborating on an international,
systematic literature review.

Yitong Bu (Coco), 2015–2016
Yitong is a co-evaluator on a Technology-enabled Learning Grant in the School of Mathematics
and Physics, exploring the perspectives of students on the use of dynamic, interactive
simulations for quantitative problem-solving and mathematical thinking.

Naima Crisp, 2015–2016
Naima planned and co-researched SaP projects at UQ through interviews with academic
leaders.

Yiet Hean Goh, 2015–2016
Goh planned and co-researched SaP projects at UQ through interviews with academic leaders.

Jeremy Edirisinghe, 2015–2016
Jeremy is a co-evaluator on a Technology-enabled Learning Grant in the School of
Mathematics and Physics, exploring the perspectives of students on the use of dynamic,
interactive simulations for quantitative problem-solving and mathematical thinking.
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Appendix F
Four theory of change evaluation frameworks show how my fellowship evolved from 2015 to
2019, as listed here:
1. August 2015
2. December 2015
3. September 2016
4. January 2019
The fellowship evolved thanks to several unanticipated opportunities and my flexibility to
engage with these new opportunities as they arose. In addition, I was on leave for 15 months,
which explains the gap in 2017–2018. During my fellowship, my university adopted the idea
of students as partners, which was evident through inclusion in policy and then practice with
over a million dollars in funding allocated to develop a program that enabled students to
engage as partners in governance, teaching, learning, and student life. To evaluate my
university’s implementation of a student–staff partners program, I adopted the theory of
change framework from my fellowship to encompass the institutional evaluation, which is
available here: February 2019.
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