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Executive summary
Background
Introduction: Graduate capability and employability are regarded as critical success factors
for degree programs by universities, industry and the students. A common response by the
higher education sector to the demands for employability has been developing and
furthering work-based experiences for academic credit within degree programs. The
interest of the university in optimising work-based learning is imperative given the
recognised benefits to professionalism and student employment.
Defining Work Integrated Learning (WIL): WIL is most frequently used when referring to the
broad range and diverse experiences that students engage in these work placements (Ferns,
Campbell and Zegwaard 2014). Patrick et al. (2008) recognise WIL as ‘an umbrella term for a
range of approaches and strategies that integrate theory with the practice of work within a
purposefully designed curriculum’, and a WIL placement as ‘a type of work integrated
learning that requires the student to be situated in the workplace’ (p. iv). [From Henderson
and Trede 2017]. The breadth of experiences and opportunities that are associated with WIL
are extensive and, as such, the issues that accompany WIL are diverse. Therefore, a decision
was made to focus the Fellowship specifically on work-based learning and accompanying
assessment (the key to governance) so that discussions were targeted and clear. This
ensured that Fellowship outcomes were both useful and practical.
Focus of this Fellowship: Work-based learning that supports student learning through
learning and teaching strategies that occur in real world contexts under organised
supervision and counts towards academic credit as part of a compulsory component of a
degree course.

The Framework
A key output of the Fellowship is the collaborative governance framework, developed from
a review of the literature, previous projects, consultation with experts and feedback from
over 400 participants at 15 national and international conferences and university-based
workshops The framework can be used as a tool to guide, organise and check the structures
and processes of university, industry and student to facilitate work-based learning that
supports the realisation of the desired student outcomes.
TABLE 1: Key concepts of the Framework – policy, standards, partnerships, learning
outcomes
UNIVERSITY

INDUSTRY
STUDENT

STRUCTURE
Compliance with policy,
standards, and regulation
e.g. TESQA, accreditation
bodies

PROCESS
Collaborative dialogue and
exchange across the
academy and industry, that
develops into meaningful
partnerships
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Students demonstrate through
authentic assessment they have
attained requisite learning
outcomes
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TABLE 2: Collaborative Governance Framework for Work-based Learning
STRUCTURE
UNIVERSITY
Work-based learning (WBL) written
in University vision and mission
statement; Learning outcomes
specified; Curriculum effectively
structured to reach learning
outcomes during WBL; Appropriate
assessment for WBL; Facilities &
infrastructure support WBL;
Sufficient staff complement &
capabilities to support WBL;
Adequate resourcing for oversight
during WBL; Clear communication
plan before, during, after WBL;
Structures to manage student wellbeing. Contracts and/or agreements
with industry.
INDUSTRY
The vision and values statement of
industry welcomes potential
contribution of students; Contract/
agreement with University outlining
specifics.
Internal policies in place regarding
WBL including placement and
supervision; Logistics
implementation plan e.g.
time/opportunity for staff to
supervise students, enacting
communication plan with university
around student needs/progress and
escalation of concerns; Recognition
regime for staff who supervise.
STUDENTS
Students engage with information
about work-based learning
structures & processes.
Students locate and familiarise
themselves with learning outcomes
(in university degree information).
Students facilitated to explore selfidentity and self-awareness;
Students map their capacities and
attributes that they already possess,
articulate desired capacities, and
plan pathway to reach desired
capacities during the work-based
experience.

PROCESS

OUTCOME

Communicate with industry
around student capacities,
abilities, and expectations of the
learning outcomes that should
be achieved through WBL. Enact
and progress communication
plan with industry and students
(developed in Structure).
Support for students to build
capabilities through effective
teaching, learning and
assessment, in particular,
professional behaviours,
communication, problemsolving pertinent to optimising
WBL experiences.

Demonstrated compliance according to
regulatory bodies e.g. Tertiary Education
Quality Standards Agency (TEQSA), and
relevant accreditation agencies.
Demonstrated achievement through
feedback from students about their
education experience; feedback from
industry about the preparedness of
student and their participation; and
feedback from academics about
contribution of work-based learning to
support their desired teaching and
learning.

Discuss learning opportunities
and industry circumstances,
supervision of activities and/or
sequenced progression of
project.
Establishes a learning culture
that accepts student, integrates
them into the team, promotes
belongingness, encourages
exploration of knowledge and
contribution of student ideas.
Prepare staff to engage with
students, effectively supervise,
provide feedback, and
assessment (where relevant).

Informal, less tangible benefits such as,
contemporary knowledge and best
practices based on research evidence;
supply of ‘work-ready’ graduates that
facilitates recruitment; engaging with
university with possible access to
university facilities and resources;
opportunities for staff professional
development, growth and mentoring;
Increasing exposure of organisation
through linkages with the university.

Students increase their
understanding of work-based
learning. Students need to
become acquainted with:
different languages of the
university and workplace;
necessary behaviours to develop
agency; the industry of the
workplace to engage in
appropriate activities; and
workplace norms in order to
better enact agency and
develop a sound understanding
of the work of the industry
setting,

Students demonstrate attainment of
course/program achievement through
involvement in activities and practice that
offer opportunity to advance learning
consistent with specified learning
outcomes. Students articulate their
learning and demonstrate their
achievement in requisite outcomes
through behaviours (observed in practice),
activity and/or project outcomes, and
reflection (where they critically appraise
their work).

Source: Based on Henderson A. & Trede F. (2017) Strengthening attainment of student learning outcomes
during work integrated learning: A collaborative governance framework across academia, industry and
students, Asia-Pacific Journal of Co-operative Education, 18(1), 73–80.
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Actioning the Framework: Exemplars
More than 300 participants in 20 workshops across many fields from science to midwifery to
creative arts were engaged in the following Framework-based activities.

Building partnerships with stakeholders
Strong nuanced cross institution (academic-industry) partnership and collaboration with
students in curricula re-design.
The co-creation of an industry-academic postgraduate education framework, through
Envisage, Partner, Construct, Achieve Capability integrated the imperatives of higher
education and the health industry to maximise postgraduate students’ professional
learning. The Framework formed the basis of activity that articulated enablers, barriers,
including operational schedules and agreements that advanced co-construction of unit
learning outlines and assessment designed to optimise student outcomes. Emphasis was on
provisions in the curriculum; supervision arrangements; performance monitoring and
assessment of student; and a continuous communication plan across university and
industry. Increasing engagement significantly enhances the value of degree offerings.
Report: Theobald K, McCarthy S, Henderson A, Coyer F, Shaban R, Fox R and Thomson B.
(2017) Academic and industry integration in health: Enhancing postgraduate professional
learning, Seed Grant, Office for Learning and Teaching.

Harnessing student agency
Student-led work-based activities from the classroom to the workplace.
Curriculum and pedagogy can facilitate student engagement, active learning and the
development of self-efficacy to prepare graduate nurses for learning in practice. The Checkin and Check-out process engaged students as active partners in their learning and teaching
in their clinical preparation for practice. Three interdependent elements make up the
process: a check-in (briefing) part; a clinical practice part, which supports students as they
engage in their learning and practise clinical skills; and a check-out (debriefing) part. A
consistent learning process—including a common language that easily transfers across all
clinical courses and clinical settings—arguably enhances the students’ learning experience,
and helps them actively manage their preparation for clinical practice and develop selfefficacy.
Publication: Henderson A, Harrison P, Rowe J, Edwards S, Barnes M, Henderson S and
Henderson A. (2018) Students take the lead for learning in practice: A process for building
self-efficacy into undergraduate nursing education. Nurse Education in Practice, 31, 14–19.

Developing authentic, relevant workplace learning and assessment
Workshop series focused on authentic work-based learning and assessment
A series of workshops were conducted explaining the core elements to optimal workplace
learning experiences. These workshops commenced with a presentation of the Framework
and then the attendees identified the most urgent areas they perceived as important to
progress. Overwhelmingly, the participants sought to discuss workplace assessment of
student professional performance, ability to communicate, and willingness to learn
(commensurate with many of the learning outcomes developed in the LTAS project).
Behavioural cues aligned to a requisite standard of performance formed the basis of the
discussions. The workplace assessment tool used in nursing (based on the APP developed by
physiotherapy) was used as an exemplar. Accessed from www.ansat.com.au
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Chapter 1: Background
Characteristics of positive work-based learning
Graduate capability and employability is regarded as a critical success factor for
undergraduate degree programs by universities, industry, and the students. The higher
education sector has responded to this challenge by developing and furthering practicebased experiences within degree programs. This report draws heavily on the work
integrated learning literature as this literature is comprehensive in flagging the challenges
for work-based learning. However, the focus for the Fellowship as previously explained is
specifically work-based learning. The most recent good practice report into work integrated
learning by Sachs et al. (2016) summarised the following characteristics of good work
integrated learning experiences.
Effective and successful – has proven its strategic relevance as the most effective way in
achieving specific outcomes; it has been successfully adopted across a number of sites and
contexts and has influenced individuals and/or stakeholders in a robust and consistent way.
Mutual benefit – all stakeholders (employers, industry groups, students, academics,
universities) gain reciprocal and mutual benefit.
Reciprocity and trust – partnerships are developed and sustained on the basis of trust and
respect.
Authentic – students are involved in experiences that replicate workplace requirements and
expectations.
Inclusive – all students have equal access to full participation.
Applied learning – that links campus theoretical learning to workplace requirements and
practices.
Replicable and adaptable – has the potential for replication and is therefore adaptable for
transfer to other contexts to achieve similar objectives.
Monitoring and evaluation – provides the basis for the collection of evidence to improve
WIL activities and outcomes.
Integration – activities can be integrated into the curriculum through clearly established
objectives and outcomes to ensure consistent application of theory into practical situations
in the workplace.
Innovation – ‘doing things differently’ with WIL practices at universities.
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Constructive work-based assessment
Managing the breadth of considerations needed for positive work-based learning in light of
regulatory requirements and other university constraint is at the very least a real challenge.
Of particular concern in highly regulated environments, verification of attainment of student
learning outcomes to the requisite standard remains challenging, particularly in work-based
learning subjects/courses when successful attainment of student learning outcomes is
significantly influenced by the considerations of industry staff. A key concern is that staff
employed in the industry may not share a similar or clear understanding of expected
student outcomes with the student or university. Furthermore, the potential for input into
the design of learning experiences and appropriate assessment from a major player in the
relationship—the student—has been largely unrealised. As the student is located between
the university and industry sector, and is arguably knowledgeable about the requirements
of both, they are well placed to steer the collaborative governance process.
Demonstration of student achievement is a significant challenge when a considerable
proportion of learning is practice-based and student outcomes accordingly need to be
assessed in the practice situation. The importance of consistency, clarity and transparency
of student learning outcomes is being addressed both internationally, with the Tuning
Project (2008), a process and approach to (re-)design, develop, implement and evaluate
first, second and third cycle degree programmes, and nationally in Australia with the
Learning and Teaching Academic Standards (LTAS) project (2011). These benchmark learning
outcomes have been developed with a broad range of key stakeholders (including the
higher education sector, industry, registration authorities, and professional bodies) and are,
arguably, a sound and consensual representation of desired levels of student attainment. It
is important, if institutions are to reliably determine student progress, to demonstrate
transparent and effective processes around the student assessment of skills, knowledge and
attributes commensurate with the academic level of qualification.
Such processes are well developed for some undergraduate programs, in particular health
programs, where students register with the health professional board (AHPRA) upon
graduation (Henderson et al. 2006). However, consistency and clarity of requisite student
outcomes cannot always be assured. It is increasingly evident that a collaborative
governance approach to realising student attainment of requisite standards is needed. By
collaborative governance, reference is made to the sharing of responsibilities across
university, industry and student.
Such collaborative governance to optimise both student learning in practice settings and
improve student outcomes is reliant on good relationships across university, industry and
students, including a clear understanding of what students need to achieve and the broad
considerations required for this achievement. This is evident from the considerable body of
work so far undertaken in relation to practice-based learning and attainment of learning
outcomes; however, to date these issues have largely been considered as discrete factors.
The significant body of work, further to recognition of the principles by Sachs et al. (2016)
that already has been conducted pertains to the key areas of the Fellowship that recognised
the core elements of academic and industry contributions and initiatives to support student
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engagement. This Fellowships discusses and advances approaches to these issues through
focusing on the following:




Strong and Nuanced Stakeholder Partnerships
Harnessing student agency
Assessment processes and tools

These bodies of work need to be considered in unison, and activities explored regarding
how to ensure clear links across these critical areas.

Strong and Nuanced Stakeholder Partnerships
The establishment of strong partnerships between stakeholders facilitates relevant and
worthwhile practice-based experiences for students. Opportunities for engagement across
academic and industry assist in both parties recognising that each have similar goals. The
limitation is that these partnerships are often based on goodwill and incidental meetings,
and are often not supported by robust structures and processes. These communications are
most productive when there is a commitment to regular scheduled meetings underpinned
by intentions to achieve reciprocal, mutually beneficial partnerships (Cooper and Orrell
2016).
One-way negotiations do not promise sustainable placements and productive student
learning outcomes. Distinguishing between shared and distinctively different goals and
intentions enables a transparent and vibrant partnership where both partners maintain
their identity yet can share a common aspiration. The discussions need to include, among
other things, ascertaining the ‘fit’, namely, the link of student abilities with industry offering
and needs. This involves clarity of mutual goals and identification of diverging goals. For
work-based experiences to be successful, common values (i.e. that resonate as meaningful
to all parties) need to be agreed (Henderson and Trede 2017).

Harnessing Student Agency
Students are ‘agentic’ learners. Learning from informal education opportunities within
practice situations can be enhanced when students are sufficiently prepared to enter into
practice situations and practitioners are able to actively engage students (Billett 2002).
Specific mechanisms include direct guidance by more experienced practitioners (i.e.
proximal guidance); sequencing and combinations of related activities; and active
engagement of students in pedagogically rich work activities or interactions (such as clinical
handovers in health care or discussion of design and methodology in work assignments in
engineering or architecture) (Billett 2009). Curricula need to foster and develop student
skills to harness the opportunities.
During the workplace experience, students are offered insights into the structure and
culture of the workplace and the skills sets and expectations of staff employed in the facility.
Students ascertain what the organisation does, what it is striving to achieve and what
knowledge is important for this to happen. When students engage with the offerings of the
workplace and are facilitated to reflect on experiences, they are well positioned to
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demonstrate that they can reach the standards as described in the student learning
outcomes detailed in the university documentation (Henderson and Trede 2017).

Assessment Processes and Tools
For students to be co-creators of the learning and assessment during work-based learning
experiences it is imperative they are well informed about the requisite learning outcomes
and adequately supported through structures and processes (and accompanying resources)
that sufficiently prepare them to positively engage in workplaces (Henderson and Trede,
2017). Self-efficacy and agency is essential for students to co-produce learning goals and
achieve assessment thresholds that are indicative of the specific learning outcomes (Harvey,
Baker, Bosanquet, Coulson, Semple and Warren 2012).
The continuing development and testing of assessment criteria for tasks and activities in
practice-based contexts that directly align with threshold learning outcomes is building a
suite of resources that improve reliability of student attainment. Assuring attainment of
learning outcomes and the maintenance of standards is reviewed comprehensively in the
recent OLT Good Practice Report (see Freeman and Ewan 2014, for a comprehensive list of
learning outcome projects). The value of these projects is that they explicate learning
outcomes and a number of these projects have also developed robust tools that use
behavioural statements that makes sense to students and that they can draw on when
determining whether learning outcomes have been achieved (refer Dalton et al. 2009, the
assessment of physiotherapy practice).

Coalescence into the Collaborative Governance Framework
The development of the collaborative governance framework for work-based learning is
critical for assuring student attainment of learning outcomes; thereby, TESQA and
professional accreditation bodies have confidence in the attainment of student learning
outcomes during practice-based experiences. The collaborative governance framework for
assuring student attainment of learning outcomes during work-based learning outlines
principles and protocols for managing key factors, including: the communication and
partnership arrangements between academic institutions and industry partners, negotiation
and designing optimum conditions for students to reach the identified outcomes; and
formal and informal processes for the student to articulate and participate in the organising
of their learning experience for desired outcomes.

Stopping ‘Pass the Parcel’ with practice-based student learning:

4

Chapter Two: Approach
This Fellowship involved two major components (referred to as ‘stages’). The first stage of
the Fellowship clearly defined and articulated the higher education issues that are integral
to governance that assures students meet the requisite standards of workplace
performance. The second stage of the Fellowship explored how these elements could be put
into operation in the curricula.

Stage one
Establish principles (and accompanying checklist) to guide governance around the
implementation of Work-based learning. During this stage the Collaborative Governance
Framework was developed.

Stage two
Apply and test these principles through exploring how they can effectively guide emergent
projects integral to optimising student outcomes.
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Chapter Three: Stage one
Development of the Framework
Established principles (with an accompanying checklist) was developed with the purpose to
guide governance around the effective operations of work-based learning. This was
achieved through an extensive literature review and consultation with eminent leaders,
internationally and nationally – for example, Royce Sadler, David Boud, Stephen Billett,
Francisca Trede and Joy Higgs. Further to this over 20 meetings were conducted with WIL
co-ordinators and placement supervisors at universities in every state across Australia.
The initial framework was developed and showcased with the purpose of testing the utility,
relevance and applicability of the components of the framework. Over 400 participants at
15 national and international conferences and university-based workshops had the
opportunity to comment and engage with the framework through facilitated discussions.
Presentations in the form of symposia and workshops were conducted at international
conferences and national forums to ascertain whether the framework resonated with
academics and lecturers working in the area of work-based learning, and industry
representatives responsible for the oversight of student learning in the workplace. The
intent of the facilitated discussions was to identify gaps, namely pertinent areas that had
been inadvertently missed. Furthermore, discussions also encouraged participants to
explore additions that would be useful. International and national forums were as follows.


OTTAWA 2016/ ANZAHPE 2016 Conference, Perth Convention and Exhibition Centre,
Western Australia.



NETNEP Nurse Education Today-Nurse Education in Practice 2016, Brisbane Convention
Centre, Queensland.



HERDSA Forum, March 2016, Curtin University, Perth, Western Australia.



TEQSA Conference and Higher Education Quality Forum 2016, Park Royal, Melbourne
2016

The results of this process and iterative engagement with over 400 academics and industry
representatives were synthesised and published: Henderson A. and Trede F. (2017)
Strengthening attainment of student learning outcomes during work integrated learning: A
collaborative governance framework across academia, industry and students, Asia-Pacific
Journal of Co-operative Education, 18(1), 73–80.
Within this publication is a summary in the form of a Framework that can be used as a quick
reference guide or checklist for co-ordinators of work-based learning. Furthermore, it can
assist curriculum design when exploring the ‘embedded’ aspects of work-based elements so
that it is a seamless component of any course. Stage two of the Fellowship worked on pilot
activities central to the Framework that enhanced the work-based learning on offer.

Stopping ‘Pass the Parcel’ with practice-based student learning:

6

Figure 1: Exemplar of the background and organisation of workshops/ symposia
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Table 3: Collaborative Governance Framework for Work-based Learning
Structure
UNIVERSITY
Work-based learning (WBL)
written in University vision and
mission statement; Learning
outcomes specified; Curriculum
effectively structured to reach
learning outcomes during WBL;
Appropriate assessment for
WBL; Facilities & infrastructure
support WBL; Sufficient staff
complement & capabilities to
support WBL; Adequate
resourcing for oversight during
WBL; Clear communication plan
before, during, after WBL;
Structures to manage student
well-being. Contracts and/or
agreements with industry.
INDUSTRY
The vision and values statement
of industry welcomes potential
contribution of students;
Contract/ agreement with
University outlining specifics.
Internal policies in place
regarding WBL including
placement and supervision;
Logistics implementation plan
e.g. time/opportunity for staff to
supervise students, enacting
communication plan with
university around student
needs/progress and escalation
of concerns; Recognition regime
for staff who supervise.
STUDENTS
Students engage with
information about work-based
learning structures & processes.
Students locate and familiarise
themselves with learning
outcomes (in university degree
information). Students
facilitated to explore selfidentity and self-awareness;
Students map their capacities
and attributes that they already
possess, articulate desired
capacities, and plan pathway to
reach desired capacities during
the work-based experience.
Henderson and Trede (2017)

Process

Outcomes

Communicate with industry
around student capacities,
abilities, and expectations of the
learning outcomes that should
be achieved through WBL. Enact
and progress communication
plan with industry and students
(developed in Structure).
Support for students to build
capabilities through effective
teaching, learning and
assessment, in particular,
professional behaviours,
communication, problemsolving pertinent to optimising
WBL experiences.

Demonstrated compliance according to
regulatory bodies e.g. Tertiary
Education Quality Standards Agency
(TEQSA), and relevant accreditation
agencies.
Demonstrated achievement through
feedback from students about their
education experience; feedback from
industry about the preparedness of
student and their participation; and
feedback from academics about
contribution of work-based learning to
support their desired teaching and
learning.

Discuss learning opportunities
and industry circumstances,
supervision of activities and/or
sequenced progression of
project.
Establish a learning culture that
accepts student, integrates
them into the team, promotes
belongingness, encourages
exploration of knowledge and
contribution of student ideas.
Prepare staff to engage with
students, effectively supervise,
provide feedback, and
assessment (where relevant).

Informal, less tangible benefits such as,
contemporary knowledge and best
practices based on research evidence;
supply of ‘work-ready’ graduates that
facilitates recruitment; engaging with
university with possible access to
university facilities and resources;
opportunities for staff professional
development, growth and mentoring;
Increasing exposure of organisation
through linkages with the university.

Students increase their
understanding of work-based
learning. Students need to
become acquainted with:
different languages of the
university and workplace;
necessary behaviours to develop
agency; the industry of the
workplace to engage in
appropriate activities; and
workplace norms in order to
better enact agency and
develop a sound understanding
of the work of the industry
setting,

Students demonstrate attainment of
course/program achievement through
involvement in activities and practice
that offer opportunity to advance
learning consistent with specified
learning outcomes. Students articulate
their learning and demonstrate their
achievement in requisite outcomes
through behaviours (observed in
practice), activity and/or project
outcomes, and reflection (where they
critically appraise their work).
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Chapter Four: Stage two
Operationalising the Framework
The purpose of stage two was to apply and test these principles through exploring how they
can effectively guide emergent projects integral to optimising student outcomes. There
were many considerations when exploring how these principles could be put into action. A
primary consideration was a comprehensive understanding of the different worlds of the
academy and industry.

Understanding context and existing university-industry challenges
University–industry alliances are not without problems. One set of challenges is rooted in
the structural differences between universities and industries. While university educators,
lecturers and researchers operate in the realm of seeking information, open discussions and
critical debates, the outcomes of which are often public, industries often have a very
different modus operandi. Some knowledge and information might not be accessible to the
public or under intellectual property protection (Murray and O’Mahony 2007). In addition,
academic science tends to be oriented towards long-term, curiosity-driven research while
industries are often interested in short- and medium-term outcomes (Perkmann et al.
2011). According to a large-scale survey of UK firms, these sets of challenges are perceived
by industries as barriers to establishing university–industry collaboration (Bruneel et al.
2010).
Further to this can be added the barriers perceived by industry regarding the ‘extra’
workload, namely, that staff are not familiar with how to interact with students, or how
they should guide the students; plus the logistical factors such as workplace mandatory
policies (which can take several days for completion prior to commencing with a new
employer). Workplace cultures are finely nuanced situations. For student learning to be
optimised, integration within the culture and environment is critical; yet, given the presence
of a student can be foreign to regular staff, this can be difficult to achieve (Materne,
Henderson and Eaton 2017).
So, while the framework identified and explained the fundamental principles, the next stage
explored how these aspects were critical to effective work-based learning and could be
better operationalised. The potential benefits of the clearly articulated collaborative
governance framework with accompanying resources included guidance regarding:


enhanced communication across higher education, industry, and students through a
shared understanding and language of curricula purposes and learning outcomes across
higher education and industry sectors



improved practice-based learning through students taking the lead during authentic
experiences



increased reliability of student attainment of learning outcomes during diverse and
varied practice-based learning experiences.
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Accordingly, stage two drew on the guidance provided in the Framework to test innovations
that are often not given sufficient attention in the curricula. A number of pilot projects were
commenced in an effort to provide more detail regarding how the elements of the
Framework could inform and guide work-based learning opportunities, in particular,
sustained and meaningful academic industry collaboration and students taking the lead in
their learning.
To assist in realising the benefits activity during stage two was focused on addressing three
areas in an integrated meaningful approach.


Creating strong and nuanced academic-industry stakeholder partnerships; namely
enhanced communication across higher education, industry, and students through a
shared understanding and language of curricula purposes and learning outcomes across
higher education and industry sectors.



Harnessing student agency; namely improved practice-based learning through students
taking the lead during authentic experiences.



Developing authentic, relevant workplace learning and assessment; namely increased
reliability of student attainment of learning outcomes during diverse and varied
practice-based learning experiences.
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Chapter Five: Outputs and Outcomes
Creating strong and nuanced academic-industry stakeholder
partnerships
Overview
I co-led with the team leader, post-graduate co-ordinator, at the School of Nursing,
Queensland University of Technology, the creation of an industry-academic postgraduate
professional education framework that was implemented for the curriculum development
of the emergency post-graduate program.
Increasing engagement of university and industry can significantly enhance the value of
degree offerings through collaboration that assists to ‘embed’ learning sustained beyond
the program of study. The co-creation of an industry–academic postgraduate education
framework integrated the imperatives of higher education and the health industry to
maximise postgraduate students’ professional learning. University and industry partners cocreated a process for the emergency nursing curriculum. The postgraduate curriculum
development processes included aligning education goals across health care industry, health
care regulators and higher education, and assisting professional learning and credentialing
needs of students and their employers to be met. The pilot project articulated processes
that assist in addressing enablers, barriers (including operational schedules) and agreements
that advance co-construction of curricula (including unit learning outlines and assessment
intended to optimise student outcomes). Emphasis was on provisions in the curriculum;
supervision arrangements; performance monitoring and assessment of students; and a
continuous communication plan across university and industry.
Figure 2: Process for creating strong and nuanced partnerships
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Requisite essential elements of the university sector
The university sector requires (a) that the Program/ Course meets:
 Standards for higher education (Higher Education Standards Framework, 2015)
 Australian Qualifications Framework, 2013
and (b) that the Curriculum design meets the learning needs of students. These were
embedded in the following subjects:
 Unit 1&2 ‘Advancing Clinical Practice I & II’: Higher order clinical care
 Unit 3 ‘Transforming Clinical Practice’: Political, social, cultural, clinical trends
 Unit 4 ‘Clinical Leadership’: Leading in health care.

Requisite essential elements of industry







A vision/values statement of industry welcomes student participation and
contribution.
Contract/agreement with University outlines specifics (refer to communication plan
in processes).
Internal policies in place regarding workplace learning include placement,
supervision and assessment regimens.
Logistics implementation plan e.g. identification of staff accountable for progress;
time/opportunity for staff to supervise students; arrangements for enacting
communication plan with university regarding student needs/progress and escalation
of concerns.
Recognition program for staff who supervise student learning.

Establishment of university–industry collaborative processes
The following processes were identified as integral to the successful development and
progression of academic–industry engagements and partnerships:
1. Course sanctioned by senior leaders e.g. CEO, Executive Director, Head of School.
2. Broad agreement by middle management around optimum learning opportunities and
relevant assessment, and where these types of opportunities are best accessed.
3. Operational level i.e. course co-ordinators and local leaders establish engagement plan,
for example: capacity; level of engagement; resource implications (i.e. staff in the workplace
have a clear understanding of student learning outcomes and communicate this through
shared collaborative conversations across university/ industry staff and students).
4. Arrangements for building capacity across university and industry.
a. Identify staff in the workplace who can advance student learning. Clinicians, in the
workplace, who take on academic role (e.g., ‘honorary lecturer’) must be qualified to
at least one level of qualification higher than the course of study being taught, or
have equivalent relevant academic or professional or practice-based experience and
expertise to supervise and assess.*
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b. Plan the extent of the university ‘footprint’ in the clinical facility to significantly
impact desired learning. This includes, numbers and types of positions e.g. ‘honorary
lecturers, adjunct learning advisors’ (with agreed key performance indicators to
ensure accountability to industry and university).
c. Agree on supervision arrangements, feedback processes, and assessment
moderation/calibration activities. This needs to be collaboratively planned as it can
directly affect staffing levels, rostering and skill mix in the clinical facility.
d. Develop a communication plan that outlines the nature, format, timing, and
content of communication between university with industry that provides oversight
and monitors these arrangements (e.g. weekly emails/ meetings to verify operations,
scheduled feedback quarterly, reports of student progress (including impediments)).

University outcomes
Student completes course of study by meeting course expectations and the requisite
standard of performance.

Student outcomes
Student commitment and involvement in the development, delivery, and agreed outcomes
of the course. Open communication with university co-ordinator and clinical supervisors
about student experience of learning to reflect, refine and modify processes.

Industry outcomes
Safe practitioners that have the capacity to apply the outcomes of the course and continue
working toward increasing their clinical practice capability.
The supportive measures recognised as being needed to sustain processes to reach
outcomes included:
1. Industry staff (i.e. honorary lecturer) receive adequate preparation and training
commensurate to be able to facilitate expected academic and industry outcomes.
2. The clinical practice team (industry partners) is advised regarding students and
assisted in the organisation of local work practices to advance student learning.
3. Staff who are proactive and successful in advancing student learning are
rewarded and recognised.
4. Workload is managed to facilitate staff’s ability to effectively interact with
students.
5. Communication process between university and industry is timely, ongoing, and
incorporates clarification of expectations of students’ ability and expected
performance. It includes debriefing sessions, planning and review processes, and
feedback processes to others in the university and industry (Henderson and
Eaton 2013).
Theobald K., Henderson A., Thomson B. and Humphries J. (2017) Co-creating an IndustryAcademic Postgraduate Professional Education Framework, Assessment and Review Summit
CONFERENCE, Pullman Melbourne on the Park, VIC, 20th September.
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Harnessing Student Agency
Overview
I worked with the Deputy Dean, Teaching and Learning, School of Nursing and Midwifery at
The University of Sunshine Coast to develop an approach to the curriculum that establishes
students as active learners.
To prepare graduate nurses for practice, the curriculum and pedagogy needs to facilitate
student engagement, active learning and the development of self-efficacy. Harnessing
student agency involved a ‘Check-in/ Check-out’ project that students were introduced to
during their university-based practicums and continued through to their clinical placements.
This pilot project explored an initiative, the Check-in and Check-out process, that sought to
engage students as active partners in their learning and teaching in their clinical preparation
for practice. Three interdependent elements made up the process:


a check-in (briefing)



a clinical practice part, which supported students as they engaged in their learning and
practise clinical skills



a check-out (debriefing).

A student evaluation of this initiative confirmed the value of the process, which has
subsequently been embedded in the preparation for practice and work-integrated learning
courses in the undergraduate nursing programs at USC. The introduction of a singular
learning process provides consistency in the learning approach used across clinical learning
spaces, irrespective of their location or focus. A consistent learning process—including a
common language that easily transfers across all clinical courses and clinical settings—
arguably enhances the students’ learning experience, helps them to actively manage their
preparation for clinical practice and to develop self-efficacy.

The check-in and check-out learning approach
The CICO process is designed for use in collaborative learning spaces, including clinical
laboratories, simulation suites and clinical practicum or work-based learning, so that
students engage as partners with the teaching staff in their learning. As stated three
interdependent processes make up CICO: a check-in (CI), or briefing, process; a clinical
practice process (CP), which helps students to engage in their learning and practise clinical
skills; and a check-out (CO), or debriefing, process.
Check-in (CI) before, or upon entry to, the collaborative learning space requires a student to
prepare for their clinical practice experience. This requirement supports self-preparation for
learning in the laboratory, simulation suite or clinical practicum learning spaces. Students
are provided with resources and artefacts (e.g. a video demonstration of a clinical skill) for
each learning session to enable them to prepare for their practical learning. Students are
empowered to seek clarification of the learning in the session in which they are about to
participate via four check-in questions posed at the beginning of a clinical practice session.
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What will I be doing today? Students are encouraged to confirm their expectations and
understanding of the clinical learning activities for the clinical session.
What are my questions before starting? Students can seek clarification about any
aspects of the preparation materials and seek reassurance to begin the clinical session
activities.
What are my learning goals? Students are required to set realistic learning goals for the
clinical session to build confidence in knowledge and practice as individuals and as a
group.
What am I learning about today? This question removes some of the task-driven
thinking often associated with nursing practice; clinical learning is not simply completing
a clinical task.

Both students and tutors are challenged to think about the implications of the care they are
implementing, to act in a safe and ethical manner, to critically think about and process care,
and to reflect on the evidence that drives practice. Clinical practice (CP) refers to the
practices about which students must become knowledgeable and proficient in. For example,
first-year students who provided comments about CICO were involved in essential skills sets
such as hand-washing, vital signs and basic practices of nursing care and documentation
over a four-week period. Check-out (CO) debriefing underpins student reflection on their
learning experience and encourages students to clarify understanding from the class
content and to identify individual and group strengths in preparation for their next learningspace experience. This contributes to student feedback, which:






reinforces positive aspects of the learning experience
encourages reflective thought
supports links from theory to practice and research
promotes critical thinking
advances discussion about professional practice.
Figure 3: Questions for students to reflect during check-out

This process has proven to be effective. The specific value of this process has been
published in the following paper: Henderson A, Harrison P, Rowe J, Edwards S, Barnes M,
Henderson S. and Henderson A. (2018) Students take the lead for learning in practice: A
process for building self-efficacy into undergraduate nursing education. Nurse Education in
Practice, 31, 14–19.
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A Regional Workshop was conducted in February 2017at the University of the Sunshine
Coast, focused on ‘Collaborative approach to assisting students to engage in their own
learning’, with attendees from across different health disciplines based at the Sunshine
Coast health service, and academics at the University of the Sunshine Coast.

Evaluation of the workshop and the CICO approach
Participants indicated that the workshop was relevant to their needs. Within the workshop a
number of initiatives were flagged as useful for the project to increase traction within the
discipline of nursing, and also for its value to be expanded further to other disciplines.
Experience of the CICO identified that students initially struggled with the concept of taking
responsibility for their own learning. Videos and other resources were made available to the
students in the form of an interview with myself, a clinical facilitator and a student
discussing what CICO means and the potential benefits for the student. Further work is
needed aside from these resources on the teaching and learning space.
Suggestions for embedding and sustainability included engaging students at the
commencement of their course through:







student forums, advertising extensively the How, Why, and When of CICO
handouts during orientation (link with student charter and student responsibilities)
handouts for the student that explain content, timing, and what is expected of them
technology to extend the reach to multiple places and situations
continuous opportunities for students to see this process role-modelled as this approach
does not come naturally to many students (student adjustment to this process is largely
dependent on their previous learning experiences)
seeking support for students leading activities from relevant and interested
stakeholders, students can ‘showcase’ activities, and be suitably rewarded.

It is important to engage clinicians in information sessions (focus groups) to discuss
challenges and solutions for dissemination. Many educators and clinicians who assist with
learning in practice-based situations also struggled with this concept as they feel more
confident demonstrating tasks. Arguably, teachers who have been teaching for a long time
have more confidence that the student ‘has been told’ all the important facts when they
dictate the essential material to the student.
The importance of role-modelling emphasises the importance of engaging all the teaching
staff, both university and industry to engage with the process. Placement supervisors,
tutors, lecturers, course co-ordinators are all expected to adopt this approach, and
therefore there is value in the teaching team working together to see how this can be rolemodelled in many different facets of teaching and learning. The real value of this approach
is when it has been successfully embedded across all years of the program, including
lectures, simulations and work-based experiences. Subsequent to this, work has been
undertaken in the form of a narrative review regarding ‘The behaviours of nurses that
increase accountability for learning in clinical practice’ to assist widespread adoption of
students to use their initiative. This paper published in Nurse Education Today.
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Extending the reach of the Framework
Overview
Discipline engagement was extended through conversations between university, industry
and student, and exploring authentic, relevant workplace learning and assessment. Such
engagement of all players was critical for academics to see the relevance of investing time
and energy in establishing work-based learning.

Workshops to progress student-driven learning and assessment
A series of workshops were conducted introducing the Framework and how the elements of
the Framework could effectively guide academics and industry partners in optimising workbased learning. These workshops commenced with a presentation of the Framework and
then the attendees identified the most urgent areas they perceived as important to progress
to optimise the value of work-based learning to the students.
The difference with these workshops was the inclusion of a panel, following the
presentation, that included industry representatives, academics and students. The members
of the panel provided an overview of who they were, and their involvement with workbased learning, and then discussion followed according to the interests of the audience. It
was evident given to whom the questions were directed that attendees at the workshops
(who were predominantly academics) valued hearing the perspectives of the industry and
the student.
Further to this, participants wanted to discuss the appropriate targeting of workplace
learning, and assessment thereby became a significant point of discussion in afternoon
sessions. Through drawing on behavioural cues used across many of the health sciences,
academics were introduced to learning outcome statements, and also ‘cues’. Behavioural
cues indicating professional performance, ability to communicate, willingness to learn
(commensurate with learning outcomes developed in the LTAS project) were drawn from
existing resources, e.g., attendees were presented with exemplars of the workplace
assessment tool used in nursing (based on the APP developed by physiotherapy) accessed
from www.ansat.com.au

Location of workshops
The conduct of the series of workshops was largely informed through a snow balling
approach. The initial workshop commenced as a major segment of the session with the
Council of Science, Teaching and Leaning Deans (Melbourne 2017). Following from this
presentation, further full day workshops were conducted with science disciplines at:
 Monash University, Clayton Campus, Victoria
 University of Tasmania, Launceston, Tasmania
 University of Tasmania, Hobart, Tasmania.
There was subsequently extension to all disciplines—for example, a workshop at the
University of South Australia (March 2018). Further to this there were short opportunistic
discipline-specific workshops—for example, Midwifery, University of Technology, Sydney.
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Figure 4: Exemplar of the flyer for the Work Integrated Learning Workshops

Guest facilitator: Professor Amanda Henderson,
Griffith University
Delivering a successful Work Integrated Learning (WIL) program
depends on Students, Industry Partners and the University
collaborating effectively. The University of South Australia (UniSA)
would like to invite you to participate in a workshop designed to
foster this collaboration and improve WIL for all parties involved.
This workshop will cover the importance of an integrated
governance with some practical examples demonstrating the
benefit of this approach. Professor Amanda Henderson will
facilitate this session and is a leading expert on establishing
integrated governance-based WIL programs. She will be facilitating
the discussion to help us identify the key issues and areas of focus
UniSA should consider in the development of its new WIL Strategy.
A panel consisting of representatives from our student body,
industry partners and WIL staff will share their experiences. This is
designed to allow you to compare your experiences and help us
highlight the key issues we need to address.
Lunch will be provided and will be an informal way we can all
connect with each other and further discuss the ideas raised in the
morning session.
The afternoon will be more interactive. We will break out into
groups to identify possible solutions and key actions that UniSA
could take forward and include in the new WIL strategy.

Time

Duration (mins)

Item

9:30am –
9:45am

15

Arrival and registration

9:45am

5

Welcome and introduction

9:50am

45

What is integrated governance?

10:35am

10

Tea and coffee

10:45am

45

Panel discussion

11:30am

30

Top 3 issues

12:00pm

60

Lunch

1:00pm

10

Top 3 issues - review

1:10pm

45

Breakout session – how we move forward

1:55pm

30

Discussion and debrief

2:25pm

35

Final Q&A
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Professor Amanda Henderson
Amanda Henderson has an extensive career
in nursing education, research and
leadership nationally in both academic and
clinical settings. She is a Professor and a
clinical academic title holder at Griffith,
working collaboratively with senior academic
staff and Directors of Nursing to maintain the
relevance of curriculum and optimise
workplace learning. She is also Nursing
Director, Education at the Princess Alexandra
Hospital where she supervises education
initiatives and directives across Metro South
District (comprising more than 5,000 nursing
staff). Most recently, Prof Henderson was
awarded a National Senior Teaching
Fellowship by the Office for Learning and
Teaching, DESERT, Canberra. She has
previously been awarded a Queensland
Health Clinical Fellowship (Five years 20112015), and prior to these Fellowships was
appointed as an Australian Learning and
Teaching Council (ALTC) Discipline Scholar in
the Health discipline.
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Chapter Six: Conclusion and Recommendations
Overview
The key element of the Fellowship is that ‘if learning is to be contemporary and relevant it is
paramount that academics and industry effectively collaborate to assist students identify
opportunities that assist them (the students) meet the desired outcomes’.

Recommendations
Meaningful engagement is needed with industry in relation to curriculum design,
appropriate learning opportunities, types and criteria for assessment.
Key considerations include the following.


Dialogue and communication occurs at the commencement of curriculum design
(this includes the agreed learning outcomes). Often industry consultation is a ‘tick
box’ approach and universities have not made a constructive effort to meaningfully
engage with industry.



During the establishment of work-based learning opportunities, throughout the
actual experience and at the completion of the student placement, conversations
need to occur in the form of meetings (that include university, industry and students
or student representatives) with a specific agenda and clarity regarding all
stakeholder’s contributions.



Meetings need to occur at all levels of the university and industry; for example, it is
not sufficient for the Program convener to meet just with the CEO.



Curricula progressively develop students to become active learners—that is, from
the commencement of the course students are oriented to the concept of being
responsible for their own learning.



The myriad resources developed through fellowships and projects that can assist
students clarify their strengths and assist them determine their direction are
routinely accessed and incorporated into students’ programs of study. (If these can
be embedded into assessments then integration of these tools is more likely to be
sustained.)
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APPENDIX A
Certification by Deputy Vice-Chancellor (or equivalent)

I certify that all parts of the final report for this OLT fellowship provide an accurate
representation of the implementation, impact and findings of the project, and that the
report is of publishable quality.

Prof Debra Henly, Senior Deputy Vice Chancellor
Griffith University
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APPENDIX B
Summary of Publications arising from the Fellowship
Henderson A. and Trede F. (2017) Strengthening attainment of student learning outcomes
during work integrated learning: A collaborative governance framework across academia,
industry and students, Asia-Pacific Journal of Co-operative Education, 18(1), 73-80.

Henderson A, Harrison P, Rowe J, Edwards S, Barnes M, Henderson S. and Henderson A.
(2018) Students take the lead for learning in practice: A process for building self-efficacy into
undergraduate nursing education. Nurse Education in Practice, 31, 14-19.

Subsequent publications building on Fellowship work:

Perry C, Henderson A. and Grealish L. (2018) The behaviours of nurses that increase
accountability for learning in clinical practice: An integrative review. Nurse Education Today,
65, 177-186.

Ossenberg C, Henderson A. and Mitchell M. (in press) What attributes guide best practice
for effective feedback? A scoping review. Advances in Health Sciences Education.
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APPENDIX C
Co-operation and linkages with other Learning and
Teaching initiatives
The nature of this work has synergies with many other different pieces of work that were
simultaneously being conducted. An important consideration was to link the key factors with other
pieces of work that Fellows and Grant recipients were developing. I continued to subsequently liaise
with many other Fellows and Grant recipients to explore possible opportunities to value add to
concurrent projects.

Some of the most significant links I made were with the following fellowships/projects:
YEAR

INSTITUTION

PROJECT
LEADER/
FELLOW

PROJECT TITLE

2015

Queensland
University of
Technology

Alexandra
McCarthy

Academic-industry integration in health:
enhancing post-graduate professional
learning

2015

Queensland
University of
Technology

Ruth Bridgstock

Graduate employability 2.0: Building digital
capabilities for lifelong career
development

2016

Curtin
University

Dawn Bennett

From Theory to Practice: Equipping and
enabling Australia’s educators to embed
employability across higher education

2015

University of
Technology,
Sydney

Sally Varnham

Creating a National framework for Student
Partnership in University Decision-Making
and Governance

2013

Griffith
University

Jeffrey Giddens

Reciprocal professional development:
Enhancing law student supervision in
practice-based contexts

2016

Deakin
University

Liz Johnson

Successful WIL in Science

2017

University of
Technology,
Sydney

Anne Gardner

Professional identity and agency: changing
the way STEM students think about their
learning and development
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APPENDIX D: IMPEL MODEL
IMPEL Model

Project completion

6 months post-completion

Students

Students’ innovative
participation in teaching,
learning and assessment
e.g., input into design of
emergency nursing
curriculum.

More collection of
evidence and discussion
around how to get
students to engage in
work-based learning
(subsequently leading to
guidelines – see next box).

Spreading the
word

Presentation of the
Framework at national and
international conferences
(refer page 12 for details).

Narrow
opportunistic
adoption

Local initiatives have been
championed at their
universities, e.g.
curriculum re-design at
QUT, Check-in/check-out
at USC.
The check-in/ check-out
(CICO) design has been
integrated across the
curriculum at USC.

Narrow
systemic
adoption

Broad
opportunistic
adoption

Broad systemic
adoption

Participants at the relevant
workshops are engaging in
different elements of the
framework and assisting
with clarifying how best to
modify T&L practices. It
has informed design and
resources of Council of
Science Deans WIL site.
Not feasible at this stage.

12 months postcompletion
Perry C., Henderson A.
& Grealish L (2018) The
behaviours of nurses
that increase
accountability for
learning in clinical
practice: An integrative
review. Nurse
Education Today, 65,
177-186.

24 months postcompletion
Students across many
programs will engage in
activities of selfassessment based on
supervisor interactions
and guidance such as,
behavioural cues.

Publication of A
collaborative governance
framework across
academia, industry and
students, in the Asia-Pacific
Journal of Co-operative
Education.

Continue to build links
where I have a large
informal network that
results in many
requests (see next
box).

Discussions have occurred
around how the principles
of the pilot projects can be
used more broadly.

In nursing, the
principles of the
emergency program
have been included in
other post-graduate
clinical programs.
Adoption of CICO is
occurring through
discussions with workbased learning
supervisors.
A cohort approach to
enhancing work place
supervisors to improve
feedback to better
engage students in
their learning has been
trialled.

I will regularly attend
forums/ workshops and
continue to consult in
this space where I assist
teams in strategies to
build relationships across
academic industry
divides and also engage
learners.
Not relevant as adoption
becomes systemic and
no longer remains
‘opportunistic’.

Other disciplines e.g.
pharmacy at UQ are
integrating the CICO across
their work-based learning
program.
Ossenberg C., Henderson
A. & Mitchell M. (in press)
What attributes guide best
practice for effective
feedback? A scoping
review. Advances in Health
Sciences Education

Dissemination of the
Framework with local
exemplars encouraged
stakeholders to look at
work-based learning
through a different lens.

Framework informed
links available on the
Council of Deans
Science website under
WIL ‘Good Practice’.
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The findings of the large
scale trial will inform
programs preparing
workplace supervisors to
engage with students
around the provision of
feedback.

Ultimately, systematic
adoption is dependent
on compliance with WIL
good practice (e.g. see
website Council of Deans
Science).
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APPENDIX E
Evaluator’s report
Professor Amanda Henderson – Senior National Teaching Fellowship
Stopping ‘Pass the Parcel’ with practice-based student learning:
Establishing education governance frameworks between academia and industry
to facilitate collaborative design of practice-based experiences and constructive alignment
with discipline standards and targeted learning outcomes

Introduction
The educational importance and employability significance of practice-based student learning is
clear. The wicked problem of how to enable best practice in inter-sectoral educational partnerships,
that assure the quality of both the student experience and student learning for enhanced graduate
employability outcomes, has been the subject of dedicated attention for many years. This
Fellowship, one of the last funded by the national Office for Learning and Teaching (OLT),
investigated this critical issue, across a range of disciplinary contexts, to develop a robust,
collaborative, educational governance framework for authentic, practice-based learning
experiences. The quantum leap and cultural shift in this Fellowship’s conceptualisation has been the
engagement and empowerment of students, working in concert with industry and the academy, to
co-create learning activities and assessment that deepen student learning and agency. The
Fellowship has achieved a timely gestalt in our maturing, practice-based learning approaches. In so
doing, it has leveraged a range of contemporary HE agendas to great effect; for example, around
graduate employability, standards, rich and authentic portrayals of student achievement, students
as partners, and the changing workforce demands of Industry 4.0. 1 The Fellowship has achieved all it
set out to do and more, enabled as these national Fellowships have frequently been, by the unique
expertise, respected credibility, and deep networks the prosecuting Fellow has brought to this
important program of work.

The Fellowship – Stopping ‘Pass the Parcel’ with practice-based student learning
In recent times, there has been much attention directed to assuring the quality of practice-based
learning experiences for students in what have variously been described as work integrated learning
(WIL), or work-based learning (WBL), environments. Much of this work has been funded in Australia
by the national OLT and its predecessor bodies. As a result, significant gains have been achieved in
policy, practice and theorising in these, most authentic of, learning experiences. And yet,
considerable challenges persist, even putting to one side the cost of quality assuring the scale and
diversity of these arrangements. The cultural, structural and process differences between the
academy and its professional arms are not insignificant, and goals frequently diverge. But in the
1

For example, Australian Government Department of Industry, Innovation and Science (n.d.) Industry 4.0.
Retrieved from https://www.industry.gov.au/funding-and-incentives/manufacturing/industry-40; Mark
Cotteleer and Brenna Sniderman (2018) Forces of change: Industry 4.0. Deloitte Insights. Retrieved from
https://www2.deloitte.com/insights/us/en/focus/industry-4-0/overview.html. Industry 4.0 describes the
automation and digitisation of manufacturing, and often business generally.
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context of Industry 4.0, when it is so important for our students to be inducted into, and engage
with the practice of, the discipline in an evolving environment of workforce precarity, it is imperative
that we stay on course to get this right. This is where this Fellowship comes in.

The major Fellowship outcome proposed, and which has been delivered, is the development of a
collaborative, educational governance framework for authentic, practice-based learning experiences
– a Collaborative Governance Framework for Work-based Learning. The collaborative nature of the
Framework is tripart, with responsibilities shared as between academy, industry and student across
three domains of ‘Structure’, ‘Processes’ and ‘Outcomes’. Such a collaborative governance model is
conceived as being most fit-for-purpose to operationalise assurance of learning within academyindustry-student settings, and best able to lead to verification of attainment of student learning
outcomes to the requisite professional standard.

As articulated in the Fellowship application, the Fellowship aimed to address the ‘strategic gap’ of
…establishing a framework for educational governance for ‘authentic practice-based
experience initiatives’ that guides the development of partnerships between the higher
education sector and industry [and leads] to students co-creating practice-based activities
that generate evidence [that] students have attained the requisite learning outcomes in
innovative and reliable ways.2
The governance framework produced seeks to ‘outline the essential elements of educational
governance and operationalise principles and practices for enhancing relationships, resources, and
managing risks.’3

The Fellowship proceeded in two phases:



Stage 1 – The development of the Framework
Stage 2 – Pilot activities that drew on elements of the Framework to better realise learning
during WBL experiences.

Fellowship Stages and Outcomes
Stage 1: The value to the sector of enabling agentic student engagement in the design and
assessment of their own practice-based learning, achieved in genuine and collaborative partnership
with both higher education and industry providers, is something of a holy grail for higher education.
For this to occur, there would need to be obvious alignment in values and goals as between the
academy, students and industry, including professional accreditation bodies. The integration of
these interests for optimal student learning in practice demands nuanced relationship management
that focuses on: effective communication and feedback between all parties; agreed and clearly
aligned learning goals; and careful alignment of design, supervision and assessment.

2

Henderson, A. (2015). Senior National Teaching Fellowship: Stopping ‘Pass the Parcel’ with practice-based
student learning. At 10.
3
Henderson, A. (2015). Senior National Teaching Fellowship: Stopping ‘Pass the Parcel’ with practice-based
student learning. At 11.
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It is pleasing therefore to be able to report that the Collaborative Governance Framework for Workbased Learning developed as the key Fellowship outcome, sets out the enabling
…principles and protocols for managing key factors, including: the communication and partnership
arrangements between academic institutions and industry partners, [the] negotiation and designing
[of] optimum conditions for students to reach the identified outcomes; and formal and informal
processes for the student to articulate and participate in the organising of their learning experience for
desired outcomes.4

As set out in the Fellowship’s Final Report, the Framework can be used as a tool to guide, organise
and check the structures and processes of university, industry and student engagement to facilitate
WBL that optimises student learning through the realisation of work-based opportunities.
The Framework, and the principles and protocols which underpin it, were developed by way of an
extensive literature review and consultation with national and international experts, many of whom
were previous Australian Learning & Teaching Fellows (ALTFs). Additionally:


over 20 meetings were conducted with WIL co-ordinators and placement supervisors at
universities in every Australian state, and
 over 400 academics and industry representatives at 15 national and international
conferences and university-based workshops were iteratively engaged in the Framework’s
development.
Another key output of this work is a 2017 publication which summarises the Framework and
presents it as a quick reference guide and/or a checklist for WBL co-ordinators, while also providing
assistance with embedding WBL elements in whole-of-course curriculum design.5

Stage 2: The Fellowship’s second stage involved the application and testing of certain aspects of the
Framework in sector pilots, drawing on core Framework principles. This stage involved more than
300 participants in 20 workshops across disciplines as diverse as science, midwifery and creative
arts. Specific Fellowship activities and outcomes include –


Co-creation of a strong, nuanced academic-industry stakeholder partnership for curricula redesign in collaboration with students in postgraduate health.
Report: Theobald K., McCarthy S., Henderson A., Coyer F., Shaban R., Fox R. & Thomson B.
(2017) Academic and industry integration in health: Enhancing postgraduate professional
learning, Seed Grant, Office for Learning and Teaching



Harnessing student agency in undergraduate nursing by way of student-led work-based activities
to optimise student learning in practice – The ‘Check-in and Check-out’ process.
Publication: Henderson A., Harrison P., Rowe J., Edwards S., Barnes M., Henderson S. &
Henderson A. (2018) Students take the lead for learning in practice: A process for building
self-efficacy into undergraduate nursing education. Nurse Education in Practice, 31, 14-19.

4

Henderson, A. (2019). Final Report: Stopping ‘Pass the Parcel’ with practice-based student learning. At 10.
Henderson A. & Trede F. (2017) Strengthening attainment of student learning outcomes during work
integrated learning: A collaborative governance framework across academia, industry and students, AsiaPacific Journal of Co-operative Education, 18(1), 73-80.
5
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A Workshop Series that focused on exploring and developing authentic, relevant workplace
learning and assessment through conversations between the academy, industry and students.
Workshops: Initially with the Council of Science, Teaching and Leaning Deans (Melbourne
2017), followed by full day workshops at: Monash University, Clayton; University of
Tasmania, Launceston; and University of Tasmania, Hobart. Other disciplinary workshops
were subsequently conducted as requested, for example: at the University of South Australia
and University of Technology Sydney, Midwifery. Workshops commenced with a
presentation of the Framework, following which attendees were facilitated to identify the
most urgent areas for examination. Attendees were presented with exemplars of the
Fellow’s Australian Nursing Standards Assessment Tool (ANSAT), accessed from
www.ansat.com.au

Fellowship Evaluator Commentary
As project evaluator, I was involved in both formative and summative capacities. Though I came into
the evaluator role a little later than usual, due to the withdrawal of the original evaluator, I have
been able to follow and comment on Fellowship progress along the way, and have had the
opportunity to speak with colleagues who have been involved in Fellowship activities and
workshops, with a particular focus on those who have been involved in the Stage 2 benefits
realisation opportunities.
My overall impression of the Fellowship outcomes, outputs and dissemination activities is entirely
favourable. The Final Report, as highlighted above, details a number of significant achievements and
broad sector-wide engagement and dissemination. The Collaborative Governance Framework itself is
a practical, research-based synthesis that advances our practice and theorising of WIL/WBL, which
has now been tested and applied in multiple contexts and disciplines (in Stage 2).
The benefits of the Framework delivered are clear. As the Achievements Statement claims: ‘Student
learning is optimised when work-based opportunities are realised.’ The enabling of enhanced
learning and feedback for students, in co-created WBL environments across the domains of
‘Structure’, ‘Process’ and ‘Outcomes’ is a quantum leap in our theorising around practice-based
learning experiences. As we face the changing workforce demands of Industry 4.0, the Fellowship
has successfully leveraged a number of contemporary HE agendas to great effect: most obviously
students as partners and graduate employability, but also tapping into quality assurance and
standards agendas as regards student attainment of learning outcomes across diverse practicebased contexts, and exhortations from assessment experts for richer portrayals of student learning,
student-led assessment, and the development of future-proofing evaluative judgement. The guided
development of closer, and more meaningful, institutional relationships with industry partners is
another obvious beneficiary of the Fellow’s work.
As is always desirable, the Fellow has a number of publication outputs, in this instance most
commendably with her Fellowship collaborators. She has also made significant linkages with other
Australian Learning & Teaching Fellows and to their work, most notably: Professor Stephen Billett;
Professor Ruth Bridgstock; Professor Dawn Bennett; Professor Sally Varnham; and Professor Jeffrey
Giddings. The most recent example of this interaction is the collaboration with Professor Bennett on
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the latter’s EmployABILITY website, where an Educator Guide – Expert guide: Engaging students to
optimise practice-based learning – is featured.6
In speaking with those who have been engaged with and by the Fellowship, other substantial
outcomes may also be identified. In this latter regard, I was particularly stuck by the enabling work
of the Fellow. It is clear that Professor Henderson has significant scholarly standing, based on a
sustained track record of leadership roles and professional experience, and is held in very high
regard nationally. She has been a welcome and visible presence in the sector for many years and is
recognised as an able facilitator of cross-sectoral collaborations between universities and
clinical/industry partners, both service providers and accrediting bodies. Consequently, she has been
able to broker productive exchanges at the interface of academy and practice, linking leaders from
both sectors to enable the engagement and inclusion of students as partners in their practice-based
learning.
Colleagues to whom I spoke consistently referred to Amanda’s depth of knowledge, credibility and
deep expertise, and her generosity with her time, networks and ‘intellectual presence’. They also
spoke warmly of her humbleness and openness to reciprocal sharing and learning. These are all
important characteristics of successful Fellowships and the following collection of quotes from
interviewees demonstrate well how the uptake of Fellowship ideas is significantly enhanced in the
hands of such a capable and expert Fellow.
A number of those to whom I spoke referred to ‘aha’ moments achieved through their individual
engagement with the Fellow –





It just clicked about engaging students. [Amanda] had the framework and those concepts and
that helped me make the link as to how this could work [in my context] – prior to that I didn’t see
how it might work. Amanda got the value and importance of having students involved. I wanted
to incorporate it and then between us we had a good take on that.
I met with Amanda quite early and she had the theoretical underpinning that gave me the
confidence I was on the right track and then the pragmatic approach to get things done.
The workshops and individual discussions I had with Amanda validated my thinking and
reassured me that a change of mind – where I had gone from very ambitious to thinking it was
very tricky [re my aspirations for my colleagues’ engagement with WIL] – was quite reasonable…
The realisation I came to in conversation with Amanda was that the processes I was going
through were those that others were going through.

They discussed the value of the Framework –





We used Amanda’s Framework as a structure to bring [our project] to life.
When we ran focus groups with students, we used some of the guidelines from Amanda’s
Framework that were very helpful [for student discussion]. Amanda’s understanding of that
space was very helpful…
[The value of the Framework was] to get common sense into the language that everyone
understands. We had a common language for all our models. Whoever you are, using whatever
your theoretical framework is, there are some common themes. For example – reflection –

6

See https://developingemployability.edu.au/featured-resource-expert-guide-engaging-students-to-optimisepractice-based-learning/
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everyone has a model they favour but here are the key questions on reflective practice, whatever
your model.
The problem we have (and still have) is how do we get consistency across all learning spaces
when there are so many people involved?...What’s important is that there is a partnership
between all; [for example,] that there is a script for the discussion and how we exit from the
clinical space... These are practical issues… how to get a culture for students that everyone
understands across so many stakeholders.
Amanda ran a Fellowship workshop on how to work together with industry. There was no power
relationship – everyone just came together to work as a team, whether an industry partner,
academic or student. She had a way to get students very comfortable to put their view… It’s a big
thing to get industry, staff and students in a room to have balanced discussions to inform what
we need to be doing and tease out how to continuously improve. Students were made to feel
their views are valued and respected…
Amanda offered to do specific work [with us] using the Framework to describe the
complementary roles students, academics and industry play in setting up WIL. She contributed to
fora and spent a day with my team. An artefact came out of that that was published in a grant
that would not otherwise have been produced.
Amanda tailored her workshops to [the discipline(s)] and it was a real positive that she was
happy to be flexible in her discussions. I was concerned about how much work we had to do with
some colleagues who had no idea what a graduate does… Amanda was flexible and used the
Framework to work from and take it in different directions, across different disciplines and
contexts… for different ways of doing WIL, in and outside the uni.

When asked about the sustainability of the Fellowship work and enhancements, interviewees
observed as follows –




The onus is on us to keep the talk going… but hooking up with Amanda is important for that: to
know where people are and to have that vision about the student experience, the enhancement
of student learning outcomes and the important outcomes for industry also.
The relationships are sustainable, the networks…I have my own networks but Amanda opens up
the world of higher education networks. Also, unquestionably, networks with industry providers –
I knew them, she knew them – it was supportive networking and Amanda is a connector.

Most frequently, interviewees talked about how the Fellow’s extensive networks, expertise and
experience were enablers –







I really enjoyed working with her. [What worked particularly well] was that Amanda is in touch
with the bigger sector – she’s done the Fellowship and the [Discipline Scholar Threshold Learning
Outcomes (TLOs)] – she’s been involved in so many things. She created a sense of excitement. I
really liked her passion and interest.
Through Amanda and her network, we presented together at [a conference]. We had an hour
and brought on another colleague, who had not presented before, and another… the four of us
worked up a good Symposium session… on inaugural real/authentic industry-academic
partnerships…
[Amanda] really is an all-rounder – she has the ability to look at so many areas to support
students and the graduate role. And now I have some international links too.
Having her expertise in the higher ed context was quite critical. And being able to overlay that
expertise with what we were doing with students and WIL gave us confidence too…
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Being cross-disciplinary was not an issue [for Amanda]…she was able to slip across those
[disciplinary] boundaries. In fact she was open and flexible; interested to learn from us. It was a
‘horses for courses’ and openness to different approaches we might take.

The Fellow’s engagement had the hallmarks of mentoring, role modelling, connecting and
validating –


Amanda was a ‘good mentor for me, very sharing and giving of her time’; ‘very generous with her
time; she always continued to amaze me with that’; ‘great mentor…I reflected on my time with
Amanda as part of my PD’; ‘mentoring was a key thing for me with two benefits – for me
personally and also professionally via the knowledge transfer at the project level’; ‘She has a lot
of warmth and openness to discussion. She is an excellent mentor; she listened and provided
advice’.
 Amanda is intellectually and physically available.
 She was inspiring. She had bits and pieces at her fingertips. She was completely open to sharing
and wanted to learn as much from us – a sounding board.
 It was really important for us, as a discipline-based project, to link with other disciplines and
Amanda helped with that.
 I had the industry connections, but it is a bit of a minefield to work out what higher education is
after and what industry is after… I am excited that there is the opportunity now to have a much
better relationship with key industry people… and to bring students together with industry.
 [The biggest thing for me was] the importance of connecting – the value of connecting all that
knowledge that really clicked for me. That was a real highlight.
 Not many people have the broad experience in Australia that she has as a Professor in Nursing
anchored in industry. It is not common to have both spaces covered – industry and higher
education – and she would not hesitate to link you.
 When I had to take over [a project] and step-up my leadership, it really helped to have someone
like Amanda with that confidence and her background in learning and teaching.
 We were equals also – I feel really privileged [to have worked with her].
Some interviewees saw the Fellow herself as an enhancement enabler and facilitator –







‘The Academy is sometimes a funny space. It is so nice to work with someone who has no agenda
other than to support what you are doing…We were just all working together for a common
cause, which was to better the student experience ultimately.’
‘[Amanda] commands a lot of respect across the sector with her [Australian Nursing Standards
Assessment Tool] ANSAT tool… People immediately knew here – ‘Oh it’s Amanda Henderson’ –
but she puts people in the room at ease to enable discussions. It doesn’t matter who she’s
working with, she has an effective way of crafting responses.’
‘Everyone loves to come to hear Amanda because they work with her assessment tools all the
time.’
I really appreciated her help. I valued her ‘professional conversations’ that moved beyond the
here and now – philosophical conversations that made space to consider how to enhance
practice. [It was] academic thinking and linking... a safe space. Safe conversations are…really
important in the academy when you’re looking to further develop your programs – you have to
take risks to move ahead. I needed to have safe and professional conversations – am I on track?
– to give me confidence and validity.

Stopping ‘Pass the Parcel’ with practice-based student learning:

32

Conclusion
In conclusion, I endorse the Fellowship outcomes and the Fellow’s program of activities without
reservation. The intended outcomes have been well achieved, and the impact of the Fellowship
program has been significant. The Fellowship’s dissemination and visibility are impressive, across
multiple institutions, disciplines and colleagues. Transferability of the outcomes in this regard has
been proven.

It has been a great pleasure to have been associated with Professor Amanda Henderson’s work as an
external evaluator. I congratulate her and have no doubt that her work will continue to have impact
in the years to come.

It is perhaps fitting to conclude this evaluation with one final comment from a collaborator, which is
testament to the efficacy of this Fellowship specifically, and of the OLT Fellowship Scheme more
broadly –

‘We need more Amanda Hendersons in the world!’

Professor Sally Kift PFHEA FAAL
President, Australian Learning and Teaching Fellows
Visiting Professorial Fellow, National Centre for Student Equity in Higher Education

13 March 2019
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