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Executive summary
Context
Indigenous academics in the higher education sector play a critical role in embedding
Indigenous perspectives and knowledges within the curriculum; however, the task of teaching
can be a source of stress, particularly in encountering hostile and resistant students. Although
these challenges are increasingly recognised, there has been a limited response from a
teaching and learning perspective about how to create more culturally safe environments for
Indigenous educators. The purpose of this National Teaching Fellowship was to identify
culturally safe pedagogies for Indigenous educators tasked with teaching Indigenous
knowledges within Australian universities.
The fellowship involved the development of collaborative multi-institutional responses to the
challenges facing Indigenous academics, informed by the experiences of emerging Indigenous
academics, and the collective wisdom and expertise of established Indigenous academics and
institutions, and builds upon the work of the Australian Indigenous Studies Network
previously funded by the Office of Learning and Teaching (OLT).
The fellowship aimed to




examine Indigenous academics’ understanding and experiences of cultural safety in
teaching Indigenous knowledges
identify the barriers to culturally safe teaching and learning environments
explore and share the strategies Indigenous educators use to ensure a culturally safe
teaching and learning environment.

Program of activities
The fellowship was an assembly of activities that followed a three-phase trajectory. These
phases built upon each other and were interrelated and dynamic.

Phase one – Building relationships
The first phase involved institutional visits to several Australian universities to establish
relationships with key Indigenous academics working in cultural safety in higher education.
Through these initial meetings and through conversations with Indigenous academics, I was
able to identify potential interviewees for the fellowship.

Phase two – Fostering dialogue
The second phase involved a series of semi-structured interviews with Indigenous academics.
During this phase, I was also invited to present at various speaking engagements, including
several keynote presentations. I facilitated workshops with Indigenous academics and
masterclasses with research higher degree Indigenous students.

Phase three – Sharing the learning
Phase three of the fellowship involved the dissemination of knowledge acquired throughout
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the fellowship. There were several key publications produced during this period, but perhaps
most critically, I was guest editor of a Special Issue of the International Journal of Critical
Indigenous Studies (IJCIS). I was also able to share the learning of the fellowship through the
National Symposium Series held in 2018 in Sydney and Melbourne. These symposiums
evidenced the demand for addressing issues of race and racism in higher education, as both
sold out very quickly after the initial release of tickets. In order to accommodate those unable
to travel to Melbourne or Sydney or who may have not been able to secure a ticket, the LIME
Network streamed the Melbourne symposium live online through their LIME webinar Slice of
Lime Series. The presentations from both symposiums are publicly available through The
University of Queensland (UQ) ATSISU YouTube channel and the LIME Network’s YouTube
channel.

Outputs




The National Symposium Series disseminated through UQ ATSISU YouTube channel
and the LIME Network’s YouTube channel.
Series of vodcasts with Indigenous academics from around Australia reflecting on their
knowledge and experiences of cultural safety in higher education.
Creating opportunities for Indigenous academics to consider and develop strategies
and tools for building critical race consciousness and theorise transformative
pedagogy.

Impact and findings
The fellowship has had an immediate impact among Indigenous academics. It initiated muchneeded dialogue around the pressures and stresses that Indigenous academics encounter
when doing the work of embedding Indigenous knowledges in higher education. There was
overwhelming feedback from participants throughout the program of activities that these
public conversations were long overdue.
More fundamentally, the fellowship exposed the depth of Indigenous academics’ expertise in
dealing with race and racism in the university classroom through their teaching and learning
praxis. There is a wealth of knowledge and lived experiences in developing strategies to
mitigate the violence of teaching in higher education. At the same time, it revealed the limited
support Indigenous academics receive doing this work. This fellowship was a chance to expose
these tensions and prompt educators to think more critically about the ways race operates
through higher education even while they do the work of embedding Indigenous knowledges
and building cultural competency.
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Chapter 1
Context
I never feel safe in the company of unknown Munungas because sooner or later, the
‘white talk’ usually starts. … It also has a damaging, cumulative effect when it is
ongoing and we are unable to remove ourselves from it, such as Black students in
mainstream classrooms, and Black teachers of White students in crosscultural/Indigenous studies/anti-racism type classes. … Institutions commonly take
limited or no responsibility for the well-being of Blekbala students and staff in these
situations.
After a classroom experience in which I was teaching higher education students at an
introductory session on Indigenous studies I felt I needed stress counselling. The
intensity of the students’ comments about Indigenous people felt like my identity had
been repeatedly beaten with a baseball bat. I vowed never to go back into a classroom
of Mununga people to share anything about Blekbala people. It was just too hard.
In the end I did, because I was expected to, and felt at risk of being permanently
branded incompetent. When I sought support from faculty hierarchy they questioned
my teaching experience and abilities. The students were oblivious to anything having
happened, until sometime later. The counsellor I referred myself to for workplace
stress concluded that my psychological safety and my cultural safety had been
seriously violated. (Kessaris, 2006)

This National Teaching Fellowship considered the experiences of Indigenous1 academics in
the higher education sector revealing the pressures and stresses faced particularly when
dealing with hostile or resistant students. The fellowship aimed to identify and develop critical
pedagogies supporting Indigenous academics’ work teaching Indigenous knowledges within
Australian universities.
The fellowship involved the development of collaborative multi-institutional approaches to
consider the range of experiences and responses available when confronted with hostile
learning environments. From these approaches, a range of strategies were identified and
informed by the experiences of early career Indigenous academics, and the collective
knowledges and expertise of established Indigenous academics and institutions. This
fellowship builds upon the Australian Indigenous Studies Network previously funded by the
Office of Learning and Teaching (OLT).
The fellowship aimed to


examine Indigenous academics’ understanding and experiences of cultural safety in
teaching Indigenous knowledges



identify the barriers to culturally safe teaching and learning environments



explore and share the strategies Indigenous educators use to ensure a culturally safe
teaching and learning environment.

1

The term Indigenous is used to refer to both Aboriginal and Torres Strait Islander people while simultaneously
recognising the diversity within and between Aboriginal and Torres Strait Islander people.
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Positioning of fellow
I am Munanjali and South Sea Islander Australian, and was born and raised in the land of the
Yuggera, Jagera and Ugarapul people. I am currently a Senior Research Fellow at the Poche
Centre for Indigenous Health at The University of Queensland (UQ). I have extensive teaching
and research experience, focusing on interpreting and privileging Indigenous knowledges in
relation to health, race, culture and identity. The fellowship question was inspired by
experiences over the past two decades teaching Indigenous content within the health and
social sciences. Like many of my colleagues, it was presumed that I could teach Indigenous
content simply because I was Indigenous. Further, it was presumed that I couldn’t be a good
educator because I was Indigenous. It was this supposed irreconcilable position that I held,
simply in my being, that led me to interrogate not so much the experiences of Indigenous
educators but the unrealistic expectations that were placed upon us. I knew that there was
much we shared as Indigenous educators, despite our disciplinary divides, in terms of how
our bodies were being read by our students. As American critical race theorist George Yancy
(2016) observes,
We walk into classrooms where our bodies are always already marked, where White
racist normative assumptions truncate who we are and what we are deemed
“capable” of teaching. … “To see” a body of color in the capacity of professor/teacher
is “to know” a priori about that body. … We are seen as “inferior,” as intellectually
“inadequate” in relationship to our White colleagues, as somehow “out of place.” We
are always marked as pseudo-scholars who often teach subjects that are specific to
an identity politics gone awry. White gazes surround us. We feel their penetrating
curiosity, their wonderment.

During my career, I had witnessed and testified to these experiences often, but these took
place not in formal academic settings but in hushed tones as corridor conversations. I knew
colleagues who refused to teach, and not because they were not good educators – they had
just had enough. Teaching is a part of my job as an academic that I really enjoy, but I have
seen the harms that come with the work, and the fellowship for me was an opportunity to
take a more considered approach to how we might keep our educators in the classroom and
bring this conversation into the public domain. During the course of the fellowship I
experienced several institutional changes between UQ and Queensland University of
Technology (QUT), which, on the one hand, enabled me to have broader reach with the
fellowship activities, but it also presented an array of administrative challenges that extended
the duration of the fellowship beyond the standard 12-month period.
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Background
In Australian Indigenous studies and research, recent policy and academic work has been
concerned with building cultural competency in higher education both at the institutional
level and, for students and staff, in teaching, learning and professional development
(Universities Australia, 2011). This focus on cultural competency originated in the health
sciences where extensive research explored the complex ways racism impacts Indigenous
Australians’ health outcomes. As Dennis McDermott (2012) observes, ‘racism is not only an
everyday occurrence for many Indigenous Australians, but also one that gets under the skin,
and “makes us sick”’ (p. 15). That is, racism and racialised inequities have real and profound
consequences for the health and wellbeing of Indigenous peoples. In the Australian higher
education sector, there has been increased recognition of the work needed to redress the
ways racism operates to impact Indigenous peoples’ educational outcomes and constrain
Indigenous peoples’ access to, retention and participation in, and completion of higher
education (Universities Australia, 2011). Despite these recent concerns, there is a reluctance
to teach about race in university classrooms (Bond, 2015, 2017; Fredericks & Bargallie, 2016).
As has been observed, however, effective cultural competency requires critical examination
of racialised identities and the power relations within which these are embedded (Kickett,
Hoffman, & Flavell, 2014). To ignore conceptualisations of race legitimises dominant systems
of knowledge that position race as irrelevant and limits our thinking around the nature and
scope of racialised inequities. Although building cultural competency may be the broader
policy objective, without adequately addressing the role of race and racialised identities in
structuring inequity in higher education, there is limited chance for transformative pedagogy.
In the United States, extensive academic writing on critical race pedagogy draws upon and
engages with critical race theory (CRT) and theories of whiteness, but in the Australian
context, race and the possibilities of CRT and theories of whiteness have not yet been fully
explored in relation to higher education (McLaughlin & Whatman, 2011). This is not to say
that academic work does not exist in this space in Australia. There has been important work
undertaken that argues for the re-centring of race in universities (Walter & Butler, 2013) and
even specifically in relation to cultural competency programs (Fredericks & Bargallie, 2016),
but it remains relatively under-theorised. This fellowship explored some key issues that have
yet to be developed as part of critical race pedagogy in Australia. The first to be explored was
the reluctance to address the issue of ‘race’ and the persistent privileging of ‘culture’ in not
only Indigenous studies but also through the ‘Indigenising agenda’ in higher education more
broadly. The second issue concerned the apparent preoccupation with the emotional needs
of dominant racialised identities at the expense of the emotional and material needs of
Indigenous peoples. The third considered a concept of ‘success’ as it relates to anti-racism
and critical race pedagogy, and, finally, the last issue considered the current division of labour
for developing and implementing critical race pedagogy and anti-racism praxis.
In order to avoid reinforcing the racialised systems of oppression that cultural competency
attempts to eradicate, a theoretical framework is needed that can account for the ways
racialised logics operate in higher education in Australia and can equip those engaged in
critical race pedagogy with the tools needed to interrogate racialised systems and engage in
anti-racism praxis. This requires moving away from an approach that centres the emotional
needs of dominant racialised identities and instead developing an approach founded upon
‘Indigenous Australian intellectual sovereignty’ (Rigney, 2001, p. 2). It involves reimagining
Indigenous knowledges, Indigenous educators and culturally safe pedagogies
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cultural safety as something that Indigenous academics are deserving of, rather than it being
exclusively reserved for the non-Indigenous student. As an early career Indigenous academic
interviewed during the fellowship observed, ‘we haven’t really theorised Indigenous
communities at universities’ (Participant 2).

‘Culture’ or ‘race’?
Although there is no settled definition of ‘cultural competency’, Universities Australia’s (2011)
National Best Practice Framework for Indigenous Cultural Competency in Australian
Universities defines it as
Student and staff knowledge and understanding of Indigenous Australian cultures,
histories and contemporary realities and awareness of Indigenous protocols,
combined with the proficiency to engage and work effectively in Indigenous contexts
congruent to the expectations of Indigenous Australian peoples. (p. 6)

It is intended that these values be embraced throughout the institutional structures of the
university as well as by every staff member and graduate (Universities Australia, 2011, p. 8).
The National Best Practice Framework also establishes key content area for curricula as
including ‘concepts of culture, race, ethnicity and worldview’, ‘notions of whiteness, white
privilege and power’, ‘reflection[s] on cultural identity, whiteness, privilege’ and ‘racism and
anti-racist practices’ (p. 72). Despite Universities Australia’s explicit recognition of the
centrality of concepts such as race, whiteness and privilege, a key finding of the fellowship is
that, in Australia, ‘culture’ persists as the dominant lens through which racialised inequities
are examined.
Approaching Indigenous racialised inequities through the framework of ‘culture’ may,
however, be a form of strategic avoidance. Culture may be seen as a ‘safe’ concept through
which non-Indigenous people make claims of ‘knowing’ Indigenous people without having to
examine personal locations within racialised systems and complicity in reproducing these
systems of power.
Michelle Carey (2015) critiques cultural competency’s use of ‘culture’ highlighting the
essentialising tendencies and demonstrating the ways in which they undermine more
complex understandings of Indigeneity as diverse, fluid and dynamic. She argues further that
the tools of cultural competency, namely, the practice of self-reflexivity, are also limiting. Selfreflexivity, a key practice of unlearning in cultural competency, ‘is too often represented in
the literature as uncritical deference to an always-unified Indigeneity’ (Carey, 2015, p. 830).
Pon (2009) argues that cultural competency is a form of ‘new racism’, whereby ‘culture’ is
deployed to avoid racialised language and thereby becomes a covert mode of entrenching
privilege/marginalisation (p. 62). Pon points to how such practices are symptomatic of a
broader ‘ontology of forgetting’, perpetuating the myth of liberal colonial settler states as
fair, tolerant and non-violent societies ‘despite the reality of pervasive racism’ (p. 66). The
aim of this fellowship is to challenge an ‘ontology of forgetting’, in order to expose the ways
race and racism continue to structure racial inequities throughout higher education.
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White fragility and emotions
Race education is seen as inherently ‘contentious’ as it results in strong emotional responses
in learners reflecting on their own racialised identities and situatedness in racialised systems.
Some pedagogic strategies attempt to mitigate emotional reactions by preparing learners for
the deeply emotional and challenging nature of the process (Wagner, 2005). For example,
some educators advocate for the use of a ‘matrix of privilege and oppression framework’ that
employs a concept of intersectionality to demonstrate multiple and simultaneous
experiences of privilege and oppression and thereby challenge false binaries of ‘us’ and ‘them’
(Ferber, 2014, p. 145 ).
A concern in developing reflexive anti-racism is to develop teaching strategies that can
adequately respond to feelings of guilt and shame often felt by white racialised identities
(Kowal, Franklin, & Paradies, 2013). Such approaches privilege, however, the emotional
responses of dominant racialised identities while potentially further marginalising the
emotional needs of non-white or Indigenous racialised identities. Kowal et al. (2013) go so far
as to caution that negative emotions can have counterproductive outcomes as a result of
‘backlash’, noting that up to 25 per cent of participants leave anti-racism education becoming
more racially prejudicial (p. 318).
Contrary to these concerns, however, negative emotions may be essential to transforming
deeply held beliefs and values. Rather than accommodating white fragility, should the
concern be instead to build emotional resilience? Should critical race pedagogues be
challenging students to ‘build the cognitive or affective skills or develop the stamina that
would allow for constructive engagement across racial divides’ (DiAngelo, 2011, p. 57)? As
Participant 3 observes,
I tried to set up at the start some protocols about how I engage in the class … to get
students to think about ‘Who’s in the room?’, ‘Who’s talking?’, ‘Who’s listening’ as
well, what you’re saying, being respectful, opening up discussions instead of closing
them down … But some of the stuff that came out from some of the students was very
much about being gentle on themselves and things like that, which obviously is selfcare techniques they have been taught at other stages of their degree … being gentle
on ourselves is actually not the point of this class … I didn’t want to make students
cry, but I also wanted them to actually be accountable for what they were saying and
thinking as well, to consider the lived experience of what the questions were that they
were asking.

Stuart Hall (1983) in his seminal article ‘Teaching Race’ observes how the immediate reaction
of pedagogues is often to respond to the learners’ surface emotional reactions, to try and
trace how prejudices manifest as a result of attitudes or beliefs (p. 262). He challenges
educators to instead uncover ‘the often deep structural factors which have a tendency to
persistently not only generate racial practices and structures but reproduce them through
time which account for their extraordinarily immovable character’ (p. 262).
Conflict and emotional uncomfortability is an inevitable and necessary part of teaching race
and coming to understand positionality of racialised privilege and/or oppression (Wagner
2005). As Dudgeon and Fielder (2006) observe, ‘[r]esistance, conflict, emotion, and other
difficult responses are to be expected as part of this process. If this does not exist at some
Indigenous knowledges, Indigenous educators and culturally safe pedagogies
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level, then the participants are probably remaining within their safe positions’ (p. 407). This
conflict reflects the work of challenging deeply held belief systems that shape everyday life.
As Fredericks and Bargallie (2016) affirm after extensive experience conducting cultural
competency courses, ‘[w]e cannot control other people’s emotions, nor are they our
responsibility. Our view is that the feelings of some people had more to do with their own
white fragility and protecting their own white privilege’ (p. 10). The task is not to resolve this
conflict or manage these emotions but instead to examine why learners become so deeply
unsettled (Nicolls, 2004, p. 5). Participant 2 reflects, ‘Because, for me, and I’ve seen it all my
years of teaching, a confused state is the easiest to infiltrate … otherwise I just can’t do my
job. So, for me, that’s my pedagogy’.
It is not enough for students to be uncomfortable; they must move through this to engage
critically with their emotional responses. As one Indigenous academic interviewed states,
I am sick of hearing of how people are feeling all the time. I need them to actually do
some work. I think it’s great to have those [reflective] types of assessment, but they
need to be in conjunction with critical analysis of text and theatre, and whatever.
(Participant 4)

Participant 5 also reinforced the importance of doing the intellectual work:
I just tell them, ‘I don’t want to see your personal shit in your journal. You’re writing
journals now, you’re writing journals as a reflection of the learning. I want to know
what you’re learning here’. (Participant 5)

A preoccupation with white racialised emotional responses to critical race consciousness may
be justified by claims that anti-racism education is often taught for the purpose of changing
racial prejudice of dominant racialised groups. Anti-racism education should not, however, be
theorised in a way that benefits those in dominant racialised groups if it ignores the
experiences of, and implications for, Indigenous peoples and non-white racialised identities.
In developing critical race pedagogy, where is the priority to keep Indigenous academics and
students safe from the violence that is often encountered when teaching race? One
respondent interviewed challenged, ‘is that the point to constantly be that person that
teaches content for non-Indigenous people and privilege that teaching over blackfellas?’
(Participant 2).

Teaching race and anti-racism: What is ‘successful’ transformative
pedagogy?
Teaching about race involves ‘transformative unlearning’; it unsettles dominant knowledge
systems by making visible the ways race, as a social, political and historical construct, operates
(McDermott, 2012). It points to the real and profound consequences of racial prejudice
exposing the subtle and insidious ways it operates to oppress and marginalise non-white
racialised identities and reveals the masked privileges attached to white racialised identities.
While the objective of anti-racism may be to ‘transform institutionalised racism’, DiAngelo
(2011) suggests that achieving change at the personal level may initially be more useful to a
larger transformative agenda (p. 66). She observes that ‘the goal is to generate the
development of perspectives and skills that enable all people, regardless of racial location, to
Indigenous knowledges, Indigenous educators and culturally safe pedagogies
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be active initiators of change’ (p. 66).
Given that so much has been written about white learners’ emotional responses and the need
to manage these effectively so that they don’t experience ‘backlash’, a measure of ‘success’
being implicitly advocated is the avoidance of certain negative emotions. That is, that the
emphasis should be on making sure that the program, while challenging and unsettling, does
not further entrench racial prejudice.
From a university administrative perspective, success may relate to the number of individuals
who participate in critical race pedagogy. That is, with policy guidelines working for all staff
and graduates to be culturally competent, there is pressure to meet quotas to demonstrate
that critical race pedagogy reaches across the entire university system.
Some research has evaluated learner’s changing beliefs and values as a guide to assessing
whether a program has been successful. That is, determining whether learners have shifted
in their values so that they challenge racially prejudicial values. In addressing the value of race
education of health services, McDermott and Sjoberg (2012) state that their ‘overarching aim
is to create a cultural shift in the entire Faculty, to create an environment where both
Indigenous students and staff feel culturally safe. … where racialised comments are
deconstructed and Indigenous students are not expected to be experts in all things
Indigenous’ (p. 26).
The success of a program hinges also on the skills and knowledge of educators. Attributes that
assist educators to facilitate learning include having knowledge and experience in
intercultural pedagogy and high emotional intelligence (Kickett et al., 2014, p. 43). It also
requires enormous levels of emotional resilience as the content is one in which they are
deeply embedded. As Participant 5 notes,
By the end of the year I’m sick of giving myself because I think as Aboriginal lecturers
we don’t lecture about what’s in front of us. It’s content, but the emotion behind it is
mine, and the reality of that is mine. My family and my community are all in this.

Maguire and Young (2015), both non-Indigenous Australian law academics, note that
although it is preferable to have Indigenous people speak to Indigenous issues, nonIndigenous staff must step up and take on the responsibility of challenging Western academic
knowledge. As DiAngelo (2011) observes, ‘white racism is ultimately a white problem and the
burden for interrupting it belongs to white people’ (p. 66).

Teaching and theorising Australian Indigenous critical race
pedagogy
At present, much of the actual work in teaching about race through cultural competency
programs or the work of embedding Indigenous knowledges in curriculum falls to Indigenous
academics (Bond, 2015). Emerging Indigenous academics have, at times, been appointed not
only to take on full teaching loads but also expected to do the work of teaching about race
and embedding Indigenous knowledges because existing non-Indigenous faculty feel
uncomfortable in this space (McLaughlin & Whatman, 2011, p. 372). As one Indigenous
academic noted, ‘Indigenous staff members are supposed to be like the Band-Aid to fix things’
(Participant 1). The scholar further reflected that
Indigenous knowledges, Indigenous educators and culturally safe pedagogies
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[W]e find ourselves in meetings where they’re kind of like, ‘Hey, can you sit down with
this person and talk to them about their curriculum?’, for example, and we’ve had to
say, ‘No, we can’t sit down with someone every time there’s a problem and just talk
to them for an hour. That’s consultation work. That’s an hour of my time, giving them
knowledge and reforming their entire subject for them when actually it’s their job.
They’ve been doing that for five years. Why hasn’t it been done properly?’ (Participant
1)

For Indigenous scholars, the emotional and intellectual burden of teaching anti-racism
pedagogy can lead to burnout (Asmar & Page, 2009). Indigenous scholars have spoken of the
physical impact of the work they do in teaching about race and racialised systems. One of the
presenters at the Melbourne symposium shared that the stress from the extreme workload
of embedding Indigenous knowledges has had a severe physical impact. Another Indigenous
scholar, reflecting after a difficult and long session facilitating an Australian university’s
cultural competency course, said that she felt as if she was ‘having a stroke’ (Fredericks &
Bargallie, 2016, p. 11). To mitigate this physical burden, Fredericks and Bargallie (2016)
suggest that participants in the program must take on more work in the course and do their
own learning through ‘group work, conversation, critical thinking and analysis’ (p. 11).
Despite the emotional and physical cost for Indigenous academics, critical race pedagogy is
still frequently devalued within the university system as ‘non-intellectual’. This devaluing
occurs at all levels, including by faculty staff as well as students undertaking courses. It is an
example of an ‘apartheid of knowledge’, whereby dominant knowledge systems devalue the
scholarship and work of Indigenous academics (Dixon & Rousseau, as quoted in McLaughlin
& Whatman, 2011, p. 372). As one Indigenous academic noted,
… you’re underpaying them [Indigenous academics] and you’re overusing them. So
you need to look outside of the university and pull more people in that aren’t us. So
it’s asking them to value your time a little bit and just gently reminding them again
and again and again that you are busy and that you have a life and that you have
things you need to attend to, and having to constantly verbalise that and be like, ‘I
can’t do everything for you’. ‘No, I can’t simultaneously be a curriculum consultant for
you, take on essentially a full-time teaching job and do my PhD and come to this
meeting and do this for you’. (Participant 1)

This physical and emotional burden undermines Indigenous academic excellence, and limits
Indigenous scholars’ capacity to develop the theoretical frameworks that expand and explore
the terrain for contesting and dismantling systems of racial oppression.
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Chapter 2
Program of activities
The fellowship consisted of an assemblage of activities taking place over three phases. These
phases were not distinct but overlapped and built upon each other. The first phase involved
building relationships across universities through institutional visits and identifying
Indigenous academics who are working through issues of race and racism in higher education.
Then, following initial conversations, the second phase sought to foster dialogues through
presentations. Finally, phase three of the project involved sharing the learning of the
fellowship through publications and the National Symposium Series.

Phase one – Building relationships
I visited several key Indigenous studies centres within Australia to explore Indigenous
teaching experiences and practices. A number of institutions were identified through
engagement with the Australian Indigenous Studies Network (UQ), the Indigenous Studies
Research Network (QUT) and the National Indigenous Research and Knowledges Network
(QUT). I engaged with Indigenous scholars located in higher education institutions in Adelaide
(South Australia), Melbourne (Victoria), Sydney (New South Wales) and Brisbane
(Queensland). The exchange program involved visits, small group gatherings with early career
Indigenous academics and graduate student masterclasses within those institutions.
Following approval by UQ Human Research Ethics Committee, eight semi-structured key
informant interviews were undertaken with Indigenous academics at various stages of their
career at seven different higher education institutions. These institutions were UQ, Flinders
University, UTS, The University of Sydney (USyd), University of Western Sydney (UWS), RMIT
University, and The University of Melbourne (UoM). These were opportunistic institutional
visits with semi-structured interviews, and following these, the focus shifted to presentations,
workshops, and keynotes as a way to further the dialogue across the sector.

Phase two – Fostering dialogue
In undertaking this fellowship, I started to articulate experiences of racism in the teaching and
learning environment and these experiences resonated with other Indigenous academics,
which led to increasing invitations to speak at other events and forums. These requests came
from a range of stakeholders, including not only from my own disciplinary background in the
Indigenous health sector but also from other professional groups and Indigenous studies
programs within higher education more broadly.
Presentations I gave over the course of the fellowship were as follows:


Bond, C., Barney, K., Page, S., Willis, J., & O’Sullivan, S. (2014). Difficult dialogues in the
discomfort zone: The roles of Indigenous and non-Indigenous people teaching
Indigenous studies in universities [Panel session], AIATSIS Conference, 26–28 March,
Canberra.



Bond, C. (2015). Embodying race and encountering racism: Cultural safety for
Indigenous educators [Invited keynote], LIME Connection VI: Knowledge Systems,
Social Justice and Racism in Health Professional Education, 11–13 August, Townsville.
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Bond, C. (2015). Cultural safety in teaching and learning [Presentation], Having Hard
Conversations Symposium and Roundtable, 21–22 April, Flinders University, Adelaide.



McMillan, M., Moreton-Robinson, A., & Bond, C. (2015). Race, Indigeneity and
sovereignty [Presentation], October, UCLA Law School, Los Angeles.



Bond, C. (2015). Subject of inquiry and mode of instruction: Indigenous bodies,
Indigenous studies and cultural safety in Australian universities, NIRAKN and NATSIHEC
International Indigenous Research Conference, 29–30 September, Stamford Plaza,
Adelaide.



Bond, C. (2016). Race and racism: Negotiating resistance, refusal and resilience
[Invited keynote], Australian Indigenous Doctors Association Annual Conference, 16
September, Shangri-La Hotel, Cairns.



Bond, C. (2016). Negotiating race and racism and Indigenous health [Invited keynote],
South Australia Aboriginal Health Council Annual GP Forum, 25 August, Adelaide.



Bond, C., Hughes, J., Lovett, R., Brown, A., & Hunter, C. (2017). Courageous
conversations [Panel], 6th Annual NHMRC Symposium on Research Translation cohosted by the Lowitja Institute and NHMRC, 14–15 November, Brisbane Convention
Centre, Brisbane.



McDermott, D., Bond, C., & Sjoberg, D. (2017). Equity-enhancing workforce
development: Public health implications of addressing potent challenges in Indigenous
health education [Panel], 15th World Congress on Public Health, 3–7 April, Melbourne
Convention Centre, Melbourne.

The first invited keynote presentation I gave was at the Leaders in Indigenous Medical
Education (LIME) Connection VI: ‘Knowledge Systems, Social Justice and Racism in Health
Professional Education’ (2015) in Townsville, 11–13 August 2015. My keynote address was
titled ‘Embodying race and encountering racism: Cultural safety for Indigenous educators’.

Photo credit: Ros Budd Photography.

The outcomes and impact from the conference were included in the LIME Connection VI,
Conference Report (LIME Network, 2015).
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The Conference Report (2015) included quotes from delegates reflecting on the keynote
presentation:

In the evaluation feedback provided by the LIME Network, 100 per cent of respondents rated
the keynote sessions as very good or excellent (N = 97 + 1 x NA). Some of the specific
comments are as follows:


… the keynotes … were powerful, insightful and exceeded all keynote speaker
expectations.



The keynote addresses at the connection were truly amazing with the right balance of
information, inspiration and integration. These keynote addresses set a high bench
mark for the rest of the connection …

Of all evaluations, 39 per cent of respondents mentioned my keynote directly as a highlight
(N = 32 of 82). Further, 72 per cent of respondents mentioned either myself or keynote
speakers generally as a highlight (N = 59 of 82). The following comment was included in the
sample of feedback:
… Dr Chelsea Bond’s talk about Aboriginality and the challenges that she has faced
dealing with racism. It’s so rare that I’m in an environment whereby we can open a
dialogue about issues like racism and confront them in a supportive environment. It
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was clear that much of what Dr Bond said resonated not only with me, but also
throughout the room. (LIME Connection Evaluation Feedback, 2015)

The opportunity of giving the keynote presentation at LIME Connection VI led to publishing in
the LIME Good Practice Case Studies Volume Four.


Bond, C. (2017. Keynote presentation: Race is real and so is racism – Making the case
for teaching race in Indigenous health curriculum. In O. Mazel & C. Ryan (Eds.), LIME
Good Practice Case Studies Volume Four 2017 (pp. 5–11). Melbourne, Australia:
Faculty of Medicine, Dentistry and Health Sciences, The University of Melbourne.

In 2015, I was invited to be part of ‘Having the Hard Conversations Symposium’ and
roundtable held at Flinders University on 21 and 22 April to examine strategies for centring
Indigenous curriculum in health programs. The symposium was hosted by Professor Dennis
McDermott, National Teaching Research Fellow, at the Poche Centre for Indigenous Health
and Well-Being at Flinders University.
I was invited to present at the 6th Annual NHMRC Symposium on Research Translation cohosted by the Lowitja Institute and NHMRC and held at the Brisbane Convention Centre from
14 to 15 November 2017. I spoke as part of the panel conversation titled ‘Courageous
Conversations’.
The panel discussion featured in an article:


McInerney, M. (2017). Leading Indigenous health researchers share some courageous
conversations. Retrieved from https://croakey.org/leading-indigenous-healthresearchers-share-some-courageous-conversations/

In this article, the author sets out the three steps I identified during the panel discussion for
talking about race in a way that does not centre white people’s emotions (Bond, as cited in
McInerney, 2017):


To use the ‘R word’ and not to conflate it with the ‘N word’. They are not the same.
There is a need to explicitly name race in order to address it.



Move away from a concern that centres people’s emotional responses to
conversations about race and instead develop intellectual frameworks for
understanding race.



‘Focus on the outcomes for Indigenous health, not aspirations or intentions’.

A live post-panel interview is available at https://www.youtube.com/watch?v=xY4xccG-Rnw.
The conference had significant social media impact. The event was trending nationally, and
there were almost 42 million Twitter impressions and 1,226 participants (McInerney, 2017).
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Phase three – Sharing the learning
Publications
The fellowship aimed to generate conversation and bring others in to engage in unpacking
the experiences of racism in higher education. Findings from the fellowship have been
disseminated through the publication of the following papers:


Bond, C. (2014). When the object teaches: Indigenous academics in Australian
Universities. Retrieved from http://rightnow.org.au/opinion-3/when-the-objectteaches-indigenous-academics-in-australian-universities/
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Bond, C. (2017). Keynote presentation: Race is real and so is racism – Making the case
for teaching race in Indigenous health curriculum. In O. Mazel & C. Ryan (Eds.), LIME
Good Practice Case Studies Volume Four 2017 (pp. 5–11). Melbourne, Australia:
Faculty of Medicine, Dentistry and Health Sciences, The University of Melbourne.
Retrieved
from
http://www.limenetwork.net.au/wpcontent/uploads/2017/10/Bond.C-GPCS-V4.pdf



Mukandi, B. & Bond, C. (2019). ‘Good in the hood’ or ‘burn it down’? Reconciling Black
presence in the academy. Journal of Intercultural Studies, 40, 254–268. The paper is
based upon the presentation given by Dr Bryan Mukandi and myself at the National
Symposium Series and has received many comments/tweets on social media calling
out the racism that Indigenous and non-Indigenous Black academics encounter in
higher education.

I also guest edited a special issue of the International Journal of Critical Indigenous Studies
(IJCIS) in July 2016. This special issue focused on culturally safe pedagogical approaches for
Indigenous educators and for teaching Indigenous knowledges and perspectives. The IJCIS is
a fully peer-refereed journal that publishes multidisciplinary scholarship in Indigenous
studies. Contributors to this special issue were identified through the institutional visits
undertaken as part of this fellowship as well as other collaborations over the course of my
academic career. Two other Indigenous OLT fellows were included in this special issue
publication.
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International Journal of Critical Indigenous Studies
Volume 9, Number 1, 2016
Editorial
Editors: Professor Aileen Moreton-Robinson (QUT), Dr David Singh (QUT)
Guest Editor: Dr Chelsea Bond (QUT)
Title: ‘Which Way? Talking Culture, Talking Race’: Unpacking an Indigenous Cultural
Competency Course
Authors: Professor Bronwyn Fredericks
Central Queensland University, Australia
Ms Debbie Bargallie
Central Queensland University, Australia
Title: Rethinking Sociology, Social Darwinism and Aboriginal Peoples
Author: Associate Professor Kathleen Butler
University of Newcastle, Australia
Title: The Deconstruction Exercise: An Assessment Tool for Enhancing Critical
Thinking in Cultural Safety Education
Authors: Mr David Sjoberg
Flinders University, Australia
Professor Dennis McDermott
Flinders University, Australia
Title: Teaching Indigenous Studies: Considering Racialized Assemblages and the
Indigenous Educator’s Body in Tutoring Spaces
Author: Mrs Faye Rosas-Blanch
Flinders University, Australia
National Symposium Series
The half-day symposiums brought together a number of Indigenous and non-Indigenous
academics to reflect upon the challenges and opportunities for creating a teaching and
learning environment that respectfully engages with Indigenous peoples and knowledges.
Presenters were drawn from a diverse range of disciplines from across the country to share
their knowledge, experience and expertise with the sole purpose of facilitating a dialogue
around the creation of culturally safe, race critical pedagogies.
The symposium was targeted at early to mid career Indigenous academics in teaching roles in
higher education, including postgraduate students and sessional academic staff; however,
participation was not confined to this group.
The first symposium was convened with early career Indigenous scholars and was embedded
within National Indigenous Research and Knowledges Network’s (NIRAKN) annual members
meeting in July 2015 held on the Gold Coast. The NIRAKN members meeting brought together
emerging and established Indigenous academics across a diverse range of disciplines from
across the country. The workshop was titled ‘Subject of Inquiry and Mode of Instruction:
Indigenous Bodies, Indigenous Studies and Cultural Safety in Australian Universities’. It was
attended by 40 Indigenous academics including Indigenous postgraduate students. Other
Indigenous knowledges, Indigenous educators and culturally safe pedagogies
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presenters included Professor Bronwyn Fredericks, Professor Dennis McDermott, Mr David
Sjoberg, Mrs Faye Rosas-Blanch, and Ms Debbie Bargallie.
There was an overwhelming positive response to this initial symposium. One participant
wrote that ‘I would like to thank NIKRAN for their ongoing support. This network has kept my
PhD goal in reach and provided the cultural support I am often not afforded in my centre’
(Casey, 2015, p. 3).
Through the feedback surveys, my session on ensuring cultural safety for Indigenous
academics working in mostly non-Indigenous educational settings was seen as highlight for
most participants (Casey, 2015).
The Sydney symposium was held on Friday 3 April 2018 at UTS (see Appendix C). The event
was co-hosted by UTS Centre for the Advancement of Indigenous Knowledges. The aim of the
symposium was to bring earlier career and senior Indigenous academics together to reflect
on the strategies for building cultural safety in the classroom while also reflecting upon the
violence that can be experienced in classrooms as a result of hostile students as well as the
harm caused by institutional racism.
The symposium sold out within one week of the release of tickets. There were 35 registered
attendees from many different institutional and professional affiliations throughout NSW,
Australia and internationally. A group of Indigenous postgraduate students drove up on the
day from The Australian National University (ANU) just to be part of the symposium.
There was a mixture of presentations with diverse approaches to the issue of race and racism
in higher education. Professor Dennis McDermott and Mr David Sjoberg’s presentation
provided a range of strategies to deconstruct classroom prejudice and racism. I engaged Ms
Katrina Thorpe in conversation about her experiences in teaching Indigenous studies and her
approach to teaching about race while working simultaneously to complete her PhD.
Professor Bronwyn Fredericks and Ms Debbie Bargallie reflected upon their experiences
coordinating and implementing cultural safety workshops that tackle the issue of race. Dr
Bryan Mukandi and I sought to unpack the tension Black academics encounter in higher
education and the institutional and personal violence we endure in these places and a way to
theorise why we stay in these violent institutions.
The feedback from the symposium was overwhelming (see Appendix E). The most consistent
feedback was that these conversations need to continue and that more opportunities should
be created to draw upon the wealth of Indigenous academics’ knowledge and expertise in
navigating race and racism in the classroom and across the academy more broadly. Many
early career Indigenous academics affirmed that these conversations were crucial to
supporting their long-term career aspirations in the academy.
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Following the success of the Sydney symposium, and the level of interest generated, the
Melbourne symposium was held in a larger venue to allow for greater attendance. The
symposium was held in the Woodward Conference Centre in the Law School at The University
of Melbourne. The symposium sold out in advance, with 100 registered attendees coming
from many different university and professional affiliations, all sharing an interest in exploring
the ways race and racism operate in higher education.

The program for the Melbourne symposium included some of the presenters who
participated in the Sydney symposium, such as Professor Dennis McDermott, Mr David
Sjoberg, Dr Bryan Mukandi and myself (see Appendix D). There were new guest speakers
invited to participate including Mrs Faye Rosas-Blanch, Mr Todd Fernando and Mr Jonathan
Bullen.
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The event was live streamed through the LIME Network’s Slice of LIME Series. This allowed
those unable to attend in person to be able to watch all the presentations in real time and to
participate in the question and answer panel session at the end. From these live recordings,
an edited version is available through the UQ Aboriginal and Torres Strait Islander Studies’
YouTube channel under the ‘TeachingWhileBlack’ playlist and the LIME Network’s YouTube
channel. One of the presenters, Mr Jonathan Bullen, was also able to be part of the day in real
time via Zoom.
As with the Sydney symposium, feedback from the attendees was overwhelmingly positive.
The main feedback from attendees was that more symposiums were needed in this area and
that they could go for longer to allow for greater attendee participation and engagement (see
Appendix F).
Some attendees suggested that there could be small breakout sessions to allow greater
conversation among the many experienced and well-respected Indigenous academics who
attended the symposium.
Findings from the symposium include


the need for a national network of Indigenous educators



the need to continue to centre conversations about race throughout curricula in
higher education



the need to develop and disseminate strategies and approaches throughout a national
network of Indigenous educators



that non-Indigenous educators need to do the work of positioning themselves and
build their own critical race consciousness.

During both the Melbourne and Sydney symposium, I invited attendees to participate in short
video interviews capturing their insights and feedback on the material shared during the
symposium and their vision for what needs to happen next. From these interviews, we
produced a series of short ‘vodcasts’ that engage a wider public in the key themes, issues and
findings from the symposiums. These vodcasts will assist in furthering conversations around
racism in higher education and be a critical resource for Indigenous academics.
Indigenous knowledges, Indigenous educators and culturally safe pedagogies
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Formative evaluation
I held several early evaluator meetings with Dr Alice TePunga Somerville to discuss the
fellowship and the proposed program of activities. She was unable to continue in her role as
evaluator as she relocated overseas. Her early input into the fellowship was critical to its initial
formulation and early progress.
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Chapter 3
Conclusion
The program of activities for this fellowship – institutional visits, presentations, publications,
National Symposium Series – initiated important national conversations about the
experiences of Indigenous academics in higher education and their experiences teaching
Indigenous knowledges in the classroom and the resistance they encounter. I did not intend
to propose ‘solutions’ through this fellowship, but to create the necessary spaces for dialogue
to take place, which was an important and critical intervention (as any number of the
evaluations will attest to). Through this fellowship, I have ensured that these conversations
will continue to be accessible to others for time to come.
The fellowship enabled me to reflect more deeply about race beyond my own experiential
knowledge. It has been a critical stepping stone in my career in furthering my interests and
capabilities in critical race scholarship more broadly having secured an Australian Research
Council Discovery Early Career Research Award to examine race and public health.
The resources gathered through the fellowship include the publications and material that will
be publicly available online (such as the YouTube recordings of the symposiums as well as the
vodcasts), which will provide a rich source of intellectual engagement that can inform ongoing
interventions into race and racism in higher education.

Future directions
The fellowship created unique opportunities to reflect upon Indigenous and non-Indigenous
scholars’ experiences embedding Indigenous knowledges in higher education and to identify
and articulate the transformative pedagogies they employ as part of teaching practice. For
Indigenous academics, there are real and profound consequences for doing this work, and for
many, the cost professionally and personally can be too high. For those who continue to
endure this violence, there is still work that needs to be done in these spaces. This work is a
form of resistance and activism as ‘every day it [universities] churns out the knowledges that
make racialized inequities we experience possible, rendering moderate propositions for coexistence unpalatable, making the ongoing brutality of the state plausible’ (Bond, 2018). The
work of critical pedagogies is to challenge these dominant colonial claims to knowing.
Indigenous and non-Indigenous scholars are building the tools and resources to dismantle
them.
The feedback from Indigenous academics who participated throughout the fellowship
highlighted the need to build and support networks among Indigenous scholars to share the
pedagogical tools and anti-racism praxis already being implemented. Indigenous and nonIndigenous educators have developed an array of strategies and practices contesting and
resisting institutional and interpersonal racism within the classroom. The fellowship
illuminates a path forward. One that continues to expose the work of transformative
pedagogies and that builds networks and advances dialogues contesting race and racism in
higher education.
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Appendix B: External evaluator final report
Executive summary
My 16 years’ experience as an Indigenous academic, teaching in Indigenous knowledges and
social work practice with Indigenous peoples and communities (undergraduate and master’s
levels), and as a researcher, has provided me with an understanding of the importance of
Indigenous academics to teach within culturally safe spaces. Minimal research in the
literature has focused specifically on Indigenous academics and the challenges of addressing
race and racism in the classroom. This fellowship has identified challenges experienced by
long-term and new academics, as well as strategies that may be well placed to address this.
This fellowship achieved a number of significant results, due to the design of the program
activities based on a three-phase trajectory including institutional visits to establish key
relationships and identify interviewees; undertaking semi-structured interviews,
presentations and facilitated workshops; and the dissemination of knowledge acquired,
including publications. Outputs have included a National Symposium Series and vodcasts,
which essentially can be used as teaching resources. Additionally, and a most important
output, is the establishment of a network of Indigenous academics who are keen to keep the
dialogue in motion.

Acknowledgements
I wish to thank Dr Chelsea Bond for undertaking this fellowship on such an important topic.
As an Aboriginal academic who teaches in Indigenous knowledges, who has experienced the
challenges of teaching students who can be resistant to this learning space, it is a topic that
resonates. My thanks also to the team members who contributed to this work.

1. Evaluation approach
This fellowship identified the challenges faced by Indigenous academics who teach in
Indigenous studies within mainstream Australian universities. The fellowship further
identified strategies that Indigenous academics currently utilise in developing culturally safe
classrooms in an aim to ‘protect the self’ from the challenges experienced.
Members of the program team continually reflected on each process undertaken throughout
the fellowship. This demonstrates the commitment team members held towards the
fellowship and their commitment to investigate and positively make change in the area of
Indigenous academia. Additionally, evaluation forms were provided after each symposium to
those who attended.
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1.1 Role of the external evaluator
I commenced the role of external evaluation after the previous evaluator left to reside
overseas. I attended the Sydney and Melbourne symposiums, but have access to other data
collected since the beginning of the fellowship.

2. Evaluation
In my assessment, the work undertaken in this fellowship has well achieved the objectives.
The symposiums brought together Indigenous academics across Australia. The increased
interest generated in the symposiums and in requests to present to the Indigenous health
sector, medical sector (LIME) and the NHMRC symposium on research translation, far
outweighed expectations. Hence, the fellowship has provided an outlet for increased
investigation and scholarship in the Indigenous studies space.

2.1 Phase one – Building relationships: Institutional visits
Institutional visits were key to building relationships with both experienced and new
Indigenous academics. Institutional visits comprised four visits in four states: Melbourne,
Victoria; Sydney, New South Wales; Adelaide, South Australia; and Brisbane, Queensland. A
range of meeting formats were provided including individual and group settings. This phase
was integral in collaborating with Indigenous academics and commencing the collection of
qualitative data. Semi-structured interviews were undertaken with experienced and new
academics, discussing their experiences and the challenges faced when teaching in
mainstream university settings.

2.2 Phase two – Fostering dialogue: Keynotes and presentations
This phase of the fellowship had a significant impact. The dialogue generated via interviews
and group discussions led to keen interest in events and forums in a range of institutional
spaces, such was the interest of Indigenous scholars and academics. A number of invitations
to present on this fellowship topic emerged in Queensland, South Australia and Victoria. Ten
presentations were undertaken between 2014 and 2017. Evaluation feedback from these
conferences and keynotes was overwhelmingly positive.
2.2.1 Symposium series (Gold Coast, Sydney and Melbourne)
Symposiums were conducted at the Gold Coast as part of the National Indigenous Research
and Knowledges Network (NIRAKN), with 40 Indigenous academics attending. A further two
symposiums in Sydney and Melbourne both sold out in short amounts of time. In Sydney, 35
participants registered; in Melbourne 100 attendees registered. Both events received
exceptional responses from participants, mostly suggesting that more time be allowed for
further discussion at the event. Importantly, however, participant feedback clearly indicated



the similarity of experiences amongst Indigenous academics



the difficulties and challenges experienced by up-and-coming Indigenous academics



the level of support required to maintain teaching race and racism within the academy



the absolute importance of engendering culturally safe spaces for Indigenous
academics within white institutions.

The symposiums, however, provided more than just similarities of experience and strategies
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to address culturally unsafe teaching spaces. The symposiums added strength to current and
emerging Indigenous academics in terms of


the resilience already demonstrated by Indigenous academics who teach race and
racism



the importance of maintaining intellectual, social and cultural conversations in local,
regional and national contexts.

Throughout the symposiums, attendees were given the opportunity to be involved in short
interviews, expressing their perspective of the symposiums, and the content shared. Aimed
at reaching a wider audience, these ‘vodcasts’ will be available to continue this conversation
with those who were unable to attend.

2.3 Phase three – Sharing the learning: Publications
Knowledge dissemination aims to actively communicate results to target audiences and
decision-makers. Dr Bond has generated a number of key publications during this fellowship
that furthers the conversations around teaching race and racism in the academy. Three
publications were achieved. Significantly, Dr Bond guest edited the July 2016 International
Journal of Critical Indigenous Studies with four other expert authors.

3. Concluding remarks
Universities nationwide are committing to producing culturally competent graduates who
possess the knowledge and skills to interact with Indigenous communities (Universities
Australia). This has required the embedding of Indigenous knowledges within curriculum,
across disciplines. Most often, Indigenous academics are those who are called upon to share
and embed this knowledge. Little consideration, however, has been given to the impacts of
educating students, in particular non-Indigenous students, of the historical and contemporary
contexts of Indigenous Australia. It appears obvious that culturally safe spaces are lacking in
the pedagogy of Indigenous studies.
Dr Chelsea Bond has demonstrated that there is a high need to talk about Indigenous
academics’ experiences of teaching in mainstream universities, including support to up-andcoming Indigenous academics in culturally safe ways. This fellowship has provided a vital link
to establishing and maintaining appropriate and safe ways of teaching and learning. I believe
that the information and interest this fellowship has accrued will provide a platform for future
dialogue, networking and changes in the way Indigenous studies are enacted within the white
space and how Indigenous academics can be supported to ‘be, know and do’ in culturally safe
spaces.
Overwhelmingly, while a number of outputs have been successfully achieved, this topic has
opened doors for more questioning, collegial networking and the ‘unburdening of the
Indigenous scholar’.
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Appendix C: Sydney symposium program
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Appendix D: Melbourne symposium program
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Appendix E: Evaluation of Sydney symposium (March
2018)
Can you provide feedback on the organisation of the symposium?


It was a very well organised symposium. Great job!



Wonderful. Glad I got a place to attend. What an incredible panel! Thank you.



Very facilitating (I had no ticket!)



I really enjoyed the talks. Good mix of theory and anecdotes. I would have liked a little
more discussion time.



Smooth and easy. Need to ensure speakers are timely. There are repeat offenders.



Well organised, well facilitated.



Fantastic organisation.



Fantastic, wish it had been longer.



Really well organised. Very generous to include lunch. I heard about it on the
Australian Critical Whiteness Studies Association Facebook page.



UQ Poche Centre for Indigenous Health are doing deadly work and really important.



Excellent.



Awesome might be tricky for folks not savvy with the internet.



I am a student at UTS, so it was very easy for me to attend.



Everything was good.

What did you expect from this symposium? Were your expectations met?


As an international PhD student and a woman of colour who is teaching at a Western
University, I learned so much and realised how my identity intersects with Indigenous
educators as I expected.



I thought it’d be more formal but so glad it had more of a yarning/sharing style.



Listening and learning from Indigenous scholars expectations were met beyond
expectations.



I was expecting a little more focus on strategies, but overall it met my expectation on
learning about what it is like to teach white students.



This was an incredibly insightful symposium. With the very relevant conversation,
solutions, and towards addressing issues challenging black academics.



I expected to hear thoughtful people articulate ideas about difficult matters that are
rarely talked about.



Experiences and strategies for teaching while black. Yes, completely.
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I expected everything that was delivered and more.



I didn’t expect everyone to be so honest.



Intellectual, honest, personal discussions re: dangers of strategies of teaching while
black. Expectations were exceeded – amazing to be in the presence of black academics
and critically aware non-Indigenous academics.



I expected robust discussion regarding Indigeneity and race within academia and
teaching space. Expectations were met.



I was after strategies to manage anti-racism responses. I thought the first session was
getting to this would have liked this to be completed/or taken up again. Some of this
other presentations/felt were more engaged in unveiling anti-racism responses rather
than strategies to manage these.



Went beyond expectations.

Do you think the format of the symposium worked?


Yes, it worked very well.



Yes. Great safe space and intimate.



Yes, more time!



I think a whole day would be better, more time to yarn.



Yes. You could have sent the readings so we had more time for questions.



This worked really well. Each presentation was a good length in time.



Yes, except there are speakers who need help to run on time.



Yes, very much.



Absolutely!



Absolutely, loved the open desk set up.



Yes. It could have gone for longer.



Great sessions/format.



Yes, wealth of knowledge and experience shared



Probably too short. Presentations might have been longer and more in depth/applied.



I am so grateful for the time/knowledge and honesty of presenters.

What could have been improved?


Perfect symposium! Congrats!



More yarning time for young Indigenous academics to yarn with older ones.



More time 1–2 days easily.



More time for yarning.
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Make it longer.



Time. Sorry to go on about it, but the most interesting people shouldn’t have to rush.



All day event.



Nothing! It was great!



Longer!



It’s a pity some people missed out – a larger room next time.



Whole day, more frequent/ongoing conversations.



Nothing.



Maybe a bit longer.



No, it was perfect.



Everything was good.

Where do we need to go from here?


You could probably organise this symposium at every university and also organise
symposiums with other minority groups to show how those identities are intersected.
This could be probably empowering in addition to indigenous-only content.



More events like this to facilitate yarning/sharing with experienced and new black
academics.



Offer mentoring to communities of practice for Indigenous academics.



It would be great to have a follow up on strategies within the university.



A follow up based on strategies for the classroom and for decolonising higher
education structures.



Community of practice.



Publication by Chelsea and Bryan please.



Keep doing what you’re doing.



Develop more of the same and develop more work around the other issues.



Creating more networks between us.



Keep going!! Was really wonderful as new black academics to be part of conversations.



More – these discussions need to continue.



More discussions on a larger scale.



More of this please.



On this specific content, workshop on teaching methods would have been useful.
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Appendix F: Evaluation of Melbourne symposium
(April 2018)
Can you provide feedback on the organisation of the symposium?


Thank you for organisation of the symposium. I learnt about it through word of mouth
– so maybe more extensive advertising. Amazing speakers. I feel recharged.



Very good.



Very well organised.



Well done – great work Helena and team.



The symposium was extremely comprehensive. I found it somehow emotional, but I
must admit that the information delivered during the conference was well thought
out and researched.



Loved it.



Well organised- good variety of presentations in regards to views and styles that I
really appreciated.



Having time to reflect with the table. Table yarns.



Excellent, one of the best organised symposiums I’ve attended.



Excellent and good communication.



Really excellent. Very dynamic, was great to hear such sophisticated commentary on
relevant issues.



Excellent solution of speakers. Very knowledgeable on all things Indigenous.



Deadly.



Fabulous; always never enough time!



Chelsea was excellent in her discussants between speakers. Excellent organisation as
a team.



Very well organised.



Well organised and well-conceived. I was glad that the speakers were oriented to allies
as well.



No very well run.



Well organised … good crowd, was expecting more people … maybe would have got
larger attendance in a venue other than the Uni of Melbourne.



Seats uncomfortable. Would have liked longer for the panel discussion – there was
more to be explored?



Easy to get there, good venue, great panel.



Great organisation, early notice.
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Timely and very relevant and organised.



Great.



Very well organised, it would have been good to have a chance to discuss the sessions
(e.g. Table discussion).



Well organised.



Very well promoted and organised. Great venue.

What did you expect from this symposium? Were your expectations met?


Expecting to learn and reflect which I have done.



Yes. Networking with other black leaders.



I expected to be challenged, to have my knowledge bubble expanded, it was!



Panels, speakers and conversation. Expectations met.



Exceeded. Every panel felt highly relevant



Yes. I was wanting to learn more about issues and accomplishments of indigenous
educators.



Connection to similar experiences as a black academic.



Inspiration, guidance, support, strength.



Greater understanding of the topic and strategic to take back to my organisation.



Honesty. Yes! Pragmatic direction. Yes! Opportunity to acknowledge trauma of
Teaching while Black. Yes! (Unfortunately)



Support for teachers who were people of colour. I hadn’t realised the focus would be
where it was, but I learnt a lot and I have no complaints.



Went beyond my expectations; incredibly insightful.



The type of information that was provided … thank you big mobs!



I hoped to gain an insight into the experiences of Aboriginal academic experiences in
universities – and my expectations were met.



To learn strategies of self-protection for myself and ways of enabling transformation
and information for students.



Solidarity, empowerment, truth. Expectations met. Networking opportunity.



I was hoping to see how from a policy standpoint we can support non-Indigenous
academics to adopt cultural safety. Great workshop.



Timely and very relevant and organised.



Really great. Loved Chelsea and Bryan’s presentation.



Very well met.



To learn from and hear others’ perspectives.
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Expected deep critical thought and analysis on race, education praxis and institutions.
I was definitely not disappointed!

Do you think the format of the symposium worked?


Yes, wish there was more discussion throughout not just at the end.



Yes – annoyed a bit when questions weren’t questions/too long at the end etc but
what can you do …



Yes.



Potentially more time is needed.



Perfect. Timing was great too.



Yes.



Yes great. Happy it was live and will be accessible online.



Nothing comes to mind.



Yes.



Yes. Really like the time for Q&A.



Yes. The presenters performed to time and I found their insights invaluable and
energizing.



Yes, could have been a bit longer.



Yes, could have been a full day.



More time.

What could have been improved?


More discussion/workshop structure.



I hope that the link to the video will be shared so I can revisit and reengage with these
conversations … hope to have access to the slides … there’s only so much you can take
in and remember at the time!



Maybe a full day with breakout sessions to develop/share strategies.



Potentially start with the final talk- it was the strongest and could have set the tone
better.



Distribution of key resources and guest speakers.



More time for conversation.



Longer!



Workshops in afternoon for mob only.



Virtual presentations are always a little difficult although the speaker did a good job.



Make it a regular event.
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Better cakes at morning tea! And fruit!



Would have loved citation handouts.



More interactive workshops.



May add a breakout session by having a whole day for this seminar will be great@ This
may give participants an opportunity to yarn and give a verbal feedback.



Ditch the ‘white ally’ from the conversation – he took up too much space. A whole day
would be great. More specific strategies for navigating racism in the classroom.



Maybe have young people’s perspective.



Just small timing issues and possibly equal gender balance.

Where do we need to go from here?


Create a connection with First Nations academics for more support.



How do we disseminate this knowledge?



More symposiums!! Ongoing communication. Follow up information and updates
please. Thanks! Most deadly!



Books, modules and teaching resources.



Not sure: Flagging of educational priority areas.



More national conversations (re: racism in academia) in a black space.



Keep it regular more yarns more mob strength.



To take back to my learning and teaching managers.



Keep dialogue open in my institution and create stronger space for de-brief, sharing
learnings and being black.



I would like to see ongoing links between Aboriginal people working in universities
across Australia – intellectually, socially and culturally.



By providing a practical forum for well-being and for inclusion of Aboriginal and or
Torres Strait Islander academics.



Continuity, more opportunity and network locally, regionally, nationally.



Perhaps a national convention for 2 days with broader audience.



Continue more of this for future.



More, more, more! More conversations, more of us pushing back on institutional
power – how it (and all educational curriculum in Australia) erases and renders us as
deficient. Continued scholarly work and speaking to mob about what we all do
(qualified and not) to educate.
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Appendix G: Symposium series social media impact
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